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Dr. Pembe SABANCIGIL
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OZET

Bu calismada, uygulanmakta olan Atatirk Ogretmen Akademisi Okuloncesi Ogretmenligi Programi (AOAOOP)
degerlendirilmistir. Arastirmada karma yontem kullanilmistir. Arastirmanin ¢alisma grubu, AOAOOP’de 2010-2011 &gretim
yilinda 4. smifta okuyan ve mezun asamasinda olan 25 6gretmen adayindan olusturulmustur. Arastirmanin verileri aragtirmacilar
tarafindan gelistirilen bir anketle elde edilmistir. Anket genel hedefler ve dersler boyutlarina iligkin sorulardan olusturulmustur.
Ayrica AOAOOP’nin gelistirilmesine iliskin bir acik uglu soru yer almustir. Elde edilen nicel veriler agirlikli ortalama ile analiz
edilmistir. Nitel verilerin analizinde ise “igerik analizi” yonteminden yararlanilmistir. Arastirma sonuclarina gére, 6gretmen
adaylar1 kendilerini “yabanci dilleri kullanabilme”, “okuloncesi donem ¢ocuguna uygun egitim araglarini gelistirebilme” ve
“bilimsel diisiinebilme” becerileri acisindan yetersiz gérmektedirler. Ogretmen adaylar1 duyussal alana ilskin ise “ulusal ve
evrensel degerlere ve farkli kiiltiirlere duyarli olus” hedefini yeterince kazanmadiklarini belirtmislerdir. Psikomotor alanda ise
“okuldncesi egitime iligkin miizik etkinliklerinde kullanilan bir miizik aletini ¢alabilme” hedefini yeterince kazanmadiklarina
inanmaktadirlar. En az yararli dersler “Egitimde Arastirma Teknikleri”, “Mezuniyet Projesi” , “Aile Egitimi”, “Miizik I-I1I” ve
“Kibris Tiirk Kiiltiirii” dersleri olmugtur. Ogretmen adaylar1 progranin gelistirilmesine ydnelik olarak daha fazla uygulamaya
agirlik verilmesini, yeni derslerin eklenmesini, bazi derslerin &nkosullarinin saglanmasini, bazi derslerin ise dgretmenlik
uygulamasindan énce alinmasmi Snermislerdir. Ogretmen adaylarinin &gretim elemanlarmin alanlarinda uzman ve deneyim
sahibi olmalarini 6nermislerdir.

Anahtar Sozciikler: Ogretmen Yetistirme, Program Degerlendirme, Okuléncesi Egitim.

ABSTRACT

The present study aims to evaluate the current Atatiirk Teacher Academy Pre-School Education Program (ATAPEP). Mixed
research method was used in this study. The sample comprised 25 pre-service teachers studying in the fourth year in ATAPEP
and who are about to graduate in the 2010-2011 academic year. The research data were collected by means of a questionnaire
developed by the researchers. The questionnaire comprised questions on general objectives and course dimensions. In addition,
an open-ended question regarding the development of the ATAPEP was included. The quantitative data were analyzed by means
of weighted average. As for the analysis of qualitative data "content analysis" was adopted. As a result, pre-service teachers find
themselves inadequate in terms of "using foreign languages", "developing educational tools appropriate for the pre-school child"
and "scientific thinking" skills. In terms of the affective domain, pre-service teachers stated that they could not require the
objective "sensitivity to national and universal values and different cultures" adequately. As for the psychomotor domain, they
believe that they have not acquired the objective "playing a musical instrument used in musical pre-school activities" adequately.
The least beneficial courses were listed as "Research Techniques in Education", "Graduation Project", "Family Education",
"Music I-II" and "Cypriot Turkish Culture". The pre-service teachers suggested focusing on more practice, addition of new
courses, providing prerequisites for some courses and taking some courses before the teaching practice. They suggested that
instructors should be experts and have experience in the field.

