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KONSER KULTURUNUN GELISTIRILMESINDE
MUZE EGITIMI KAVRAMI

THE CONCEPT OF MUSEUM EDUCATION IN ENHANCING
CONCERT CULTURE

Dr. H. Hakan OKAY
Balikesir Universitesi, Necatibey Egitim Fakiiltesi, Balikesir-Turkiye
okay@balikesir.edu.tr

OZET

Tiim sanat dallarinda sanat yapitinin dogru okunmasi, bilyiikk 6nem tasimaktadir. Bu okuma ise sanat¢inin yasadigi donem,
eserin sanat¢inin hangi devresinde yazildigi, kullanilan malzeme, eserin yaratilma siirecinde benimsenen sanat akimi gibi
birgok unsurun beraberce degerlendirilmesinden olugmaktadir. Sanat egitimini yiirliten &grenci ve Ogretmenler, Sanat
eserlerinin bulundugu ortamlarda bulunarak dile getirilen sanatsal unsurlar1 degerlendirme olanag: bulacaklardir. Miize
egitimi Ozellikle gorsel sanatlar egitimi alaninda belli ilkeleri olusturulmus, ulusal gereksinimlere gore diizenlenmis bir
egitsel alan olarak 6n plana ¢ikmaktadir. Bu 6zellikleri ile miize egitimi tiim gorsel sanatlar egitimcilerine ve dgrencilere
sanatsal ortamlarda bulunmalar1 ve sanat eserlerinin okuma konusunda gerekli ortamlari sunmaktadir. Hatta egitimcilere ve
yOneticilere gorsel sanatlar dersinin gereklerinden biri olarak, miize egitiminin diizenlenmesi konusunda sorumluluk
yiklemektedir. Miizik dersi programlarina bakildiginda, miize egitimi gibi ilkeleri belirlenmis, dlzenlenerek 6gretim
programina entegre edilmis bir konser egitimi olmadig1 goriilmektedir. Bu ¢alisma, miize egitiminin ilke ve amaglarimin,
egitimeci ve yoneticilere yiikledigi sorumluluklarin miizik egitimi alanina da katkilar sunup sunmadigini; miizik egitimi
alaninda konser veya konser kiiltiiriiniin gerekliligini dnerilerle tartismay1 amaglamaktadir.

Anahtar Kelimeler: Miize egitimi, miizik egitimi.

ABSTRACT

The correct reading of a work of art is of great importance in all branches of art. That reading comprises a collective
evaluation of many factors such as the period in which the artist lived; the phase of the artist in which the work of art was
written; materials used; and the art movement that was embraced during the creation process of the work of art. The students
and teachers, who are involved in art education, will have the opportunity to evaluate the mentioned artistic elements by
being present at the environments in which the works of art are located. Museum education comes into prominence as an
educational domain, certain principles of which have been established particularly in visual arts education, and arranged in
accordance with the national requirements. Thanks to these features, museum education provides all visual arts educators and
students with the artistic environments and the necessary environments for reading the works of art. When music course
curriculums are examined, it is observed that there is no concert education like museum education, the principles of which
has been identified, arranged and integrated into the teaching curriculum. The aim of this study is to discuss with suggestions
whether or not the responsibilities laid upon the educators and administrators by the principles and objectives of museum
education offer contributions to the field of music education; and the necessity of concerts or concert culture in the field of
music education.

Keywords: Museum education, music education.

GIRIS

Miizik egitimi, oOzellikle yapilandirmact 6gretim programiyla 6grencilerin daha c¢ok etkinlikte
bulunmasini temel alan bir yap1 kazanmistir. Bu etkinlikler 6grencilerin sarki soyledigi, dans ettigi,
Orff calgilarmin da aralarinda bulundugu ¢alg1 calmaya dayali etkinliklerdir. Ogretmenin rehber
olarak 6grencilerini yonlendirdigi yapilandirmaci miizik egitimi siirecinde, bu etkinlikler 6grencilerin
toplu miizik performanslar1 sergilemeye itmekte, ayni zamanda akranlariyla iletisim kurarak
sosyallesmelerini hedeflemektedir.

Miizik dersleri simif ortamlarinda yapilmaktadir. Bu ortamlar miizik yapmak i¢in uygun sekilde
diizenlendigi gibi kimi zaman mizik yapmak konusunda yetersiz de kalabilmektedir. Tirkiye’de
ilkogretim kurumlarinda miizik dersinin bir ders saati ile sinirli olmasi, dersin smif ortamlarinda
yapilmasi zorunlulugunu doguran onemli etkenlerden biri olarak goriinmektedir. Bunun yaninda
miizik dersinin bazi derslerde siif ortamlarindan ¢ikartilarak profesyonel miizik performanslarinin
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izlenebilecegi konser ortamlarinin da saglanmasi, toplumun kiiltiirel sagligina 6nemli katkilar
sunacaktir.

Bu noktada ilkogretim kurumlarinda miizik Ogretmenlerinin rehberliginde nitelikli miizik
orneklerinden profesyonel performanslarin daha ¢ok dinletilmesi ve dinlenilmesine yonelik bazi
Oneriler gerekmektedir. Boyle bir arayista, sanat egitiminin diger 6nemli bir kolu olan goérsel sanatlar
egitiminde, 6grenme alani olarak yer alan “miize bilinci”, miizik egitimine de bir hareket noktasi
sunabilir. Bu ¢aligma, miizik egitiminde miizik kiiltliriniin gelistirilmesinde, miize egitiminin sunacagi
olanaklar1 tartismay1 amacglamaktadir.

Miize Kaltara

Muze, “sanat ve bilim eserlerinin veya sanat ve bilime yarayan nesnelerin saklandigi, halka
gosterilmek icin sergilendigi yer veya yap1 olarak tanimlanmaktadir. Tiirk kiiltiir yagsantisinda Anadolu
Selguklu Devleti’nden bugiine kadar miizeciligin degisen niteliklerle yasadigi bilinmektedir” (Cetin,
2002). Ancak kurumsal orgiitlenme agisindan konuyu ele alan Keles, Tiirk miizeciliginin Sultan
Abdulmecid doneminde basladigina dikkat gekerek, konunun dort tarihsel evrede incelenebilecegini
dile getirmistir (Keles, 2003). Dolayisiyla Tiirkiye’de miizecilik, kOKIU tarihi derinlige sahip bir unsur
olarak degerlendirilebilir.

Muzecilik gegen zamanla birlikte, egitsel islevler kazanarak egitim sisteminin bir parg¢asi olmustur.
“Miizeler yoluyla sanat egitimi, Bati’da 19. ylizyilda ortaya ¢ikmigtir” (Sahan, 2005). Hooper-
Greenhill’e gore, “miize ve galerilerin baslica iki gorevi vardir: koleksiyon yapma ve insanlarin
koleksiyonlarla baglantt kurmasini saglama” (Hooper-Greenhill, s.24, 1991/1999). Bunun yaninda
“glinlimiiz modern miizeciliginde temel amag, eserleri depolamak ve sergilemek degil, egitimdir”
(Keles, 2003).

“Miize egitimi, amac1 ve konulari, sergileri, objeleri, ortami, ¢evresi, insan1 merkez alan ve disiplinler
aras1 yonleriyle miizenin, temel egitim kuramlar1 ve ilkeleri 1s181nda aktif bir 6grenme ve gelisme alani
olarak kullanilmasimi igermektedir” (Sahan, 2005). Hatta “son yillarda ABD'de baslayan, sonra
Ingiltere ve Almanya'da gelisen miize pedagojisi, artik bir bilim dalia déniismiistiir” (Yiicel 1999, akt.
Cetin, 2002).

“Diinyanin her tarafinda bulunan miizelerin, bagli olduklar1 topluluklara hizmet edebilme yolunda
verdikleri emeklerden biri, okullarin ¢esitli siniflarina ait ders programlarinin, daha canli bir sekilde
uygulanabilmesi i¢in sehir iginde veya disinda egitimle ilgili kimselerle isbirligi yaparak ozel
programlar hazirlama sahasindaki ¢alismalardir” (Rose, 1958, akt. Sahan, 2005).

Miizecilik ve miize egitimi, insanlara yaparak/yasayarak égrenme yollarini sunan bir olgudur ve bu
egitim olanag firsat esitligini temel alan bir anlayisin sonucu olarak dogmustur. Toplumu olusturan
olabildigince ¢ok bireyi miize ortamlarina ¢ekerek, kuramsal olarak anlatilan Urlnlere, dogrudan
ulagmalari1 saglamay1 amaglamaktadir. Miize egitimi, modern egitim sistemlerinde, egitim
siireclerinin énemli bir elemani olarak dikkat ¢ekmektedir. Ogrenciler sadece sanat egitimi degil, doga
bilimleri, fen bilimlerine iliskin dnemli yasantilar1 da miizelerde yasayabilmektedirler. Ogrencilerin
iizerinde miizelerin etkisini olumlayan ¢alismalar (Anderson ve digerleri, 2002) bu nitelige dikkat
cekmektedir.

Bulgular ve Yorum
Sanat egitimi, bireyde ve toplumda yaraticilik yollarin1 agmak, estetik begeni diizeyini gelistirmek gibi
islevleriyle, cagdas topluluklarin egitim sistemlerinde énemli bir unsurdur. Gorsel sanatlar egitimi ve
miizik egitimi sanat egitiminin iki kolu olmalar1 agisindan, baz1 ilkesel benzerlikler tasimaktadirlar.

Sanat yapan kisinin yaparak/yasayarak iiretimde bulunmasi ve daha 6nceden liretilmis sanat eserlerine
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karg1 farkindalik gelistirmeleri gibi beklentiler ve bu beklentilerden dogan ilkeler bu kapsamda
diistiniilebilir.

Yapilandirmaci egitim anlayiginin, 2007-2008 Ogretim yilindan itibaren (MEB, 2006) yiiriirliige
koyulmasi ile sanat egitimi ayri bir anlam kazanmigtir. Yapilandirmaci program anlayisina goére
“Ogretmen, problemi 6grenenler i¢in ¢ozmek yerine, 6grencinin ¢dziimlemesi igin ortam hazirlar ve
diistindiiriicii sorular sorarak, dgrenenleri aragtirmaya ve problem ¢dézmeye tesvik eder” (Brooks ve
Brooks, 1999). Yapilandirmaci egitim bu yaklasimla, miizik egitiminde de 6nemli bir yer edinmistir.
Ozellikle miizik egitiminde, 6grenenin kendi kendine yasayacagi miizikal deneyiminde, egitim
siirecinin, oOgretmenin yonlendirmesiyle belirlenen dogru teknik Oneriler ve dogru eserlerle
yiriitiiliiyor olmasi, bu kapsamda dile getirilebilir.

Miizik Egitimi ve Gorsel Sanatlar Egitiminde Ogrenme Alanlar

Yapilandirmaci programda egitim siireci, 6grenme alanlarina gore yuruttlmektedir. Yapilandirmaci
programda her disiplin, kendi 6gretim ilkelerine gore 6gretim alanlarina ayrilmaktadir. Gorsel sanatlar
egitimi ve miizik egitimine yonelik olarak 6grenme alanlar1 Sekil 1’de verilmistir.

Sekil 1. Ogrenme Alanlar

Miizik Egitimi Gorsel Sanatlar Egitimi
Ogrenme Alanlar1 Ogrenme Alanlar
|
Dinleme, Miziksel Mizik Miiziksel Gorsel Gorsel sanat Muize bilinci
sOyleme, alg1 ve kaltara yaraticilik sanatlarda kaltara
¢alma bilgilenme bicimlendirme

Sekil 1’de goriilecegi gibi 6grenme alanlar1 miizik egitimi i¢in dort, gorsel sanatlar egitimi igin ise {i¢
alana ayrilmaktadir. Miizik egitimi ve gorsel sanatlar egitimi sanat egitiminin iki elemani olarak
benzerlikler gosterse de, 6grenme alanlari diizenlenirken iki farkli anlayisa gore hareket edildigi
soylenebilir.

Miizik egitimi 6grenme alanlari incelendiginde, solfej, dikte, notasyon bilgisi, ritmik ogeler gibi
unsurlarin egitimine iliskin “miiziksel alg1 ve bilgilenme” alani; bu alanin uygulamaya yonelik
caligmalarinin yapildigi “dinleme, sdyleme, calma” alam1 ve yine bu iki alanla kesisecek sekilde
ogrenenin miiziksel yaraticiligini ortaya koymasi beklenen, “miiziksel yaraticilik” alani gelmektedir.
Miizik tarihi, miizik tlirleri vb. entelektiiel konulara iliskin bilissel donanim ise “miizik kiiltiiri”
alaniin kapsaminda degerlendirilmektedir.

Gorsel sanatlar egitiminde ise “gorsel sanatlarda bi¢imlendirme” alani, resim yapilan, yaraticiligin
gorsel sanatlara ait teknik becerilerle degerlendirildigi bir anlayisi temsil etmektedir. “Gorsel sanat
kiltiiri” alani, ayn1 miizik egitiminde “miizik kiiltliri” alaninda oldugu gibi estetik, sanat elestirisi,
sanat tarihi gibi konular1 kapsar. “Miize bilinci” 6grenme alani ise su gerekgelerle gorsel sanatlar
egitiminde yer edinmistir:

“Pek ¢ok gelismis iilkede miizelerden, etkin bir egitim ortami olarak yararlanilmaktadir.
Egitimde aktif olma, tecriibe sahibi olma, ¢evre, insa ve etkilesim kavramlarinin 6n plana
¢ikmasiyla miizeler, ¢ocuk egitiminde 6nem tasiyan kurumlar haline gelmistir. Ciinkii
miizeler ¢ocuklarin yaparak, yasayarak, duyussal, devinimsel, zihinsel, bilissel ve sosyal
gelisimine katkida bulunabilecek uygun bir ortam saglamaktadir. Miizeler, ¢esitli kultlr
varliklarini tanitarak, ¢ocuklara o toplumun bir bireyi olduklarini hissettirerek kisiliklerini
ve 0z glvenlerini gelistirmeye yardimci olur ve g¢ocuklarin sanatla bag kurmalarina
katkida bulunur. Kiiglik yaslardan itibaren miizelerdeki eserlerle karsilasan ve bunlarla
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ilgili etkinlikler yapan bir ¢ocugun sanat anlayisi gelismekte ve sanata bakis acisi
farklilasmaktadir. Bu durumdan yola ¢ikarak “Gorsel Sanatlarda Bicimlendirme” ve
“Gorsel Sanat Kiiltlir” 6grenme alanlarinin yani1 sira “Miize Bilinci” adi altinda bir
ogrenme alaninin verilmesine gerek duyulmustur”. (Peskersoy, Yildirim; 2010).

Goriilecegi gibi “miize bilinci” alani, “gérsel sanat kiiltiirii” alaninin olmasina karsin gorsel sanatlar
egitiminde yerini almistir. Bu anlayis kapsaminda, miizeler egitsel ortamlar olarak degerlendirilmekte;
Ogrenenin yaparak yasayarak ogrenmesine, duyussal, devinimsel, biligsel ve sosyal gelisimine katki
saglayan; ogrenenin yerel kiiltlir varliklarini tantyip 6z gilivenlerine olumlu etkide bulunan; 6grenenin
sanat anlayisini ve bakis acisini farklilastiran bir unsur olarak kabul edilmektedir.

Ogrenenlere ise su katkilar1 saglayacagi éngoriilmektedir:

» Gorsel sanatlarin birbirinden farkli dallarinda verilmis olan, ayni1 zamanda birer kiiltiir
ve tarih mirasi sayilan eserleri tanirlar. Bu gercevede dgrenciler, sadece yerel olan1 degil
ayn1 zamanda evrensel olan1 da gézlemleyebilirler.

* Cok cesitli ve zengin arkeolojik katmanlardan olusan Tiirkiye Cumhuriyeti topraklarini,
Anadolu medeniyetlerini tanir ve bu degerlere sahip ¢ikma bilinci edinirler.

*» Miizelerin egitim yoluyla kisilere sunacagi genis imkanlar ve bakis agilarinin yani sira,
Ogrencilerin yeni yaratimlari ortaya ¢ikarmasi ve i¢inde bulunduklari toplumu, cografyayi
ve bunun sonucunda da farkli kiiltiirleri kavramasi saglanir (Peskersoy, Yildirim; 2010).

Bu ifadelere gore, “miize bilinci” alaninin, 6grenenin gorsel sanatlara ait eserleri tanimalari, yerelden
evrensele kiiltiir bilincine sahip olmalari, Tiirkiye Cumhuriyeti ve Anadolu kiiltliriinii taniyip bu
kiiltiire sahip ¢ikma bilincine sahip olmalari, miizelerin sundugu genis bakis agisi ve bundan
kaynaklanan olanaklari tanimalar1 gibi kazanimlar ortaya koymasinin beklendigi sdylenebilir.

Miizik egitiminde dort temel alanin “miizik kiiltiiri” disinda kalan ti¢ii, muzik yapma ile ilgili ilkelere
ait goriinmektedir. Gorsel sanatlar egitimi ile kiyaslandiginda, “gorsel sanatlarda bigimlendirme”nin
bu ii¢ alani karsiladigi; “gorsel sanat kiiltiirii” ve “miizik kiiltiirii” alanlarinin da birbirini karsilar
gorilindiigii sOylenebilir. Ancak gorsel sanatlar egitiminde yeri olan “miize bilinci” alanini karsilayan
bir 6grenme alani, miizik egitiminde bulunmamaktadir.

Miizik egitiminde “miize bilinci” alanimin yeri

“Miize bilinci” alani, 6grenenleri sanat eserleriyle birebir karsi karsiya getirmeye yonelik bir uygulama
alan1 olarak degerlendirilebilir. Ogrenenin, sanat eserleriyle gercek ortaminda karsilasarak, kendi 6z
deneyimi ile bu siireci en i¢sel sekilde yasadigi soylenebilir. Bu agidan yaklasilirsa, miize kiiltiiriiniin
miizik egitiminde karsiligi, 6grenenin bir konser salonunda sanat eseri niteliginde sanatsal bir
performansi, gergek zamanli olarak dinlemesi olabilir.

Bir 6grencinin konser izliyor olmasi, ayn1 “miize bilinci” alaninda oldugu gibi yasayarak kendi 6z
deneyimini kazanmasi, sanat eserini degerlendirmek iizere firsat bulmasi, farkli kiltiirel 6zellikteki
miizik eserlerine karsin farkindalik gelistirmesi gibi olanaklar saglayabilir. Dolayisiyla, miizik egitimi
alaninda da, “konser bilinci” baghginda bir alanin gerekli olup olmadigina yonelik sorulacak bir
sorunun varligr dikkat ¢cekmektedir.

Gorsel sanatlar egitiminde “miize bilinci” alaninin miize ziyareti konusunda, dgretmen ve 0grenciye
verdigi sorumluluk ikinci sinif diginda, yedi yila ayrilmis olarak yedi konu halinde bulunmaktadir.
Baska bir ifadeyle ikinci smif disinda 6gretmen ve Ogrenci, her yil miize kiiltiiriine iliskin bir
sorumluluk tagimaktadir. Bu yedi konunun ikisinde, 6gretmenin 6grencilere, gerekli yasal hazirliklart
yaparak ve gerekirse bir hafta ders suresini uzatarak mizeye goturmesi konusunda sorumluluk verdigi
gortilebilir. Diger bes konu ise miize kiiltiiriine iliskin ve eser analizine iliskin sunum ve raporlama
caligmalari olarak 6ne ¢ikmakta, Internet ortamindan faydalanmak da sorumluluk olarak verilmektedir.
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Miizik egitimine bakildiginda konser kiiltiiriine iligskin ayrintili ifadenin sadece birinci sinif diizeyinde
“miizik kiiltiiri”ne dahil bir kazanimda, s6yle yer aldig1 goze carpmaktadir:

“Miizigin zaman ve mekana gore uygun voliimlerde dinlenilmesi ve yapilmasi gerektigi vurgulanir.
Ogrencilerin konserlerde nasil davranmalari gerektigi oyunlastirilip fark ettirilir. Evde, okulda ve agik
havada miizik dinleme ve yapmanin ¢evreyi rahatsiz etmeyecek sekilde olmasi gerektigi, degisik
uygulamalarla kavratilmaya ¢alisilir”(MEB, 2006).

Bu kazanimin yaninda, yine 1. sinifta “miizik kiiltiirii” alaninda ve 5. sinifta “dinleme/calma/sdyleme”
alanina dair iki kazanim, “6grencilere okullarinda ve ¢evrelerinde diizenlenen miizik etkinliklerine
dinleyici veya gorevli olarak katilmalar1 konusunda yonlendirmeler” yapilmasini; 2. sinifta “miizik
kiiltiirii” alanina dahil bir kazanimda da Atatiirk’le ilgili bir etkinlige katilip katilmadiklari ve
katilmiglarsa hangi izlenimleri edindikleri sorulur. Benzer bir etkinligi sinifta dramatize etmeleri
istenir (MEB, 2006).

Yukaridaki ifadelere gore, gorsel sanatlar egitiminde, muzelerde bulunma konusunda oncelikle
egitimciye sorumluluklar yiiklendigi; buna karsin miizik egitiminde egitimciye, gercek bir ortamda
olmadan, oyun yoluyla konser egitimi verme konusunda sorumluluk verildigi sdylenebilir. Bunun
yaninda, Ogretmenlere, Ogrencilerini  konsere  gotiirme  sorumlulugu verilmesinden ¢ok
yonlendirmelerinin beklendigi ifade edilmektedir.

Benzer sekilde programdaki agirlik agisindan bakildiginda da, mize kaltarinin gercek mize
ortaminda iki, miize kiiltiiriine yonelik ¢caligsmalarin bes konu/yil itibariyle islendigi; buna karsin miizik
egitiminde konser kiiltiiriine yonelik birinci siifta bir konuda agik¢a yer aldigi; ikinci ve besinci
smifta dolayli olarak yer aldigi s6ylenebilir. Ayrica altinci, yedinci ve sekizinci sinif diizeylerinde hig
ele alimmadig1 da dile getirilebilir. Ogrenme alanlar1 agisindan bakildiginda da miizik egitiminde aym
kazanimin hem “miizik kiiltiirii” hem de “dinleme/sdyleme/calma” alanlarinda yer aldig1 goriilebilir.
Benzer sekilde, cd, kaset vb. ortamlardan, sinif igerisinde yapilmasi beklenen dinleti 6rneklerinde de
bazilar1 “miizik kiiltiiri” bazilar1 da “dinleme/sdyleme/calma” alanlarinda bulunmaktadir. Bu durum,
miizik egitiminde O6grenme alanlarinin diizenlenmesine yonelik yeni goriislerin ortaya konmasi
firsatin1 saglar goriinmektedir.

Sonug ve Tartisma

Miizik egitiminde dnemli miizik eserlerinin dinleniyor olmasi, 6gretim programinin da gereklerinden
biridir. Bununla beraber, gergek bir konser sirasinda miizikal deneyimin daha yiiksek olacagi agiktir.
Ancak miizik egitiminde, dgrencilerin konserlerde, gergek miizik ortamlarinda bulunmalarina iligskin
gerek egitimci gerekse yoneticilere yonelik motivasyon unsurlart programda gerektigi gibi yer
almamaktadir. Bu noktada model olarak, gorsel sanatlar egitiminde yer alan “miize kiiltiiri” 6grenme
alan1 Onerilebilir. “Konser kiiltiiri” seklinde bir 6grenme alani ile konser sorumluluklari egitim
sorumlularina verilebilir; agirlikli olarak “miizik kiiltiiri” alaninda degerlendirilen dinleti drnekleri,
sanatsal eserlerin okundugu bir anlayisla “konser kiiltliri” alanina kaydirilabilir.

Miizik derslerinde “konser kiiltiiri” gibi bir alanin varligi, 6gretmen ve ydneticileri konser olanaklari
saglama konusunda firsatlar aramaya, olanaklar yaratmaya itebilir. Miizik egitimi yapilan ilkogretim
kurumlarinin birgogunda, miizik sinifi olmamakla birlikte ses ve goriintli ekipmani sikintis1 daha nadir
olarak yasanmaktadir. Sehir veya ilce merkezlerinden uzaklastikca, konser dinlemeye yonelik
beklentiler iyimser talepler gibi algilanabilir. Ancak “konser kiiltiirii” gibi bir 6grenme alaninin,
Ogretmen ve yoneticilere sorumluluk vermesiyle, konser yapilmasi konusunda bazi kaynaklari
harekete gegirme ve olanaklar yaratma konusunda belli bir motivasyonun ortaya ¢ikacagi beklenebilir.
Sozii gegen kaynaklar soyle tartisilabilir:
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Bugiin 70 adet giizel sanatlar ve spor lisesi miizik egitimi vermektedir (MEB, 2012). Bu okullarin
yapilari, konserler diizenlenmesi konusunda olanaklar saglamaktadir. Benzer sekilde 24 sayida olan
egitim fakiiltesi miizik Ogretmenligi anabilim dallar1 da, konser yapabilme potansiyelini
tasimaktadirlar. Ozellikle son yillarda programlarinda yer alan “Topluma Hizmet Uygulamalari”
dersiyle, okullara ya da kamu alanlarina giderek miizik etkinlikleri gergeklestirmek bu kurumlarin
calisma alanlar1 kapsamina girmistir (OSYM, 2012). Kiiltir ve Turizm Bakanligi Giizel Sanatlar
Genel Mudirligi, Tirkiye nin cesitli illerindeki profesyonel miizik topluluklar ile g¢esitli projeleri
illerden illere tasimaktadir; hatta misyonu kapsaminda “sanatsal ve kdltirel etkinlikleri
yayginlagtirmak ve egitim faaliyetleri yoluyla toplumda ilgilileri, bilinci ve duyarliligl arttirmak”
ifadesi yer almaktadir (GSGM, 2012). Oncelikli olarak bu kurumlarla iletisime gegilerek belli
takvimde il ya da ilge diizeyinde uygun bir salonda, o salona gore kurulacak bir topluluk ile konserler
gerceklestirilebilir. Miizik 6gretmenleri, dort yartyil boyunca oda miizigi ve orkestra dersini alarak
toplu miizik yapma becerileri kazanmaktadirlar. Okullarda konserler diizenlemek amaciyla, yerel
diizeyde miizik 6gretmenleri bir araya gelerek, kiiclik oda miizigi gruplar1 kurabilirler. Bunlarin
yaninda valilikler, MEB Ar-Ge Birimleri, genglik ve spor il bagkanliklari, iiniversitelerin saglik, kiiltiir
ve spor daire bagkanliklar1 gibi organizasyonlarla beraber, ilgili amaca yonelik ortak caligmalar
diizenlenebilir.

Tim bu bilgilerin 1s18inda, miizik egitiminde 6grenme alanlari, sanatsal bir egitim disiplini olarak
biiyiik benzerlikler tagiyan gorsel sanatlar egitiminde “miize bilinci” alan1 model alinarak, 6grencilerin
daha ¢ok konser ortaminda bulunmalarina yonelik olanak ve motivasyon kaynaklariin, uzmanlarca
tartisilmast gerektigi ortadadir. Boyle bir alanin uygulanmasi ise, ulusal miizik egitiminin islevinin
artmast, miizik yapma konusunda gorevleri olan kurumlarin islevlerinin ve igbirliginin artmasi, mizik
ogretmenlerine daha miizikal bir ¢evre yaratma konusunda sorumluluk verilmesi gibi énemli sonugclar
doguracaktir.
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Extended Abstract

The correct reading of a work of art is of great importance in all branches of art. That reading
comprises a collective evaluation of many factors such as the period in which the artist lived; the
phase of the artist in which the work of art was written; materials used; and the art movement that was
embraced during the creation process of the work of art. The students and teachers, who are involved
in art education, will have the opportunity to evaluate the mentioned artistic elements by being present
at the environments in which the works of art are located. Museum education comes into prominence
as an educational domain, certain principles of which have been established particularly in visual arts
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education, and arranged in accordance with the national requirements. Thanks to these features,
museum education provides all visual arts educators and students with the artistic environments and
the necessary environments for reading the works of art. When music course curriculums are
examined, it is observed that there is no concert education like museum education, the principles of
which has been identified, arranged and integrated into the teaching curriculum. The aim of this study
is to discuss with suggestions whether or not the responsibilities laid upon the educators and
administrators by the principles and objectives of museum education offer contributions to the field of
music education; and the necessity of concerts or concert culture in the field of music education.

The fact that important musical works are listened in music education is among the requirements of
teaching curriculum. On the other hand, it is obvious that musical experience will be higher during a
real concert. However, the motivation elements for both the educators and the administrators regarding
the fact that the students should be in concerts and real music environments are not given place in the
curriculum as required. At this point, “museum culture” learning domain, which is included in the
visual arts education, can be suggested as a model. Concert responsibilities can be given to education
officials with the learning domain in the form of “concert culture”. Performance examples, which are
mainly evaluated in “music culture” domain, can be transferred to “concert culture” domain with an
understanding in which artistic works are read. The existence of a domain like “concert culture” in
music courses can drive the teachers and administrators to seek opportunities and create means for
providing concert amenities. Although there is no music classroom in many of the elementary
education institutions, in which music education is given, hardships are less experienced in sound and
video equipment. As moving away from city centers or district centers, expectations for listening to
concerts can be perceived as optimistic requests. However, it can be expected that a certain motivation
will emerge on setting some sources in motion and creating possibilities in organizing concerts when a
learning domain like “concert culture” gives responsibilities to the teachers and administrators. The
sources in question can be discussed as follows: Today, 70 fine arts and sports high schools provide
music education (MEB [Ministry of National Education], 2012). Structures of these schools provide
opportunity for organizing concerts. Similarly, 24 departments of music teaching in the faculties of
education have the potential to organize concerts. Organizing musical activities by going to the
schools and public areas has been included in the study area of these institutions especially with the
“Community Service Applications” course that has been given place in their programs in recent years
(OSYM [Student Selection and Placement Center], 2012). General Directorate of Fine Arts within the
Ministry of Tourism carries various projects from province to province with the professional music
groups in various provinces of Turkey. As a matter of fact, the following statement is included in its
mission: “extending the scope of artistic and cultural activities and increasing interests, awareness and
understanding in the society via educational activities” (GSGM [General Directorate of Fine Arts],
2012). Essentially, concerts can be organized in a suitable hall with a certain group, which will be
established according to that hall, at province or district level in line with a certain calendar by
contacting with these institutions. Music teachers gain collective music performance skills by taking
chamber music and orchestra course for four semesters. Music teachers can come together at local
level and establish chamber music groups in order to organize concerts in schools. Apart from this,
joint activities for the related purpose can be organized for the related purpose with institutions like
offices of governors, MEB (Ministry of National Education), R&D Departments, provincial
directorates of youth and sports as well as the health, culture and sports directorates of universities.