Keywords: Teacher Training, Program Evaluation, Pre-School Education

GIRIS
Gelisen bilim ve teknoloji dogrultusunda &gretmen nitelikleri de siirekli degismektedir. Ogretmen
adaylarin1 6gretmenlik meslegine hazirlayan egitim programlarina iliskin program standartlarinin
gelistirilmesi, kalite giivencesi ve akreditasyona temel olusturarak kurumlarin kalite ve verimliligini
artirmaktadir (Adigiizel ve Saglam, 2009: 87). Buna bagli olarak da &gretmen yetistiren programlarin
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siirekli degerlendirilmesi ve yeniden diizenlenmesi kaginilmazdir. Ayn1 zamanda, bir egitim programinin
basarili olabilmesi i¢in tiim dgrencilerin programda 6ngoriilen hedeflere ulasmis olmasi gerekir; ancak,
bu her zaman gergeklesmeyebilir. Bu nedenle, programin uygulanmasi sonucunda, yetersiz kalan ya da
ters isleyen Ogeleri olup olmadigi; varsa aksakliklarin programim hangi 6gelerinden kaynaklandigini
belirlemek ve gerekli diizeltmeleri yapmak amaciyla programin degerlendirlmesi gerekmektedir
(Demirel, 2000: 180). Program gelistirme; bir programin tasarlanmasi, uygulanmasi, degerlendirilmesi ve
degerlendirme sonuglarina gore yeniden diizenlenmesi siireclerini kapsamaktadir (Erden, 1993: 3).
Program tasarisinda hedefler, egitim durumlar1 ve degerlendirme 6geleri vardir (Oliva, 1988; Ornstein ve
Hunkins, 1988; Taba, 1962; Tyler, 1973). Program degerlendirme c¢alismalarinda programin farkl
boyutlarini ele alan model ve yaklagimlar uygulanabilir (Oliva, 1988; Ornstein ve Hunkins, 1988).

Eldeki ¢alismada 6gretmen adaylarinin programda belirlenen genel hedefleri ne derece kazandiklarina
iligkin algilarina bakilarak bir “liriin degerlendirmesi” yapilmistir. Ayrica, programda yer alan derslerin
ne kadar faydali olduklari ve programin gelistirilmesine iliskin Ogretmen adaylarinin Onerileri
almdigindan siire¢ degerlendirmesi de yapilmistir. Bu nedenle, Stufflebeam tarafindan gelistirilen
Baglam-Girdi-Siire¢-Uriin (BGSU-CIPP) modelinde yer alan “siire¢” ve “iiriin” boyutlar1 ele alimmstir
(Stufflebeam ve Shinkfield, 2007).

Bugiin Tiirkiye’de tiim egitim fakiiltelerinde uygulanan program 2006 yilinda gelistirilmistir. Yeni
programda, 6gretmen adaylarinin ¢ok yonlii gelismelerinin saglanmasi amaciyla genel kiiltiir derslerinin
sayisinin arttirilmis ve “Topluma Hizmet Uygulamalar1”, “Arastirma Projesi”, “Ilkdgretime Hazirlik ve
[kogretim” dersleri konulmustur (Giirkan, 2007, Aktaran: Saglam, 2011:162). Dereobali ve Unver (2009)
ise yeni programda yer alan derslere iliskin 6gretim elemanlarinin goriiglerini almiglardir. Sonug olarak
Ogretim elemanlar1 yeni programdaki dersleri uygun bulmuslar, ¢ok sayida ders ekleme, bazi dersleri
birlestirme ve adim degistirme Onerilerinde bulunmuslardir. Ozkut ve Kaya (2012) ise yaptiklar1 bir
calismada ilkogretim okullarinda gérev yapan okuldncesi Ogretmenlerinin lisans doneminde aldiklar
miizik egitiminin mesleki yasantilarina etki etmedigini bulmuslardir. Turcan ise “okuléncesinde miizik”
dersinin 6gretmen adaylar tarafindan yeterince etkili bir ders olarak algilanmadigini bulmustur. Tugrul,
Ustiin, Erkan, Durmusoglu ve Boz (2007)’un arastirmasinda da 6gretmen adaylariin dgrenme-0gretme
siireglerinde kendilerini “oldukca yeterli” hissederlerken miizik, okuma yazma, drama, matematik, fen ve
doga caligmalarinda ise “yeterli” hissetmekte olduklarini bulmuslardir. Sonmez ve digerleri (2008)’nin
yaptig1 arastirmada ise, Ogretmenler “temel matematik” ve “gevre bilimi” dersleri onlarin meslek
yasamlarinda “hi¢ isime yaramadi” seklinde goriis belirtmislerdir. Beden egitimi, miizik, tilkeler
cografyasi, cocuk edebiyat1 ve drama derslerini ise “her zaman faydali” bulmuslardir. Ogretmenler ayrica
Ogretim elemanlariin hem kuram, hem de uygulamayi bilen kisilerin olmasini onermislerdir. Kilig ve
Acat (2007) ise arastirmalarinda “Ogretmenlik Uygulamas1”, “Drama”, “Rehberlik” ve “Sinif Yonetimi”
derslerini ¢cok faydali bulmuslardir. Ayrica, Kiling ve Altuk (2010) “okul deneyimi” dersine yonelik
O0gretmen adaylarmin  tutumlarinin  olumlu oldugunu ortaya cikmuslardir. Ancak, 6gretmenlik
uygulamalarinda “okul ve iniversite arasinda isbirligi eksikligi”, “iletisim ve koordinasyon
saglanamamas1”, “denetim eksikligi” ve “uygulama okulu azlif1” yasanan sorunlar arasinda yer
almaktadir (Seger, Celikoz ve Kaygili, 2010; Yapict ve Yapict, 2004).

KKTC’de smif 6gretmeni veya okuldncesi Ogretmeni olmak icin Atatiirk Ogretmen Akademisi
(AOA)dan mezun olmak sarttir (Ogretmenler Yasasi, madde: 16). AOA, Kuzey Kibris Tiirk
Cumbhuriyeti’nde (KKTC’de) sinif 6gretmeni ile okuldncesi 6gretmeni yetistiren ve 6grenim siiresi dort
yil olan devlete bagl bir yiiksekdgretim kurumdur. Kurumda, sadece “Ogretmenlik Meslek Egitimi
Bolimii” adi altinda bir bolim bulunmaktadir. S6z konusu boliim altinda ise simif ogretmenligi ve
okuloncesi dgretmenligi programlari yer almaktadir. Bu programlarin dersleri, YOK’iin 6ngordiigii
programlara paralel olarak diizenlenmistir. Smif o6gretmenligi programi (SOP) 163, okuldncesi
ogretmenligi  programn (OOP) ise 168 krediyi kapsamaktadir. Ogretmen adaylarinn AOA’ya
girebilmeleri i¢in, yapilan iki agsamali giris sinavinda basarili olmalar gerekmektedir. Her yil yaklagik 600
Ogrencinin katildigi smavdan 25 okuldncesi, 25 de sinif 6gretmenligi programlarina olmak {izere toplam
50 6grenci alinmaktadir. Giris sinavi, yazili ve sozlii olmak tizere iki asamalidir. Yazili sinav Matematik,
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Tiirkce, Fen Bilimleri, Sosyal Bilimler ve Ingilizce alt testlerinden olusmaktadir. Yazili sinavda basarili
olan adaylar, daha sonra sozIli smava alinmakta ve &gretmenlikle ilgili tutum ve davranislari belli
kriterlere gore olgiilmektedir (AOA Giris Sinavlar1 ve Miilakat Tiiziigii, 2000). Miilakat (gdriisme)
seklinde yapilan sozlii sinav sirasinda adayin Ogretmenlige yonelik tutumlari, belli bash sorularla
Olciilmeye calisilmaktadir. Secilen 6gretmen adaylarmin 6gretmenlik meslegine yonelik tutumlari
oldukga yiiksek diizeydedir (Ozder, Konedrali ve Zeki, 2010).

Okuloncesi 6gretmenligi programi 2004-2005 6gretim yilinda agilmistir. Programda 6gretmen adaylariin
kazanmas1 Oongoriilen 29 genel hedef vardir. Bu hedeflerin 17 tanesi bilissel, 4 tanesi psikomotor ve 6
tanesi de duyussal alanla ilgilidir (AOA Okuléncesi Ogretmenligi Programi, 2004). Sézkonusu programin
ne kadar basarili oldugu hangi yonlerde zayif ve eksik kaldigi konusunda bugiine kadar herhangi bir
arastirma yapilmamustir. Bu nedenle eldeki calisma biiyilk bir Oonem tasimaktadir.Bu c¢alismada,
uygulamada olan Atatiirk Ogretmen Akademisi Okuloncesi Ogretmenligi Programi (AOAOOP)
degerlendirilmistir. Programin degerlendirilmesi, okuldncesi 6gretmenligi programinda 6grenim goren 4.
sinif 6grencilerinin goriislerine gore yapilmistir. Bu baglamda arastirmanin problem ciimlesi ve alt
problemleri asagidaki gibi olusturulmustur:

Problem Ciimlesi_
AOA Okuldncesi Ogretmenligi Programi’nda yer alan genel hedefler ve derslere iligskin 6grenci goriisleri
nelerdir?

Alt Problemler

1. Programda yer alan genel hedefleri kazanmalar1  konusunda 6gretmen adaylar1 kendilerini ne derece
yeterli gormektedirler?

2. Ogretmen adaylar programda yer alan dersleri ne derece yararli gormektedirler?

3. Ogretmen adaylarinin programin gelistirilmesine iliskin goriisleri nelerdir?

YONTEM

Uygulanmakta olan AOAOOP’nin degerlendirilmesi icin hem nicel hem de nitel verilerden
yararlanilmistir. Bu nedenle arastirmada karma yontem kullanilmistir (Patton, 2002: 247).

Calisma Grubu

Arastirmanin ¢alisma grubu AOAOOP’de 2010-2011 dgretim yilinda 4. sinifta okuyan ve mezun
asamasinda olan 25 dgretmen aday1 olmustur. Dordiincii simifta okuyan 6gretmen adaylart AOAOOP’deki
tiim dersleri almis olmalarindan veya almakta olduklarindan dolay: segilmiglerdir. Arastirma kapsamina
alman Ogretmen adaylari 4 yil boyunca aymi smifta okuyan ve aym Ogretim elemanlarindan dersler
almiglardir. Bu nedenle, ¢alisma grubuna alinan dgretmen adaylarinin bir¢ok 6zellik agisindan homojen
olduklar1 sdylenebilir. Ayrica bu dgretmen adaylarinda olusan inanglart AOA’nin ayni programindan
mezun olan ve olacak olan diger adaylarda da olma olasilig1 yiiksektir. Bu nedenle arastirmada amach
ornekleme yontemlerinden olan benzesik ve kritik durum 6rnekleme yontemleri kullanilmistir (Yildirim
ve Simsek, 1999).

Verilerin Toplanmasi

Arastirmanin verileri arastirmacilar tarafindan gelistirilen bir anketle elde edilmistir. Anket genel
hedefler ve dersler boyutlarna iliskin sorulardan olusturulmustur. Ayrica AOAOOP’ nin gelistirilmesine
iligkin bir agik uglu soru yer almigtir. Anketin gelistirilmesi uzman goriiglerine dayali olarak yapilmistir.
29 maddeden olusan genel hedeflerin 17 maddesi biligsel, 7 maddesi duyussal, 5 maddesi ise psikomotor
yeterliklere iligskindir. Maddeler, “Cok Yeterli, Yeterli, Kismen Yeterli, Az Yeterli, Yetersiz” seklinde
besli likert tipinde derecelendirilmistir. Puanlama, bu dereceye gore sirasiyla 5, 4, 3, 2, 1 seklinde
yapilmistir. Dersler boyutunda ise AOAOOP’de yer alan dersler maddeler halinde siralanmis ve 6gretmen
adaylarindan bu dersleri “Cok Yararli, Yararli, Kismen Yararli, Az Yararli, Yararsiz” seklinde
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degerlendirmeleri istenmistir. Puanlama, bu dereceye gore sirastyla 5, 4, 3, 2, 1 seklinde yapilmustir. A¢ik
uglu soru ise “A0A Okuléncesi Ogretmenligi Programimn gelistirilmesine igin gériisleriniz nelerdir?”
seklinde sorulmustur.