In view of this information, it is obvious that possibility and motivation sources for the students to be
in concert environments more frequently must be discussed by the experts via taking the learning
domains as models in music education and taking “museum awareness” domain as a model in the
visual arts education that bears great similarities as an artistic education discipline. The
implementation of such domain will bring along important results such as increasing the function of
national music education; increasing the functions of and cooperation among the institutions that have
duties in performing music; and creating a more musical environment for the music teachers.
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IDEAL DERS KIiTABI ARAYISINDA SOSYAL BILGILER DERS
KITAPLARININ BAZI OZELLIKLER ACISINDAN INCELENMESI

THE EXAMINING OF THE SOCIAL STUDIES TEXTBOOKS IN TERMS
OF SOME FEATURES IN THE RESEARCH OF THE IDEAL TEXTBOOK

Dr. Ali Ekber GULERSOY
DEU Buca Egitim Fakiiltesi, Sosyal Bilgiler Egitimi Anabilim Dali
ali.gulersoy@deu.edu.tr

OZET

Ogrencilerin ilgi alanlar ve zihinsel gelisimlerinin farkli oldugu bir egitim ortanunda 6gretmenlerin en ¢ok kullandig araclardan
birisi de ders kitaplaridir. Feodal-Sanayi-Bilgi toplumu katmanlarmin i¢ ige yasadigi iilkemizde biitin 6grencilerin ayni
hazirbulunusluk diizeyinde olmasini beklemek biiyiik bir yanilgidir. Bu ¢ergevede diger ders araclarinin yoksunluguna ragmen,
biitiin egitim kurumlarinda bulunmas: miimkiin olan ders kitaplarinin nitelikli fiziksel, egitsel, gorsel ve dil-anlatim 6zelliklerine
sahip olmasi gerekmektedir. Bu calismada ortaokul 6. Sinif Sosyal Bilgiler ders kitaplart 6rnek bir inceleme yoluyla fiziksel,
egitsel, gorsel ve dil-anlatim 6zellikleri agisindan incelenmistir. Yapilan incelemeler ve goriismeler sonucunda; 6. Smif Sosyal
Bilgiler ders kitaplarinda genel olarak ogrencilerin kitabi nasil kullanacaklarini, kitap igerigini vb. anlatan bir 6ns6ziin, Unite
baglarinda o tiinitede nelerin 6gretileceginin belirtildigi kazanmim ifadelerinin, iinite sonunda bir 6zet kisminin, kitap sonunda
indeksin ve kullanigh tarihi-cografi haritalardan olusan kii¢lik bir atlasin olmamasinin, metin kisimlarinda konu anlatimlarinin
yetersizliginin vb. dikkat ¢eken eksiklikler oldugu goriilmistiir. Bu sonuglar cergevesinde mevcut kitaplarm ideal bir Sosyal
Bilgiler ders kitabina doniigsebilmesi igin Glkemizdeki ve diger tilkelerdeki kitaplardan, sosyal bilgiler 6gretmenleri ve 6gretmen
adaylarinin goriislerinden yararlanarak énerilerde bulunulmustur.

Anahtar Kelimeler: Ders kitabi, sosyal bilgiler, fiziksel-egitsel-gdrsel-dil ve anlatim 6zellikleri, ideal ders kitabu.

ABSTRACT

In an environment in which the students’ interests and mental development are different, one of the means from which
teachersbenefit are textbooks. In our country where the layers of Feudal-industry-information society are living nested, it is a
great mistake to expect the students to be at the same readiness level. In this frame, despite the lack of other class materials, the
textbooks possible to exist in all educational institutions are needed to have qualified physical, educational, visual, and language
expression features. In this study, secondary school 6th grade Social Studies textbooks are investigated in terms of features of
qualified physical, educational, visual and language-expression through a case study. As a result of investigations and interviews
it was observed that in 6th grade Social Studies text books, there isn’t a preface describing how students will utilize the book, the
content of it and etc., there aren’t any expressions of acquisitionat the beginning of units in which what is going to be taught is
explained, there isn’t any summary at the end of the units and an index at the end of the book and a small atlas composed of useful
historical-geographical maps, and subject explanations are insufficient. Within these results, some suggestions are made
benefiting from the books in our country and other countries, teachers of social studies and teacher candidates in order for the
present books to be converted into ideal social studies books.

Keywords: Textbook, social studies, features of qualified physical-educational-visual and language-expression, ideal textbook.

GIRIS

Ders kitabi, bir derste kullanilan ve dersin gelistirilmesine esas olusturan araglardan birisidir. Baska bir
deyisle ders kitabi, belli bir dersin (Sosyal Bilgiler, Matematik vb.) 6gretimi i¢in ve belli bir diizeydeki

incelemesi yapilmis ve onaylanmis temel kaynaktir.

Ogretim programlarmin igerigini dgrenciye aktarabilmek ders kitaplari ile miimkiindiir. Ders kitaplari
Ogrenme-0gretme siirecinde 6n planda olan bir ders aracidir. Birgok dgretmen, dgretim programlarindan
ziyade, 6grenme-0gretme etkinlikleriyle ilgili ¢aligmalarini ders kitabina ve 6gretmen kilavuz kitabina
gore diizenlemektedir. Bu durum ders kitaplarinin 6nemini daha da artimaktadir. Ders kitaplarinin
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okullarda en ¢ok kullanmilan ara¢ oldugu bilinen bir gercektir. Bu nedenle ders kitaplarinin olumlu
yanlarmin bilinmesi ve kitaplarin buna gore diizenlenmesi gerekir.

Ders kitaplar1 6grenci merkezli olarak yazilmalidir. Kitaplarin yaziminda program gelistirme ilkelerine
uyulmali, kitaplar her agidan estetik degerler tasimalidir. Kitaplardaki bilgi ve yontemler glincel olmali,
yeni arastirmalara yer verilmelidir. Kitaplar toplumun gergek sorunlarini yansitmali, §gretim yontemi
ogrenci odakli olmali, bireye kendini tanima olanagi vermelidir (Pingel, 2003). Ogrencilerin giinliik
yasamindan, deneyimlerinden 6rnekler verilmeli, kitaplarda dil olarak giintimiiz Tiirk¢esi kullanilmalidir.
Ders kitaplarinda etnosantrik (kendi kiiltiiriinii digerlerinden iistiin goérme anlayist) unsurlar yer
almamalidir. Tarih iinitelerinde savas tarihinden ziyade toplumsal tarih islenmeli, bilgiler yanli ve mutlak
dogrular olarak sunulmamalidir (Bilimsellik ve gorelik ilkelerine uyulmalidir). Bunlar yaninda kitaplarda
neden-sonug iliskisi net olarak vurgulanmalidir (Sahin ve Kiigiikahmet, 2001; Sahin, 2003). Ders kitaplari,
biitiin 6grencilerin ilgi alanlar1 ve zihinsel gelisimlerinin farkli oldugu gergegi goz ardi edilmeden, okul
tirlerine ve bolgesel 6zelliklere gore ¢esitlendirilmelidir (Kilig ve Seven, 2002; Ceyhan ve Yigit, 2005;
Kiglkahmet, 2011).

Ders kitaplar1 i¢in gelistirilecek 6lgiitler su bagliklar altinda incelenebilir (Kugukahmet, 2011):
1. Ders Kitabmin Fiziksel Ozellikleri
1.1. Gorliniis
1.2. Renk
1.3. Ders Kitabinda Bulunmasi Gereken Bilgiler
1.4. Boyut
1.5. Yaz1 Biiyiikligii
2. Ders Kitabinda Egitsel Tasarim
2.1. Kazanimlar (Amaglar) A¢isindan
2.2. Muhteva (Igerik) Agisindan
2.3. Ogretme-Ogrenme Siireci A¢isindan
2.4. Olgme ve Degerlendirme Agisindan
3. Ders Kitabinda Gorsel Tasarim
4. Ders Kitabinda Dil ve Anlatim

SOSYAL BIiLGILER 6. SINIF DERS KIiTABININ (Altin Kitaplar) BAZI OZELLIKLER
ACISINDAN INCELENMESI

Bu bolimde Milli Egitim Bakanligi Talim ve Terbiye Kurulu’nca 2006-2007 6gretim yilindan itibaren 5
(bes) y1l siireyle ders kitab1 olarak kabul edilen 6. Siif Sosyal Bilgiler Ders Kitab1 (Altin Kitaplar; Adnan
ALTUN, Yasin DOGAN, Efkan UZUN) fiziksel, egitsel, gorsel ve dil-anlatim ozellikleri agisindan
incelenmeye ¢alisilmustir.

1. Ders Kitabinin Fiziksel Ozellikleri:

1.1. Goriiniis: 6. Sinif Sosyal Bilgiler ders kitabinin sayfalar1 diizgiin olup leke, delik, kir, karigiklik,
yirtik, burusukluk, katlanma ve diger goriiniis kusurlar1 yaninda baski hatalar1 da bulunmamaktadir.
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Sekil 1 : 6. Sinif sosyal bilgiler ders kitabinin (Altin Kitaplar)on kapagi ve metin kismindan bir sayfa.

1.2. Renk: Ders kitaplarinda farkli renklerin kullanimi motive edicidir. Kitap kapagi hari¢ tutulursa ders
kitabinda iinite sayfalarmin farkli renklerde olmasi yaninda diger sayfalarda, sekil, resim, tablo ve
haritalarda farkli renklerin kullanimi isabetli bir karardir.

1.3. Ders Kitabinda Bulunmasi Gereken Bilgiler ve Bazi Ozellikler:

1.3.1. On Kapak (Kapak Rengi, Kapak Resimleri): Kapak rengi olarak yalnizca morun kullanin yanlis
bir tercihtir. Kitap kapaginda 6rnegin mor-sari, mor-turuncu renkler bir arada kullanilabilirdi. Bilindigi
gibi, sicak renkler motive edici, yakinlastirict bir 6zellige sahipken soguk renkler uzaklastirir. Soguk ve
sicak renklerin birlikte kullanilmasi gorsel agidan dogru bir uygulamadir (Kigikahmet, 2011). Kapakta
kullanilan resimlerin biiyiik dlgiide tarih disiplinine ait olmasi sosyal bilgiler mantigina ters diismektedir.
Kitap kapagi disiplinleraras1 bir yaklagima sahip olan miifredat programina uyum gostermemektedir.
Bunlar yaninda 6n kapakta kitabin adi, kullanilacagi okul tiirii, sinif, yaymevinin amblemi yer alirken
yazar veya yazarlarin adi-soyad: yer almamaktadir.

1.3.2. Kitabin Sirti: Kitabin sirt kisminda yazar veya yazarlarin adi-soyadi, ayrica basildigr yil ve ay
bilgileri yer almamaktadir.

A
UCRETSRZ OLARAK VERILWSTH
PARA ILE SATILAMAZ

S Urgrdmana okt Ut ve Eaontr Mok
nc) Mackciemenin inc F aram
C«‘ml—oﬁ apman Zanmi Degdde

Sekil 2 : 6. Sinif sosyal bilgiler ders kitabinin (Altin Kitaplar) 6n, arka kapaklar: ve sirt kismu.
Copyright © International Journal of New Trends in Arts, Sports & Science Education 10


http://www.ijtase.net/

Wil T ISSN: 2146 - 9466
AT IJ As E www.ijtase.net
International Journal of New Trends in Arts, Sports & Science Education - 2013, volume 2, issue 1

1.3.3. Arka Kapak: Ders kitaplarinin arka kapaginda; basimevi veya firmanin adi, varsa tescilli markas,

adresi yer almalidir. Ayrica, kitabin basildigi yil-ay ve baski adedi yer almalidir. Ancak incelenen ders
kitabinin arka kapaginda bu bilgiler yer almamaktadir.

1.3.4. i¢ Kapak:
1.3.4.1. i¢ Kapak On Yiizii: On kapakta kitabin ad1, kullamlacag: okul tiirii ve smif seviyesi, yaymevinin

amblemi, yazar veya yazarlarin adi-soyadi, kitabin 5 yil siireyle okutulmasinin uygun oldugunu belirten
talim ve terbiye kurulu karar1 yer alirken, ders kitabinin basildigi yil, ay ve yer bilgileri mevcut degildir.

| f Sosyal Bilgiler
, e
I Ders Kitabi
|
r

i)

Sekil 3 : 6. Simif sosyal bilgiler ders kitabinin (Altin Kitaplar) i¢ kapak 6n ve arka yuzleri.

@ Uzmam
Mustafa KILING
Rehberlik ve Galil Uzmanm
Yord Doc. Dr. Layle ERCAN

SBN —§
978-975-21-1100-4

Sertifika Mu, ~
10766

Bask
Tuna Me AS
tol: (0312} 278 34 B4, Ankara, 2010

1.3.4.2. i¢ Kapak Arka Yiizii: i¢c kapak arka yiiziinde editor, dil, gorsel, program gelistirme, 6lgme-
degerlendirme, rehberlik ve gelisim uzmanlariin yer almasi dnemlidir. Ancak alan uzmanlarinin yer
almamas: biiyiik eksikliktir. Ayrica kitabi tanitici, kitabin nasil ve ni¢in hazirlandigini anlatan bir 6nséziin
bulunmamasi da biiytik eksikliktir.

Kitapta genel yayin seri ve dizi numaralari, telif hakki, baski karar1 ve onay1 veya onayi, baski sayisi
mevcuttur. Ancak, resimleyenin adi-soyadi, baski adedi ve yazar disinda katkida bulunanlarin adi-soyadi
yer almamaktadir.

1.3.5. Diger Yapraklar: Genel olarak degerlendirilirse; i¢indekiler sayfasinin ilk bakista kitapta neler
oldugunu aktarabilen bir nitelige sahip oldugu ve satir arasi bosluklarinin tasarim kurallarina uydugu
gdzlenmektedir. Unite basliklar1 ise arial yaz tipiyle 12 punto olarak yazilmistir. Sicak ve soguk renklerin
bir arada kullanimi dikkat ¢eken bir 6zelliktir.

Interdisipliner bir anlayis1 yansitan diizenleme semasi, ders kitabinin nasil kullanilmas1 gerektigini ifade

etmektedir. Kitaptaki sembollerin, agiklamalarin vb. ne anlama geldiklerinin agiklanmasi kitabin iistiin
yanlarindandir.

Copyright © International Journal of New Trends in Arts, Sports & Science Education 11


http://www.ijtase.net/

> ~IJTASE " s iasoet

International Journal of New Trends in Arts, Sports & Science Education - 2013, volume 2, issue 1

Ko dey g sytar
e

\Ssrta remras st oty

)
[+ ] Ut ator glowren
=

Sekil 4 : 6. Sinif sosyal bilgiler ders kitab1 (Altin Kitaplar) diizenleme semasi, kitab1 anlamh kilmaktadir.

Unite baslarindaki giris kisimlarmin farli renklerle gosterilmesi olumlu olsa da iinitelerin muhtevasim
(icerigini) tam anlamiyla yansitmamalari dikkat ¢ekicidir. Alttaki “sosyal bilgiler 6greniyorum” iinitesinin
gorselleri incelenirse durum daha iyi anlasilabilir. Sicak renklerin agirlikta oldugu sayfada soguk renklerin
kullanilmas ilgiyi artirabilir (Kiiglikahmet, 2011; Sahin ve Kiigiikahmet, 2001; Sahin, 2003).

— ,

Sekil 5 : 6. Simf sosyal bilgiler ders kitabi (Altin Kitaplar) “Sosyal Bilgiler Ogreniyorum” iinitesi giris kismu.
Unite baslarinda yer alan giris kisminda hazirlik ¢alismalar1 ydnergesi ve kavram semasi olmasi, kitabin
anlamli olmasii saglamaktadir. Ancak kavramlarin ayn1 sayfada agiklanmamasi biiytik eksikliktir. Sozliik

kismi incelendiginde ise kurum, bilim ve sorumluluk kavramlarinin agiklanmadigi goriilmektedir.

Ote yandan giris kisminda veya {inite sonunda {initenin bir &zetinin bulunmamasi bu kitabin en biiyiik
eksiklerindendir.
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SOSYAL BILGILER & =
Neler Ogrendik?
(=) OZET
s * Giinlik yas L (Rmiz olaytarin k. codraf, tarhi, syasi, kitirs vb.
Cevremizde ok cesitli olaylar meydana gelmekiedin. Her olayin birden ok hoyuts boyutiennin oablecedini,
vardir. Bu olaylann nedenlerini anlayarak ortaya gikan sorunlarn giemek, olava lel * Bir koriuyu degerlendiriten olgu ve gtiriglerden y oigl ve
eden gevre kosullonm belirlemek, olayin tncesi hakkinda bilgi sahibi olma hareket ederek genelleme zincid clugturmayl
giamemize vardimer olacakur. Bu sayede giinlik vagantumz daha kolavlaga m.l.kllr # Bir kenuylz iigil aragtima yaparken basamaklanmi bilimeel sragtrma basamakiann
Yagantimiz kolaylagtiracak bilgileri bizler sosyal bilgiler dersinde dgreniriz, Ilemeyi,
» Sasyal bilgiler dersi Kazanmin sayesince "sosyal ve etkin vamndag” olarak sorunianmes
Bir konuda herkes giirily ve dilgimcelering agiklayabilir. Kargumedaki kigiler, bizim hak, Bealiriik GEIG glizlim bulmayi,
giiriis ve diigiincelerimizi kabul edebilic veva etmeyebilin. Herkesin kendi goriiglering * Abatlirk'iin Uilkemizde sosyal i e nem verdijini bu smagla birgok
stylemesi, kisinin kendi goriglerini vansstir ve bu bir gorigtiin. Herkes tarafindan kabul kurum ve kurulug kurulmasing dnodill stigini, ﬁg'mdk

edilen ve bilimsel venlere duyanarak yapilan agiklamalar ise olgudur.

Belirli bir konuda aragtrma yapabilmek igin aragnrma basamaklanm hilmemiz

gerekir, $IMDI OKUMA ZAMANI
Arastrma yaparken su basamaklan kullanabiliriz: Edmondo de Amicls (Edmando d3 Amisis], Gocuk Kalbi, lstanbul, 2003,

I, Aragtirma konusunun belirlenmesi Hutzy, Cemd, Atatiirk Bugin Olsayds, fstanbul, 2004.

2. Armgtirma konusunu secme nedeni

3. Aragtirma konusu ile igili venlenn toplanmasy Mot: Burada yer alan kitaplann kinpesl kaynakgada yer simaktadr.

4. Toplanan verilerin degerlendirilmesi

3. Memin dilzenlenmesi

Sekil 6: Solda MEB tarafindan Acik flkégretim Okulu 6grencileri icin hazirlanan, sagda yine MEB tarafindan érgiin
ortaokul 6grencileri icin uzman bir ekibe hazirlattirilan 6. Simf Sosyal Bilgiler ders kitab Sosyal Bilgiler Ogreniyorum
Unitesi sonunda yer alan ézet boltimleri. Her iki kitabin da iilke sathinda az sayida 6grenciye okutturulmast ironik bir

durumdur. Bu noktada dikkat ¢eken bir diger durum okuma listesinin varhgidir.

Kitabin en 6nemli eksiklerinden bir digeri ise linite kazanimlarinin, dgrenciye verilmek istenen bilgi,
deger, beceri, tutumlarin vb. iinite baslarinda yer almamasidir.

=] : : = \ 70 7
= BU UNITEDE NELER OGRENECEGIZ? &l > NASIL CALIJMALIYIZ? )
* Yakin gevresindeki bir Smekten yola ¢ikarak bir olaym ¢ok boyutlu oldugunu,
* Oligu ve gtrilgdl ayirt edebilmeyi. ¥ Konu icersinde 11k kez karsilashiimz, kaveam ve deyimleri, konu wersindeks
* Bilimsel aragtimma basamaklanm kullanarak arastrma yapmay), aniinlirdan vevs kitah ! hd' et i sl b lup ok
*  Bir soruna getirilen goziimlerin hak, sonmluluk ve ozgiirlik temelinde olmas GnHmaran VOys MU SOnAnca yer La Sonukin lup oxiyu,
gerektigini, * Sorulan cevaplaym. Kald@miz yerden cabigin.
*  Sosyal hilgilerin, Tiirkive Cumhuriyeti'nin etkin bir vatandagi olarak gelisimine * LUyanlan dikkatle okuyun, eerekivorsa vazin
katkisin, : e i

*  Atatiirkiin sosyal bilimlerin Glkemizde gelistinilmesi igin vaptign uygulamalin S KO““)‘“ daba &)‘]‘I]‘Ill]l ﬁgﬂ”m‘:k ]'t]'" Kitabmzn sonundaki kﬂ_\rna.k]ardm )'a:rar]unm.

ogrenccefiz.

Sekil 7: MEB tarafindan A¢ik ilkégretim Okulu 6grencileri icin hazirlanan 6. Simf Sosyal Bilgiler ders kitabi Sosyal
Bilgiler Ogreniyorum Unitesi giris kisminda yer alan “Bu iinitede neler 6grenecegiz?” ve “Nasil calismaliy1z?” boliimleri.
So6z konusu bdliimler istisnasiz biitiin Sosyal Bilgiler ders kitaplarinda yer almahdir.

Unite baslarinda o iinitenin neleri hedefledigi ve dgrenciye neleri kazandirmak istedigi maddeler halinde
acik olarak yazilmalidir.

6. Sinif sosyal bilgiler ders kitabinda tablo, sekil, resim ve haritalarin neyi ifade ettiklerinin bunlarin
hemen altinda veya istiinde yer almamasi yaninda;kitabin basinda “tablo-sekil ve haritalar listesi”’nin
olmamasi da dikkat ¢eken diger eksikliklerdir.

1.3.6. Sayfa Sayisi: Bir kitapta konular miifredat programina gore dengeli dagitilmalidir. Bu sayfa sayisim
ifade etmektedir. 6. Stif Sosyal Bilgiler Ders Kitabi’nda 1. iinite: 22 sayfa (6 kazanim); 2. iinite: 24 sayfa
(7 kazanim); 3. Unite: 34 sayfa (9 kazanim); 4. Unite: 20 sayfa (6 kazanim); 5. lnite: 16 sayfa (5 kazanim);
6. lnite: 24 sayfa (5 kazanim); 7. {inite: 14 sayfa (5 kazanim) dan olugsmaktadir. Sayfa sayisindaki farklilik
kazanim sayilarina ve iinitenin 6nem derecesine baglh olarak degismektedir.

Copyright © International Journal of New Trends in Arts, Sports & Science Education 13


http://www.ijtase.net/

> ISSN: 2146 - 9466
- IJTASE www.ijtase.net

International Journal of New Trends in Arts, Sports & Science Education - 2013, volume 2, issue 1

Kitaptaki diger sayfalar ele alindiginda 100 mm’lik metin kisminda satir sayilarmin 16-19 arasinda
degistigi goriilmektedir. Normalde satir sayist 22’yi gegmemelidir (Kugukahmet, 2011). Bu gercevede
ders kitabinda konularin miifredat programina goére dengeli dagitildigi goriilmektedir.

1. Buundojunue gen Sabxnds nelar b/t ? Alamz.
2 Yasasune getvin tarbsnl masd sgarrsne?

RIRREETIT SITNEN 0. Canabkisie O rap-
*100 yorum. Sire, tarh bopunca yngares on Onerh ok~
wrcan bin clon Ganskkate Savaglar hakada yapagm
’ aayorms seneak stiyone. EQor raghimam hakkin:
m m de l 7 @a iy ademek hiyorsand. by seytaan ahsatie nce
iamonc garwh.
satir yer Sizhre. Onceiio gunu bakImEtyim: Yaphym arghr
‘ mann bilemel cladnes lstyordum. Bu yOzsen, bimeel
AraEiTTa Lassmakance ygan i Gy Gzan
aliyor o )
" Ogretmanmmz, wn
(Normalde oo st
¥ fmy 0o verTek She-
22 s‘a"r Gl sl Buman i biskee. STRghrak IStodpms KO-
oy B i oup aimadifyn soek B honulan igmes qeken. e
Bl wer weayiranitecegimiz vi Dig) ademen.iatadgunis wono-
0”"“/’). M L cimasi Qeeekiges ol Bee v Adrotmenisize Candh

o SavagianTe saglimak -
i soyecim. Quekdl
bus henuta bigemia -
0 ity Sifyer
dum. Aynica, yoga0-
by gl getvin
saribind d¢ ok mo-
ik eyt
Orcsioe wrng
L tma hosumie A
sk hang kayna-
faan anitanatioce
Gl s3ioimenimize sot
oun. Oyemmensm bana birgok
a0 Intemet el verds. By Mtmstar w inermel ad-
et fie Garaikaie Savagly haheda yeiet Bigyy vl
aRdncaime DT Aot 2amanda, bubndulum (eTads
yapiyan Hgherdsn da yardm aksam persktipr s540.

Sekil 8 : 6. Simif sosyal bilgiler ders kitabinda (Altin Kitaplar) 100 mm’lik metin kisminda satir sayilar1 16-19 arasinda
degismektedir. Bu ozelligiyle kitapta konularin miifredat programina gore dengeli dagitildig goriilmektedir.

Yazilar disinda kalacak bosluklar en az 15 mm, en ¢ok 20 mm olmalidir. Ancak ders kitabinda 6zellikle
alt kisimlarda ve iki sayfanin birlesim noktalarinda bu kurala pek uyulmamistir. Bu durum kitabin
albenisini diisiirmekte, 6grencinin not almasini ve dikkatini metin lizerinde toplamasini engellemektedir.

*YAZILAR DISINDA KALACAK BOSLUKLAR EN AZ 15 mm, EN COK 20
mm OLMALIDIR. ANCAK KiTAPTA OZELLIKLE ALT KISIMLARDA VE iKi
SAYFANIN  BIRLESIM  NOKTALARINDA MU KURALA  PEK
UYULMAMISTIR.

Dt B biite KOG ML Gk iy

n. B tharyt My ety At it ubis minien?
 Elboti W Wi, Gyt Bic dursmae, iz @ blyGakibee B KA/ Qeewter. O do 5ok i)
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tariyor, dvyl m
Bibe: Evet, Dregan, 17100 004 Diobd b naritady, Gerpekion D uzus 100,000 dota

Oz Oyoyme hov Ratmrntah ) Choethn g ywbams b
et tase MUGORLAMKIS GO, CGH 1Y brats

Sekil 9 : 6. Sinif sosyal bilgiler ders kitabinda (Altin Kitaplar) 6zellikle alt kistmlarda ve iki sayfanin birlesim
noktalarinda,yazilar disinda kalacak bosluklar yeterli degildir.
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1.3.7. Ders Kitabinin Sonunda Yer Alan Yapraklarin Diizeni (Kaynakc¢a, Ekler vb.): Kitap sonunda
sozliik, kaynakea, kronoloji, Tiirkiye Idari Haritas1, Tiirk Diinyas1 Haritas1 yer almaktadir. Bu sayfalarin
ardindan bir sayfa bos birakilmistir. Sozliik, kitabin hacmi ve {initelerin kazanimlari-kavramlariyla paralel
degildir. Sozliik icerik olarak zenginlestirilmelidir. Sozliige ek olarak cografi, ekonomik vb. terimlerin
kitap sonunda yer almasi gereklidir.

Kaynakca zengin goriinmekle birlikte linitelerdeki metinlerde kaynakgaya pek atif yapilmamistir. Bu
durum kaynaklardan yeterince yararlanilmadigini diistindiirmektedir.

KAYNAKCA KRONOLOJI

SOZLOK

8

LR FER 3

REEZELNE

a

FEgEL aEEs

BEEESE
313 HE

28228

Sekil 10 : 6. Simif sosyal bilgiler ders kitabi (Altin Kitaplar) sonunda yer alan sézlik, kaynakg¢a ve kronoloji bolamleri.

Kitabin sonunda bir indeksin veya bir yer bulduru kisminin olmamasi biiyiik eksikliktir. Ayrica kitap
sonunda dgretmen marsi da yer almamaktadir. Batidaki ders kitaplar1 incelendiginde kitabin sonunda tarih
ve cografya atlaslarinin yer aldigi goriilmektedir. Bu 6zellik Tiirk sosyal bilgiler ders kitaplarinda da
olmalidir. Daha 6nce belirtildigi gibi kitabin alan uzmanlarinin belirtilmemesi yaninda kitaba katkida
bulunan danigmanlarin ve 6gretmenlerin yer almamasi da kitabin eksik yanlarindandir.

Hk&gretim

' | SosyolﬂBilgiler |
|
!

&

i
Ders Kitabi !
= |

-

Sekil 11: Solda ABD’nde giiniimiizde okutulan S. sinif sosyal bilgiler ders kitab1 yazarlarin tanitildigi boliim.
Boylesi bir boliim, inceledigimiz ders kitab1 dahil Tiirk ders kitaplarinin hemen tamaminda yer almamaktadir.
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EsoLlrces
eI J - <
. ' ‘ Geographic Terms R48
atirr - 2 1Ll -
Citizenship Handbook
_ ; Atlas R50
Pledge of Allegiance R2 s
English, Spanish, Tegalog, Russian, Arabic, Chinese World: Political R50
Character Traits R4 World: Physical R52
Historical Dcuiiants - Western Hemisphere: Political R54
Mayflower Compact R6 Western Hemisphere: Physical R55
Pitt’s Speech to Parliament R7 S e
Burke's Speech 1o Parlament r7 |  NorthAmerica: Physical R56
The Declaration of Independence R8 United States: Political R58
The Constitution of the United States R11 ) )
from The Federalist {No. 10) R28 United States: Physical R60
“The Star-Spangled Banner” R29
from John F. Kennedy's Inaugural Address R30
from Martin Luther King Jr.'s “1 Have a Dream” Speach R31 Gazetteer R62
United States Presidents R32 GlOSSﬂI’y R67
History Makers—Biographical Dictionary R36
Facts to Know—The 50 United States R46 Index R78

Sekil 12: ABD’nde okutulan 5. sinif sosyal bilgiler ders kitabi sonunda Vatandas Elkitab1 bashg altinda iilke icin
onem tasiyan tarihi sahsiyetler ve iilke devlet baskanlar1 hakkinda ansiklopedik bilgi verilmektedir. Kaynaklar bashgi
altinda ise cografi terimlerin a¢iklamasi yaninda kullamigh bir atlas boéliimii, cografi yer adlar1 dizini, kullamsh bir
sozliikve indeks yer almaktadir. Boylesi boliimler iilkemiz sosyal bilgiler ders kitaplarinda da yer almahlidir.

1.3.8. Tutarhhk: Bir kitapta sayfalarin bigimleri birbirleri ile tutarli olmalidir. Kitap incelendiginde sayfa
diizeninin, yazi boyutunun, yazi tipinin, satir-bagliklar ve metin arasi bogluklarin hemen her sayfada tutarli
oldugu goézlenir. Ayni1 durum kenar bosluklari i¢in s6z konusu degildir. Tutarlilik kullanilan kelimeler igin
de gegerlidir. Ornegin “veya” kelimesi kitabin sonuna kadar kullanilmali onun yerine “ya da” kelimesi
kullanilmamalidir.

1.3.9. Sayfa Diizeni: iki ve daha ¢ok siitun iizerine diizenlenen sayfalar gozii daha ¢cok yordugu, okumay1
giiclestirdigi igin sayfalar tek siitun {izerine diizenlenmelidir. Ders kitabi tek siitun iizerine diizenlenmistir.
Kitaptaki dikkat ¢ceken bir diger nokta ise paragraflar arasinda bosluk verilmemesidir. Bu durum kitabi
hazirlayanlarin ve basimu tistlenenlerin ekonomik kaygilariyla ilgili olsa gerektir.

1.3.10. Vurgulamalar: Ders kitabinda vurgulamalarda belli bir tutarlilik s6z konusu degildir. Sayfa 17°de
vurgulanan kisimlarin alti ¢izilmis, sayfa 27°de Kutu i¢ine alinmis ve renklendirilmis, sayfa 28’de hem
koyu hem italikyazilmis, sayfa 31’de ise koyu yazilmistir. Vurgulamalarda kitabin bagindan sonuna kadar
ayn1 vurgulama tipi uygulanmalidir. Sayfa 28’de oldugu gibi iki vurgu tipinin aym1 anda kullanilmasi
yanlig bir uygulamadir.

1.4. Boyut ve Basim Ozellikleri: Incelenen ders kitabimin kagit ebadi: 192 X 276 mm’dir. Bu haliyle
kitap A4-A5 arasi bir ebada sahiptir. Ders kitab1 A4’ten kii¢iik oldugu i¢in A5 biyiikligiindeki kitaplar
sinifina dahil edilebilir. ISO standartlarina ve dolayisiyla egitime uygun oldugu sdylenebilir. Kapak karton
kagida basilmis, kitabin i¢indeki sayfalarda beyaz kagit kullanilmistir. Bunlar yaninda baski kalitesinin iyi
oldugunu sdylemek miimkiindiir.

1.5. Yaz Biiyiikliigii: Kitaptaki yaz tipi (font) arial, punto 11°dir. Ancak yaz1 tipinin ‘“Times New
Roman”, puntonun “10” olmasi gereklidir. Satir arasi bosluklar ise ciimleleri olusturan kiigiik harflerin
yiiksekligi kadar olmalidir. Kitapta bu kurala uyuldugu goériillmektedir. Bir diger nokta climledeki kelime
sayilaridir. Bir climledeki kelime sayisinin 6. sinif ve yukari siiflarda 16’y1 gegmemesi Onerilir. Kitapta
bu kurala pek uyulmadig1 goriillmektedir.
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Sekil 13 : Bir ciimledeki kelime sayisinin 6 sinif ve yukar: simiflarda 16’y1 gecmemesi onerilir. 6. Simif sosyal bilgiler ders
kitabinda (Altin Kitaplar) bu kurala pek uyulmadig goriilmektedir.

2. Ders Kitabinda Egitsel Tasarim

2.1. Kazamimlar (Amaglar) Agisindan: 6. Smif Sosyal Bilgiler Ogretim Progranu “Sosyal Bilgiler
Ogreniyorum” Unitesi kazanimlar1 su sekildedir:

a-Yakin ¢evresindeki bir 6rnekten yola ¢ikarak bir olayin ¢ok boyutlulugunu fark eder,

b- Olgu ve goriisti ayirt eder,

c- Bilimsel arastirma basamaklarini kullanarak arastirma yapar,

d- Bir soruna getirilen ¢oztimlerin hak, sorumluluk ve 6zgiirliikler temelinde olmasi gerektigini savunur,
e- Sosyal bilgilerin, Tiirkiye Cumhuriyeti’nin etkin bir vatandasi olarak gelisimine katkisini fark eder,

f- Atatiirk’tin tilkemizde sosyal bilimlerin gelistirilmesi i¢in yaptigi uygulamalara 6rnekler verir.

Incelenen 6. Smif Sosyal Bilgiler Ogrenci Ders Kitabi*“Sosyal Bilgiler Ogreniyorum” {initesi konular1 ile
kazanimlar arasinda paralellik s6z konusudur. Nitekim;

“Yeni Okulum” konusunda “Yakin ¢evresindeki bir ornekten yola ¢ikarak bir olayin ¢ok boyutlulugunu
fark eder”,

“Tartisma Var” ve “Cevre Kirliligi Salgin Hastaliklara Neden Olur” konularinda “Olgu ve goriisii ayirt
eder”,

“Sehrimizle Ilgili Olaylar1 Arastirtyoruz” konusunda “Bilimsel arastirma basamaklarim kullanarak
arasgtirma yapar”,

Copyright © International Journal of New Trends in Arts, Sports & Science Education 17


http://www.ijtase.net/

& e~ ISSN: 2146 - 9466
AT IJTASE WWww.ijtase.net

International Journal of New Trends in Arts, Sports & Science Education - 2013, volume 2, issue 1

“Afacan Hasan” konusunda “Bir soruna getirilen ¢oziimlerin hak, sorumluluk ve ozgurlikler temelinde
olmasi gerektigini savunur”,

“Sosyal Bilgiler Sayesinde” konusunda “Sosyal bilgilerin, Tiirkive Cumhuriyeti’nin etkin bir vatandasi
olarak geligimine katkisini fark eder”,

“Atatiirk’tin Eserleri: Tiirk Tarih Kurumu ve Tiirk Dil Kurumu” konusunda “Atatiirk ’iin iilkemizde sosyal
bilimlerin gelistirilmesi i¢in yaptigi uygulamalara ornekler verir” kazanimlari iglenmistir.

2.2. Muhteva (icerik) Acisindan:

Gegerlik ve Glivenirlik: incelenen kitap, icerigi kazanimlarla baglantili oldugu igin “gecerlik”; iinitelerde
biiyiik dlctide birbirleri ile tutarli bilgiler sunuldugu i¢in “gilivenirlik” 6zelliklerine sahiptir.

Bilimsellik: Ozellikle “Sehrimizle ilgili Olaylar1 Arastirtyoruz” ve “Tartigma Var”, “Cevre Kirliligi
Salgin Hastaliklara Neden Olur” konularinda bilimsel konu islenislerine yer verilmistir.

Ogrenci Ilgi ve Thtiyaclarim Karsilama: Bir ders kitabi 6grenci ilgi ve ihtiyaglarimi karsilayacak sekilde
diizenlenmeli ve merak duygusunu tesvik etmelidir. Kitapta ilk konuda hikayelestirilerek anlatilmak
istenen olaylarin ¢ok boyutlulugu, neden-sonug iliskisi; kése yazilariyla aktarilmak istenen olgu-goriis
farklihgi; 6grenciye kendi sehri hakkinda neler bildiginin sorulmast vb. kitabin égrenci ilgi-ihtiyaglarin
dikkate aldigini amimsatmaktadir.

Faydahihk: Toplumsal iliskiler agisindan ders kitabinin faydali olmasi olduk¢a 6nemlidir. Sosyal Bilgiler
dersinin amaci1 Ogrencileri hayata hazirlamaktir. Nitekim ilk Unitede gerek hazirlik sorulari, gerekse
etkinlikler ve degerlendirme sorulari ogrencinin kendi yasamini, deneyimlerini isin icine katarak nitelikli
vatandas yetistirmeyi amag¢lamaktadir.

Ogrenebilirlik: Incelenen kitap, giigliik seviyesi agisindan ogrencilerin zihinsel seviyesine uygun
goriinmektedir. Degerlendirme sorularinda biligsel alan yaninda duyussal alanin da Onemsendigi
gozlenmektedir. Ancak bitln sosyal bilgiler ders kitaplarindaki en biiyiik eksik “6grencinin hazir kabul
edilmesi”, “ilke c¢apindaki biitiin ogrencilerin  aymi  hazirbulunusluk  diizeyine sahip oldugunun
diisiiniilmesi”dir. Nitekim Unitelerde 6n bilgi niteliginde konu anlatimina pek yer verilmemektedir.
Feodal-Sanayi-Bilgi toplumu katmanlarinin i¢ i¢e gegtigi bir iilkede 6grencilerin ayni biligsel, duyussal ve
fiziksel yeteneklere sahip oldugunu kabul etmek, yeni programin gorecelik ilkesine ters diigmektedir.

Sosyal Gergeklerle Tutarhilik: Ders kitab1 konularla ilgili en gerekli bilgilerin olmasi acisindan yararl
bilgiler sunsa da yeterli degildir. Bu agidan 6grencileri yasadigr topluma uyumunu kismen saglayabilir
niteliktedir.

Icerigin Lojik (Mantiksal) Yapist: Ders kitab1 ogretim programina uyumlu oldugu icin mantiksal agidan
da uyumluoldugu séylenebilir.

icerigin Psikolojik Yapisi:Ders kitabi daha once degindigimiz nedenlere bagh olarak gorelik ilkesine
kismen uyum saglamaktadir. Ancak ders kitab1 yaninda ¢aligma kitabinin olmasi; 6gretmenin yapabilecegi
ek etkinlikler sikintiy1 giderebilir. Agiklik ilkesine gore ise ders kitabinda genel olarak agik ve anlasilir dil
iisluplarmin kullanildig: sdylenebilir. Ekonomiklik ilkesine gore degerlendirildiginde ise konularin 6nbilgi
verilmeden genellikle hikayeler yoluyla anlatilmasi, 6grenmeyi giiglestirebilmektedir. Bilimsellik ilkesine
goreyse kitabin genel olarak dogru bilgiler i¢erdigi, nispeten ilgi c¢ekici, 6grenmeyi tesvik edici oldugu
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ancak 6grencinin hazirbulunugluk diizeyini yeterince dikkate almadigi sdylenebilir (Klglkahmet, 2011;
Kilig ve Seven, 2002; Ceyhan ve Yigit, 2005).

Sosyal Bilgiler 6gretim programinin genel amaglar agisindan ders kitabinin incelenmesi ayri bir ¢alismay1
gerektirse de ders kitabinin;

*Qgrencilerin yasamlarindan drnekler vermesi ve onlara bu yonde sorular sormast,
*Ogrencileri 6gretmen ve materyal destegi olmadan 7. siifa tam olarak hazirlayamamast,
*Unitenin basinda veya sonunda dzet kisminin bulunmamasi,

*Konu sayilarinin (46), yillik ders saati (108) ile orantili olmasi (konu basina 2.35 ders saati
diismektedir), dikkat ¢eken diger noktalardir.

2.3. Ogretme-Ogrenme Siireci Acisindan:

Ders kitabinda goérsel malzemelerin bolca kullanilmasisozel zeka disinda gorsel/uzamsal zekd; kisisel
sorular ve etkinliklerin olmasi i¢sel zekd; aragtirma Gdevlerinin verilmesi ve el kaslarimi kullanmasini
tesvik etmesi agisindan Kinestetik zek& tiplerine sahip ogrencilere hitap edildigi izlenimini vermektedir
(Kugukahmet, 2011).

Ogrenme ve 6gretme etkinlikleri kismen ¢ocuklarin yasantilarina uygundur. Sarmal program cergevesinde
Ogrenme alanlarinin iist siniflarda da devam etmesi 6grenme etkinliklerini siirekli kilabilir.Fen Bilgisi
(Yeryiiziinde Yasam, Ulkemiz ve Diinya iiniteleri) ve Medya Okuryazarligi (Elektronik Yiizyil) dersleri
yaninda Tiirkge (Sosyal Bilgiler Ogreniyorum) dersleri ile de yatay gecisler s6z konusudur.

Konular tema ve etkinlikler ¢ercevesinde iglenmektedir.Etkinlikler birden fazla kazanimi ger¢eklestirmek
istese de duyugsal kazamimlar yeterince 6n planda degildir.On orgiitleyicilerin (hazirlik sorular1) daha da
gelistirilmesi gerekmektedir.

Gegmis ders kitaplarina gore 6grencilerden problemlerin belirlemesini, aragtirma-inceleme, gézlem ve
gerekirse deneyler yapmasini, bunlardan sonuglar ¢ikarmasini ve bu sonuglardan genellemeler yaparak
¢cozlimler 6ne siirmesini kismen saglamasi dikkat ¢ekicidir.

Ornekler &grenmeyi kolaylastirict niteliktedir. Gorsel malzemeler ise metinle birlikte 6grenmeyi
kolaylastirma egilimindedir.

Tarih konularinda ayrintiya girildigi goriilse de genel olarak agik ve net bir dil kullanilmistir. Unite
basinda veya sonunda ozet olmamast biiyuk eksikliktir.

Caligma kitabinda ve 6gretmen kilavuz kitabinda proje konulari, gbézlem, anket gibi etkinlikler yer
almaktadir.Kitapta gergek yasam sorunlarina yer yer deginilmesi ise olumlu 6zelliklerindendir.

2.4. Ol¢me ve Degerlendirme Acisindan: incelenen ders kitabinin konu giris ve sonlarindaki sorular,
etkinlikler ve iinite sonundaki “linitemizi degerlendirelim” boliimii diginda 6grenci ¢aligma kitabindaki
etkinlikler ve &gretmen kilavuz kitabindaki proje, anket ve degerlendirme uygulamalari vb. 6lgme-
degerlendirmenin ciddi olarak ele alindigini ifade etmektedir.
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Unite girisleri ve konu baslarindaki hazirlik calismalarinin motive edici oldugu sdylenebilir. Konu
sonlarindaki sorular ise 6grenci yasantilarini kismen icermektedir.

Unitemizi Degerlendirelim” boliimiinde dogru-yanhs, eslestirme, ¢oktan se¢meli ve acgik uclu sorularin
yer almasi olumlu bir 6zelliktir.

Boyle olmakla birlikte duyussal kazanimlarin igsellestirilmesini sorgulayacak agik uglu, ozellikle
Ogrencinin olast durumlarda ne yapabilecegini irdeleyen (“Bu durumda siz olsaydiniz ne yapardiniz?”
gibi)sorularin ¢cogaltilmasi gerekmektedir.

6. Smif sosyal bilgiler ders kitab1 (Altin Kitaplar) “Sosyal Bilgiler Ogreniyorum” iinitesi sonunda yer alan
6lgme-degerlendirme sorularinin BloomTaksonomisi’ne goére siniflandirilmasi asagidaki gibidir (Sahin,
2003 ve Kuglkahmet, 2011).
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Sekil 14 : 6. Simif sosyal bilgiler ders kitab1 (Altin Kitaplar) “Sosyal Bilgiler Ogreniyorum” iinitesi sonunda yer alan
6lgcme-degerlendirme sorularinin Bloom Taksonomisi’ne gore siniflandirilmasi.

3. Ders Kitabinda Gorsel Tasarim:
Ders kitabinda basliklar gorsel tasarim ilkelerine uygundur.

Istatistiki veriler nispeten en son bilgileri igermekte (sayfa 98); metinler biitiinsellik icerisinde
siralanmaktadir.
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Yazi tipi arial, punto 11 olup metinler bu haliyle siisten arinmis ve kolay okunmaktadir.

Resim, harita, grafik ve tablo sayilarinin yeterli diizeyde oldugu soylenebilir.

Genellikle gorsel malzemelerin agiklamalarinin hemen yaninda yapilmasit olumludur. Béyle olmakla
birlikte, s6z konusu gorsellerin hemen altina veya iizerine neyi ifade ettikleri yazilmali ve numara

verilmelidir.

Kitaptaki resimler daha ¢ok “agiklayici (anlam ¢6ziicii)” ve “metni tamamlayict” resimlerdir.
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Sekil 15 : 6. Simif sosyal bilgiler ders kitabinda (Altin Kitaplar) yer alan gorseller gecmis yillardaki ders kitaplarindaki
gorsellere gore iistiin 6zellikler tasimaktadir. Boyle olmakla birlikte bazi sayfalarda karmasik grafiklerin kullamlmasi,
rakam ve kelimelerin okunamamasi vb. gibi sorunlar kitabin albenisini diisiirmektedir.
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Sekil 16: Solda ABD’nde 5. Siniflar i¢in hazirlanan Sosyal Bilgiler ders kitabi “Ulkemizin Kaynaklar1”, sagda iilkemizde
6. Siiflar icin hazirlanan Sosyal Bilgiler ders kitabi “Ulkemizin Kaynaklar1” iinitelerinde mekanin farkh algilanmasi.
Ulkemiz dogal kaynaklarinin soldaki haritada goriildiigii gibi resmedilmesi ders kitaplarimiz ac¢isindan olduk¢a anlamh
olacaktir.
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4. Ders Kitabinda Dil ve Anlatim:

Inceledigimiz ders kitabinda dil ve anlatim konusunda bazi sikintilar oldugu gézlenmektedir. Tiirkce
kullanimina bakildiginda satir sonlarinda kelimelerin boliindiigiinli, paragraflar arasinda bosluk
birakilmadigini, yeni terimlerin, kavramlarin ayni sayfada tamimlanmadigi gibi bazen sozlukte de
tanimlanmadigini vb. sdylemek mumkundur.

Ancak biiyiikk olctide imla kurallarina uyuldugunu ve metinlerin giiniimiiz Tiirkgesiyle aktarildigim
belirtmek gerekir.

Kelime sayist bakimindan uzun ciimlelere rastlanmaktadir. Bazi ciimlelerde 32’ye ¢ikan kelime sayisi
anlamayi giiclestirmektedir.

Daha once deginildigi gibi sekillerin, resimlerin, tablolarin altina neyi anlatmak istedigi numara verilerek
yazilmalidir. Kitapta bu ozellige sahip gorsel malzeme bulunmamaktadir.

Ders kitaplar1 okunakli, anlasilir, ilgi ¢ekici, okumay1 kolaylastirici, aragtirmaya sevk edici, 6grenmeyi
0lciicli ve mekanik standartlara sahip olmalidir. Bu 6zellikle ders kitabinda kismen mevcuttur.

Dil ve anlatim, 6grenci gelisim basamaklar1 ve kavrama diizeylerine uygun olup kismen ayrintidan uzak
ve sadedir.

Dil, nispeten mantik dokusu ve fikir biitiinligii iginde kullanilmustir.

Yabanci kelimeler ve 6zel isimler orijinal sekilde yazilmig ve bunlarin okunuslart parantez iginde
verilmistir.

Boliimler arasinda baglanti saglayacak baglantilara nispeten yer verilmistir. Ancak paragraflar arasinda
bosluk verilmemesi yanlis bir uygulamadir.

6. Smif Sosyal Bilgiler ders kitabinda muhteva (i¢erik) sunumu ve diizenlemede daha ¢ok inceleme,
genellemelere varma, harita, grafik, tablo yorumlama, degerlendirme, problem ¢dzme ve alternatif ¢6ziim
onerileri sunma, semboller kullanma, sebep-sonug iliskisi kurma, verilen bilgilerle ilgili harita kullanma,
grafik ¢izme, tablo olusturma, farkl akil yiiriitme yollarim kullanma, karsilagtirmalar yapma tlriinde
etkinlikler yer almistir.

SONUC ve ONERILER

Ideal bir ders kitabinin hazirlanmasi; ciddi bir 6n hazirlik evresi yaninda, genis bir kaynakca taramasina,
ilgili kisi ve kurumlarla temasa gegilmesine ve en 6nemlisi bu sirecin ehil kisilerce yuritilmesine
baglidir. Sosyal bilgiler 6gretim programlari biiyiik 6l¢lide interdisipliner, tiimdengelim ve yapilandirmaci
bakis agisiyla sekillenmigtir (Semenderoglu ve Giilersoy, 2005a ve 2005b). Boyle olmakla birlikte Sosyal
Bilgiler ders kitaplari, 6gretim programlarinin ruhunu tam olarak yansitamamaktadir. Bu durumun ortaya
¢ikmasinda ders kitab1 hazirlayan ekibin (genellikle 3-4 kisiden olusmaktadir) sosyal bilgiler igerigini ve
vizyonunu algilayamamasi, editorlerin sosyal bilgiler 6gretim programi ve disiplinleri hakkinda yeterli
bilgi ve deneyime sahip olmamasi, alan uzmanlarmin goriis ve deneyimlerinden yararlanilmamasi,
yayinevlerinin ekonomik gerekcelerle kitaplarin igeriklerine, sayfa sayilarmma ve baski Kkalitelerine
miidahale etmeleri vb. gibi nedenler etkili olmaktadir.
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Fiziksel, egitsel, gorsel ve dil-anlatim Gzellikleri agisindan incelenen 6. Smif Sosyal Bilgiler ders kitabi
(Altin Kitaplar) ideal bir ders kitab1 olma niteliklerinden uzak bir goriiniim arz etmektedir. Kitap, 6grenci
hazirbulunugluk diizeyini kismen gozetmeye calissa da sinirli sayida yazarin, uzmanin ve danismanin
katkis1 yeterli gorilmemektedir. Feodal-Sanayi-Bilgi toplumu katmanlarinin i¢ ice yasadigi iilkemizde
biitiin 6grencilerin ayni hazirbulunusluk diizeyinde olamayacagi sosyo-ekonomik-kiiltirel bir gercektir.
Bu agidan ders kitabi gorecelik ilkesinden uzak goriinmektedir.

S6z konusu ders kitabi incelemeleri ve 6gretmen, 6gretmen adaylariyla yapilan gériigsmeler sonucunda; 6.
sinif Sosyal Bilgiler ders kitaplarinda genel olarak dgrencilerin kitab1 nasil kullanacaklarini, kitap icerigini
vb. anlatan bir 6nsoziin, tinite baglarinda o tinitede nelerin dgretileceginin belirtildigi kazanim ifadelerinin,
tinite sonunda bir 6zet kisminin, kitap sonunda indeksin ve kullanigh tarihi-cografi haritalardan olusan
kiiciik bir atlasin olmamasinin, metin kisimlarinda konu anlatimlarinin yetersizliginin vb. dikkat ¢eken
eksiklikler oldugu goriilmistiir.Bunlar yaninda 6lgme-degerlendirme boyutunda duyussal kazanimlarin
yeterince 6n planda olmamasi; tablo, sekil, resim ve haritalarin neyi ifade ettiklerinin bunlarinhemen
altinda veya iistiinde yer almamasi; kitabin basinda “tablo-sekil ve haritalar listesi”nin olmamasi da dikkat
ceken eksikliklerdir. Deginilmesi gereken bir diger nokta da ders kitaplarinda “kavram ogretimi’nin
yetersiz olmasidir. Nitekim {inite baslarinda verilen kavram semast kazanimlari tam olarak
yansitamamaktadir.

Bdyle olmakla birlikte diger sosyal bilgiler ders kitaplarinda “kavram semas1” boliimiine rastlanmamast
incelenen kitabin iistiin yanlarindandir. Yine 6grencilerin yasamlarindan 6rnekler vermesi ve onlara bu
yonde sorular sormasi; konu sayilarinin, yillik ders saati ile orantili olmasi; gegmis ders kitaplarina gore
Ogrencilerden problemlerin belirlemesini, arastirma-inceleme, gézlem ve gerekirse deneyler yapmasini,
bunlardan sonuglar ¢ikarmasini ve bu sonuglardan genellemeler yaparak ¢oziimler 6ne siirmesini kismen
saglamasi kitabin olumlu 6zelliklerindendir.

Toplumu sekillendirme ve iilkeye yon verme vb. gibi misyonlar1 olan sosyal bilimlerin ilkokul ve ortaokul
ayagini olusturan Sosyal Bilgiler ders kitabiin nitelikli olmasi, tilke ve diinya gerceklerini yansitan bir
goriiniime kavusmasi kagmilmazdir. Boylesi bir kitap, akademik deneyimi olan ve éngorisu yiksek bir
editdor Onderliginde; alan uzmanlar1 yaninda dil, gorsel, program gelistirme, 6l¢gme-degerlendirme,
rehberlik-gelisim uzmanlarinin ve isin mutfaginda olan sosyal bilgiler 6gretmenlerinin katkilariyla
hazirlanabilir. Uzun soluklu egitim-6gretim planlarinin siyaseten sekteye ugratilmadan tavizsiz
yuritulebilmesi, ideal ders kitaplarinin ve egitim-6gretim ortaminin olusmasinda belirleyici bir etkendir.

Bu calismada Sosyal Bilgiler ders kitaplarimin nitelikli olmasi gercegi, o6rnek bir inceleme ile
vurgulanmaya caligilmigtir. Elde edilen sonuglar ¢er¢evesinde mevcut kitaplarin ideal bir Sosyal Bilgiler
ders kitabina doniisebilmesi i¢in iilkemizdeki ve diger iilkelerdeki kitaplardan, sosyal bilgiler 6gretmenleri
ve Ogretmen adaylarinin goriislerinden yararlanarak onerilerde bulunulmustur. S6zii gegen Onerilerden
dikkat ¢ekenler sdyledir: Unite baslarinda “Bu iinitede neler 6grenecegiz?” ve “Nasil calismaliy1z?”
boliimleri istisnasiz biitiin Sosyal Bilgiler ders kitaplarinda yer almalidir. Kitabin baginda “tablo-sekil ve
haritalar listesi” yer almali, metin igerisindeki sekil, tablo ve resimlerin altina neyi ifade ettikleri yazilmali
ve numara verilmelidir. Sozliik icerik olarak zenginlestirilmeli, biyografik ve ansiklopedik boliimlerle
zenginlestirilmelidir. Sozliige ek olarak cografi, ekonomik vb. terimlerin kitap sonunda yer almasi
gereklidir. Duyussal kazanimlarin 6n planda olabilmesi i¢in etkinliklerin 6grencinin yasamina yonelik
olarak hazirlanmasi gerekmektedir.

Ders kitabimin 6gretmenin en 6nemli yardimcist oldugundan hareketle bu tiir ¢aligmalarin derinleserek
artmas1 temennimizdir. Bu c¢ergevede, Milli Egitim Bakanligi, ivedilikle ilgili akademisyenlerin,
uzmanlarin ve ogretmenlerin esgiidimiini ve isbirligini saglamalidir. S6z konusu ekibin hazirlayacagi
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ders kitabi, miifredat laboratuvar okullarinda en az bir yil siireyle denenmeli ve bu siire sonunda 6grenci
caligma kitabi, 6gretmen kilavuz kitabiyla birlikte yurt genelinde okutulmalidir.
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Extended Abstract
In an educational environment where students’ fields of interest and mental developments are
different, one of the materials which teachers use the most is textbooks. The textbook is one of
materials that is used in a lesson and that forms a basis for improving the lesson. The textbook is
primary resource, which is written for education of a certain lesson (e.g. Social Studies,
Mathematics etc.) and for students who are at a certain grade (e.g. Primary School grade 1,
Middle School grade 7 etc.); it is the basic resource whose content is suitable for the curriculum
and which has been examined and approved. To be able to transfer the contents of curriculums to
the student is possible with textbooks. Textbooks are a lesson material that is at the forefront in
the process of learning-teaching. Many teachers arrange their studies concerning learning-
teaching activities according to the textbook and teacher’s guidebook rather than their
curriculum. This situation increases the significance of textbooks even more. Preparing for an
ideal textbook depends on a wide bibliography review, making contact with relevant institutions
and organizations, and above all this process’ being conducted by expert persons as well as a
serious preliminary preparation phase. Curriculums of Social Studies have greatly taken their
forms through a deductive, constructivist and an interdisciplinary point of view. Even so, Social
Studies textbooks cannot entirely reflect the spirit of curriculums. The occurrence of this situation
is caused by the reasons that the team (generally consist of 3-4 persons) who prepares the
textbook cannot perceive Social Studies’ content and vision; editors do not have enough
information and experience about Social Studies’ curriculum and disciplines; no benefit can be
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taken from the opinions and experiences of the field experts; publishers intervene in contexts,
page numbers and publishing qualities of textbooks etc. Social Studies Textbook for grade 6
(AltinKitaplar) which have been examined in terms of features of physical, educational, visual
and language-expression has a perspective that is out of qualities of being an ideal textbook.
Although the textbook has partly tried to protect student’s readiness level, the contribution of
numerous limited writers, experts and consultants is not considered as adequate. In our country
where layers of Feudal-Industrial-Information society live one within the other, it is a social-
economical-cultural fact that all students would not be at the same readiness level. From this
viewpoint, the textbook seems distant from principle of relativity. In consequence of
examinations for the said text book and interviews that have been made with teachers, teacher
candidates, in Grade 6 Social Studies textbooks, in general, it has been seen that the lacking of a
preface that explains the textbook context, how students will generally use the textbook etc. ; of
acquisition expressions in which what would be taught in that unit is stated at the beginnings of
the unit; of an abstract part at the end of the unit; of the index and a small atlas consisting of
useful historical and geographical maps at the end of the book, and the insufficiency of subject
lecturings on text parts...etc are attention-grabbing deficiencies. Besides these, the fact that
affective skills are not in the foreground enough in the dimension of assessment and evaluation;
what the tables, figures, pictures and maps state has not taken part immediately beneath or above
of these; list of table-figure and maps are not at the beginning of the book are also attention-
grabbing deficiencies. That teachers and consultants who had contributed to the book have not
taken part in the book is also one of the noticeable negative features as well as the fact that field
experts have not been stated. Another point which should be mentioned is insufficiency of
““‘concept teaching’’ in textbooks. Nevertheless, concept chart which has been given at the
beginnings of units cannot completely reflect acquisitions. Even so, it is one of the superior
features of the examined book that the ‘‘concept chart’’ part has not been encountered in other
social studies textbooks. Still, that it has given examples from students’ lives and asked questions
in this direction; that subject numbers are in proportion to annual course hours; that it has partly
enabled students to determine problems, to make research-examining, observing and doing
experiments if needed, to make inferences from these, and to put forward solutions by
generalizing from these results; are amongst the positive features of the book. It is inevitable for
Social Studies textbook to be of quality, which constitutes primary and secondary school part of
social sciences that have missions such as shaping society and guiding to the country etc. and for
it to attain a perspective that reflects the facts of the country and the world. Such a book can be
prepared under the leadership of an editor who has academical experience and whose foresight is
high; by contributions of experts of language, visual, program development, assessment-
evaluation, guidance-development and social studies teachers who are at the coalface. Being able
to conduct long-term education programs uncompromisingly without being interrupted politically
is a determinant in the formation of ideal textbooks and education environment. In this study, the
fact that textbooks of Social Studies should be qualified has been tried to be emphasized by a
sample examination. In order to convert the existing books into an ideal Social Studies textbook
within the frame of the results obtained, some suggestions have been made by benefiting from
books in our country and other countries, from opinions of social studies teachers and teacher
candidates. Attention-grabbing ones amongst the said suggestions are as follows: At the
beginnings of units, parts-‘‘what shall we learn in this unit?”’ and ‘‘How should we study?”
should be in all Social Studies textbooks without exception. At the beginning of the book, the list
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of “‘tables-figures and maps should take part, beneath figures, tables and pictures within the texts,
what they state should be absolutely written. Dictionary should be enriched contextually, and by
encyclopedical and biographical parts. In addition to dictionary, it is required for geographical,
economical etc. terms to take part in the end of the book. It is required for activities to be
prepared for student’s life in order that affective acquisitions can be at the forefront. Based on the
fact that textbook is teacher’s most important assistant, it is our wish for such studies to deepen
and increase. In scope of this, Ministry of National Education should urgently provide
coordination and cooperation of relevant academicians, experts and teachers. The textbook which
this team will prepare should be tried at least for a period of one year in curriculum laboratory
schools, and at the end of this period the student’s textbook should be read throughout the
country together with teacher’s guidebook.
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ABSTRACT

Regulation skill of emotional situations is seen as an important and necessary initial way to manage problems, anxiety and
difficulties. The purpose of this research is to analyze the cognitive emotion regulation skills of pre-service music teachers
according to different variables. 278 pre-service music teachers consist of the study group of the research. In accordance of
the purpose of the study, the Cognitive Emotion Regulation Questionnaire which is developed by Garnefski, Kraaij and
Spinhoven (2001) and adapted to Turkish by Onat and Otrar (2010), is used as a means of data collection. Socio-
demographic characteristics of pre-service music teachers are obtained from personal information form prepared by the
researcher. As a result of the analysis on the research data, it is found that the cognitive emotion regulation skills of pre-
service music teachers are significantly different in terms of various sub-dimensions as parents’ educational level, number of
siblings. However, according to the variables of gender and class differences, a statistically significant difference is not
found.

Keywords: Emotion regulation, music education, pre-service music teacher.

INTRODUCTION

Emotions are generally defined as senses with physiologic and cognitive elements, which affect
behavior (Morgan, 1993: as cited in Onat & Otrar, 2010). Emotions are one of the important
psychological components accompanying our lives which affect and are affected from our lives (Sarp
& Tosun, 2011). Contemporary functional perspectives emphasize that emotions play an important
role in giving necessary behavioral reactions, decision-making and memory enhancement and also in
interpersonal interaction. However, emotions can be harmful when they appear at a wrong time or
when they cannot be controlled. Emotion regulator functions might be automatic or controlled,
conscious or unconscious. Additionally, emotion regulation can intensify or can only be preserved
depending on the objectives of the individual. The degree of emotion regulation can be changed
depending on substantial changes about emotion experiences (Gross & Thompson, 2007).

According to Richard and Gross (2000), if the function of emotion regulation is to affect emotions, the
first thing to do should be to understand whether emotion regulation really changed empirical,
behavioral and physiologic emotion reaction components. However, feeling and looking good is not
the priority of the individuals at their emotionally depressed times. Individuals also want to operate
their cognitive functions at the optimum manner. Thinking that emotions often appear or are more
intensively experienced when important objectives are the case, this is not a surprise. Emotional and
cognitive processes are known to be strictly related in daily life and humans often regulate their
emotions through cognitive protection function (Damasio, 1994: as cited in Richard & Gross, 2000).

Garnefski, Kraaij and Spinhoven (2001) developed cognitive emotion regulation to include nine
conceptual sub-dimensions. These sub-dimensions can be summarized as follows: self-blame
sub-dimension refers to blaming oneself for the situation he/she experiences. They are considerably
emotion-focused thoughts and behaviors (feeling angry or anxious etc.) Other-blame refers to blaming
other people for the situation an individual experiences. Acceptance refers to accepting what the
individual have experienced and the opinion of reality and what he/she experienced. In many
situations acceptance can be considered as a functional coping. Refocus on planning refers to thinking
of how to react or what steps to take against negative events. Carver et al., (1989: as cited in Garnefski
et al., 2001) reported that using planning as a coping strategy was related positively related with
optimism and self-esteem and negatively related with anxiety. Positive refocusing is associated with
thinking in a more optimistic, nice and cheerful manner instead of thinking about the reality of events.
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Positive refocusing can be considered as a form of mental catharsis about the events and means
thinking more about positive things and less about real events. Rumination refers to thinking about
emotions and opinions about negative events. It was reported that rumination is highly correlated with
tendency to high level of depression as a coping strategy (Nolen, Hoeksema, Parker & Larson, 1994:
as cited in Garnefski et al., 2001). Positive reappraisal is related to combination of events in a positive
manner. Carver et al., (1989: as cited in Garnefski et al., 2001) reported that, similar to refocus on
planning, positive reappraisal as a coping strategy is positively correlated with optimism and
self-esteem and negatively correlated with anxiety. Putting into perspective refers to the opinions
about trivialization of the seriousness or relativity of the event when compared to other events.
Catastrophizing sub-dimension refers to the opinions caused by a bad experience. Generally
catastrophizing is considered to be associated with maladjustment, emotional pain and depression
(Garnefski et al., 2001).