Verilerin Analizi
Birinci ve ikinci alt probleme iliskin elde edilen nicel veriler agirlikli ortalama ile analiz edilmistir. Olgme
aracinin her bir maddesi i¢in, Cok Yeterli (5) Yeterli (4) Kismen Yeterli (3) Az Yeterli (2) Yetersiz
(1) seklinde puanlanmus ve aritmetik ortalamasi hesaplanmustir.
Ucgiincii alt probleme iliskin verilerin analizinde ise “igerik analizi” yonteminden yararlanilmustir. Igerik
analizinde asagidaki agamalar uygulanmistir (Miles. ve Huberman , 1994; Bryman, 2012: 289-307 ):

1. Ogretmen adaylarinin verdigi cevaplardan kategoriler belirlendi.

2. Kategorilere ait temalar olusturuldu.

3. Butemalarin frekansi alindi.

BULGULAR VE YORUM

Birinci Alt Probleme Iliskin Bulgular '
Ogretmen Adaylariin Biligsel Hedefleri Kazanma Konusundaki Inanglar1 Tablo 1°de verilmistir.

Tablo 1. Ogretmen Adaylarinin Bilissel Hedefleri Kazanma Konusundaki Inanglart

Bilissel Alan } s
Tiirkgeyi etkin kullanabilme 4.00 |.64
Gelisen teknolojik araglari kullanabilme 4.04 |.78
Yabanci dilleri kullanabilme 3.40 |1.19
Okuloncesi egitime iliskin ilkeleri uygulayabilme 4.24 |.87
Okuléncesi donem gocugunun gelisimsel 6zelliklerini analiz edebilme 448 .50
Okuldncesi egitim programini uygulayabilecek alan bilgisini analiz edebilme 4.12 .78
Okuloéncesi 6grenme-0gretme ortamlarini diizenleyebilme 432 |.62
Okuléncesi doneme iliskin 6gretim plani hazirlayabilme 4.44 ].65
Okul6ncesi donem gocugunun gelisimini rehberleyebilme 396 |1.05
Okuléncesi donem ortamlarinda saglik ve ilk yardim kurallarini uygulayabilme 4.48 |.82
Okuléncesi donem gocuguna uygun egitim araglarini gelistirebilme 3.52 |.70
Okuloncesi egitime iliskin etkili 6gretim yontem-teknik ve stratejilerini uygulayabilme. 4.28 |.67
Okuléncesi egitime iliskin yaratici tirlinler gelistirebilme 432 .69
Okuldncesi egitimde aile egitimine iliskin etkinlikleri yiiriitebilme 436 |[.77
Bilimsel diislinebilme 3.68 |.94
Ozel egitime muhtag ¢cocuklar1 gdzlemleyebilme 4.00 |.86
Ozel egitime muhtag gocuklari uygun biitiinleyici egitim dgretim etkinliklerini uygulayabilme 4.00 |.81

Tablo1’den de anlasilacag iizere, 6gretmen adaylart AOAOOP’de yer alan 19 bilissel hedefin 16 tanesini
“cok yeterli” ve “yeterli” diizeyde kazandiklarma inanmaktadirlar. Ug tanesini ise yeterince
kazanmadiklarina inanmaktadirlar. “Bilimsel diislinebilme”, “Okuldncesi donem ¢ocuguna uygun egitim
araglarimi gelistirebilme” ve “Yabanci dilleri kullanabilme” becerilerini 6gretmen adaylar1 yeterince
kazanmadiklarina inanmaktadirlar. Bu bulgulara dayali olarak AOAOOP’de derslerin islenis boyutunda
problem ¢6zme ve buna bagl olarak bilimsel diisiinme siiregleri iizerinde durulmadigi ve ayn1 zamanda
yaraticilaga dayali 6gretim amagli materyal gelistirme etkinliklerinin de yapilmadigi  sOylenebilir.
“Yabanci dilleri kullanabilme” becerisini 6gretmen adaylarinin yeterince kazanmadiklarina inanmalarinin
nedeni sadece Ingilizce diline iliskin ders almalar1 diger baska yabanci dillere iliskin derslerin programda
olmamasindan dolayidir.