According to Gross (2002), managing emotion regulation is one of the greatest challenges of life and
emotions play an important role in communication, interpersonal relationships and personal
satisfaction. This study was designed to investigate cognitive emotion regulation skills of pre-service
music teachers according to various variables. The significance of the study is that it determines
whether cognitive emotion regulation skills of pre-service music teachers varied according to various
variables.

The following questions were tried to be answered in the study:

1. Do cognitive emotion regulation skills of pre-service music teachers vary according to the
university they are enrolled in?

2. Do cognitive emotion regulation skills of pre-service music teachers vary according to gender
variable?

3. Do cognitive emotion regulation skills of pre-service music teachers vary according to grade level?
4. Do cognitive emotion regulation skills of pre-service music teachers vary according to educational
level of parents?

5. Do cognitive emotion regulation skills of pre-service music teachers vary according to number of
siblings?

METHOD
Study Model

This study used survey method. Survey studies include defining the characteristics of a group through
a series of tools such as question forms or tests (Buylkozturk, Cakmak, Akgin, Karadeniz, &
Demirel, 2009). Cognitive emotion regulation skills of pre-service music teaches were analyzed in
terms of socio-demographic variables.

Study Group

Study group of the study consisted of 1. (n=86), 2. (n=75), 3. (n=66) and 4.grade (n=51) students
(N=278) enrolled in Gaziosmanpasa University (GOU) Faculty of Education (EF) Department of
Fine Arts Teaching (DFAT) Program of Music Teaching (PMT) (N= 70), Uludag University (UU) EF
DAT PMT (N= 113) and Inonu University (IlU) EF GSEB MEABD (N=95) who voluntarily
participated in the study in 2011-2012 academic year. A total of 165 (59.4%) of pre-service music
teachers were female while 113 (40.6%) were male. As for the educational level of mothers, mothers
of 100 (36.0%) of the participants were primary education graduates; mothers of 119 (42.8%) of the
participants were secondary school graduates and mothers of 59 (21.2%) participants were higher
education graduates. On the other hand, fathers of 64 (23.0%) participants were primary education
graduates; fathers of 104 (37.4%) participants were secondary education graduates and fathers of
110 (39.6%) participants were higher education graduates. As for the number of siblings, 119 (42.8%)
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of the participants has 0-1 siblings; 134 (48.2%) had 2-4 siblings and 25 (9.0%) had 5 and more
siblings.

Data Collection Tools

Cognitive Emotion Regulation Questionnaire (CERQ) which was developed by Garnefski et al.,
(2001) and was adapted into Turkish by Onat and Otrar (2010) and Personal Information Form were
used for data collection. CERQ is a five-itemLikert type scale [(1) Strongly Unfavorable (2) Slightly
favorable (3) Partially Favorable (4) Highly Favorable (5) Strongly Favorable] consisting of 36 items
and nice sub-dimensions. The first sub-dimension is self-blame; the second sub-dimension is
acceptance; the third sub-dimension is rumination; the fourth sub-dimension is positive refocusing;
the fifth sub-dimension is refocus on planning; the sixth sub-dimension is positive reappraisal; the
seventh sub-dimension is putting into perspective; the eighth sub-dimension is catastrophizing and the
ninth sub-dimension is other-blame. Each sub-dimension contained four items. Internal consistency
coefficient calculated for the general of items was found to be .78. Consistency coefficients of
sub-dimensions of CERQ were found to be as follows: self-blame sub-dimension (items 1, 10, 19,
28.) .56; acceptance sub-dimension (items 2, 11, 20, 29.) .56; rumination sub-dimension (items
3,12,21,30.) .62; positive refocusing sub-dimension (items 4, 13, 22, 31. ) .42; refocus on planning
sub-dimension (5,14,23,32) .68; positive reappraisal sub-dimension (items 6, 14, 24, 33.) .66; putting
into perspective sub-dimension (items 7, 16, 25, 34.) .51; catastrophizing sub-dimension (items 8, 17,
26, 35.) .71; other-blame sub-dimension (items 9, 18, 27, 36.) .71.

o value of cognitive emotion regulation scale was found to be .81. Personal information form
developed by the researcher was used to collect information on various variables about demographic
characteristics of pre-service music teachers. This form contained questions such as the universities
pre-service music teachers are enrolled in, gender, grade levels and educational level of parents.
Scores of personal information and data collection tools were coded and data was entered and
evaluated in SPSS package program.

Data Analysis

“Frequency and percentage” calculations were made to determine demographic characteristics of pre-
service music teachers according to variables. One factor “Anova” was used to determine whether
there was a significant difference in terms of “cognitive emotion regulation skills” according to
university, grade level, parents education level, number of siblings variables. Independent group “t”
test was used to determine whether there was a significant difference in terms of “cognitive emotion
regulation skills” according to gender variable.

FINDINGS
In this section, results of the study were analyzed in line with the sub-problems of the study.

Table 1. One Factor Anova Results for Cognitive Emotion Regulation (CER) Skills of Pre-
Service Music Teachers According to The University They Are Enrolled In.

Subscales Sum of df Mean F D Si_gnificant
squares square difference
Between groups 72.829 2 36.415
Self-blame Within groups 2030.153 275 7.382 4.933 ,008 3-2
Total 2102.982 277
Between groups 34.522 2 17.261
Acceptance Within groups 2195.809 275 7.985 2.162 117
Total 2230.331 277
Rumination Between groups 27.920 2 13.960 1.449 .236
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Subscales Sum of df Mean F D Si_gnificant
squares square difference

Within groups 2648.541 275 9.631
Total 2676.460 277

Positive Be_tw_een groups 5.627 2 2.814

refocusing Within groups 1891.787 275 6.879 409 .665
Total 1897.414 277

Refocus on Bgtwgen groups 51.420 2 25.710

planning Within groups 2144.022 275 7.796 3.298 .038 2-1
Total 2195.442 277

Positive Be_tw_een groups 25.867 2 12.933

reappraisal Within groups 2295.846 275 8.349 1.549 214
Total 2321.712 277

Putting into Bgtwgen groups 19.488 2 9.744

perspective Within groups 1810.023 275 6.582 1.480 229
Total 1829.511 277

Catastrophizin Between groups 45.901 2 22.950
Within groups 2966.962 275 10.789 2.127 121

g Total 3012.863 277
Between groups 9.119 2 4.560

Other-blame Within groups 2087.791 275 7.592 .601 .549
Total 2096.910 277

1:GOU, 2: iU, 3: UU

As indicated in Table 1, according to one factor Anova results for “cognitive emotion regulation
skills” according to university variable, there was a significant difference between cognitive emotion
regulation skills of pre-service music teachers in self-blame [F-275=4.93, p<.05] and refocus on
planning sub-dimensions [F(-275=3.30, p<.05] at the level of .05. According to Scheffe results,
cognitive emotion regulation scores of pre-service music teachers in IU (¥= 10.78) were lower than
those of pre-service music teachers in UU (X= 11.97) in self-blame sub-dimension. According to
Scheffe results for refocus on planning sub-dimension, cognitive emotion regulation scores of pre-
service music teachers in U were found to be lower than those of pre-service music teachers in GOU
(¥=16.17) On the other hand, there was no significant difference in acceptation [F(-275=2.16, p>05],
rumination [Fp-275=1.45, p>05], positive refocusing [F(-275=.40, p>05], positive reappraisal [F-
275=1.55, p>05], putting into perspective [F(-275=1.48, p>05], catastrophizing [F-275=2.12, p>05] and
other-blame [F-275=.601, p>05] sub-dimension in terms of university variable.

Table 2. Independent Group “T” Test Results for “CER” SKills of Pre-Service Music Teachers
According to Gender Variable

Subscales Gender N X S df t p
e T M I m
-
Rumination F&”;fe'e ﬁg’ ﬂ:igg? g:ggigg 276 1.361 175
focusing ‘Wele 113 1p7en  sese Y6 sl 3w
A
- R
- A
Catastrophizing F,'f/l";fe'e ﬁ’g ig:%ﬁ g:gégig 276 -1.837 067
- N
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As indicated in Table 2, according to independent “t” test results performed for cognitive emotion
regulation skills sub-dimension scores of pre-service music teachers according to variable, there was
no statistically significant difference; cognitive emotion regulation scores of female and male students
did not show a difference.

Table 3. One Factor Anova Results for “CER” SKills of Pre-Service Music Teachers According
to Grade Level Variable

Subscales Sum of df Mean = D Si_gnificant
squares square difference

Between groups 17.306 3 5.769

Self-blame Within groups 2085.676 274 7.612 .758 519
Total 2102.982 277
Between groups 27.066 3 9.022

Acceptance Within groups 2203.265 274 8.041 1.122 341
Total 2230.331 277
Between groups 44.466 3 14.822

Rumination Within groups 2631.995 274 9.606 1.543 .204
Total 2676.460 277

Positive Be_tw_een groups 30.094 3 10.031

refocusing Within groups 1867.320 274 6.815 1.472 222
Total 1897.414 277

Refocus on Be_tw_een groups 52.306 3 17.435

planning Within groups 2143.136 274 7.822 2.229 .085
Total 2195.442 277

Positive Be_tw_een groups 77.806 3 25.935

reappraisal Within groups 2243.907 274 8.189 3.167 .025
Total 2321.712 277

Putting into Be_tw_een groups 19.315 3 6.438

perspective Within groups 1810.196 274 6.607 .975 405
Total 1829.511 277
Between groups 79.530 3 26.510

Catastrophizing ~ Within groups 2933.333 274 10.706 2.47 .062
Total 3012.863 277
Between groups 3.658 3 1.219

Other-blame Within groups 2093.252 274 7.640 .160 .923
Total 2096.910 277

As indicated in Table 3, according to “one factor Anova” results for grade level variable, there was a
statistically significant difference between cognitive emotion regulation scores of pre-service music
teachers in terms of sub-dimensions.

Table 4. One Factor Anova Results for “CER” Skills of Pre-Service Music Teachers According
to Mothers’ Educational Level

Subscales Sum of df Mean F D Si_gnificant
squares square difference
Between groups 5.543 2 2,771
Self-blame Within groups 2097.440 275 7.627 .363 .696
Total 2102.982 277
Between groups 9.128 2 4.564
Acceptance Within groups 2221.203 275 8.077 .565 .569
Total 2230.331 277
Between groups 20.557 2 10.279
Rumination Within groups 2655.903 275 9.658 1.064 .346
Total 2676.460 277
Positive Be_tw_een groups 18.820 2 9.410
refocusing Within groups 1878.593 275 6.831 1.378 254
Total 1897.414 277
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Subscales Sum of df Mean F D Si_gnificant
squares square difference
Refocus on Bgtwgen groups 2.396 2 1.198
planning Within groups 2193.047 275 7.975 .150 .861
Total 2195.442 277
Positive Be_tw_een groups 5.843 2 2.922
reappraisal Within groups 2315.869 275 8.421 347 707
Total 2321.712 277
Putting into Bgtwgen groups 27.793 2 13.896
perspective Within groups 1801.718 275 6.552 2.121 122
Total 1829.511 277
Catastrophizi Be_tw_een groups 116.545 2 58.273
ng Within groups 2896.318 275 10.532 5.533 .004 3-1.3-2
Total 3012.863 277
Between groups 26.018 2 13.009
Other-blame  Within groups 2070.892 275 7.531 1.728 .180
Total 2096.910 277

1:Primary Education, 2: Secondary Education, 3: Higher Education

It is understood from Table 4 that according to “one factor Anova” results for “cognitive emotion
regulation skills” according to the mothers’ educational level variable, cognitive emotion regulation
scores of pre-service music teachers significantly varied in catastrophizing sub-dimension at the
significance level of .05 [F.275=5.53, p<.05]. Scheffe results showed that in catastrophizing sub-
dimension, pre-service music teachers, whose mothers were graduates of higher education {X= 9.08),
had lower cognitive emotion regulation scores than those whose mothers were graduates of primary
education (¥= 10.75) and secondary education (¥= 10.57). There was no statistically significant
difference in terms of other dimensions.

Table 5. One Factor Anova Results for “CER” Skills of Pre-Service Music Teachers According
to Fathers’ Educational Level

Subscales Sum of df Mean = D Sl_gnlflcant
squares square difference
nggx‘l’Oese” 13.756 2 6.878
Self-Dlame  \uiihin groups  2089.226 275 7.597 905 406
Total 2102.982 277
sreotx‘l’oese” 14.269 2 7.135
ACCeptance  \uithin groups  2216.062 275 8.058 885 Ala
Total 2230.331 277
gBreJX‘;ese” 23.898 2 11.949
Rumination  \vinin groups 2652562 275 9.646 1.239 291
Total 2676.460 277
. Between 5.900 2 2.950
Positive groups 429 652
refocusing Within groups 1891.514 275 6.878 ' '
Total 1897.414 277
Between 10.961 2 5.481
Refocus on groups 690 502
planning Within groups 2184.481 275 7.944 ' '
Total 2195.442 277
. Between 5.090 2 2,545
Positive groups 302 240
reappraisal Within groups 2316.623 275 8.424 ' '
Total 2321.712 277
L Between
P::;lne% tllnvt: groups 4,537 2 2.269 a1 711
Persp Within groups ~ 1824.974 275 6.636
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Subscales Sum of df Mean F D Sl_gnlflcant
squares square difference
Total 1829.511 277
_ Between 99.539 2 49.769
Catastrophiz ~ groups 4,698 010 31
ing Within groups 2913.325 275 10.594 ' '
Total 3012.863 277
ngOtu""pese” 24,633 2 12,317
Other-lame  \yiihin groups 2072277 275 7.536 1634 197
Total 2096.910 277

1:Primary Education, 2: Secondary Education, 3: Higher Education

It is understood from Table 5 that, according to One factor Anova results for “cognitive emotion
regulation skills” according to father’s education level variable, there was a significant difference
between cognitive emotion regulation scores of pre-service music teachers in catastrophizing sub-
dimension at the significance level of .05 [F-275=4.69, p<.05]. Scheffe results showed that in

catastrophizing sub-dimension,

pre-service music teachers whose fathers were graduates of higher

education (X= 9.80) had lower cognitive emotion regulation skills than those whose fathers were the
graduates of primary education (¥= 11.35). There was no statistically significant difference in terms of
other dimensions.

Table 6. One Factor Anova Results for “Cer” SKkills of Pre-Service Music Teachers According to
Number of Siblings Variable

Subscales Sum of df Mean F o Sl.gnlflcant
squares square difference
ng;Z‘;e:” 5.722 2 2.861
Self-blame —\ithin groups  2097.260 275 7.626 375 /688
Total 2102.982 277
Between 7.311 2 3.655
Acceptance groups 452 637
P Within groups 2223.020 275 8.084 ' '
Total 2230.331 277
ng;Z‘;ese” 155 2 078
Ruminati L . .992
umination - \vithin groups ~~ 2676.305 275 9.732 008 %
Total 2676.460 277
. Between 6.048 2 3.024
Positive groups 440 645
refocusing Within groups 1891.366 275 6.878 ' '
Total 1897.414 277
Between 9.951 2 4.976
Refocus on groups 626 535
planning Within groups 2185.491 275 7.947 ' '
Total 2195.442 277
Positive gBreotquesen 14.021 2 7.010
reappraisal Within groups 2307.692 275 8.392 835 435
Total 2321.712 277
outting int Bfotr’e:” 8.361 2 4.181
utting info - group 631 533
perspective  Within groups 1821.150 275 6.622
Total 1829.511 277
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Subscales Sum of df Mean F o Sl_gnlflcant
squares square difference
Catastrophiz Sf(:uwpesen 111479 2 55.740
ing Within groups 2901.384 275 10.550 5283 006 31
Total 3012.863 277
Between 30.006 2 15.003
Other-blame groups 1.996 138
Within groups 2066.905 275 7.516 ' '
Total 2096.910 277

1: 0-1, 2: 2-4, 3: 5 and more

It is understood from Table 6 that according to one factor Anova results for “cognitive emotion
regulation” skills according to number of siblings variable, in catastrophic sub-dimension, cognitive
emotion regulation scores of pre-service music teachers showed a difference at the level of .05 [F-
275=5.28, p<.05]. Scheffe results showed that in catastrophizing sub-dimension, pre-service music
teachers who had 0-1 siblings (= 9.72) had lower cognitive emotion regulation skills than those who
has 5 or more siblings (X= 11.88). There was no statistically significant difference in terms of other
dimensions.

RESULT AND DISCUSSION

Based on a review of the literature on the strategies in cognitive dimension about emotion regulation,
it can be stated that previous research mainly focused on the relationship of cognitive emotion
regulation with negative life events such as depression, anxiety and concern (Garnefski, Boon, &
Kraaij, 2003; Garnefski & Kraaij 2006; Garnefski et al., 2001; Martin & Dahlen 2005). Garnefski et
al., (2001) investigated negative life events, emotional problems and cognitive emotion regulation
situations of high school students and reported that cognitive coping strategies played an important
role in symptom situations of negative life experience, depression and anxiety. In another study titled
cognitive emotion regulation in prediction of depression, anxiety, stress and anger, Martin and Dahlen
(2005) investigated the relationship between cognitive emotion regulation skills and depression,
anxiety, stress and anger and reported that cognitive emotion regulation was one of the most important
determinants of negative emotions in self-blame, rumination, catastrophizing positive reappraisal sub-
dimensions.

In the present study, in self-blame and refocus on planning sub-dimensions, cognitive emotion
regulation skills of pre-service music teachers according to university variable significantly varied at
the significance level of .05. In self-blame sub-dimension, it was found that cognitive emotion
regulation scores of pre-service music teachers in 1U were lower than those of pre-service students in
UU. As for the refocus on planning sub-dimension, it was found that cognitive emotion regulation
scores of pre-service music teachers in IU were lower than those of pre-service teachers in GOU.
There was no statistically significant difference in other sub-dimensions according to university
variable. Based on recent studies, (Garnefski et al., 2001; Garnefski et al., 2003; Garnefski, Legerstee,
Kraaij, Kommer, & Teerds 2002; Garnefski, Rieffe, Jellesma, Terwogt, & Kraaij, 2007; Kraaij,
Garnefski, Wilde, et al., 2003; Kraaij, Pruymboom, & Garnefski, 2002) Garnefski and Kraaij (2006)
reported that there was a significant relationship between cognitive emotion regulation skills and
emotional problems and stated that the individuals who generally used cognitive emotion regulation
strategies such as rumination, catastrophizing and self-blame might experience more emotional
problems while the use of strategies such as positive reappraisal, positive refocusing might reduce
emotional problems or lack of defense. In this framework, based on obtained data, it can be stated that
pre-service music teachers in U cope with emotional problems better than those in UU; while pre-
service music teachers in GOU cope with emotional problems better than those in 1U.
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There was no statistically significant difference in cognitive emotion regulation scores of pre-service
music teachers according to gender variable. Unlike the findings of the present study, Martin and
Dahlen (2005) reported that females had higher cognitive emotion regulation scores than males in
rumination, catastrophizing positive refocusing, refocus on planning, positive reappraisal sub-
dimensions; while males had higher scores in other-blame sub-dimension. On the other hand,
Garnefski, Teerds, Kraaij, Legerstee, and Kommer (2004) analyzed the differences between females
and males in terms of cognitive emotion regulation strategies and depressive symptoms and found that
females used cognitive emotion regulation skills higher than males in rumination, catastrophizing
positive refocusing sub-dimensions. It was reported that self-blame, rumination and catastrophizing
strategies were highly correlated with depression scores in both groups; while there was a low
correlation between positive reappraisal and depression scores.

Cognitive emotion regulation scores of pre-service teachers significantly varied (.05) in
catastrophizing sub-dimension according to educational level of parents. It was found that pre-service
teachers, whose mothers were higher education graduates, had lower cognitive emotion regulation
scores than those whose mothers were primary education or secondary education graduates. In
addition, it was found that pre-service teachers, whose fathers were higher education graduates, had
lower cognitive emotion regulation scores than those whose fathers were primary education or
secondary education graduates. There was no statistically significant difference in terms of educational
level of parents’ variable in other sub-dimensions. In conclusion, considering that catastrophizing
sub-dimension is related with emotional problems or depression (Garnefski et al., 2004; Garnefski &
Kraaij 2006) it can be stated that pre-service music teachers, whose parents were higher education
graduates, coped with emotional problems better and had a lower level of tendency for depression. A
review of the literature found no study on the relationship of parents’ educational level within the
scope of cognitive emotion regulation and socio-demographic variables. It was found that cognitive
emotion regulation scores of pre-service music teachers sufficiently varied (.05) according to number
of siblings variable in catastrophizing sub-dimension. It was observed that cognitive emotion
regulation score of pre-service music teachers who has 0-1 siblings were lower than those who had 5
and more siblings. Based on this result, it can be stated that as the number of siblings decreases, pre-
service music teachers become more successful in coping with emotional problems. A review of the
literature found no studies on number of siblings within the scope of cognitive emotion regulation and
socio-demographic variables. Considering that catastrophizing sub-dimension is related with
emotional problems or depression, unlike the findings of the present study, Oznel et al., (2002)
investigated the relationship between depression symptoms and socio-demographic characteristics and
found that as number of siblings increased, ratio of showing depressive symptoms decreased. The
researchers reported that while ratio of showing depressive symptoms was 46.2% in single children,
this ratio was 24.6% in children with 3 or more siblings. There was no statistically significant
difference in other sub-dimensions according to number of sibling variable. In addition, cognitive
emotion regulation scores of pre-service music teachers showed a statistically significant difference
according to grade level variable.

In conclusion, in our study group cognitive emotion regulation scores of pre-service music teachers
showed a significant difference in various sub-dimensions according to “university they are enrolled
in”, “parents’ educational level” and “number of siblings” variables. A review of the literature found
no study in Turkey to determine cognitive emotion regulation skills of university students and pre-
service music teachers. Conducting similar studies in general of Turkey in such a way to include pre-
service music teachers in other music teaching departments can provide more generalizable or
different results. In addition, considering that cognitive emotion regulation skills are strongly related
with emotional problems (anxiety, concern, depression etc.) studies which use relational screening
model can be carried out.
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ABSTRACT

Today, women of Turkish origin who form a heterogeneous structure related to the socio-economic, political, ethnical and
religious positions have become active social and decisive actors of the Netherlands. Particularly, second and third generation
women of Turkish origin have achieved the integration with the social, political, economical and cultural life in the
Netherlands. The traditional life-style of the second and third generation of Turkish women has changed and developed in the
modern Western society in Europe. The goal of this study is to examine the political participation of second and third
generation Turkish women in the Netherlands and to analyze the concrete data obtained from the inquiries and questionnaires
in the light of existing observations. The reason for the evaluation of the period after 1990s of the nearly 45-year-old
integration process is to demonstrate that immigrant Turkish women have shown a more tendency for the adaptation to the
rules and norms of society, its social and political life in which they live in this period. Consequently, in this study, political
and legal developments of Turkish women are analyzed in terms of their participation to local and national policies in the
Netherlands. This study aims to research for the participation of women of Turkish origin to the public and political life;as
the method of collecting data, an inquiry of 47 questions performed by 239 women participants has been preferred.
Keywords: Women of Turkish Origin, the Netherlands, political participation, integration, integration policies.

INTRODUCTION

Turkish migration which began in 1961 to Europe has become one of the important realities of social,
economical, and political life of Europe with over 5,2 million mass today despite the certain measures
in certain periods. Among the immigrants, Turks! constitute the most crowded national community
with this population. In the member states of theEuropean Union (EU), the European Turks with their
current population took place 19" and have passed eight the members of the European Union (Estonia,
Ireland, South Cyprus, Latvia, Lithuania, Luxemburg, Malta, and Slovenia). 53,0 percent of 5,2
million Turks, living in the boundaries of EU have the citizenship of the country in which they live
(TAM, 2007: 18)% Today, immigrants of Turkish origin and their children in Europe form a
heterogeneous structure in relation to social, economical, political, ethnic and religious manners. On
the other hand, it is essential to say that immigrants of Turkish origin and their children of second and
third generation became integrated with the social, political, economical and cultural life of the
country in which they live. Particularly, second generation Turkish immigrants have become today
active social and decisive actors. As a natural consequence of this, many Turkish citizens have
achieved to be selected to the national and international parliamentary by succeeding in the elections
in local and national level.

Today, the political identity of Turkish immigrant that entered into the party programs of big political
parties with a serious voter mass and began to be felt in the Netherlands political life started to make

Turks’ (or ‘women of Turkish origin’) refers to first, second and third generation immigrants or women of Turkish origin, regardless of
their nationality. This terminology follows that of the Dutch administrative definition (also see website of Statistics Bureau (CBS)
www.cbs.nl).

2 The objectives of the Turkish Research Center (TAM) on Turkey are to promote German-Turkish relations and the level of knowledge and
information about Turkey and Turkish migrants in Europe, to advance the cooperation between Turkey, Germany and other European
countries and also to support research and public relations’ (also see website of TAM: http://www.zft-online.de/index.php?site=43).
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the Netherlands political outlook gain variety. It is important to pay attention to especially the
achievements of second and third generation women of Turkish origin among Turkish society that add
colorfulness and variety to the Netherlands political life recently. The increase in the education level
of women in Turkish society has made politics attractive for women and has increased the political
representative power of Turkish society in the Netherlands. Consequently, the interest in socio-
economical and political problems of thesecond and third generation women of Turkish origin who
know two cultures well, completed their education in this country and werebrought up in the
Netherlands is increasing day by day. In this respect, women of Turkish origin express the social and
political problems in different political platforms with the socialization and increasing education level
and they struggle for the production of concrete solutions. Besides, women of Turkish origin struggle
with social ailments like racism, discrimination, Islamic phobia that trigger revenge and hatred, do
harm on communitarian peace and prosperity. On the other hand, Turkish women who have these
qualities are the nominees for the break of some prejudices with an approach to society through a
gentle and protective vantage point and her openness for all the cultures and world views. In
conclusion, the modern roles of women that change and develop with the education in the traditional
Turkish family structure and her social and political participation that develops with her possession of
equality values are the peak points of this study.

In this study of the political development of Turkish women in the Netherlands; it is impossible for us
to make a generalization by ignoring the differences between the generations. Since the first, second
and despite its limited area the third generations have so much difference in them that to express them
in the same line and mutual share is not a good approach. The point in the existing situation with the
great analysis of the change between the generations will supply the targets that will be reached with
an explicit vision. In nearly 45 year-old migration process, the manner and degree of the young
generations that are replaced with each other to be influenced by the elements of communitarian life
have varied. Thus, the positions, living standards and futurity visions of the second generation women
that are born, brought up and get educated in the Netherlands will be different from those of the first
generation women. Before all the evaluations that will be made on the situation of the socio-
economical positions of Turkish women in the Netherlands, which generation she belongs to, the
environment she is brought up, her education level, her adaptation grade with the environment should
be scrutinized. The majority of mass that this study focuses on consists of thesecond generation and
thethird generation women.

In general, in the first parts of this empiric study the demographic structure of Turkish community and
the historical process of migration have been surveyed briefly in the Netherlands. In the second part of
study political participations that change in the 45 year-old migration process of second generation
women of Turkish origin have been analyzed with the statistical data. While surveying the political
participations of the women of Turkish origin, the subject has been deeply surveyed by making use of
the term of political participation, its definition and the changing factors that determine the political
participation. In the third part of this empiric study, the political participation of the second and third
generation Turkish women that become a source for this study have been discussed with the
theoretical and empiric results of standard questionnaire study that has been done with the participant
subjects. In general, in this part, the participation of women of Turkish origin in the Netherlands into
local and national policies and their political and legal development have been analyzed.

1. Demographic Characteristics of Turkish Women in the Netherlands

In the wake of the Second World War, the demand of foreign labor came out in the Western European
countries where the industrialization process gained speed, yet the need for labor was not supplied by
the native resources. As an answer to this demand; Turkey in 1961 to Federal Germany, in 1964 to
Austria, the Netherlands, and Belgium, in 1967 to France and in 1968 to Australia exported labor to
these countries by signing mutual treaties (Doyuran, 2006). While Western European countries went
on their enterprises to get labor from foreign countries, an interior migration activity was experienced
towards the cities from the rural areas thanks to the sudden change in agriculture sector in Turkey.

Copyright © International Journal of New Trends in Arts, Sports & Science Education 38


http://www.ijtase.net/

K -~ ISSN: 2146 - 9466
AT IJTASE WWw.ijtase.net

International Journal of New Trends in Arts, Sports & Science Education - 2013, volume 2, issue 1

With the effect of interior migration, to create a decrease in the increasing unemployment rate and to
make contribution to the solution of employment problem; sending employers abroad became an
activity which was controlled by the government. According to Statistics Netherlands (CBS, 2004),
the labor treaty between Turkey and the Netherlands in 1964 constantly increased, until 1973, the
working Turkish. Yet, after the energy crisis that was influential around the world in 1973, the mutual
migration treaties between the governments were ceased one sided by the Western European countries.
Until the date in which the mutual treaties were cancelled, a great part of 775 thousand people who
went to the Western Europe mostly from Turkey kept on this migration process by taking their
families to these countries. Turkish migration to Europe that began in 1961 is one of the most
important realities of economic, social and political life of Europe with a mass over 4, 2 million today
despite all the measures that were taken in certain periods. Today, nearly 1, 5 million of 4, 2 million
Turks that live in European countries have become the citizens of Europe (CSGB, 2007).

According to Statistics Netherlands (CBS, 2006), while the number of Turks who have workpermit in
the Netherlands was 22 in 1960, this reached 200 in 1961 and increased to 4.300 in 1964. The labor
treaty that was signed between Turkey and the Netherlands in 1964 had an important role in this
increase in the population; and the migration activity continued upto 1974. Known as the second wave
of migration between 1976 and 1981,the immigration movement had increasingly continued in the
form of family unification that has particularly the youth and women. In 1974 and after then, the
Netherlands and other European countries came up against economic crises brought the serious
limitations that related to migration and there was a partial decrease in the migration to the
Netherlands. Just after the crisis, the migration was almost at a standstill begun againwith the move of
the partners and children in Turkey to the Netherlands. Especially between 1980 and 1990, this
process went on with the marriages under the name of imported bride and groom and with the political
migrations (Kuglkcan and Gungor, 2004). After 2000s, the applications between two countries like
adaptation exam and the efficiency in language changed the migration vision in a broad sense. Today
there is an increase in the number of returns to Turkey, the increase rate in population of Turkish
community in the Netherlands have been shaped according to the demographic structure of the
permanent population. The immigrants of Turkish origin in the Netherlands form the biggest
immigrant group of the Netherlands with a population ofnearly 372 thousand.

2. Political Participation

According to Martiniello (2005: 2-3), the political integration has four dimensions. The first
dimension of political integration is the guarantee of the rights that are given to immigrants by the host
society. The goal in the protection of the rights that belong to immigrants by political organs is the
adaptation of immigrants to the society in a good way. The second dimension of political integration is
the definition of the identities of immigrants within the identity of the host society. According to this,
the existence of the immigrants who define their identities with that of the host society have been
shown as an achievement of political integration. The third dimension of political dimension is the
acceptation of democratic norm and values by immigrants. In a report that has been published by
Block Commission in the Netherlands, it is stated that; “Group or an individual will supply the
adaptation to the Netherlands with the possession of equal legal position, to take part in socio-
economical space equally, to speak Dutch, to respect existing norms, values, and behaviors” (UETD,
2006).* The last and fourth dimension of political integration is the guarantee of the main rights like
activity, political participation that belong to immigrants. Of all the dimensions that the political

3Statistics Netherlands (CBS) is responsible for collecting and processing data in order to publish statistics to be
used in practice, by policymakers and for scientific research. In addition to its responsibility for (official)
national statistics, Statistics Netherlands also has the task of producing European (community) statistics.