Ogretmen adaylarinin psikomotor hedefleri kazanma konusundaki inanglar1 Tablo 2’de goriilebilir.
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Tablo 2. Ogretmen Adaylarinin Psikomotor Hedefleri Kazanma Konusundaki Inanglar

Psiko-motor Alan Hedefleri } S
Okuléncesi egitimde el becerilerine dayali materyaller gelistirebilme 4.56 .58
Okuléncesi egitime iliskin spor etkinlikleri yapabilme 4.52 .58
Okuldncesi egitime iliskin miizik etkinliklerinde kullanilan bir miizik aletini galabilme 3.16 1.17
flk yardim miidahalesinde bulunabilme 4.52 .58
Okuloncesi egitime iliskin fen ve doga etkinliklerinde deney diizenegi hazirlayabilme 4.00 91

Tablo 2’den de anlasilacag: iizere, 6gretmen adaylari AOAOOP’da yer alan 5 psikomotor alana iligkin
hedeflerin 4’ yeterli diizeyde kazandiklarina inanirlarken “Okuldncesi egitime iliskin  miizik
etkinliklerinde kullanilan bir miizik aletini ¢alabilme” becerisi konusunda ise kendilerini “kismen yeterli”
gormektedirler. Bu bulgu, Ozkut ve Kaya (20012) ve Tugrul ve digerleri (2007) *min bulgular ile
paralellik gostermektedir. Bu bulguya dayali olarak AOAOOP’da yer alan “Miizik” ve “Miizik Ogretimi”
derslerinin programlar1 yeniden ele alinmalidir.

Ogretmen adaylarinin duyussal hedefleri kazanma konusundaki inanglar1 Tablo 3’te goriilebilir

Tablo 3. Ogretmen Adaylarinin Duyussal Hedefleri Kazanma Konusundaki inanglari

Duyussal Alan Hedefleri } s
Okuloncesi cocugun 6zellikleri ve davranislarina sabirli, esnek, hoggoriilii ve sevecen olus 4.56 71
Okuléncesi egitime iligkin yenilikleri takip etmekten zevk alig 4.40 .95
Cevreye kars1 duyarli olus 4.40 .86

Temel temizlik kurallarina kars1 duyarlt olus 4.48 .87
Saglikli beslenme kurallarina kars1 duyarli olus 4.44 .76
Ulusal ve evrensel degerlere ve farkl kiiltiirlere duyarli olus 4.16 94
Okuléncesi egitim dgretmenligi meslegini benimseyen bir kisilige sahip olug 4.36 1.07

Tablo 3’teki bulgulara gore, 6gretmen adaylart duyussal hedeflerin “Ulusal ve evrensel degerlere ve farkl
kiiltiirlere duyarli olus” hedefi disindaki hedefleri yiiksek diizeyde kazandiklarini belirtmiglerdir. “Ulusal
ve evrensel degerlere ve farkli kiiltiirlere duyarli olus” hedefini kazanma konusunda 6gretmen adaylarinin
kendikendilerini “kismen yeterli” algilamalarinin nedeni “Kibris Kiiltiirli” dersinin programindan
kaynaklanabilir.

iﬂkinci Alt Probleme ilis}dn Bulgular
Ogretmen adaylarinin AOA Okuléncesi Ogretmenligi Programinda yer alan dersleri ne kadar yararl
gordiikleri Tablo 4’te sunulmustur.

Tablo 4. Ogretmen Adaylarinin AOA Okuléncesi Ogretmenligi Programinda Yer Alan Dersleri
Ne Kadar Yararhh Gormektedirler

Yabanci dil ve Ingilizce 1 (3.56), ingilizce 2 (3.56), ingilizce 3 (3.56), ingilizce 4 (3.64), ingilizce
yabanci dil Opretimi 1 (3.28), Ingilizce Ogretimi 2 (3.32), Ingilizce Ogretimi 3 (3.28), ingilizce
dgretimine Iliskin Ogretimi 4 (3.52)

dersler

Ogretmenlik Okul Deneyimi (4.80), Ogretmenlik Uygulamasi 1 (4.84), Ogretmenlik Uygulamast 11
uygulamasina ait (4.80), Ogretmenlik Uygulamasi I1I (4.76), Ogretmenlik Uygulamas1 IV (4.80)

dersler
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Ulke ve Diinya Kibris Tiirk Kiiltiirii I (3.00), Kibris Tiirk Kiiltiirii IT (2.84), Kibris Tiirk Kiiltiirti 11 (2.72),
kiiltiirtine ait dersler Kibris Tirk Kiiltiiri IV (2.84), Kibris Tarihi (3.32), Atatiirk Ilke ve Devrimleri (3.32),
Genel ve Kibris Cografyasi (3.52)

Tiirk¢e ve Tiirkge Tiirkge I (3.68), Tiirkce I (3.44), Cocuk Edebiyat1 (4.08), Erken Yasta Okuma.(4.56)
Ogretimine ait dersler

Bilgisayar dersleri Bilgisayar I (4.16), Bilgisayar II (4.12)

Arastirmaya yonelik Egitimde Arastirma Teknikleri (2.04), Mezuniyet Projesi (2.08), Mezuniyet Projesi (1.30)
dersler

Okuldncesi alanina Cocuk gelisimi kuramlar1 (4.64), Okuloncesi egitim ilke ve yontemleri (4.36), Cocuk

ait dersler gelisimi kuramlar1 II (4.48), Miizik (2.92), Insan Anatomisi ve fizyolojisi (3.25), Beden
egitimi (4.12), Cocukta kavram gelisimi (4.37), Oyun gelisimi ve Ogretimi (4.44),
Okuldncesi egitimde ¢ocuk sarkilar1 ve dgretimi (3.24), Is teknik (3.84), Miizik II (3.00),
Beden Egitimi I (3.92), Cocuk Saglig1 ve Beslenmesi (4.52), Resim (3.80), Okuloncesinde
Arac Gelistirme (4.28), Beden Egitimi ve Oyun Ogretimi (4.24), Okuldncesinde
Matematik Ogretimi (3.84), Resim Is Ogretimi (3.88), Cocuk Ruh Saglg1 (4.60), Fen ve
Doga Etkinlikleri (3.60), Okuléncesinde Drama (4.48), Aile Egitimi (2.76), lkyardim
(4.37)

Ogretmenlik meslek Ogretmenlik Meslegine Giris (4.32), Ogrenme-Ogretme (3.44), Program Gelistirme
bilgisi dersleri (3.56), Olgme ve Degerlendirme (3.16), Ozel egitim I (4.68), Ozel Egitim 11 (4.56),
Ogretim Teknolojileri (3.52), Sinif Yonetimi (4.80), Rehberlik (4.16)

Tablo 4’ten de anlasilacag iizere “6gretmenlik uygulamasina ait olan dersler”leri 6gretmen adaylar ¢ok
faydali bulmuslardir. Bu bulgu diger arastirma bulgular ile paralellik gostermektedir (Kilig ve Acat,
2007; Kiling ve Altuk, 2010; Sénmez ve digerleri, 2008). Ogretmen adaylar1 en az yararli «Egitimde
Aragtirma Teknikleri», «Mezuniyet Projesi» , «Aile Egitimi», «Miizik I-II» ve «Kibris Tiirk Kiiltiirii»
derslerini bulmuslardir. Diger derslere ise “cok faydali” ve “faydali” seklinde katilmislardir. Ozellikle
“Ogretmenlik uygulamasina ait dersleri” ¢ok faydali bulmuslardir. “Cocuk Gelisimi-I ve II”, “Cocuk Ruh

¢

Saglig1”, “Okuloncesinde Drama”, “Cocuk Saglig1 ve Beslenmesi” en faydali dersler olarak goriilmiistiir.

Bu bulgular sdyle yorumlanabilir: Ogretmen adaylar1 dgretmenlik yasantis1 i¢inde kendilerine en iist
diizeyde fayda saglayabilecek olan “Okuldncesi egitime iliskin miizik etkinliklerinde kullanilan bir miizik
aletini ¢alabilme” becerisini kazanamama sebebi olarak, ilgili dersin teorik kisminda 6ngoriilen hedeflere
ulasamamalarin1 gostermektedirler. Bu bulgu Ozkut ve Kaya (2010) ve Turcan (1992)’min arastirma
bulgulan ile paralellik gostermektedir. Nitekim, 6gretmen adaylari miizik derslerine iliskin “Daha ¢ok
uygulama olmalr ve miizik aleti ¢alma tizerinde durulmalidir.” seklinde goriis belirtmislerdir (Tablo
5).0gretmen adaylarinin «Egitimde Arastirma Teknikleri» ve «Mezuniyet Projesi» derslerini az yararli
gormeleri bu derslerin 6nkosullarinin alinmamis olmasindan kaynaklanabilir (Tablo 5). “Kibris Tiirk
Kiltiri” ve “Aile Egitimi” derslerinin az yararli olmasimmin nedeni bu derslerin programlarindan
kaynaklanabilir. S6zkonusu programlarin degerlendirilmesi ve yeniden diizenlenmesi gerekir.