“Union of European Turkish Democrats is short name UETD, was founded to contributing to and encouraging
active participation immigrants living Turkey origin for political, economic and social life in the Western
European countries. In addition, aim of the UETD has been established to activities for the purpose the in the
European Union-Turkey process of integration.
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integration has, the last one is one of two main titles that this study focuses on political participation.
Political participation takes part in literature as an active dimension of citizenship. On the other hand,
practically, political participation means that immigrant individuals take part in the administration
works of the host society in different ways as a political community. Thus, political participation
includes to be a candidate and to vote that are the traditional forms of participation as well as less
traditional types like boycott, to be in hunger strikes, to participate in demonstrations, andto protest the
political facilities.

2.1. Definitions and Scope

From the second half of 20" century on, ‘political participation’ that is one of the concepts that is
oftenused in the field of politics is one of the most important features of the participant modern
government. Because of this feature, many politics scientists said that the most important
discrimination between the participant modern community and traditional community was the
participation of the public into the politics (Huntington, 1968: 36-37). In the last century when the
public and democratic institutions related to modernization and urbanization, the term “political
participation” has been defined in different terms. For instance; Kapanidefines political participation
as a term, ‘that determines the attitudes, matters and behaviors of individuals and (citizens), being
member of community against the political system’ in the seventh chapter of his book titled “The
Entrance into Politics Science” (Kapani, 2003: 130-131). The participation in a political system is
defined as a changing process to influence the administrators by being administrated, to change their
mutual decisions in relation to their profits and choices. Erogul also defines political participation ‘as
having the right in administration through the ones being administrated’. Thus, the participation
depends on the existence of those who govern and those being governed. The active and passive
matters of the ones being governed can be accepted as political participation to get the existing aims
by making use of the ways of the existing political participation (Erogul, 1991: 13-14). Consequently,
political participation involves not only voting in the elections but also joining in political activities in
different ways and types.

On the other hand, Robert Dahl divides the dimensions of political participation in his book, “Modern
Political Analysis” into four categories. In his work, the author mentions four different political
participation levels, to be interested in, to give importance, to be informed and action (Dahl, 1963: 57).
Most of the citizens that form the basic object of the participation are contented with their interest in
politics in a limited way. In the phase of giving importance that is the second dimension of
participation, the citizens take the political events as a responsibility besides being interested in them.
In the informing dimension that is one of the political participation phases in these different levels,
connected closely; there is the pursuit of political events form massive means, attendance in
demonstrations as a listener and discussion of political subjects in privacy. Beyond these three
participation phases, there are activities against problems and political incidents both by behaving in
favor or against. Thus, in the phase of action that is the active dimension of the political participation,
the citizens play an active role in the incidents and become a direct side by being influenced from the
political incidents (Milbrath, 1965: 18-20).

In democratic regimes, the political participation emerges in three levels in general. First of all, it isan
individual leveled participation in which the citizens are interested in political incidents and vote in
elections. This level in which the participation ways are not various is more limited than the other
participation levels. In the participation that emerges in group, the individuals try to direct and
influence the political decision makers in groups where they activate within the mutual profits. In this
participation level, the political life becomes a part of the lives of the group members. In the third
leveled political participation that comes out with the political parties, the individuals try to influence
the whole political system with the participation in political parties (Caha, 2004: 54-55).

In this respect, the usage of the term, citizenship for bigger and more economic political communities
by getting beyond the national states makes another truth come out. Nowadays, to become a citizen, a
nation loses its validity to become a member for the government. The participation into the mutual
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projects that foresee the political mechanisms such as EU becomes an inevitable necessity of
citizenship. Thus, getting over the boundaries of national identity of the term, citizenship makes the
participation of the ethnic minorities into local, regional, national and over national institutions legal.
For instance, if a citizen who is from Dutch origin and a Dutch citizen from Turkish origin express
their ideas related to EU Law through referendum freely, it means that the participation gets an
important unification aspect. In other words, the participation of the adults of Turkish origin, living in
the Netherlands into national and over national institutions is a necessity to become a citizen. Shortly,
from the aspect of minorities, political participation is the precondition to become a citizen.

2.2. Factors Influencing the Political Participation

Modernist approach that develops from the beginnings of 1960s on handles political participation as
the result of the factors such as massive communication means, socio-economic matter, vocation,
education, urbanization and political participation. Besides these factors that determine the level of
political participation, ‘gender’ and ‘age’ factors are the determiners of the participation (Caha, 2004:
58). One of the factors that influence the political participation is “city life” related to “modernization”
(Ozbudun, 1976: 217-218; Kalaycioglu, 1983: 27-29). In other words, urbanization, a dimension of
modernism forms a space where the communitarian and grouping interaction are intense; this also
influences the political participation positively in grouping. In this sense, in traditional and patriarchal
Turkish family structure; we can say that social and political participation of the women increase in
the Netherlands with the modernization and socio-economic development. The results that are
obtained about the women of Turkish origin in the Netherlands reveal that there is a positive relation
between modernization and political participation.

A few politics scientists that see urbanization as a reflection of modernization argue that the factors
that complete the city life such as grouping organization, access to massive communication means,
and access to education opportunities increase political participation (Lerner, 1958: 111; Milbrath,
1965: 113-114). Another factor that influences political participation is ‘education’. Education, that
provides ability, knowledge and capability to comment on and follow the events for the
individuals,supplies the development of the conscience of duty. The educated individuals who see the
political participation as the inevitable part of the citizenship internalize political culture much more
than the ones who do not get enough education (Baykal, 1970: 53-55).

The cities are the places where people have an access to education, thus, an opportunity to have a
profession. ‘Profession’ comes first of all the factors that influence the political participation. For
Kalaycioglu (1983: 230-231), profession and social status that are obtained with education level and
urban conditions are among the communitarian factors that influence political participation. The
variety of the communication networksthat depends on profession and socio-economicsituation
makevaluable the public opinion that develop by political decisions and social events in the way of
political powers. On the other hand, the communitarian classes that develop with profession and the
organized level of the politicians’ mutual affairs make political participation much intense and
conscious.

Apart from political parties, in participant democracies; a means that provides the political
participation is social groups (Saribay, 1994: 118-119). Social organizations that cause the political
culture to develop in communities is one of the most dynamic and vivid existences that mobilize the
individuals within the common targets. Social activities that organize the actions in groups and social
organizations cause the notion of political participation to settle and develop with the opportunities
that the democracy supplies. These organizations contribute tothe development of political culture and
provide the variety in the ways of political participation at the same time. Social groups try to
influence the political power by demanding a policy on behalf of their own profits and get suitable
decisions for their own norm and values. The social, cultural, economical and political organizations
that Turkish community organizes in Western Europe increase theiractivities day by day on behalf of
opposition parties and powers.
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For Kalaycioglu (1983), the personal factors that influence the political participation are ‘gender’ and
‘age’. Nowadays, in the analysis of political behavior based on field studies; women attend politics
less than men (Tekeli, 1981: 128-129). The causes of this difference in political participation are
gender, marital status, employment, education and ages (Yuva, 2005: 45). The women who do not get
enough education, whodo not work, who are married and whohave children attend politics less than
the women in the opposite side. Since the women who get education and have a high economic
income feel freer, they are more interested in political activities (Alkan, 1981: 48-49). On the other
hand, the political participation of the groups such as women, teens and the old-the ones who do not
involve in social life actively- have less political participation (Cam, 1995: 171).

In conclusion, income, education level, profession, gender, age, the house and personality structure,
psychological, cultural and environmental factors influence the behavior of the individuals to the
political systems (Kapani, 2003: 132-133). In this study, a field study reveals that there are affairs in
certain levels among the factors that influence the political behaviors of the individuals regarding the
political participation. So, it has been observed that the ones who have a high education level and
income related to profession among the participants are much more interested in political activities
than the ones who have a low socio-economical status. On the other hand, the ones who have a high
economical level have a tendency to direct and influence their environments and behaviors and their
own actions.

2.3. Political Participation of Turkish Women in the Netherlands

There are four different elections in four different levels in the political system of the Netherlands. In
municipalities, 150 chaired the House of Representatives and the States- Provincial elections that are
made four times a year, the deputies and members are elected by parties or directly by the public. The
elections of European Parliament are made five times a year. In the European Parliament, consisting of
27 nations, the Netherlands is represented by 27 deputies. Everyone who is a citizen of the
Netherlands is anEU citizen at the same time. The most important political aspect of EU citizenship is
the possession of the right to vote and be voted for in the local elections as in European Parliament.
The most important regulation of EU citizenship that is enlarged with 1997 Amsterdam Treaty and
accepted with 1982 Maastricht Treaty brought in political space is the right to participate in
Parliamentary elections. In this respect, the immigrants who get EU citizenship as the other native
citizens obtain the opportunity to participate in regulations that will be made and in the decisions that
will be made about the future of EU. EmineBozkurt who is the member of Labor Party (PvdA) is one
of the 27 deputies who represent the Netherlands in European Parliament. She is one of two women of
Turkish origin who get this opportunity. The other woman member in AP is FilizHismenova, being
elected in July, 2009 from Bulgarian Movement for Rights and Freedoms (MRF). In conclusion,
everyone who is a citizen of the Netherlands has the right for these four different elections in different
four levels. Yet, the ones who dwell in the Netherlands for five years, but who are not a citizen of the
Netherlands just join in the elections of Municipality Assembly.

According to the laws of the Netherlands, everyone who is 18 year-old and has proficiency in voting is
accepted as a voter. In the Netherlands, only in 1985, the foreigners had the right to vote and to be
voted with the changes in the law (Waldrauch, 2003: 17). Turkish community that had the right to
vote and to be voted for the foreigners went to the voting box for the first time in 1986. After this date,
the voters from Dutch citizens and of Turkish origin who went to the voting box in 1990, 1994, 1998,
2002, 2006 and 2010 voted seven times in the elections. Thus, the immigrants of Turkish origin, being
the citizen of the Netherlands could vote as a voter in the elections, the House of Representatives
(TweedeKamer), the States- Provincial (Provinciale Staten) and Municipalities (Gemeenteraden) that
are made once in every four years. The voters who are foreign or native citizens of the Netherlands in
the multicultural Dutch community determine 150 members of the National Assembly, the members
of the States-Provincial and through these assemblies; they determine 75 members of chamber
(EersteKamer) and the members of municipalities which form the other wing of the parliament. In the
Netherlands the foreigners with a settlement permit and five-year-legal-stay in the country have an
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important role in the local elections. Turkish community in which the women form the half of it has a
considerable number of voters. According to 2005 year-data by Central Statistics Netherlands
Department (CBS), in the Netherlands where 358.846 of Turkish origin live, there were 240.460
people who have theright to vote and to be voted in local level. For the voter mass, in the
classification, the first one is Turks; the second one is Surinamese, 237.546 voters; Moroccans with
154.664 voters in the third turn.®

In general, in local elections, the voters of foreign voters attend less than those of Dutch origin. The
reason of this is that there is a low education level and less interest in local election campaigns. The
only group in the participation into local elections is Turkish voters. In Amsterdam and Rotterdam
where Turkish population is intense, the voting rate of Turkish voters in local elections is the highest
one among the other ethnic groups. In thelast local elections, the participation rates of Turkish voters
were %51 and %56 in Amsterdam and Rotterdam, the two big cities (See; Table 1.1). On the other
hand, in the local elections in Amsterdam, Labor Party (PvdA), in ideology left side, managed to get
the votes of Turkish voters (Turks 87%, Moroccans 77%, Surinamese 82%). In 1998, in local elections
in Amsterdam, 18% votes of Turkish voters were for GroenLinks (GL) and 18% for Christian
Democrats. After Amsterdam, in Rotterdam where Labor Party (PvdA) is powerful, 83% of Turkish
voters voted for this party (Heelsum, 2008).

Table 1.1. Turnout Rates of Five Ethnic Groups at the Local Elections, 1994-2006

Amsterdam Rotterdam#* The Hague Utrecht
Background 199 199 | 200 : 200 | 199 | 199 | 200 | 200 | 1994 : 199 | 199 | 199
of 4 8 2 6 4 8 2 6 * 8 4 8
Origin of
Voter
Turks 67 39 30 51 28 42 53 56 - 36 55 39

(%)

Moroccans 49 23 22 37 23 33 39 58 - 23 44 26
Surinamese/ 30 21 26 26 24 25 27 41 - 27 - 22
Antilleans
Cape Verdeans - - - - 34 33 33 39 - - - -
Overall 56,8 | 45,7 1 47,8 50,8 | 56,9 48,4 | 55 57,8 | 57,6 57,6 | 59,8 | 56,5
turnout

Source: Tillie, 1994; Tillie and Van Heelsum, 1999; refer also to Tillie, 1998; Michon and Tillie
2003; Michon, Tillie and Van Heelsum 2007.
* The Hague 1994: no data, ** Data from COS

After 2006 national elections in the Netherlands Parliament, 3 of 5 deputies of Turkish originare
women and 2 of them are men. Of these 5 deputies in Representative Assembly, 2 of them are the
members of Christian Democrat Party (CDA), 1 of them is the Labor Party (PvdA), and the other 2
belong to People’s Party For Freedom and Democracy (VVD) and Democrats 66 (D66), the party of
Fatma Koser Kaya. The States-General of the Netherlands, Emine Bozkurt is another woman of
Turkish origin who obtains a place for herself in the political arena. Generally, in local elections,
Emine Bozkurt, a member of Labor Party (PvdA) who is supported by Turk voters was in charge in
European Parliament, representing the Netherlands. On the other hand, after the general elections of
November 22, 2006; Nebahat Albayrak was appointed to the post of Government Secretary in
coalition government that was established by PvdA, CDA and CU parties in February, 2007.

The ethnic communities who are living in the Netherlands and the other Western European countries
had increased their interests in the politics; one of the most important reasonsof this interest is being

*Dogan, Basri “Hollanda yerel segimlere hazirlaniyor”, Zaman Hollanda, (06.05.2009)
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succeeded of individuals. In the term 1998 and 2002, the three deputies from Turkish community
increased the interest in the local and national politics of the Netherlands. Turkish community, today
with 240 thousand voters mass, is a candidate to bring up politicians who are active. Turkish
community started to pick up the interest of big political parties which entered into the power contest
especially after 2002 elections with the successful examples both of its own and of its potential voters
mass. In this respect, despite the negative communitarian atmosphere that September 11, 2001 terrorist
attacks created, the parties gave moreplace for Turk candidates than that of the first in the deputy
candidate lists in 2002 general elections. Albayrak, Coriiz and Orgu, three candidates of Turkish origin
who were elected in 1998 and 2002 periods also succeeded in being elected directly in the general
elections in 2002. From the substitute lists of parties in 2002 general elections, Fatma Koser Kaya
from Democrats 66 (D66), Nihat Eski from Christian Democratic Appeal (CDA) and Nevin Oziitok
from Green Left entered into the Dutch Assembly. Thus, after 1998, 2001, 2002 elections, the number
of deputies of Turkish origin who entered into the House of Representatives of the Netherlands
increased to six. Therefore, there are six deputies of Turkish origin in the House of Representatives of
the Netherlands, 4 of those are women and 2 of those are men. Beside the 6 deputies of Turkish origin,
4 women and 2 men, Saadet Karabulut from Socialist Party (SP) which raised swiftly in November
2006 elections entered into the House of Representatives.® Of 7 deputies who managed to enter the
House of the Representatives, 5 of those are women; this illustrates the interest of woman in the
politics in Turkish community of the Netherlands. These numbers show that the political participation
and interest in politics of the women in Turkish community is so high.

The right to vote and to be voted for in local elections given to foreigners in the Netherlands, 1985
made the politicians of Turkish origin had seen frequently in the Municipalities (Waldrauch, 2003:
17). The ones of Turkish origin who took part in local administrations with a few members from
Rotterdam and Amsterdam in the Netherlands in 1986 for the first time began to enter into the
Municipalities more frequently from 1990s on. From 2000s on, the number of the members, entering
into the assemblies was over 100. For instance, in 2002 elections, over 145 Dutch citizens of Turkish
origin gained theright to enter into the town and central municipalities. In November 2006 elections
after four years, the number of the members reached 180 in States-Provincial by adding 30 members
to this number. Except the normal membership, the members of assembly of Turkish origin in many
local administrations raised up to the assistantship of mayor.’

Table 1.2. Number of Councilors of Foreign Origin in The Netherlands, 1994-2006
Year of Elections

Country of Origin 1994 1998 2002 2006
Turkey 32 74 113 157
Morocco 7 21 26 66
Surinam 21 33 36 38
Dutch Antilles 1 8 5 6
Other 12 14 24 35
Total 73 150 204 302

Source: IPP, 2006:8/Michon at al., 2007
In Table 1.2, the numbers show that the most participant and active group in local politics among
ethnic groups of the Netherlands is Turkish community. The half of assembly members of foreign
origin consists of assembly members of Turkish origin. Yet, the number of assembly members of
foreign origin is not sufficient in all the national parties of the Netherlands. A large part of assembly
members of foreign origin gathered in Labor Party (PvdA) (IPP, 2006: 9; ISS, 2002; Heelsum, 2008).

6“Avrupa siyasetine yon veren Tirkler”, Zaman, (10.01.2008)

“Iste Avrupa siyasetine yon veren Tiirkler”, Zaman, (10.01.2008)

Copyright © International Journal of New Trends in Arts, Sports & Science Education 44


http://www.ijtase.net/

K -~ ISSN: 2146 - 9466
AT IJTASE WWw.ijtase.net

International Journal of New Trends in Arts, Sports & Science Education - 2013, volume 2, issue 1

To sum up, as in the whole world, in Turkish community of the Netherlands, the women have a less
interest than the men do in every level of participation. Particularly, exclusion in social, cultural and
economic fields that are applied to the first generations show itself in political decision makers and
elections. Turkish women who do not get enough and qualified education and who do not have
economic independence did not take part in public spheres until 1990s. Besides, the duty to be awife
and amother, as a part of traditional Turkish family structure keeps Turkish woman away from
politics. Thus, the number of women in Dutch politics is insufficient even though there is equality
between men and women. Socio-economic status of Turkish women which develops with education
and profession makes her be in a close relation with political system. Turkish women within ethnic
origin have been replaced as the most intense group of participants, because they see vote as one of the
most important responsibilities of citizenship for the local, regional and national elections.Turkish
woman who does not refine the political participation with voting gets the representative power in
every phase of politics.

In conclusion, Turkish woman is beingrepresented well day by day in thepolitical arena in the
multicultural Dutch community. Today, in the House of Representatives of the Netherlands with 150
members, the examples like SevilayAkkas, SongiilAkkaya, Nebahat Albayrak, FatmaKoser Kaya,
FatmaOrgii and EmineBozkurt who took charge in the States-Porvincial and European Parliament as
the member of assembly and deputy are the ones for the existence of Turkish woman in thepolitical
life. In addition to this, 180 local politicians of Turkish origin take charge in city and provincial
assemblies (Pilanci, 2004: 1-3). In conclusion, the participation and interest of the second generation
women of Turkish origin who gained the citizenship of European Union and the Netherlands in the
general and local administrations of the Netherlands increase day by day.

3. Political Participation of Turkish Women in the Netherlands: Research Findings

This study has been prepared in order to make use of primary and secondary resources in European
languages. The secondary resources consist of articles and books firstly on the Netherlands country
reports, various national statistical reports and EU reports. The primary resources are based on the
analysis of the supported interviews and semi-structured questionnaires. Firstly, inthe big cities such
as Amsterdam, Rotterdam, The Hague and Utrecht in many settlement regions, there are studies of
semi-structured questionnaire with women of different socio-economical status. Among the women
being interviewed, there are civil servants working in public and private spaces, personnel in service
sector and women in self employment branches besides ordinary person from the public. In our field
work that aims to research the political and social participation of women of Turkish origin, the data
was collected by means of face to face interviews. Women interviewed face to face have been selected
from the participants who have different education levels,demographic featuresand socio-economical
status. In the interviews which are applied through questionnaire form and face-to-face method, two
different exemplification models have been employed. In the first one, questionnaires are for the head
of the family, his partner and daughters. In the second one, questionnaires are for the women who
work in formal and informal institutions in open and closed areas. In the both cases, visits were
performed with advance noticeto the participants.

3.1.Political Participation and Voting & Voting Behavior

The interest of the voters of Turkish origin who gained the citizenship of the Netherlands in the
political life of the Netherlands increases day by day. As the socio-economical status and education
level of the women among Turkish community increase, the sensibility on their political participation
and representation also increases. 94 percent of 239 women participants mutually interviewed have the
right to vote in local and national elections. 6 percent of the participants are women of Turkish origin
who did not complete their fifth year in the Netherlands and are not the citizens of the Netherlands.
We can easily say that awareness of citizenship on the representation and participation of the women
who have the right to vote. To our question, “What does it mean to vote in local and general elections
to you?” Halime N. who works in a private cooperation as an accountant reveals the importance of the
issue with this original answer:
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... I voted in both of the elections in March and November 2006. Since voting is a citizenship
responsibility. Besides, this is a responsibility at the same time. Some Turkish friends who are
around meremain insensitive to vote, because they claim thatnothing changed for many years. If
we want to change something for ourselves, we should catch the attention of the politiciansand
league together against politicians and political parties.In time,achieving of these goals will be
possible with the active participation of usas voters and selected politicians. | should say that:
some politicians we choose forget the expectations of the community and they leave the
community on its own way. Our own politicians who do not protect our profits make us
alienated, yet, we should go to the front of the voting box by being powerfid...

From the aspect of the number of voters, the high participation of Turkish community that forms the
second big mass of the Netherlands in local and national elections keeps on attracting the public and
parties. In the Netherlands where the multicultural integration policies are laid aside, the minorities
comeface to face with the exclusion policies that reach serious dimensions. In such kind of a place, the
votes that are used actively and the high participation in the elections are seen as an answer to the
exclusion policies. The most effective example of this is that 75 percent of Turkish voters have
supported the candidate from the same ethnic origin in 2002 elections after September 11 attacks.
Undoubtedly, the struggle with the exclusion, discrimination in social, political, economic area is not
with only voting. First of all, the construction of the civil community organizations that teach the
collective action and increase the socialization should be common and the subsidiary organizations
that will be effective around the country should be founded. Thus, in the determination and
introduction of the candidates that will represent Turkish community, the civil institutions will
function significantly. Party memberships and increase of non-governmental organizations are
increasing awareness of civil. The membership for parties among minority groups is not common. The
reason for this is that the trust for parties and politicians hasdecreased by less than 50 percent. In the
last ten years, the political discussions on minority groups and the discussions of the coalition partners
have decreased this trust.However, according to a study made in Amsterdam, the immigrants of
Turkish origin among ethnic origins have the lowest rate on the issue of political distrust. Only 36
percent of the population of Turkish origin does not trust the political institutions of the Netherlands,
this rate is 41 percent in the ones of Dutch origin, 60 percent in Moroccans, 61 percent in Surinamese,
and 75 percent in Antilleans. Thus, in many countries including Amsterdam, Turkish voters participate
in local elections much than the other ethnic minorities and trust local political institutions (Fennema
and Tillie, 1999: 7). These results show that the development of multicultural democracy and the
increase in the quality are possible with the high political participation and trust.

According to our latest research data, while 18 percent of the women participants state that they are
members of a party, 82 percent of them state that they are not members of any party. In modern
democracies, the rate of the efficiency in party and the number of members in political parties are
accepted as the indication of political participation. In conclusion, the political participation is one of
the important indications of the adaptation. Currently, Turkish community has representatives
inmunicipality, province, national parliament and the European Parliament can increase number of
representatives and get legal position with an active participation much higher than the previous ones.

“Which party will you vote for in the next election?” question to participants revealed the answer of
another question at the same time. This question is “will you vote in the next election?” 179 of the
participant answered that they voted for a party. 32% of the participant women are not interested in
elections and voting and 28 women have not decided yet. For the participants, in thenext election, the
rate of voting changes according to age groups. For this, 22% of 2-20 age group participants would not
vote and 22% of those would not know. 56% of women participant in this age group stated that they
would vote in next election. On the other hand, 12% of the participants in 20-43 age groups stated that
they did not want to vote and 8% of those stated that they were indecisive and 80% of those stated that
they wanted to vote. 26% of the woman participants over 43 age group said that they did not want to
vote and 74% of those said that they wanted to vote in the next election. These rates show that the
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participants in 43 year-old group are more interested in politics and the rate of the indecisive ones has
decreased. Another result from these rates is that the woman participants in middle age group are more
active in voting compared to old and young.

I havestated that there is a close relation between the education level of the individuals and political
participation. This is the most important hypothesis. Education supplies the active participation in
political activities by developing citizenship of individuals. Accordingly, as for that education level of
the women participants; propensity to vote of the women participantsis in turn primary school
graduates is 70%, high school graduates is 73%, college graduatesis 87%. These results show that as
the education level of the women increases, the rate ofpolitical participation increases. On the other
hand, as the income level of the individual increases, there appears to be a political participation in
every level. Thus, there is a positive correlation between the income level and voting behavior of the
individual, in short; as the income level increases, we can say that the tendency to vote and the
advantage for political representation increase. In conclusion, it is clear that there is a close relation
between income level related to profession and the tendency to vote. Besides, the ones who have a
high income level also are the members of the parties. Also, it is noticed that the participants who
follow media are interested in every level of the participation and they do not support a party for along
time.

The policies of the parties that were successful in November 22, 2006 elections and the behaviors of
the women of Turkish origin for these policies show variety. Labor Party (PvdA) defends the
demanded price is violation of human rights for the adaptation course for foreigner. On the other hand,
it defends that all the schools based on religion must accept all the native and foreign students. Labor
Party (PvdA), the partners of the government is against European Constitution. On the other hand, it
demands that the retirement law and the subvention business opportunities be modernized. For its
policies, subvention should be provided of the salary outcome by the employers that will recruit the
unemployed for a long time. It defends the limitation of mortgage interest of the ones of high income
and the provision of the subvention for the ones who will buy house for the first time. On the other
hand, it defends that the young who have tendency to commit a crime should be regained for the
community and in some occasions, the young should be punished with a stay in prison only for the
nights. According to the result of the interview, the primary sources of this study, 37 percent of 239
participants said that they would vote for Labor Party (PvdA) in the next elections because they
included the rights of minorities into their programs(See; Figure 3.22).

According to the interview results, 6 percent of 239 women participants will vote for Christian
Democratic Appeal (CDA). It defends the harsh policies for the minorities and it is not supported by
the minorities. According to a study, 7,5 percent rate of participants in local elections supported
Christian Democratic Appeal (CDA), the party got 13 percent of the votes (Fennema and Tillie, 1999).
On the other hand, in 1994 Amsterdam municipality elections, 37 percent of Turkish origin, in 1998
18 percent, in 2002 2 percent and in 2006 1 percent supported Christian Democratic Appeal (CDA).
By years supporting of Turkish voters has decreased to Christian Democratic Appeal (CDA), but
supporting of Turkish voters has increased as much as to Labor Party (PvdA)(Tillie, 2000; Michon and
Tillie, 2003; van Heelsum and Tillie, 2006).Democrats 66 (D66), the partners of the 2"Balkenende
government, defends the protection of the workers’ rights. It wants all the foreigners to learn Dutch. In
family unification, the contribution money should be given including the course prices if they
passadaptation exam. 5 percent of 239 women participants that consist of the sample group of this
study will vote for Democrats 66 (D66).

People’s Freedom and Democratic Party (VVD) defends that the migration and family unification
should be stopped especially for the ones who come from non-western countries. It wants everybody
to know Dutch and to enter an exam that will show their acceptance of norms and rules of the
Netherlands. On the other hand, for Green Left Party (Groen Links), there should be a general amnesty
for the refugees who have not committed any crime, living in the Netherlands for five years and they
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should be given the right of citizenship for the foreigners. According to the party policies, the ones
who do not get the income condition should take their families if they have not committed any crimes.
For Socialist Party, the Netherlands citizenship should be made easier and free. The foreigners should
participate in municipality elections in 3 years instead of 5 years and this right should be given in the
provincial elections. The obstacles should be removed for the ones who return and the current return
application should be expanded. The participation into course should be compulsory and the
attendance should be observed. For Socialist Party (SP), 100.000 retired should return to business
market and the incomes should be balanced and the social funds should be increased. The soft drugs
should be legal, yet hard drug commerce should be banned.tIn this study, 8 percent of 239 women
participants said that they would vote for Green Left Party (Groen Links), and 20 percent of women
participants for Socialist Party (SP) in next elections. On the other hand, 5 percent of the women
participants will vote for People’s Freedom and Democracy. Two parties Labor Party and Socialist
Party that are supported by Turkish voters defend the democratic rights and remove the minority votes
due to the support of social state applications.

Christian Democratic Appeal, Labor Party and Christian Union were scored positively by the
participants with their three year-old policies. 38 percent of 239 women participants score the policies
of the state positively, 26 percent score negatively. The rate of the ones who find the government
policies to be good are much morethan the ones who find them to be bad. Thepolicies in favor of
minorities and discrimination issues are the reason of the positivism to the policies. Secondly, the
support of the steps in housing sector and struggle with the unemployment is the reason. The policies
of the coalition government for the minorities are less appreciated by women participants. On the other
hand, the rate of the ones who evaluate the general policies and minority policies of the government is
almost thesame. The rate of the ones who see the policies of government for the minorities worse is
much than the rate of the ones who see the general policies worse. One of the reasons of that
difference is Christian Democratic Appeal (CDA) does not defend the minority rights and requeststrict
rules and policies against them.

There are two factors that influence the elections. These are ideological choices and the choices that
areshaped according to the party’s position in the coalition. In the first occasion, the ideological choice
is forefront in the right and left parties. The left parties are the middle-left parties and liberal parties
(Tillie, 1995). The behaviors of the minorities in the Netherlands are determined according to
ideological and strategical choices. The choices of the minorities are determined by the policies of the
parties that protect the socio-economical rights and profits. The strategical choices are determined by
the existence of the candidates of the same ethnic origin in the cities. The most vivid example for this
is the candidacy of Albayrak and Coriiz by their parties in several terms. In 2006 elections, four
deputies including three women were elected by the votes of Turkishcitizen. Turks also support Labor
Party. The Moroccans’ approach is more ideological, and they prefer the parties of the left. The voting
choice of Surinamese and Turkish is not determined by the ideological attitudes. The party policies of
central parties concerning people of Turkish and Surinamese origin and the current political
developments are the determining factors. Thus, the strategical and ideological attitudes determine the
voting color of the women of Turkish origin. Whether there is a candidate from the same ethnic origin
or not is also a determining factor.

3.2. Political Participation and Representation

Labor Party (PvdA) who decreased its deputy number to 33 by losing 9 chairs in November 2006
elections is the party which Turkish voter gave great support in local elections. Nebahat Albayrak who
is the second candidate of Labor Party from Rotterdam in November 2006 elections got 122.779 votes

8Hollanda’da secim macerasi basliyor’, Gurbetport Internet Gazetesi,
www.turkiye-avrupa.net (21.05.2009)
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including Turkish voters. Nebahat Albayrak goes on her duty as a Government Secretary of the
Ministry of Justice as the member of the Netherlands cabinet. Saadet Karabulut who is the third
candidate from Amsterdam got 17.333 votes that Turkish voters gave in majority in November 2006
elections. Coskun COrliz who is the 35th candidate from Haarlem of Christian Democratic Appeal
(CDA) got 1.076 votes those almost all Turkish voters. Lastly, Fatma Koser Kaya who is the sixth
candidate from The Hague of Democrats 66 (D66) got 34.564 votes including Turkish voters. On the
other hand, for the elections of 2004 European Parliament elections, Bozkurt who joined from the
eighth place of the list from the Labor Party (PvdA) became the woman candidate of Turkish origin
for European Parliament for the first time with 25.000 votes she got instead of the candidate in the
seventh turn. Emine Bozkurt became the spokesman of Labor Party against the discrimination by
passing to Justice Commission from Social Duties and Employment Commission. At the same time, in
Turkey, she worked as the member of culture and education commission, areporter on the women
issues in Turkey. Bozkurt protected her place in AP by being elected again and joined as the second
candidate of Labor Party for AP elections in 2009.

After the Representative Assembly, another political organ where the politicians of Turkish origin
became successful is the Provincial Assemblies. From 2006 on, in Provincial Assemblies, there are 15
members of Turkish origin who takes in charge. There are six members of Turkish origin in different
provinces including 3 women from Social Democrat Labor Party, the partners of coalition. In total
there are three male members of Turkish origin from Christian Democrat Party that big partner of the
government in Provincial Assemblies. There is one male member from Green Left Party and
Democrats 66 (D66); there are two men members from Socialist Party and Liberalist Party in
Provincial Assemblies. Thus, there are 15 members of Turkish origin representing Turkish community
including 3 women in 12 the Provincial Assembly.

In March 7, 2006, in the Netherlands, the Municipality Assembly elections for the membership of
assembly of 458 local municipalities were held. In these elections, 178 of 403 candidates of Turkish
origin were successful and they were elected for the assembly membership to take charge in four years
in towns, cities and districts. With a legal regulation in 1983, the minorities, the citizen of the
Netherlands were given the right to vote. In 1986, the minorities who dwelled for at least5 years in the
Netherlands- they are not the citizen of the Netherlands- were given the right to vote in local elections.
The voters of Turkish origin showed an increase in local, national and regional political mechanisms
from in 1986 elections they joined for the first time just after this regulation. In 1986, while 10 of 60
candidates of Turkish origin were elected, this number increased to 37 in 1994; to 108 in 1998 and to
140 in2002. In addition to the national parties, which the local parties joined, in the Municipality
Assembly elections that were held in March, 2006, about 180 municipality assembly members
represent a successful to Turkish community in their regions. In Amsterdam where Turkish population
is dense, from 1990 to our day there are 19 councilors of Turkish origin including 11 men and 5
women. On the other hand, in 2002 and 2006 elections, there were 48 councilors of Turkish origin,
consisting of 11 women and 37 men related to 9 sub-municipalities dependent on Amsterdam. Before
2006, there were 61 councilors of Turkish origin of sub-municipalities and Amsterdam city whose 31
councilorswere also the members of Turkish civil community institutions (Michon and Vermeulen,
2009). These results show that the interest in politics and the socialization with the civil organization
increases.

In March 2006 elections, around the country, Labor Party (PvdA) got the great part of the votes and
also as first partywas obtained the number of Turkish candidatesand support of Turkish voters. 111
candidates of Turkish origin that take part in Labor Party achieved to be elected in local elections. 22
candidates from Green Left Party (Groen Links) lists and 19 from Christian Democratic Appeal
(CDA) lists were elected as a candidate. On the other hand, in these elections, 10 candidates of
Turkish origin from local parties, 8 from Socialist Party, 7 from People’s Freedom and Democracy
Party (VVD) and one from Stabilized Netherlands Party (DN) became successful in the elections.
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Conclusion

According to the data of this study, the Turkish community in the Netherlands is the most active group
among the other ethnic minorities on the political and civil organization participation. The interest of
the women of Turkish origin in local and national elections is a good indication of political
participation. In 2006 general elections, the rate of the participation of the women of Turkish origin
approaches to that of the Netherlands. This shows that Turkish community is a group that defends the
democratic rights and joins in the decision making processes. From the aspect of political
participation, the women of Turkish origin is the group mostly trusted by the governmental organs and
the political system of the Netherlands, among the ethnic minority groups. As a matter of fact, the
political participation and trust of the minorities of the Netherlands is an indication of the socialization
level. The most important indicators of this level are the common organization networks in the host
country and the number of civil institutions. Today, the number and prevailing situation of Turkish
civil organizations around the Netherlands is the most common among the ethnic groups.

In the Western European countries, Turkish women try to get a place in half a century migration
history. The Turkish woman rejects to be assimilated and she criticizes her own cultural elements.
Culture, as a dynamic and changing phenomenon, experiences a revolution. Surely, the traditional
cultural elements are also criticized.

Recently, the representation and political participation of the women show themselves in every part of
the community. In democratic communities, the status of the women is a symbol of development and
improvement. The data of the survey show that the women of Turkish origin in the Netherlands do not
reach the desired level of participation in economic and social life, but their participation in political
life and representation shows that they are all successful. As a matter of fact, the political
representation of the women is a new event for Turkish community. The political representation of
women is higher in the Netherlands, yet, their perception of politics as a duty of men decreased their
existence in politics. To show many candidates in the regions in limited numbers is not an easy path
for the women to participate in the elections as a candidate. The discrimination, political concept,
ethnic participation and political organization influence the women negatively in their participation in
the city administration. In conclusion, Turkish civil institutions and the governmental organs in the
Netherlands should take measures to remove the obstacles and to focus on the structural obstacles.
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OZET

Avangard, giliniin onaylanmis ve gecerli sanat anlayislarini yadsiyan deneyci sanatgilart ve onlarin yapitlarini niteler.
Fransizca kokenli avangard terimi, 19.yy.dan itibaren genel 6lgiitlerin 6niinde giden ve yapilmayani yapan yaraticilar i¢in
kullanilmaktaydi. 1950°1i yillarin sonlarindan baslayarak 1960’11 yillarin Avangard miiziginin 6nemli temsilcilerinden olan
Berio, Nono, Maderna serbest 12 ton miizigine yoneldiler ve 1960’11 yillarm avangard miiziginin Italyan ekoliinii
olusturdular. 2. diinya savaginin sonrasinda 1945 — 1970 arasi 25 yili igeren bu dénemi Boulez, Stockhausen, Berio, Nono,
Maderna, Cage, Carter, Babitt ile bicimlenen ¢agdas miizik hareketi Avangarde adiyla tanindi.

Anahtar Soézcukler: 20.yy miizigi, Avangard akim, avangard besteciler.

ABSTRACT

Avant-garde qualifies the experimenter artists who deny the approved and valid sense of art of the day and their works. The
French-origin term avant-garde was used for the creators who preceded the general criteria and did things which hadn’t been
done before as of the 19" century. Berio, Nono, Maderna, who were the important representatives of avant-garde music in
1960s beginning in the late 1950s, turned towards free 12-tone-music and formed the Italian school of avant-garde music of
1960s. The contemporary music movement, which was shaped by Boulez, Stockhausen, Berio, Nono, Maderna, Cage, Carter,
Babitt during the period including 25 years between 1945 and 1970 after the World War 11, went under the name of Avant-
garde.

Keywords: Music of the 20" century, avant-garde music, the avant-garde composers.

GIRIS

Avangard teriminin anlami tam olarak oncii, 6nde giden olarak agiklanabilir. 'Avangard' terimi, sanata
verilen oncii rolii ifade etmek icin , Ozellikle 20. yiizyillin basinda ortaya cikan, alisilmis anlatim
bigimlerini diglayip yeni bir sanatsal dil olusturmak amacindaki sanatcilar ve sanat akimlarini
tamimlamak i¢in kullanilmaktadir. Aynmi zamanda toplumsal, siyasal ve kiiltiirel anlamdaki
degisimlerin farkinda olan ve buna taraf olan sanatgi tipi i¢in de avangard terimi kullanilmaktadir.

Avangard Sanat

Avangart sanat, yerlesik, gecerli ve egemen olana kars1 siyasi, felsefi, sosyal, dinsel vb. kars1 ¢ikisin
sahibi, oncili ve devrimci tutuma isaret eder. Ortaya ¢ikis nedeni mevcut diizene karsi tepkiyle beraber
alternatif de sunmasidirt.1950°1i yillardan itibaren, 1960’lari sonuna hatta 1970’lerin ortalarina kadar
“hi¢ yapilmamis olan1 yapmak/yapabilmek™ diislincesi tiim sanat alanlarinda yaygin bir kullanim alanm
bulmus, deneysel sanatina iliskin hemen hemen her tiir bu donemde uygulanma alani1 bulmus ve
deneyselligin smirlar1 sanatgilar tarafindan hayli genisletilmistir. Cagin Otesinde olma ve “hig
denenmemisi deneme” diislincesiyle birleserek avant-garde akimi baglatmistir (niiveforum.net). Sanat
alanindaki ilk kullanimindan 100 y1l kadar sonra, avant-garde terimi, 1950°1i yillarin sanatina mal
edildi ve somut bir akimi tanimlayan bir kavram anlami kazandi. 1950 - 1960’1 yillarda miizik
diinyasinda, avant-garde besteciler olarak Stockhausen, Ligeti, Berio, Nono, Maderna, Lutoslavski,
Penderecki gibi onemli isimler 6nde gelmektedir. Tiim bu besteciler arasinda, avant-garde sanatin
onde gelen isimlerinde John Cage (1912-1992) yaptigi tanimda dinyada var olan her tirli sesi

L http://www.msxlabs.org/forum/sanat/238691avangardsanat.html#ixzz24PhLRhmp.
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mizikal ses olarak kabul edilebilir, algilanabilir olarak tanmimlamistir. Cage’in bu biitiinleyici
yaklagimina elestiriler getirilmekle beraber, bestecilerin ¢ok ¢esitli diisiinsel ufuklara yonelmelerine
olanak sagliyordu. Bu baglamda besteci her tiirlii malzemeyi miizik materyali olarak kullanma sansini
elde ediyordu.?

20. Yiizy1lda Miizik ve Avangard Akim

20. yy da miizik akimlarinin tiimiine ¢agdas miizik denilmektedir.® Cagdas miizik kavrami iginde
birbirinden farkli akimlar1 barindirdigindan, dénem igin ¢ogunlukla kullanilan bir terimdir. 20. yy
bestecileri, akim ve egilimlerinin ¢cok yonlii olanaklarindan faydalanarak aymi yapit ig¢inde c¢esitli
egilimlerin tekniklerini kullanmaktan geri durmamuslardir. Uslup iginde ¢cogulculugu (stilpluralizmus)
kullanma burada ortaya ¢ikar.* Dolayisiyla 20. yy miiziginin devrimin, sosyalizmin ve ulusal
kurtulusun miizigi ve ayn1 zamanda kars1 devrimin, fagizmin emperyalizmin de miizigi olmustur. 20.
yy ¢ok sayida akimin yer aldig1 bir donem olup, genel anlamiyla 300 yildan beri kullanilan (1600 —
1900) tonal miizik ile tiim baglar1 kopartmak ve miizik tarihinde ton dis1 dénemin baslamasi anlamina
gelir. 20. yy bilim teknoloji ve toplumsal yasamda degisimler ¢agidir.’

I1.Dunya Savasi Sonras1 Miizikte Gelismeler ve Avangard Akim

20. yy miizigi degerlendirildiginde 3 donem elde edilmesi olasidir.
1. 1900 - 1918 (Birinci Diinya Savasi sonuna kadar gegen arayislar donemi)
2. 1919 — 1945 (iki Diinya Savas1 aras1 donem klasizme déniis, dizisel yazinin gelismesi)
3. 1946 ve Sonrasi (Yeni arayiglar donemi) olarak siniflanabilir.

Fransizca kokenli avangard terimi, 19.yy.dan itibaren genel olgiitlerin 6niinde giden ve yapilmayani
yapan yaraticilar i¢in kullanilmaktaydi. 2. diinya savasinin sonrasinda 1945 — 1970 aras1 25 yili igeren
bu dénemi Boulez, Stockhausen, Berio, Nono, Maderna, Cage, Carter, Babitt ile bi¢imlenen ¢agdas
miizik hareketi Avangarde adiyla tamind1.® Avangard, giiniin onaylanmis ve gegerli sanat anlayislarini
yadsiyan deneyci sanatgilar1 ve onlarin yapitlarini niteler. ’

1950’11 yillarin sonlarindan baglayarak 1960’11 yillarin Avangard miiziginin énemli temsilcilerinden
olan Berio, Nono, Maderna serbest 12 ton miizigine yoneldiler ve 1960’11 yillarin avangard miiziginin
Italyan ekoliinii olusturdular. Serbest 12 tonda miizigin ritmik dokusu belli bir diizen olusturmamakta
ve diizenli nabiz duygusunu bilingli olarak ortadan kaldirmaktadir. Ritmik dokuda yer alan asimetrik
oranlar yapitin tam degerinde icra edilmesini zorlastiriyordu. Armonik agidan serbest 12 ton miizigi
Webern ilkelerine baglidir ve tonal tinlayacak her tiirlii ses birlesiminden kaginan bir yapiya sahiptir.
Webern miiziginden farki, Webern’in aksine yogun bir armonik tin1 igermesidir®

italyan Avangarde Besteciler

BRUNO MADERNA (1920 — 1973): Avrupa’nin gesitli merkezlerinde {inlti bir orkestra sefi olarak
konserler veren Maderna, 1951°de Darmstdt miizik kurslarina katildi. 1954°ten itibaren bu kurslarda
surekli ders verdi.® Besteciler 12 ton tekniginin italya’daki onciilerinden olan Maderna, italya’da
Italyan televizyonu RAI’nin Milano’daki miizik stiidyosu olan Studio di Fonologia’y1 ydnetti ve bu

2 ilkeboran.blogspot.com/.../639-yllk-avant-garde-.
3 Kaygusuz, 2004, s. 255

4 Say, 2006, s. 471

5 Say, a.g.e., s. 468

® Boran, Seniirkmez, 2007, s. 264 — 265

7 S6zen, Tanyeli, 1999, s.31
8 Boran, Seniirkmez, a.g.e., S. 266
9 Selanik, 1996, s. 342
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yillarda pek ¢ok yapit verdi. Venedik, Milano ve Darmstdt’ta dersler veren Bruno 1963’te Alman
uyruguna ge¢ti.}? 1960’larin sonuna dogru iinlenen Bruno’nun eserlerinden bazilar1 sdyledir:
Kafka’nin davasina etiitler, Sinataxis, Fantaisie ve Fugue vs.dir .1

LUIGI NONO (1924 — 1990): Venedik konservatuvarinda 6grenciyken Seriyalizm ile tanisan Nono,
L. Dallapiccola’yla birlik italya’da 12 ses tekniginin temsilciligini yapmis, ayrica enstriimantal ve
elektronik miiziginde 6nde gelen bestecilerinden olmustur.*? Yapitlarimin kokenini Webern’den alan
Nono siyasi ve sosyal goriiglerini bestelerinde belirtmekle beraber, zaman zaman elektronik sesten de
yararlandig1 yapitlar1 da vardir. Nono, Berio, Stockhausen ve Boulez’le birlikte serel hareketin dnde
gelen isimlerindendir. 1950°de Darmstdt’ta seslendirilen orkestral ¢esitlemelerle ilk 6nemli basarisini
elde eden Nono, bu basarisindan sonra Avrupa’da hizla tanindi. Intolleranza operas1 1961°de Venedik
Bienalin’de sahnelenen Nono, Darmstadt Darlington Gravesano kentlerinde ileri teknigini 6gretip
elektro — akustik imkanlar1 eserini halka yakinlastirmak amaciyla kullanmgtir.*®

LUCIANO BERIO (1925): 1. Dallapiccola’nin yaninda calismaya baslamasi Berio’nun elektronik
miizige duydugu ilgiyi arttirdi. 1954’te Maderna ile Milano radyosunun elektronik miizik stiidyosunu
kurdu. 1955 — 1961 arasinda yonetiminde bulundugu bu stiidyoda laboratuarlarda elde edilen efektler
yerine doga sesleri lirik ve anlatime1 miizik Ogeleriyle birlestirerek avangart miizigin 6nde gelen
orneklerini vermistir. 19954 — 1959 aras1 Darmstadt’ta, 1965 — 1972 aras1 New York’ta 6gretmenlik
yapt1.}* Nones ve Alleljah gibi baslangi¢ yapitlarinda seriel yaziyr kullanan Berio, sonralari gesitli
calgi gruplart ve insan sesiyle beraber elektro-akustik olanaklar1 kullanmistir. Kisiyi psikonolatik
gergeklerle ylizlestiren, alginanla bilingalti arasinda kavranan bir bag kuran Berio ¢alismalar1 cesurca
sergilenmistir. Eserlerinden bazilar1 s6yledir: Thema, Visage, Chemins dizisi, Leborintus, vs.) dir.

John Cage, Milton Babitt ve Avangarde Mizik

J. CAGE VE AVANGARDE MUZIK

1949°da Paris’e giderek Boulez ile ortak ¢aligma yapma olanagini yakalayan Cage sesin perde, siire,
girlik ve tim gibi parametrelerden olustugunu ve bu nedenle seriyalizmin temel ilkelerinin butln
boyutlariyla uygulanabilir oldugu gériislerine Boulez’le birlikte tartismaya agmustir.’® 1930 — 1950
sonlarina dek tinisal yenilikler ve arayislar iceren besteler yapan Cage bu doénemde yapitlarini
Uzakdogu Kkiiltiiriiyle iliskilendirdi.'® . 1950 ve 60’11 yillarin ¢agdas miizik bestecilerinin ¢ogu gibi,
John Cage’de Uzak Dogu kiiltiiriine merakliydi ve bu kiiltiiriin 6gelerini yapitlarinin  6ziine
yerlestirmeyi ihmal etmiyordu. Uzak Dogu kiiltiirlinde ve felsefesine yer alan zaman kavrami ve
zamanin algilanmasi konulari, bestecileri cezbeden konulardi. John Cage ve bir¢ok avant-garde besteci
miizikal zamanin algilanig bigimleri {izerine yogunlasan yapitlarini bu dénemde ortaya koymuslardir .
Bu yapitlar arasinda John Cage’in en radikal yaratilarinda biri olan “4 dakika 33 saniye” isimli
yapitidir ve bu yapit, 4 dakika 33 saniye siiren sessizlikten ibarettir. Ik bakista “sagmalik” etiketini
hemen yapistirmanin miimkiin oldugu bu yapit 6ziinde ¢ok boyutlu bir diisiinsellik barindirmaktadir.
Cage’e gore sessizlik de bir miizikal materyaldir ve bu dort buguk dakikalik sessizlik siiresince
duyulan dis seslerin de performansin bir parcasi olmasi yapitin temel amaglarindandir. Diger yandan,
4°33” yapitinin performansina sahit olan her bir birey i¢in farkli bir dort dakika otuz {i¢ saniye
algilamasi da s6z konusudur.

10 Sgzer, (A. S6z1ik)1996, yeni kitap s. 440.
11 Selanik, a.g.e., s. 342.

2 Hiirel, 2008, s. 315

13 Selanik, a.g.e., 5.342

14 Sozer, a.g.e., s. 100).

15 Griffrts, 2010, 5.265

16 Boran, Seniirkmez, a.g.e., . 269
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MILTON BABITT VE AVANGARDE MUZIiK

Darmstadt’ta dersler veren Babitt, 12 ton miiziginde seslerin kullanimina iligkin yapit ornekleri
verdi.l” Bir anlamda Babitt, total seriyalizmin Amerikan versiyonu olusturdu.’® Piyano icin lc¢ beste
adli yapitta seriyalizmin zaman parametresini olusturan Babitt, toptan dizisellige tiim orgiitlenmeye ve
isitme yetilerinin arastirilmasma yonelik calismalarda bulunmustur.®* New York Universitesinde
ogrenciyken, Schonberg 12 ton teknigiyle tanisan Babitt, matematikteki basarisin1 bestelerine de
tasidi. Bu arada elektronik miizikle de ilgilenmeye basladi. Babitt, Schonberg konseptini Amerika’da
temsil eden kisiydi. 12 ton tekniginin Total Seriyalizm, seriyalizm ya da serial teknik olarak
adlandirilan tiirleriyle ilgilendi. Bazi1 parcalarinda perdeler birbirleriyle matematiksel olarak ilgiliyken,
digerlerinden bagimsizdir. 12 ton teknigindeki bu serbest durum Total seriyalizm, seriyalizm ya da
serial tekniktir.?

SONUC

1950’1lerin sonlarinda ve 60’larda gelisen her yeni akim avangart miizik literatiirinde bir dal
olusturmaktaydi. Bu yiizden avangart kavramim da birkag tislupla tanimlamak miimkiin degildir. Ciinkii
pek cok kavram diisiince ve akim farkli ortamlarda birbirine paralel bicimde es zamanli olarak
gergeklestiriliyordu. 1950°1i yillarin sonunda Dogu Avrupali besteciler iginde rastlamsal ogeleri
barindiran miizigin dokusu tizerinde yogunlasan bir yap1 gelistirdiler. Besteciler agik ve serbest form
diisiincelerini degisik olanlarla paralel olarak gelistirme tavrini benimsediler.
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Extended Abstract

Avant-garde qualifies the experimenter artists who deny the approved and valid sense of art of the day
and their works. The French-origin term avant-garde was used for the creators who preceded the
general criteria and did things which hadn’t been done before as of the 19" century. Avant-garde
music is a term used to characterize music which is thought to be ahead of its time. Historically
speaking, musicologists primarily use the term "avant-garde music" for the radical, post-1945
tendencies of a modernist style in several genres of art music after the death of Anton Webern in 1945.
In the 1950s the term avant-garde music was mostly associated with serial music. Today the term may
be used to refer to any other post-1945 tendency of modernist music not definable as experimental
music, though sometimes including a type of experimental music characterized by the rejection of
tonality. Most of the avant garde geniuses may have not shined during their lifetimes since their
consciousness was too expanded or futuristic to receive praise from their contemporaries. Berio, Nono,
Maderna, who were the important representatives of avant-garde music in 1960s beginning in the late
1950s, turned towards free 12-tone-music and formed the Italian school of avant-garde music of
1960s. The contemporary music movement, which was shaped by Boulez, Stockhausen, Berio, Nono,
Maderna, Cage, Carter, Babitt during the period including 25 years between 1945 and 1970 after the
World War 1l, went under the name of Avant-garde.Throughout the twentieth century, many trends
developed. The music of the 20th century is a series of 'isms' and 'neo-isms'. Some common examples
are atonality, expressionism, neo-Romanticism , and neo-Classicism . All of these labels came as an
attempt at orientation in the heterorogenous world of music in the 20th century. The twentieth century
broke all the musical rules of the past. For example, tone color became more important than ever
before. Composers also wrote polyrhythmic music, where more than one rhythm would be played at
the same time by different sections. With all the different tone colors, tonal systems, and varied
rhythms, melodies of the twentieth century became unpredictable. In addittion to, the range of musical
style in the 20" century is vast. Radical style does not only differ from one composer to another.
Changes of sound even occurred in one composer as he progresses. In 20th century musical styles
traditional forms and structures were broken up and recreated or composed using non-Western musical
techniques and abstract ideas. Technology also became an extremely important factor in the music
making during this time period. During the 20th century there were many innovations on how music
was, created, performed and appreciated. Composers were more willing to experiment on new music
forms and used technology to enhance their compositions. Musicians and composers had their
inspirations from not only Western folk music but their focus shift from that of the Western world to
the Orient.
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FEN BILGiSI OGRETMEN ADAYLARININ FEN VE TEKNOLOJI
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OZET

Bu calismanin amaci, fen bilgisi 6gretmen adaylarinin Fen ve Teknoloji okuryazarligina iliskin 6z yeterlik algilari ile Fen’e
yonelik tutumlar1 arasindaki iliskiyi incelemek olarak belirlenmistir. Aragtirmanin galisma grubunu, 2011-2012 akademik
yilinda Adnan Menderes Universitesi Egitim Fakiiltesi Fen Bilgisi Ogretmenligi Anabilim Dalinda &grenim goren 159
ogretmen aday1 olusturmustur. Arastirmada, Caymaz (2008) tarafindan gelistirilen “Fen ve Teknoloji Okuryazarhigma iliskin
Oz Yeterlik Algis1 Olcegi” ile Benli (2010) tarafindan gelistirilen “Fen’e Yénelik Tutum Olgegi” kullamlmistir. Verilerin
analizinde, bagimsiz drneklemler icin t-testi, tek yonli varyans analizi (ANOVA), tukey testi ve korelasyon analizinden
yararlanilmistir. Fen bilgisi 6gretmen adaylarinin Fen ve Teknoloji okuryazarligmma iliskin 6z yeterlik algi diizeylerinin
“oldukea yeterli” diizeyde oldugu bulunmustur. Ayrica fen bilgisi 6gretmen adaylarinin Fen ve Teknoloji okuryazarligina
iliskin 6z yeterlik algilarinin bazi degiskenler agisindan anlamh bir farklilik gosterdigi tespit edilmistir. Bununla birlikte, fen
bilgisi 6gretmen adaylarinin Fen ve Teknoloji okuryazarligi 6z yeterlik algisi puanlari ile Fen’e Yonelik Tutumlar arasinda
orta diizeyde, pozitif ve anlamli bir iligki oldugu sonucuna ulagilmigtir.

Anahtar Sozciikler: Fen Bilgisi Ogretmen Adaylari, Fen ve Teknoloji Okuryazarhigma iliskin Oz Yeterlik Algisi, Fen’e
Yonelik Tutum.

ABSTRACT

The aims of the study are to determine the self-efficacy perceptions of the science teachers’ regarding the science and
technology literacy, to analyse it based on different variables and to investigate the potential correlation between their self-
efficacy perception and attitude towards science. The participants of the study are 159 prospective teachers attending Adnan
Menderes University during the academic year 2010-2011. Self-efficacy and attitudes of the participants were determined
through the use of the self-efficacy scale developed by Caymaz (2008) and the attitude scale developed by Benli (2010),
respectively. Data were analysed through descriptive statistics. In addition, for the independent samples, t-tests, ANOVA, the
Tukey test and correlational analysis were employed. In short, the participants’ self-efficacy perception is positive and
satisfactorily high. Some of the factors are found to have significant effect on their self-efficacy perceptions. The correlation
between their self-efficacy perception and attitude towards science is found to be moderate, positive and significant
Keywords: Science Teachers’, Self Efficacy Perceptions Towards Science and Technology Literacy, Attitude Towards
Science.

GIRIS

Teknoloji ve bilimin hizla ilerledigi son yillarda iilkeler i¢in Fen ve Teknoloji derslerine verilen 6nem
artmakta, bununla birlikte uygulanan 6gretim programlarinin ¢agin sartlarina uygun olmasi gerekliligi
ortaya ¢ikmaktadir. Bu nedenle iilkemizde 2004 yilinda fen bilgisi 6gretimi programinda kokli bir
degisiklige gidilmistir. Ulkeler programlarim hazirlarken kiiresellesme ve hizli bilimsel ve teknolojik

! Bu ¢aligma, 27-30 Haziran 2012 tarihinde Nigde Universitesi tarafindan diizenlenen, X. Ulusal Fen Bilimleri
ve Matematik Egitimi Kongresi’nde sunulan sozlii bildirinin gelistirilmis seklidir.
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gelismeleri dikkate alarak, giiclii bir gelecek olusturmak i¢in her bireyin Fen ve Teknoloji okuryazari
olarak yetismesini dngérmiiglerdir. Bu nedenle iilkemizdeki Fen ve Teknoloji 6gretim programi da
“Bireysel farkliliklar1 ne olursa olsun biitiin 6grencilerin Fen ve Teknoloji okuryazari” olarak
yetismesini amaglamistir (MEB, 2006).

Abd-El-Khalick vd. (1998)’ne gore, Fen ve Teknoloji okuryazari olan birey, Fen ve Teknoloji
baglaminda bilimsel bilgi, kavram, yasa ve siiregleri kullanarak bilingli kararlar verebilen birey olarak
tammmlanmaktadir. Benzer sekilde, Fen ve teknoloji okuryazar1 bireyler bilgiye ulagsmada ve bilgiyi
kullanmada, problemleri ¢cbzmede, Fen ve Teknoloji ile ilgili sorunlar hakkinda olasi riskleri, yararlar
ve eldeki secenekleri dikkate alarak karar vermede ve yeni bilgi Uretmede daha etkin bireyler olarak
tanimlanmigtir (MEB, 2006:5).

Ogrencilerin Fen ve Teknoloji okuryazar1 bireyler olarak yetismeleri icin gereken bilgi, beceri, tutum,
anlayis ve degerleri gelistirebilmelerini etkileyecek onemli faktorlerden biri Ogretmendir. Bir
Ogretmenin egitimde istenilen basariy1 yakalamasi i¢in, bunu yapabilecegine iligkin inanca sahip
olmasi gerekmektedir. Bu inanglarin hangi diizeyde olduguna ise, 6z yeterlik algisina bakilarak karar
verilebilir.

Bireylerin 6grenmede motive olmalarimi ve kendilerine giivenmelerini saglayan etkenlerden biri 6z-
yeterliktir. Sosyal Biligsel Kuramin onemli degiskenlerinden biri olan 6z-yeterlik algist Bandura
tarafindan “Bireyin, belli bir performansi gostermek icin gerekli etkinlikleri organize edip, yerine
getirme kapasitesi hakkinda kendine iliskin yargisi" olarak tamimlanmistir (Bandura, 1986; Akt:
Gulten, Poyraz, & Soytirk, 2012). Siegle (2000) ise 6z yeterligi “bir kisginin bir isi yapabilecegine
iliskin yargis1” olarak tammlamistir. Oz yeterlik, bireyin farkli durumlarla bas etme, belli bir etkinligi
bagarma yetenegine, kapasitesine iliskin kendini algilayisidir, inancidir, kendi yargisidir (Senemoglu
2005).

Fen ve Teknoloji Okuryazarligina Iliskin Oz Yeterlik Algisi, Caymaz (2008) tarafindan “Bireyin, fen
ve teknoloji ile ilgili gerekli beceri, tutum, deger, anlayis ve bilgilere sahip olus diizeyleri hakkindaki
algilar1” olarak tanimlamistir. Bandura yaptigi calismalarda 6z yeterlik algisinin davranislarla birlikte
glidiilemeyi ve basariy etkiledigini ortaya koymustur (Henson 2001). Tschannen-Moran & Hoy ise
(2001) 6gretmenlerin 6z yeterlik algilarinin, 6grencilerin basarisi, giidiilenmesi ve 6grencilerin kendi
0z yeterlik algilar ile iliskili oldugunu belirtmistir. Dolayisiyla, Fen ve Teknoloji 6gretmenlerinin iyi
birer Fen ve Teknoloji okuryazari olmasi ve bunun yani sira Fen ve Teknoloji okuryazar1 bireyler
yetistirebilecegine dair 6z yeterlik algilarinin yiiksek olmasi gerekmektedir. Fen ve teknoloji
okuryazar1 bireylerin yetistirilmesindeki tek etken elbette ki 6z yeterlik algisi degildir; fakat yapilan
aragtirmalar 6z yeterligin etkisinin kiiciimsenmeyecek kadar biiyiik oldugunu gostermistir (Caymaz,
2008).

Oz yeterlik algisimin yani sira, Fen ve Teknoloji okuryazarliginin alt boyutlarindan biri olan Fen’e
yonelik tutum ve degerlerin Ogrencilerde gelistirilmesi Fen ve Teknoloji egitiminin temel
amagclarindan biridir (Lee, 2004). Siiphesiz, Fen ve Teknoloji okuryazarliginin alt boyutlarindan biri
olan Fen’e yonelik tutum ve degerlerin 6grencilerde gelistirilmesinde de Fen Bilgisi 6gretmenleri
anahtar rol oynamaktadir (Akbudak, 2005).

Tutum kavramu farkli sekillerde tanimlanmakla birlikte; Oppenheim (1992) gore, “Tutum, belirli bir
uyartyla karsilasildigl zaman kisinin bu duruma kars1 belli bir sekilde tepki gosterme egilimidir’” (Akt:
Tiirkmen,2002). “Tutum, bir bireye atfedilen ve onun bir psikolojik obje ile ilgili diisiince, duygu ve
davraniglarii diizenli bir bigimde olusturan bir egilimdir” (Smith, 1968: Akt; Kagit¢ibasi, 2006).
Zint'e (2002) gore tutumlar 6grenilebilir ve dgretilebilirdir. Bu da fen 6gretiminde dgrencilerin Fen’e
yonelik tutumlarini olumlu baglamda gelistirme ¢abasini hakli ¢ikarmaktadir. Fen’e yonelik tutumu
Munby (1983) nesnellik, merak, sorgulama, kanitlama gibi genellikle bilim insanlarinin 6zellikleri
olan diistinme bi¢imleri olarak tanimlamaktadir.
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Ogrenciler okula basladiklarinda oldukga meraklidirlar ve 6grenmeye karsi heyecan ve ilgi gosterirler.
Bu durum egitimcilere ¢ok avantajli bir baglangi¢ noktasi sunmaktadir. Ciinkii merak, heyecan ve ilgi
fen alanina yonelik olumlu tutum ile fen ve teknoloji okuryazarliginin gelistirilmesi i¢in hayati 6neme
sahip unsurlardir (Wolfinger, 2000). Ancak buna ragmen, yapilan bircok ¢alisma, 6grencilerin orta
ogretimi bitirdiklerinde Fen’e yonelik tutumlarinda bir farklilagma ve azalma oldugunu ortaya
koymaktadir (Simpson & Oliver, 1990; George, 2000; Wolfinger, 2000). Bu durumu Wolfinger (2000)
Fen ve teknoloji Ogretim programlarinin gocuklarin diinyasiyla ilgisi olmayan veya &grencilerin
ilgisini ¢ekmeyen konular1 ve olgular1 vurgulamasi ve bunun yaninda 6gretmenlerin fen ve teknoloji
okuryazarliginin  gelistirilmesi agisindan uygun olmayan tutumlar sergilememesi olarak
aciklamaktadir. Dolayisiyla, 6gretmenlerin uygun tutumlar sergilememesinin ¢ocuklarin tam olarak
birer fen ve teknoloji okuryazari olmalarini olanakli kilacaktir. Bu durumun &grencilerde fen alanina
yonelik olumlu tutum ve bilimsel =zihin aligkanliklart gelistirememelerine neden olabilecegi
soylenebilir.

Fen alanina yonelik olumlu tutumlara sahip Fen bilgisi 6gretmen adaylarmin bu alanla ilgili daha fazla
materyalle etkilesmesi, alandaki yenilikleri, tartismalar ilgiyle takip etmesi beklenmektedir. Fen
alanindaki tartismalart ve yenilikleri takip etmek, kacinilmaz olarak, bunlar1 kendi yasaminda
kullanmay1 da beraberinde getirecektir. Bu durumda da Fen ve Teknoloji okuryazarligina yonelik 6z
yeterlik algisinda bir artis olmasi beklenmektedir (Yetisir, 2007). Buradan hareketle, Fen ve Teknoloji
okuryazarligina yonelik 6z yeterlik algisi ile Fen’e yonelik tutumlar arasinda bir iliskinin oldugu
soylenebilir.

Tgili literatiir incelendiginde, fen dgretimine yonelik 6z yeterlik algis1 konusunda ¢ok sayida ¢alisma
yapildig; ancak 2004 yilinda yenilenen programda Onemle vurgulanan Fen ve Teknoloji
okuryazarligina yonelik 6z yeterlik algisi konusunda smirli sayida ¢alisma yapildigr goriillmektedir
(Caymaz, 2008; Bulut, Altunbey, & Cekic, 2010). Ornegin; Caymaz (2008) fen bilgisi ve Sinif
ogretmeni adaylariyla gerceklestirdigi ¢alismasinda, Fen bilgisi ve sinif 6gretmeni adaylarinin Fen ve
Teknoloji okuryazarligina iliskin 6z yeterlik algi diizeylerinin “Olduk¢a Yeterli” diizeyde oldugunu,
ayni zamanda &gretmen adaylarinin Fen ve Teknoloji okuryazarligina iligskin 6z yeterlik algilarinin
bazi degiskenler acgisindan anlamli farkliliklar gosterdigini tespit etmistir. Bulut ve ark. (2010)
tarafindan yapilan ¢alismada da sinif 6gretmeni adaylarinin Fen ve Teknoloji okuryazarligina iligkin
0z yeterlik alg1 diizeylerinin “Orta Diizeyde Yeterli” oldugu, 6gretmen adaylarinin Fen ve Teknoloji
okuryazarligina iligkin 6z yeterlik algilarinin cinsiyet ve mezun olunan lise tiirii degiskenlerine gore
anlaml1 bir farklihik gostermedigi sonucuna ulasmislardir. Ulkemizde fen bilgisi 6gretmen adaylarinin
Fen ve Teknoloji okuryazarligina iliskin 6z yeterlik algilar1 ile Fen’e yonelik tutumlart arasindaki
iliskiyi inceleyen herhangi bir ¢aligmaya rastlanilamamasi, ¢alismaya 6zginliik katmaktadir.

[Ikdgretim 6grencilerinin Fen ve Teknoloji egitiminde 6nemli bir role sahip olan gelecegin fen bilgisi
ogretmen adaylarinin, Fen ve Teknoloji okuryazarligina iligkin 6z yeterlik algi duzeyinin
belirlenmesinin, gesitli degiskenler agisindan incelenmesinin ve 6gretmen adaylarin 6z yeterlik algis
ile Fen’e Yonelik tutumlar1 arasinda iligkinin irdelenmesinin 6nemli oldugu diisiiniilmektedir. Bu
nedenle galismanin amact, fen bilgisi 6gretmen adaylarinin Fen ve Teknoloji okuryazarligina iliskin 6z
yeterlik algilarini belirlemek, 6gretmen adaylarinin 6z yeterlik algilarini ¢esitli degiskenler agisindan
incelemek ve 6gretmen adaylarinin Fen ve Teknoloji okuryazarligina iliskin 6z yeterlik algilar ile
Fen’e yonelik tutumlar1 arasindaki iligkiyi irdelemek olarak belirlenmistir.

Arastirmanin problem cilimlesi “Fen bilgisi 6gretmen adaylarmin Fen ve Teknoloji okuryazarligina
iliskin 0z yeterlik algilar1 ne diizeydedir?” seklinde ifade edilmistir. Bu problem ciimlesi temelinde
asagida belirtilen sorulara cevap aranmigtir.
¢ Fen bilgisi o6gretmen adaylarinin Fen ve Teknoloji okuryazarligina iliskin 6z yeterlik
algilar1 ne duzeydir?
¢ Fen bilgisi 6gretmen adaylarinin Fen ve Teknoloji okuryazarligina iligkin 6z yeterlik algi
duzeyleri
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Cinsiyet,

Sinif diizeyi,

Mezun olunan lise tiirQ,

[Ikogretim okulunu okudugu yerlesim yeri degiskenlerine gore anlamli bir farklilik

gostermekte midir?

¢ Fen bilgisi 6gretmen adaylarinin Fen ve Teknoloji okuryazarligina iligskin 6z yeterlik algi
diizeyleri ile Fen’e yonelik tutumlart arasinda anlamli bir iliski var midir?

O O O O

YONTEM
Arastirma modeli
Betimsel nitelikte olan bu arastirma, tarama modellerinden iliskisel tarama modelindedir. Iliskisel
tarama modelleri, iki ya da daha ¢ok sayidaki degisken arasinda birlikte degisim varligin1 ve/veya
derecesini belirlemeyi amaglayan arastirma modelleridir (Karasar, 2007).

Calisma Grubu

Aragtirmanin  ¢aligma grubunu, 2011-2012 egitim-6gretim yilinda Adnan Menderes Universitesi
Egitim Fakiiltesi Fen Bilgisi Ogretmenligi Anabilim Dalinda dgrenim géren toplam 159 &gretmen
aday1 olusturmustur. Calisma grubunun dagilimi Tablo 1’de sunulmustur.

Tablo 1. Arastirmaya Katilan Ogrencilerin Demografik Ozellikleri

Cinsiyet f %
Kiz 109 68.6
Erkek 50 314
Smif diizeyi

1. siif 40 25.2
2.smif 42 26.4
3.smif 38 23.9
4.smf 39 245

Mezun Olunan Lise TUru

Genel Lise 82 51.6
Ogretmen Lisesi 10 6.3
Siiper Lise/Anadolu Lisesi 67 421

ilkégretim Okulunun Bulundugu
Yerlesim Yeri

il 73 45.9
flge 68 428
Koy 18 11.3

Veri toplama araclan

Ogretmen adaylarinin, Fen ve Teknoloji okuryazarligina iliskin dzyeterlik algilar1 ile Fen’e yonelik
tutumlarini  belirlemek amaciyla Caymaz (2008) tarafindan gelistirilen “Fen ve Teknoloji
Okuryazarligina iliskin Oz Yeterlik Algis1 Olgegi” ile Benli (2010) tarafindan gelistirilen “Fen’e
Yonelik Tutum Olgegi” kullamlmistir.
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Caymaz (2008) tarafindan fen ve teknoloji okuryazarligi ve 6z yeterlilikle ilgili alan yazin taramasi
yapilarak gelistirilen dlgek, 5°1i Likert tipinde olup, toplam 33 maddeden olusmaktadir. Olgegin
gelistirilmesi sirasinda Cronbach Alpha giivenirlik katsayisi .95 bulunmustur. Bu ¢alisma i¢in yapilan
givenirlik analizi sonucunda, Fen ve Teknoloji okuryazarligina iliskin 6z yeterlik algis1 Olgegi
Cronbach Alpha i¢ tutarlilik katsayis1 .94 bulunmustur.

Benli (2010) tarafindan gelistirilen Fen’e Yonelik Tutum 6lgegi 5°1i Likert tipinde olup, toplam 30
maddeden olusmaktadir. Olgegin gelistirilmesi sirasinda Cronbach Alpha giivenirlik katsayisi .94
bulunmustur. Bu g¢aligma icin yapilan giivenirlik analizi sonucunda, Fen’e yonelik tutum olgegi
Cronbach Alpha i¢ tutarlilik katsayist .92 olarak tespit edilmistir.

Verilerin analizi

Calismada verilerin ¢oziimlenmesinde SPSS 17.0 paket programi kullanilmistir. Arastirmadan elde
edilen veriler, betimsel istatistikler (Aritmetik Ortalama, Standart Sapma, Frekans ve Yizde)
kullanilarak analiz edilmistir. Betimsel istatistiklere ek olarak, Bagimsiz Orneklemler igin t-testi, tek
yonlu varyans analizi (ANOVA) ve Tukey testinden yararlanilmigtir. Ayrica, adaylarin “Fen ve
teknoloji okuryazarligina iliskin 0z yeterlik algilar1” ile “Fen’e yonelik tutumlari” arasindaki iliskiyi
belirlemek amaciyla da Pearson momentler ¢arpimi korelasyonu uygulanmustir.

Fen bilgisi 6gretmen adaylarinin Fen ve Teknoloji okuryazarligina iliskin 6z yeterlik diizeylerinin
belirlenmesinde 1.00-1.79 “Hi¢ Yeterli Degilim”, 1.80-2.59 “Biraz Yeterliyim”, 2.60-3.39 “Orta
Diizeyde Yeterliyim”, 3.40-4.19 “Oldukc¢a Yeterliyim” ve 4.20-5.00 “Tamamen Yeterliyim” sinirlart
kullaniimustir.

BULGULAR

Fen bilgisi 6gretmen adaylarinin Fen ve Teknoloji okuryazarligina iliskin 6z yeterlik algi diizeylerinin
belirlenmesine yonelik yapilan analiz sonuglar1 Tablo 2°de sunulmustur.

Tablo 2. Fen Bilgisi (")gretmer!. Adaylarinin Fen ve Teknoloji Okuryazarhgina iliskin Oz
Yeterlik Algis1 Olcegi Madde ve Toplam Puan Ortalamalar

n X Ss n X Ss
M1 159 4.03 .80 M 18 159 3.45 .89
M 2 159 3.90 .67 M 19 159 3.61 .80
M3 159 3.68 71 M 20 159 3.74 .69
M 4 159 371 .82 M 21 159 3.60 74
M5 159 3.87 .76 M 22 159 3.65 .82
M 6 159 4.17 .69 M 23 159 3.73 .70
M7 159 4.17 .79 M 24 159 371 .76
M8 159 4.02 .80 M 25 159 3.62 .84
M9 159 4.05 .76 M 26 159 3.94 .84
M 10 159 3.59 .78 M 27 159 4.01 .82
M 11 159 3.83 a7 M 28 159 3.82 .86
M 12 159 3.88 71 M 29 159 3.77 .89
M 13 159 3.77 .75 M 30 159 3.31 .96
M 14 159 3.52 .88 M 31 159 3.26 1.05
M 15 159 3.59 .76 M 32 159 3.00 1.06
M 16 159 3.55 .79 M 33 159 3.03 1.09
M 17 159 3.73 .79 Toplam 159 3.71 .46
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Tablo 2’de goriildigii gibi 0lcekte yer alan maddelerin ortalamasi 3.71 olup 6gretmen adaylarinin 6z
yeterlik algi diizeylerinin “Oldukca Yeterli Diizeyde” oldugu tespit edilmistir. Olgegin tiim
maddelerine verilen cevaplarin ortalamalar1 incelendiginde, 4 maddeye orta diizeyde yeterliyim, 29
maddeye ise oldukea yeterliyim cevabr verildigi gorilmektedir.

Fen Bilgisi 6gretmen adaylarin her birinin dlcege verdigi cevaplar ayri olarak puanlandirilip
ortalamalar1 incelendiginde, 6gretmen adaylarindan 1 katilimcinin “Biraz Yeterli”, 33 katilimcinin
“Orta Diizeyde Yeterli”, 101 katilimcinin “Olduke¢a Yeterli”, 24 katilimcinin ise “Tamamen Yeterli”
diizeyde oldugu belirlenmistir. Buna gore 6gretmen adaylarinin % 0.7’si “Biraz Yeterli”, % 20.7’si
“Orta Diizeyde Yeterli”, % 63.6’s1 “Olduke¢a Yeterli”, % 15.1°’1 “Tamamen Yeterli” seklinde kendini
gormektedir. Katilimeilarin verdigi cevaplar iginde en diisiik ortalama 2.52; en yuksek ortalama ise
4.82 olarak bulunmustur.

Fen bilgisi 6gretmen adaylarimin Fen ve Teknoloji okuryazarligia iliskin 6z yeterlik algist puan
ortalamalarinin cinsiyet degiskenine gore anlaml bir farklilik gosterip gostermedigine iliskin yapilan
Bagimsiz Orneklemler icin t-testi analiz sonuclar1 Tablo 3’te sunulmustur.

Tablo 3. Fen Bilgisi Ogretmen Adaylarinin Fen ve Teknoloji Okuryazarhgna iliskin Oz
Yeterlik Algis1 Puan Ortalamalarimin Cinsiyet Degiskenine Gore Yapilan Analiz Sonug¢lan

Cinsiyet n X sd t P
Fen ve Teknoloji okuryazarhgina Yonelik Oz Kiz 109 3.69 44 -.855 394
Yeterlik Algisi Erkek 50 3.75 .50

Tablo 3 incelendiginde erkek Ogretmen adaylarmmin Fen ve Teknoloji okuryazarligma iliskin 6z
yeterlik algis1 puan ortalamasmmin (X=3.75), kiz 06gretmen adaylarinin Fen ve Teknoloji
okuryazarligina iligkin 6z yeterlik algist puan ortalamasinimn ise (X=3.69) oldugu goriilmektedir.
Bununla birlikte, Fen Bilgisi 6gretmen adaylarinin Fen ve Teknoloji okuryazarligina iligskin 6z yeterlik
alg1 diizeylerinin cinsiyet degiskenine gore anlamli bir farklilik gostermedigi tespit edilmistir (p> .05).
Baska bir ifadeyle, fen bilgisi 6gretmen adaylarinin Fen ve Teknoloji okuryazarligina iligkin 6z
yeterlik algilarinin cinsiyet de§iskenine bagli olmadigi sdylenebilir.

Fen bilgisi dgretmen adaylarimin Fen ve Teknoloji okuryazarligina iliskin 6z yeterlik algist puan
ortalamalariin simif diizeyi degiskenine gore anlamli bir farklilik gosterip gostermedigine iliskin
yapilan Tek Yonlii Varyans analizi sonuglart Tablo 4’te sunulmustur.

Tablo 4. Fen Bilgisi Ogretmen Adaylarinin Fen ve Teknoloji Okuryazarhgna iliskin Oz
Yeterlik Algis1 Puan Ortalamalarinin Simif Diizeyi Degiskenine Gore Yapilan Analiz Sonuclar:

Sinif Diizeyi n X Ss «d = D A;laarrlr(ﬂl
1. siuf 40 3.51 47
Fen ve Teknoloji 2 simif 42 370 37 .
okuryazarhgina . 13
Yonelik Oz 158 4.252 .006 14
Yeterlik Algs ~ >-stif 38 3.85 39
4.smif 39 3.79 52

*p<.01
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Tablo 4 incelendiginde Fen Bilgisi 6gretmen adaylarinin Fen ve Teknoloji okuryazarligi 6z yeterlik
algist puan ortalamalarimin sinif diizeylerine gore istatistiksel olarak anlamli bir farklilik gosterdigi
goriilmektedir (F=4.252, p<.01). Baska bir ifadeyle, 0Ogretmen adaylarmin Fen ve Teknoloji
okuryazarligina iliskin 6z yeterlik algi diizeyleri, siif diizeylerine goére anlamli bir sekilde
degismektedir. Simif diizeyleri arasindaki farklarm hangi gruplar arasinda oldugunu belirlemek
amaciyla yapilan Tukey testi sonuglarina gore elde edilen fark, 1. sinifta 6grenim goren fen bilgisi
Ogretmen adaylarmin Fen ve Teknoloji okuryazarligina iliskin 6z yeterlik algist puan ortalamalar
(X=3.51) ile 3. ve 4. smifta 6grenim goren fen bilgisi 6gretmen adaylarmin Fen ve Teknoloji
okuryazarligina iliskin 6z yeterlik algis1 puan ortalamalar (X=3.85; X=3.79) arasinda ve 3. ve 4.
sinifta 6grenim goren 6gretmen adaylar1 lehine bulunmustur.

Fen bilgisi 6gretmen adaylarinin Fen ve Teknoloji okuryazarligina iliskin 6z yeterlik algisi puan
ortalamalarinin mezun olunan lise tiirii degiskenine gore anlamli bir farklilik gosterip gostermedigine
iligkin yapilan Tek Yo6nlii Varyans Analizi sonuclar1 Tablo 5°te sunulmustur.

Tablo 5. Fen Bilgisi Ogretmen Adaylarinin Fen ve Teknoloji Okuryazarhgna iliskin Oz
Yeterlik Algis1 Puan Ortalamalarimin Mezun Olunan Lise Tiirii Degiskenine Gore Yapilan
Analiz Sonuglari

Mezun Olunan Lise TUru n Y Ss sd F p Agzllr(lh
1.Genel Lise 82 3.64 45
Fen ve Teknoloji
okuryazarhgina . L . i
Yénelik Oz 2.0gretmen Lisesi 10 4.01 .34 158 3.498 .033 1-2
Yeterlik Algis1
3.Super Lise/Anadolu Lisesi 67 3.75 A7

Tablo 5 incelendiginde Fen Bilgisi 6gretmen adaylarinin Fen ve Teknoloji okuryazarligina iliskin 6z
yeterlik algis1 puan ortalamalarimin mezun olunan lise tiirii degiskenine gore anlamli bir farklilik
gosterdigi goriilmektedir (F=3.498, p<.05). Baska bir ifadeyle, 6gretmen adaylarinin Fen ve Teknoloji
okuryazarligina iliskin 6z yeterlik algi diizeyleri, mezun olunan lise tiiriine gére anlaml bir sekilde
degismektedir. Mezun olunan lise tiirleri arasindaki farklarin hangi gruplar arasinda oldugunu
belirlemek amaciyla yapilan Tukey testi sonuglarina gore, genel liseden mezun olan 6gretmen adaylari
(X= 3.64) ile o6gretmen lisesinden mezun olan &gretmen adaylari (X= 4.01) arasinda ve 0gretmen
lisesinden mezun olan 6gretmen adaylar1 lehine anlamli bir farklilik tespit edilmistir.

Fen bilgisi 6gretmen adaylarmin Fen ve Teknoloji okuryazarliga iliskin 6z yeterlik algisi puan
ortalamalarmin Ilkégretim Okulunu Okudugu Yerlesim Yeri degiskenine gore anlamli bir farklilik
gosterip gostermedigine iliskin yapilan Tek Yonlii Varyans Analizi sonuglar1 Tablo 6’da sunulmustur.

Tablo 6. Fen Bilgisi Ogretmen Adaylarinin Fen ve Teknoloji Okuryazarhgna iliskin Oz
Yeterlik Algis1 Puan Ortalamalarinin Ilkogretim Okulunu Okudugu Yerlesim Yeri Degiskenine
Gore Yapilan Analiz Sonuglari

ilkbgretim Okulunu Okudugu kva Anlamh
Yerlesim Yeri X Ss sd F P Fark

il 73 3.70 47

Fen ve Teknoloji

okuryazarhgina ;

Yonelik Oz Ilge 68  3.70 43 158 .021 979
Yeterlik Algis1

Koy 18  3.73 .53
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Tablo 6 incelendiginde Fen Bilgisi 6gretmen adaylarinin Fen ve Teknoloji okuryazarligi 6z yeterlik
algis1 puanlarmin Ilkdgretim Okulunu Okudugu Yerlesim Yeri degiskenine gére anlamli bir farklilik
gostermedigi goriilmektedir (F=0.021, p>.05). Baska bir ifadeyle, 6gretmen adaylarmin Fen ve
Teknoloji okuryazarhigna iliskin 6z yeterlik alg diizeyleri, Ilkdgretim Okulunu Okudugu Yerlesim
Yerlerine gore anlaml bir sekilde degismemektedir.

Fen bilgisi 6gretmen adaylarimin Fen ve Teknoloji okuryazarligina iliskin 6z yeterlik algisi puan
ortalamalar1 ile Fen’e yoOnelik tutumlari arasinda anlamli bir iligkinin olup olmadigi, yapilan
Korelasyon analizi sonucunda tespit edilmis ve sonuglar Tablo 7’de sunulmustur.

Tablo 7. Fen Bilgisi Ogretmen Adaylarinin Fen ve Teknoloji Okuryazarhgna iliskin Oz
Yeterlik Algis1 Puan Ortalamalar ile Fen’e Yonelik Tutumlar1 Arasindaki Iliski

Fen’e Yonelik Tutum

Pearson
Koreliasyon katsayisi (r)

Fen ve Teknoloji okuryazarh@ina Yonelik

*x
Oz Yeterlik Algist 159 333 .000

** p< 001

Tablo 7 incelendiginde Fen Bilgisi 6gretmen adaylarinin fen ve teknoloji okuryazarligi 6z yeterlik
algis1 puanlar ile Fen’e Yonelik Tutumlan arasinda orta diizeyde, pozitif ve anlamli bir iliski oldugu
gorilmektedir (r = .333, p< .001). Bu sonuca gore Fen Bilgisi 6gretmen adaylarinin Fen’e yonelik
tutumlart olumlu yonde yiikseldikge, Fen ve Teknoloji okuryazarligi 6z yeterlik algisi puan
ortalamalarinin da yiikseldigi soylenebilir.

SONUC VE TARTISMA

Bu arastirma sonucunda, Fen Bilgisi 6gretmen adaylarinin, Fen ve Teknoloji okuryazarligi agisindan
kendilerini “Olduk¢a Yeterli” (3,71) diizeyde gordiikleri sonucuna ulagilmistir. Ayrica, olgekte yer
alan her bir maddenin ortalamasi incelendiginde, en yiiksek ortalamaya sahip ilk 4 maddenin 1., 6., 7.
ve 9. maddeler oldugu goriilmektedir. Bu maddelere gore 6gretmen adaylari, bilimsel bilginin dogasini
kavrama ve bunu yagsama aktarma konusunda kendilerini oldukga yeterli gormektedirler. Bu durumda
Ogretmen adaylarinin “Bilimsel Arastirma Yontemleri, Bilimin Dogas1 ve Bilim Tarihi” gibi aldiklar
derslerin, onlarmm bu konudaki 6z yeterlik algisimi giliclendirdigi sdylenebilir. Ayrica maddelerin
ortalamasi incelendiginde, en diisiik ortalamaya sahip ilk 4 maddenin de 30., 31., 32. ve 33. maddeler
oldugu gorilmektedir. Bu maddelere gore, Ogretmen adaylarinin fen ve teknoloji alanindaki
gelismeleri takip etmede, toplumsal sorunlari iceren projelere katilma ve katilmay1 tesvik etme gibi
uygulamaya doniik calismalarda kendilerini orta diizeyde yeterli gordiikleri sdylenebilir. Bu durum,
Ogretmen adaylarinin aldiklar1 dersler sayesinde konu hakkinda bilgi sahibi olmalarindan; ancak
uygulamaya donik c¢alismalarin yetersizliginden dolayr uygulamada kendilerini yetersiz
hissetmelerinden kaynakliyor olabilir. Ilgili literatiir incelendiginde, genellikle sinif Ogretmeni
adaylarinin Fen ve Teknoloji okuryazarligina iligkin 6z yeterlik algilarimin incelendigi (Hamurcu,
2006; Caymaz, 2008; Bulut, Altunbey ve Cakir, 2010) goriilmekle birlikte, Fen bilgisi 6gretmen
adaylarinin Fen ve Teknoloji okuryazarligina yonelik 6z yeterlik algilarmin incelendigi sinirh sayida
calismaya rastlanilmigtir. Caymaz (2008) tarafindan yapilan calismada fen bilgisi Ogretmen
adaylarinin Fen ve Teknoloji okuryazarligina iligkin 6zyeterlik algilarinin “Oldukca Yeterli” diizeyde
oldugu sonucuna ulagilmistir. Bu baglamda, s6zii edilen arastirma bulgularinin ortiistiigii ve genel
olarak fen bilgisi 6gretmen adaylarinin Fen ve Teknoloji okuryazarligina iliskin 6z yeterlik algilarinin
olumlu diizeyde oldugu ifade edilebilir.
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Fen bilgisi 6gretmen adaylarinin fen ve teknoloji okuryazarligina iliskin 6z yeterlik algi puanlarmin
cinsiyet degiskeni agisindan anlamli bir farklilik gostermedigi sonucuna ulagilmistir. Ancak, erkek
Ogretmen adaylarinin Fen ve Teknoloji okuryazarligina iligkin 6z yeterlik algis1 puan ortalamalari, kiz
Ogretmen adaylarinin puan ortalamalarindan yiiksek bulunmustur. Toplumsal norm ve degerler goz
Online alindiginda erkek Ogrenciler kiz 6grencilere gore birgok konuda kendilerine daha fazla
giivenmektedirler. Fen ve Teknoloji okuryazarligi konusunda da erkek Ogrencilerin kiz 6grencilere
gore kendilerine daha fazla glivenmeleri bu durumun nedeni olarak verilebilir. Caymaz (2008)
tarafindan yapilan caligmada, fen bilgisi 6gretmeni adaylarinin fen ve teknoloji okuryazarligina iliskin
0z yeterlik algilarmin cinsiyet degiskenine gore anlamh bir farklilik gostermedigi tespit edilmistir.
Bulut, Altunbey ve Ceki¢c (2010) tarafindan simif 6gretmenleri ile gerceklestirilen caligmada da
ogretmen adaylarinin fen ve teknoloji okuryazarhigmma iligkin 6z yeterlik algilarmin cinsiyet
degiskenine gore anlamh bir farklik gostermedigi tespit edilmistir. Dolayisiyla, elde edilen aragtirma
bulgulart ile s6zii edilen calisma bulgularinin birbirini destekledigi sdylenebilir.

Smif diizeylerine goére fen bilgisi d6gretmen adaylarmin fen ve teknoloji okuryazarligina iliskin 6z
yeterlik algi puanlarinin anlamli bir farklilik gosterdigi ve elde edilen bu farkliligin 1. sinifta 6grenim
goren fen bilgisi 6gretmen adaylarmin ile 3. ve 4. siifta 6grenim goren fen bilgisi Ogretmen
adaylarinin arasinda ve 3. ve 4. simifta 6grenim goren 6gretmen adaylari lehine oldugu sonucuna
ulastlmistir. Bununla birlikte, 6gretmen adaylarimin sinif diizeylerine gore aritmetik ortalamalari
incelendiginde, 3. ve 4. sinifta 6grenim goren Ogretmen adaylarinin 6z yeterlik algist puan
ortalamalarinin 1. ve 2. sinifta 6grenim gdren adaylara gore daha yiiksek oldugu belirlenmistir. 3. ve 4.
smifta 6grenim goren 6gretmen adaylarinin 6z yeterlik algi puan ortalamalarinin yiiksek bulunmasi,
alan egitimine iliskin aldiklar1 derslerden (Bilimsel Arastirma Yontemleri, Bilimin Dogas1 ve Bilim
Tarihi, Topluma Hizmet Uygulamalari, Okul Deneyimi, Fen ve Teknoloji Laboratuvar Uygulamalari
vb.) kaynaklaniyor olabilir. Caymaz (2008) calismasinda fen bilgisi 6gretmen adaylarinin sinif
diizeylerine gore fen ve teknoloji okuryazarligina iliskin 6z yeterlik algilarinin anlaml bir farklilik
gostermedigini tespit etmistir. SOz konusu c¢alisma bulgusu ile elde edilen arastirma bulgusunun
celigkili olmasi, farkli 6rneklem gruplari iizerinde ¢alisilmis olmasindan kaynaklanabilir.

Fen bilgisi 6gretmen adaylarinin fen ve teknoloji okuryazarligina iliskin 6z yeterlik algi puanlarinin
Mezun olunan lise tiirli degiskeni agisindan anlamli bir farklilik gdsterdigi sonucuna ulasilmistir. Elde
edilen farkliligin, genel liseden mezun olan 6gretmen adaylari ile 6gretmen lisesinden mezun olan
Ogretmen adaylar1 arasinda ve 6gretmen lisesinden mezun olan 6gretmen adaylari lehine oldugu
bulunmustur. Bu durumun nedeni olarak, O6gretmen lisesinde Ogrenim goren Ogrencilere alan
derslerinin yaninda 6gretmenlik meslegine yonelik dersler verilirken, genel lisede &grenim goéren
ogrencilere sadece alan derslerinin verilmesi ve dolayisiyla, Ogretmen lisesi mezunlarinin
ogretmenlige, kendilerine daha fazla giivenerek gelmeleri verilebilir. Caymaz (2008) tarafindan
yapilan ¢alismada fen bilgisi 6gretmen adaylarinin mezun olunan lise tiirli degiskenine gore fen ve
teknoloji okuryazarlig1 6z yeterlik algilarinin anlamli olarak farklilagsmadigi tespit edilmistir. Benzer
sekilde Bulut, Altunbey ve Cekic¢ (2010) tarafindan simnif 6gretmenleri ile gergeklestirilen ¢calismada da
Ogretmen adaylarinin fen ve teknoloji okuryazarhigina iliskin 6z yeterlik algilarinin mezun olunan lise
tiirii degiskenine gore anlamli bir farklik gdstermedigi sonucuna ulasilmistir. Celigkili goriilen bu
durum, 6rneklem gruplarinin farkli olmasindan kaynaklanabilir.

ko gretim Okulunu Okudugu Yerlesim Yeri degiskenine gore fen bilgisi 6gretmen adaylarmin fen ve
teknoloji okuryazarligina iligkin 6z yeterlik algi puanlarinin anlaml bir farklilik goéstermedigi
sonucuna ulasilmistir. Bununla birlikte, 6gretmen adaylarinin ilkdgretim Okulunu Okudugu Yerlesim
Yeri degiskeninin alt boyutlarinin aritmetik ortalamalart incelendiginde, ilkdgretimi il ve ilgede
okuyan 6gretmen adaylarinin puan ortalamalariin esit oldugu, ilkdgretimi kdyde okuyan dgretmen
adaylarinin ortalamasinin ise, ilkdgretimi il ve ilgede okuyan 6gretmen adaylarindan yiiksek oldugu
belirlenmistir. Ilgili literatiir incelendiginde, fen bilgisi dgretmen adaylarmin fen ve teknoloji
okuryazarligina iligskin 6z yeterlik algilarinin ilkdgretim okulunu okudugu yerlesim yeri degiskenine
gore incelendigi herhangi bir ¢alismaya rastlanilamamistir. Ancak, Yetisir (2007) tarafindan fen bilgisi
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ogretmenligi 1. siif 6grencileri ile gergeklestirilen galigmada Ggrencilerin temel fen ve teknoloji
okuryazarligi diizeylerinin ilkdgretim okulunun bulundugu yerlesim yeri degiskenine gore anlamli bir
farklilik gostermedigi tespit edilmistir. Temel alan bilgisi ile 6z yeterlik algisinin iliski oldugu
diisiiniildiigiinde, Yetisir (2007) tarafindan elde edilen bu sonuca 6grencilerin 6z yeterlik algilarinin da
anlamlt bir farklilik gdstermedigi sOylenebilir. Bu baglamda, aragtirma bulgular birbirini
desteklemektedir.

Fen Bilgisi 6gretmen adaylariin fen ve teknoloji okuryazarligi 6z yeterlik algis1 puanlar ile Fen’e
Yonelik Tutumlari arasinda orta diizeyde, pozitif ve anlamli bir iligki oldugu sonucuna ulasilmistir. Bu
sonuca gore, Fen bilgisi 6gretmen adaylarinin Fen’e yonelik tutumlari olumlu yonde arttikga Fen ve
Teknoloji okuryazarligina yonelik 6z yeterlik algilarinin da arttigi sdylenebilir. Aslinda fen ve
teknoloji okuryazarlig: ile fen’e yoOnelik tutumlar birbirini destekler niteliktedir. Fen ve Teknoloji
Miifredat Programi’nda fen ve teknoloji okuryazarliginin yedi boyutundan biri fen’e yonelik
gelistirilen tutum ve degerlerdir (MEB, 2005). Fen alanina yonelik olumlu tutumlara sahip Fen bilgisi
Ogretmen adaylarmin bu alanla ilgili daha fazla materyalle etkilesmesi, bu alandaki yenilikleri,
tartismalari ilgiyle takip etmesi beklenmektedir. Fen alanindaki tartigsmalart ve yenilikleri takip etmek,
kacinilmaz olarak, bunlar1 kendi yasaminda kullanmay1 da beraberinde getirecektir. Bu durumun Fen
ve Teknoloji okuryazarligina yonelik 6z yeterlik algist ile Fen’e yonelik olumlu tutumlar arasindaki
iliskinin kaynag oldugu sdylenebilir (Yetisir, 2007). llgili literatiir incelendiginde, fen bilgisi
ogretmen adaylariin fen ve teknoloji okuryazarligina iligskin 6z yeterlik algilar1 ile fen’e yonelik
tutumlarmni bir arada inceleyen herhangi bir ¢aligmaya rastlanilamamistir. Dolayisiyla, ¢alismanin
literatiire katki saglamasi noktasinda 6zgiin bir aragtirma oldugu séylenebilir.

Genel bir sonug olarak, fen bilgisi 6gretmen adaylarinin fen ve teknoloji okuryazarligina iliskin 6z
yeterlik algi diizeylerinin olumlu ve oldukea yeterli diizeyde oldugu bulunmustur. Ayrica fen bilgisi
Ogretmen adaylarinin fen ve teknoloji okuryazarligina iligkin 6z yeterlik algilarimin cinsiyet ve
ilk6gretim okulunu okudugu yerlesim yeri degiskenleri agisindan anlamli bir farklilik gostermedigi,
siif diizeyi ve mezun olunan lise tiirii degiskenleri agisindan ise anlamli bir farklilik gosterdigi tespit
edilmisgtir.

Elde edilen bu sonuglar 15181nda asagidaki oneriler gelistirilmistir.

» Dogrudan yagantilarin 6z yeterlik algisi tizerinde biiyiik etkisi oldugu disiiniiliirse, 6gretmen
yetistiren egitim kurumlarinda, Fen bilgisi Ogretmen adaylarimin Fen ve Teknoloji
okuryazarligina iliskin 6z yeterlik algi diizeylerinin gelistirilmesine yonelik uygulamalara yer
verilebilir. Ornegin, Egitim Fakiiltelerinde “Okul deneyimi” dersine daha fazla zaman
ayrilabilir, 6gretmen adaylarinin staj yaptiklar1 okullarda daha ¢ok derse girip yasanti
gecirmeleri, bu sayede 6gretmenlik konusunda daha deneyimli hale gelmeleri saglanabilir.

» Cinsiyet agisindan anlamli bir farklilik bulunmamasina ragmen, erkek 6gretmen adaylarinin
0z yeterlik algilariin, kiz 6gretmen adaylardan yiiksek olmasimin nedenleri nitel bir
calismayla arastirilabilir.

» Kiz 6gretmen adaylarinin 6z yeterlik algilarinin gelistirilmesine yonelik ¢alismalar yapilabilir.

> Ogretmen adaylarinin Fen ve Teknoloji okuryazarhigna yonelik 6z yeterlik algilarinin
incelenmesi ile 6z yeterlik algilar1 ve Fen’e yonelik tutumlar arasindaki iligskiyi inceleyen
sinirli sayida ¢alisma bulunmasindan dolay1, daha biiyiik 6rneklem gruplarinda bu iki degisken
arasindaki iligkiyi inceleyen nicel veya nitel calismalar yapilabilir.
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Extended Abstract

Courses of science and technology has become significant deu to the rapid advances in technology and
science. However, the instructional programs seem not to reflect the significance of these courses. In
Turkey, the science program was radically modified to accommadate such changes. The science
programs in different countries have been developed taking into consideration the need of producing
science and technology literate students. In the similar vein, Turkish program also aims at producing
individuals who are science and technology literate whatever their individual differences. Teachers are
one of the important agents that could affect the development science and technology literacy. Firstly,
teachers themselves should have science and technology literacy and their self-efficacy in this regard
should be high. It is certain that students attitudes approach science should be positive. It is one of the
goals of the course. Improvement of students’ attitude towards science is again based on that of
teachers. The aims of the study are to determine the self-efficacy perceptions of the science teachers
regarding the science and technology literacy, to analyse it based on different variables and to
investigate the potential correlation between their self-efficacy perception and attitude towards
science. The participants of the study are 159 prospective teachers attending Adnan Menderes
University during the academic year 2010-2011. Self-efficacy and attitudes of the participants were
determined through the use of the self-efficacy scale and the attitude scale, respectively. Internal
consistency of the self-efficacy scale is found to be .95, while it is found to .94 for the attitude scale.
Data were analysed through descriptive statistics. In addition, for the independent samples, t-tests,
ANOVA, the Tukey test and correlational analysis were employed. The mean score for self-efficacy
scale is found to be 3.71, indicating that the participants have “very satisfactorily high” self-efficacy
perceptions. Four items in the scale were mostly answered by the option that “I am moderately
competent.” 29 items in the scale were mostly answered by the option that “I am highly competent.” It
is found that gender do not have any significant effect on the participants’ self-efficacy perceptions
(p> .05). Grade level was also found to have significant effects on the participants’ self-efficacy
perceptions (F=4.252, p<.01). This difference is between the first grade participants (X=3.51) and
third and fourth grade participants (X=3.85; X=3.79). The differences is in favor of third and fourth
grade participants. High school is also found to be a factor affecting the participants’ self-efficacy
perceptions (F=3.498, p<.05). This difference is between those participants who are the graduates of
regular high schools (X= 3.64) and those who are the graduates of vocational teacher high schools (X=
4.01). The differences is in favor of those who are the graduates of vocational teacher high schools. It
is found that the settlement where the participants graduated from primary school does not have any
significant effect on their self-efficacy perceptions (F=0.021, p>.05). The correlation between their
self-efficacy perception and attitude towards science is found to be moderate, positive and significant
(r = .333, p< .001). In short, the participants’ self-efficacy perception is positive and satisfactorily
high. Gender and the settlement where the participants studied from primary school do not have any
significant effect on their self-efficacy perceptions. However, the high school and the grade level have
significant effect on their self-efficacy perceptions. Based on these findings the following suggestions
are developed:

» Given that direct experience has effects on the self-efficacy perceptions, teacher training
institutions any try to improve this perception through certain activities. For instance, the
course “school experience” can be more emphasized.

» Although gender does not have any significant effect on the self-efficacy perceptions, male
participants have higher levels of self-efficacy perceptions. It can be further studied through
qualitative research.

» Self-efficacy perceptions of the female student teachers can be improved through various
activities.

» The study can be repeated with a larger sample.
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ABSTRACT

Human resources especially for the hotel business play a crucial role for the success of the business. At the hotel business,
people do the service for the people and it is not excellent service production expectation is done the motivation of staff.
Motivating staff can be used a tool for increasing productivity. Top level management should properly analyse the staff and
their economical, social and psychosocial needs. Motivation tools may differ as economical, psychosocial, organizational and
organizational-administrative motivation tools. The purpose of the study was to understand the importance of work
motivation at hospitality industry and to strees on the differential effects of each motivation tool when the organizations
choose to implement. The study also aims to show the importance of choosing appropriate form of motivation tool at hotel
business to increase productivity. For the written world the study provides to understand both the intricacies and the
smilarities and differencies of common motivation tools for the hotel organizations when needed to use. As a conclusion the
study study suggest an “organization motivation model” fostered from explanation at the literature.

Keywords: Hotel business, motivation tools, employees and productivity.

INTRODUCTION AND LITERATURE

The changes in the industrial area have also caused the changes in the importance of the resources
used for the economic development with in the process (Taban and Kar; 2006/1, P. 160-161). The
importance given to the concrete and physical assets by enterprises in the industrial society and
economy such as facilities and equipment has been replaced by the importance given to the abstract
values such as knowledge and competence possessed by the workers of those enterprises as a result of
the transition to information society and economy.

Although this value, which provides advantage to enterprises in competition, has been expressed by
various concepts such as intellectual capital and human capital, it stands for the qualified,
knowledgeable and skilful human resources that add value to the enterprise they work for. Tangible
assets always create value in the hotel industry, but an even greater part of the value in the hotel
industry for which customers are willing to pay now is being created through the human capital also
known as intellectual capital (Rudez and Mihalic; 2007, p. 189).

In spite of their different spheres of activity, the common point is to make the best use of this resource
for most of the enterprises. As for the hotel and hospitality establishments, human resources, which are
crucial for most of the enterprises within the industry, may have a direct impact on the enterprise’s
ontology as the product is abstract and the quality of that product is determined by the qualifications of
the distributor. Reflecting the quality of this resource to the products of the enterprise or ensuring the
productivity for the best interest of the enterprise can only be achieved through motivation.

The ultimate product in hospitality industry exhibits abstract features after being added concrete
ingredients and then offered as a service. To this end, the quality of service offered as a whole has
been used as a competition element in the market by enterprises. Within this sector where human
serves human, quality - as a whole offering by service providers- is assured by the human resources
that decide on service delivery. Employee work motivation more important in a customer service
oriented business such as the hospitality and tourism industries (Lundberg, Gudmundson And
Andersson; 2009, P.891). This factor, which creates a value within the competition by affecting the
quality of enterprises, may lead to “reluctance”, “unproductiveness” and “employee turnover rate”
when it is not properly managed. The challenges for the top managers here is the creation of a context
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within which employees feel motivated and will act in order to achieve the goals of the organization.
(Lundberg, Gudmundson And Andersson; 2009, P.891)

Moreover, it may also be witnessed that enterprises fail to make the best use of intellectual capital they
possess in such a case. Ensuring the effectiveness of this factor in productivity can only be attainable if
needs and expectations of the workers are met. Therefore, getting the optimum benefit from the
knowledge and competence of the human resources in hotel establishments depends on how
psychological and material needs of the workers, who constitute the intellectual capital, are analysed,
met and eventually how they are motivated. In this study, the importance of labour motivation for
hotel business is stressed and the tools for employee motivation are analysed.

Theoretical Framework

The term  “motivation” means “encouragement” or  “stimulus”  (retrieved  from
http://tdkterim.gov.tr/bts/, access:10.11.2012). Stimulus or motivation is defined as a driving force
which sets individuals into motion (Mescon, Boveeand Thill; 1999, p.258). Motivation is referred as to
any efforts to set an individual or individuals into action for a definite purpose. As stated by Eren,
what makes an individual to take an action and leads them is their thoughts, beliefs, needs and fears
(Mescon, 1999).

Pinder (1998) describes motivation as ‘“a set of energetic forces that originate both within as well as
beyond an individual’s being, to initiate work-related behavior, and to determine its form, direction,
intensity, and duration’’. (Lundberg,, Gudmundson and Andersson 2009, p. 891) Motivation has two
important characteristics as a form of energy which directs and determines human behaviours. Firstly,
motivation is a form of energy that directs people to behave in a certain way. Secondly, motivation is
effective in inclining towards aims. The common point in these definitions is that the motivation
affects individual behaviour and it encourages individuals to take action to a certain end. Motivation as
a term can be expressed as “exposing an individual to various effective factors in order to ensure that
s’/he acts in a different way”. In accordance with the definitions mentioned, it can be concluded that
motivation is comprised of (Simsek, Akgemici and Celik, 2001, p.115):

Needs and expectations,

Behaviours,

Aims,

Feedback.

For an organization, motivation is a process of triggering individuals by creating an environment to
meet their needs, influencing and encouraging them. Everyone has certain needs which are neglected.
Stimulating these needs results in motivation. Motivation is a driving force for action. After being
motivated, the individual takes action. As a result of this action the need is met. Motivation process
starts after defining the needs of an individual. These needs can be psychological or social needs
which are neglected at any one time.

The fact that the products offered at hotel establishments are abstract and created by a lot of people by
its very nature thrusts the behaviours of workers to the forefront. These behaviours leave an
impression on consumers’ perception in accordance with the motivation levels of the workers. Not
being the only factor, morale is highly important in human relations and workers with high morale are
more enthusiastic, joyful, committed and productive (Mescon, Bovee and Thill; 1999, p.259). They
are the workers who are in constant contact with customers, but not the enterprise owners or managers.
Today they are not the enterprise owners or managers who represent the enterprise or its brand name,
but  the workers  when encountered with a customer (retrieved from
http://arge.com/Yayinlarimiz/Makaleler/IsDunyasi/MarkaniziKimTemsilEdiyor.aspx, access:
20.12.2012)
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Importance of personnel motivation at hotel business

A service is eventually offered at hotel establishments. Quality becomes more important than the
quantity as the service outcome is not physical and it cannot be measured by quantitative tools.
Therefore, besides inputs, we should take management, organization, creativity, intelligence, attitude
and behaviours of the workers into consideration; that is to say, qualitative and quantitative outputs
should also be dealt within defining productivity for service establishments (Yilmazer and Yildirgan,
2008, p.61). Besides the actual value of the service quality at hotel establishments, perception of this
fact by the consumer is important in determining the output quality. According to Gronroos service
guality has two components:

Technical quality is related with what is offered to the consumer. As for the functional quality, it is
related with the behaviours of the service provider and the way the service is offered. The consumer is
impressed more by the way how a service is presented than the scope of it at a hotel establishment.
Within this context, a bad presentation of quality food to a customer has no value; moreover, it
negatively effects the perception of the real quality of hotel facilities.It is assumed that when the
quality level of labour factor is high, the value reflected to customers by the hotel establishment is also
high. Although the service quality is determined by consumers, it is created by workers. Therefore,
human factor controls the balance of final service quality. Service providers are not only considered as
service distributors or creators, but also the equivalent of the company in the eyes of the consumers
(Kandampully and Hu, p.435). In this sense, they are the consumers who assess their general and
vocational knowledge and competence, their elegancy and sincerity towards touristic consumers and
their success in meeting consumers’ needs. Creating a value through motivating the workers is
explained as follows: (Kottler, Bowen and Makens, p. 46):

e Service quality within an enterprise: this stage refers to selection of quality employees,
a good working environment, boosting the employees who are constant contact with
consumers, and the support of the management in meeting the needs and expectations
of employees and the consumers. To sum up, motivating the personnel to ensure the
service quality within the enterprise is fundamental.

e Motivated and productive service personnel: motivation is achieved as a result of
satisfying the employee needs in the previous stage. By this means, motivated and
more enthusiastic employees are possessed.

e Higher service value: employees who are motivated for certain purposes have the
opportunity to add an extra value to the enterprises they are identified with through a
more enthusiastic and successful service.

e Consumers attached to the enterprise: thanks to additional values gained in the
previous stage, a group of consumers whose attachments to the enterprise have been
achieved and who also suggest the enterprise to others are created. Within this context,
it is witnessed that the employee is effective in the decision of the touristic consumers
on their next holiday plan and when they have an intention to go to a touristic
attraction place, they actually choose the hotel establishments whose personnel create
an additional value. Furthermore, satisfied touristic consumers have a positive effect
on other consumers.

o Healthy growth rate and profit: having satisfied and loyal consumers will provide a
greater rate of profit and an advantage in competition.

Lack of motivation among the employees of hotel establishments or the employees working at
organizational level has many possible adverse outcomes. Effects such as not enjoying the works
assigned, reluctance, discontent, failure to complete a work in time and even the desire to quit may be
seen. Even it is not noticeable at first sight, the existence of motivational problems can be revealed
after reviewing the performances of the employees. It is possible that the lack of motivation may be
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effective in work performance and even in the desire to quit. When an employee has an intention to
quit, below mentioned signs can be observed: (Kappa, Nitschk and Schappert; 1990, p. 52)
Rise in the rate of absenteeism,

- Decrease in the productivity,

- Unpunctuality,

- Negative attitude towards the enterprise and other employees,

- Tendency to avoid top administrators and

- Increase in disciplinary incidents.
Administrators are supposed to detect the reasons when they observe low-productivity. Then,
employees should be motivated in accordance with the reason revealed.

The Role of Organization for Motivating Employees

Organizational behaviour theories investigate the behaviour patterns of sub-organizational
elements such as different aspects of organizational behaviours, internal structure of the
organization, working groups and sections of the organization (Halis and Ugurlu, 2008, p.108-
109).

It is apparent that organizational foundation for motivation and productivity of employees is
provided in Taylor, Mayo and Weber’s modern theory of government.

In D. Gregor’s researches, another theory which suggests that due to the different characteristics
of two different individuals and employees, with so-called profiles of x and y, they should be
motivated in different ways and organizational structure should be formed accordingly was put
forward (Mescon, Bovee and Thill; 1999, p.263).

Working in a healthy organizational structure is a desirable situation for any employees. Hotel
establishments are supposed to offer a form of organization in order to meet consumers’ needs for
accommodation, catering, entertainment and rest in a healthy, secure and enjoyable atmosphere. The
employees at a hotel establishment also have personal goals within the organization. As for the
organizations, they are both a result of these individual goals and a means to reach these goals. When
it is assumed that there are organizations in which individual and organizational goals are achieved,
and there is cooperation and harmony between the employers and employees, it can also be assumed
that an individual whose needs are met will contribute in productivity (Serpil Aytag, 2003; p. 8-9).

Even if the attitudes of the administrators are not the only factor in motivating the employees, they
have a direct influence. Administrators who are effective in ensuring the motivation should take the
needs of the employee into consideration and they should also consider how these needs are perceived
within the organization and be aware of the fact that the employee needs will be satisfied.
Administrators can increase the motivation and morale of the employee by adopting a communication
technique which is based on elegancy and respect. Motivation affects the productivity by ensuring the
loyalty of the employee to the job and the organization as a result of a successful combination of
leadership role and an appropriate communication technique (Mescon, Bovee and Thill; 1999, p.259).

As a matter of fact that motivation is an important factor in productivity in the information age, an
employee centred understanding should be adopted both at organizational and national level. Nations
contribute in professional life by motivation-boosting regulations. Involving the employees in the
decision-making process together with the employers is included in the social policies by most of the
European countries. For instance, being beyond a business policy, this issue takes its place in everyday
life as a compulsory state policy in the EU nations (Uslu, 2000, p.950, iKV, 2000, p.3).The
importance given to the concrete entities - as a characteristic of in industrial economy and society - has
now given its place to intellectual capital which is regarded as abstract entities such as knowledge,
competence and communication (http://entelektuel.com/entelektuel-sermaye/ access. 10.04.2012). To
be able to use the knowledge effectively in accordance with the aims of the enterprise can be
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considered to be directed to motivation of the employees who possess this knowledge. Below
mentioned points regarding the motivation within these organizations come to the fore (Ipgioglu and
Tunca, 2002, p. 11);

- Aviewpoint which encourages and improves employees,

- Being an authority in their jobs,

- Emotional attachment which depends on guiding,

- Rewarding which depends on knowledge sharing,

- Human-centeredness,

- Emotional environment.

Some of the indicators which determine the satisfaction level of the employees at tourism
establishments - in other words, indicators that are used to measure the level of motivation of the
employees by enterprises are as follows (Tavmergen, 2002, p. 84-89):
a. Factors for job satisfaction:
Education and capacity to improve personal competence
Adopting the individuals and groups
Absenteeism and illness rates
employee discontent
Turnover rate
Rate of job accidents
Additional benefits and social opportunities offered to the employees such as
healthcare, education and resting
b. Factors for employee involvement:
¢ Involvement in improvement groups,
e Involvement in suggestion sessions and measurable contribution of group works
directly affect the motivation in a positive way.

Motivation tools and methods

It is observed that in order to increase the productivity of the employee, employers use some
encouragement tools. Organizational motivation tools can differ as individual needs are different and
they may change over time. On the other hand, it should be accepted that an individual may be
struggling to meet more than one need at a time and the satisfaction of these needs may depend on
multiple motivation tools at the same time.

Factors motivating individuals can be categorized in nine groups. These are (Bingdl, 1998, p.269):
instinctive, physiological, social, psychological, socio-psychological, success, energy, attachment,
belief and attitude factors. These factors can easily be used by others in motivating individuals. For
each individual, a different factor can be adopted as a motivation tool.

In general, it is possible to increase the number of motivation tools for most of the enterprises and
specifically for hotel establishment. Encouraging tools which play a motivating role for employers
can be mentioned as sufficient income, secure workplace, job security, promotion opportunities,
attractiveness of the job, a job identity worth possessing, status, personal authorization, respect for
private life, opportunity to be involved in decision-making process, existence of a fair and
sustainable disciplinary system (Batmaz, 2002, p.47). It is possible to categorize motivation tools
into three groups (Bingdl, 1998, p.273):

e Economic motivation tools,

e Psychosocial motivation tools,

e Organizational-administrative motivation tools.
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Economic motivation tools

It is a common knowledge that the reason for working is basically economic concerns both for
employers and employees. While the employees try to meet the expectations of the employer in
order not to lose their jobs which is their main source of income, employers may use some economic
motivation tools to make the best use of their employees. These tools can be higher income, increase
in salaries, premium pay, participation in the profit, and economic reward (Bingdl, 1998, p.274,
Simsek, Akgemici andCelik, 2001, p.117-118).

Higher income: in some organizations, the more efforts put by the employers, the more income they
gain and thus further motivating the employees. Salary rises approved by the unions increase the
motivation. It can also be observed that the motivation increases if the employer distributes a portion
of the income to employees in accordance with the participation-in-the- profit system. Rewarding
system, on the other hand, requires granting various awards to the employees in order to encourage
them to work and ensure the attachment to their jobs. It is important to give appropriate awards to
employees for a lot of enterprises.

Psychosocial motivation tools

Ingeneral (usually) most of the organizations see only the economic motivation tools to motivate the
staff. In the other hand staff may be motivated by the psychosocial motivation tools. According to
Bingdl, 1998 and Simsek, Akgemici andCelik indicates some of the primary psychosocial
motivation tools as autonomous working, personal power and carrying authority, social status, respect
for personality and life, job and psychological security.

Organizational-administrative motivation tools

Just like at hotel establishments, success of an establishment is closely related with the productivity of
employees. Structure of the organization can be a factor in ensuring this productivity. The
organizational and administrative understanding of the enterprises should be in a way that enables the
contribution to employee motivation. Administrative understanding of the organization, organizational
relations, rewarding systems and the job itself may be effective in this sense (Yilmazer and Yildirgan,
2008, p.62).

One of the fundamental aspects of employee motivation is to build an organizational structure based
on mutual trust between the administrators and the employees (Ciftgi, 2009, p. 60-61). When
employees are regarded as trusted individuals as they contribute in the organization they work for,
they find the working atmosphere more satisfactory, and as a result, motivation is achieved (Ciftci,
2009, p. 61-62). Moreover, as an indicator of the trust for the employees, making the employees gain
personal authority and power through function deployment is an important tool in motivating
employees. Within this context, thanks to the function deployment, at Ritz Hotels, each employee has
the authority to spend 2000$ on behalf of the consumers without the approval of a higher unit taking
the satisfaction of consumers into consideration. This not only provides an extraordinary experience
to consumers, but it also makes a positive contribution to the motivation of the employees
(Kandampully and Hu, 2007, p. 436-347).

It can be considered as a fundamental set-up for motivation to set goals within the organization,
explain how to reach them, ensure goal congruence, distribute authority and responsibility in a
balanced manner and create educational and promotional opportunities. General organizational and
administrative tools are as follows (Simsek, AkgemiciandCelik, 2001, p. 119):

Goal congruence: Organizations are founded to achieve common goals and there are mutual
expectations between the employees and organization. While individuals work for organizational
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goals, organization contributes in meeting the needs of individuals. This fact result in motivation for
the individual, and the mutual expectations are met. Within needs hierarchy, which take part in scope
theory, a working individual takes action according to internal motives to gain physical success and
financial income (Daft, 2000, p.538).

Manpower planning: Offering promotional and educational opportunities with the help of job
performance detection and development planning. Authority and responsibility equivalence:
Administrators should be able to transfer some of their authority and responsibilities to their
subordinates. Being in charge can also be considered as a part of vocational training. This
responsibility will eventually help the employee find his/her identity and boost her/his morale

Loyalty to job and involvement in decision-making process: Employees usually find it more
satisfactory if they are offered the opportunity to contribute in the organization (Ciftci, 2009, p. 61-
62). Employee contribution can also be through involvement in decision-making process. Otherwise,
if the employee is not allowed to be a part of this process as an individual, s/he feels alienated and
hidden dissatisfaction may arise. When involvement is adapted to organizational structures from
political systems within the enterprise (www.aku.edu.tr access: 24.04. 2012), it can be witnessed that
decision-making authority becomes monopolized by professionals or experts, which result in an
imbalance between the individual demands and organizational system. If an individual realizes that
this sphere of the organization is not allowed to set foot in, it creates value conflict and may result in
depression and finally resignation.

A well-established communication network within the organization motivates both employees and
administrators. While having information about the matters related with the organization and being
able to discuss on various topics make it possible to structure a strong communication network, these
facts also help employees create the perception that they are actually valued and also create and
develop attachment to the job. Furthermore, it can be observed that with the motto “We are Ladies and
Gentlemen serving Ladies and Gentlemen", Ritz Hotels offer a positive image for its customers and it
also shows that they use a motivation tool for internal organizational communication (Kandampully
and Hu, 2007, p. 436-347). By this means, it can be estimated that employees are affected positively as
they are given equal value with customers/guests.

Conclusion and Recommendations

Economic and social changes have brought about the changes in the use and evaluation of business
sources. While concrete entities used to be of great importance for enterprises in industrial society, this
fact has left its place to abstract entities such as knowledge and competence of employees as a result of
the transition to information society and age. Issues such as being able to possess, use and manage
abstract entities which are regarded as intellectual capital have aroused with this change. As for the
hotel establishments, after this change, surviving in national and international markets has become
extremely depended on being able to create an advantage in competition, gaining additional value and
being able to use this capital. Problems such as absenteeism, low productivity, non-attachment to job,
reluctance, high turnover rate, and low service quality can be overcome by motivation. Not being the
only factor in increasing the productivity, it is one of the important factors which has a direct impact
on it. Therefore, hotel establishments should create an employee-centred motivation system.
Administrative understanding of the organization, organizational relations, rewarding systems and the
job itself may be effective on staff motivation (Yilmazer and Yildirgan, 2008, p.62). One of the most
considerable aspects of employee motivation building an organizational structure (Ciftci, 2009, p. 60-
61).
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As a conclusion, this study suggest Organization Motivation Model to the hotel organizations which is
shown on the figure 1. The model is fostered from the concepts mentioned and explained in the
literature, brings the motivation tools with the motivation components at the same platform of
organization structure and the model is also supported with the motivation filter as originally or
differentially even brings the antecedents related to motivation. The model, contains three different
form of lines shows, and explains the strongly support of top management for employee motivation
and considerable productive achievement of goals. Shows or explains routine work process without
setting any motivation policy and weak work performance. <- - - - - > shows very, tight and close
relation amongst, top management, human resource management and employees.

Figurel: Organization Motivation Model
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In this study, Organization Motivation Model explains the structure of the relations amongst top
management, organizations policy of motivation, human resource management, employees and
motivation tools. The model contains a unit named as motivation filter and has unique role between
employees and motivational tools. The model suggests productive achievement of organizational goals
through the implementation of motivation policy with the support of motivation filter. The
contribution of motivation filter to motivation model here plays a critical and unique role. Mainly,
motivation filter is the organizer, embeder and distributor of the roles to the motivation tools according
to the motivation components with the scientific approach of human resource management in an
intellectual manner. The differencies in motivational tools and the differencies in employees
motivation components are balanced with the scientific support of analysed results of employees’
needs, characteristics and skills. Motivation filter loads on human resource management to acquire of
each of employees’ psychological, sociological, psychosocial and other related characteristics during
the work process. Hotel establishments, like other establishments, should develop an organizational
structure to achieve their goals. In this study “organization motivation model” facilitates achievement
of organization’s goals. Organization at a hotel establishment is created by hotel employees and it has
a structure which takes action in accordance with a common goal with the hotel establishment. The
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role of the organization structure at a hotel establishment in motivation is to create an environment
where organizational goals can be achieved and needs of employees are met. Behaviours of
individuals working in this structure are formed by organizational behaviour and needs of the
employees are met as a result of successful motivation and as a result of individual satisfaction,
organizational goals are also achieved. This structure should be based on mutual trust between the
administrators and the employees (Ciftci, 2009, p. 60-61). Organizational form of hotel establishments
should be created in a way that includes many concrete and abstract elements which can assure
individual satisfaction and increase organizational productivity.

It is primarily required that management should understand the importance of motivating working
staff to increase the overall motivation level of staff. In this content at the top level decision makers at
should set an organization structure which enable and support staff motivation. After that, the
organization structure should define appropriate motivation policy. Choosing the best motivation
policies it is vital analysing the characteristics, skills and needs of staff. It may not be possible to get
the expected success of staff motivation without analysing and determining characteristics of staff.
Tools used to motivate individuals may have the different effect on person to person because of the
differencies of personal value judgments, environmental factors, and social-educational status.

Achieving the expected success in motivation depends on the leader administrator and his/her
selection of appropriate motivation tools after analysing the employees. In some cases economic tools
may become more important than the psychological elements. Organizations leaders should chose the
right tool by considering those factors which effect on staff. For the possibilities of decrease of effect
or loosing the importance of motivation in a time period it is suggested that the same motivation tool
should not be used repeatedly and organizations should use those tools flexibly; a motivation tool may
be replaced by the other.

Organization culture and leaders should enable a team and a team player ambiance and contain every
personnel. Motivation system should give successful personnel opportunity and to promote
themselves. Right time, right ambiance and right form of motivation should be choosen. In the hotel
the departments as naturally different skilled employee hired and each should be treated equally and
continually be trained. Setting a network system and informing them about their success or failure and
when the problems encountered leaders dealt with it. Moreover, as an indicator of the trust for the
employees, making the employees gain personal authority and power through function deployment is
an important tool in motivating employees. Within this context, thanks to the function deployment, not
only provides an extraordinary experience to consumers, but it also makes a positive contribution to
the motivation of the employees (Kandampully and Hu, 2007, p. 436-347).
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