Uciincii Alt Probleme iliskin Bulgular

Tablo 5: AOA Okuldéncesi Ogretmenligi Programmin Gelistirilmesine iliskin Ogretmen
Adaylarinin Goriisleri

KATEGORI TEMA GORUS f
AOA Programi’nda [k yardim Cok  faydali  bir ders. Uygulamali 14
yer alan derslere oldugundan  kendimizi ~ gelistirme firsati
yonelik bulduk

Anatomi ve Fizyoloji, Uygulama  olmali,  érnegin,  beslenme 14
Cocuk Sagligi saatinde yiyecek listesi hazirlama becerisini
kazanmaliyiz.
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Miizikle ilgili dersler Daha ¢ok uygulama olmali ve miizik aleti 14
calma tizerinde durulmalidir.

Sinif Yonetimi Uygulamaya ¢ikmadan once alimnmalidir. 11

Mezuniyet Projesi Dersin  onkosul  dersleri  olan  bilimsel 11
arastirma teknikleri ve Istatistik dersleri
onceden alinmalidir

Uluslararasi etkinler Konferans, seminer diizenlenmedir. 4
Hangi dersler Uygulamaya dayali dersler Tekerleme, parmak oyunlart veya kuklalarla 12
eklenmelidir? veya etkinlikler olmal1 ogretim iizerinde durulmalidir.

Staj ¢alismalarumizda siirekli denetlenmeli
ve yonlendirilmeliyiz.

Yabanci dil dersleri Ingilizce disinda bir yabanci dil daha 11
ogrenmeliyiz. Yunanca, Rumca, Almanca,
Fransizca vb.

Bilgisayar ve Teknoloji Akilly  tahta okullarimizda yayginlasmaya 11
agurlikli dersler baslamistir. Bu  nedenle  Ggretmen
adaylarimin - bu  teknolojiyi tamimasi ve
derslerde kullanmasi sarttir.

Ogretim elemanlarmin Alaminda uzman ogretmenlerin okulumuza 14
yeterlikleri getirilmesini isterim. Okuloncesi okullarda
deneyimi olan ogretmenlerin olmas: gerekir.
Alanminda profesyonel ve bilgili egitimcilere
gerek vardir. Kismen yararli olan derslerin
varar eksikligi egitimcisi yiiziinden olmustur.

Ogretim  elemanlarina
yonelik

Tablo 5’ten de anlasilacag iizere, 6gretmen adaylart “ilk yardim” dersinin faydali oldugunu belirtmisler
bazi derslerin gelistirilmesine iliskin de 6neriler gelistirmislerdir.Ozellikle miizik ile ilgili derslerin daha
¢ok uygulamaya yonelik ve bir miizik aletini ¢alma becerisine dayali olmasi istenmistir. Bu bulgu,
Ogretmen adaylarinin “Okuldncesi egitime iliskin miizik etkinliklerinde kullanilan bir miizik aletini
calabilme” becerisi konusunda kendilerini “kismen yeterli” gérmelerinin nedeni olabilir. Ogretmen
adaylar1 ayrica 6gretmenlik uygulamasi derslerinin siirekli denetim ve yonlendirme altinda olmasini
onermektedirler. Bu bulgu diger arastirma bulgulan ile)paralellik gostermektedir (Secger, Celikdz ve
Kaygil1,2010; Yapict ve Yapici,2004).

Ogretmen adaylart AOAOOP’de tekerleme, parmak oyunlari veya kuklalarla ilgili, ingilizce disindaki
yabanci dillere iliskin ve akilli tahta ile ilgili derslerin olmasim istemektedirler. Ayrica, Ogretim
elemanlarinin alanlarinda uzman ve deneyim sahibi olmalarimi 6nermislerdir. Bu bulgu Sonmez ve
digerleri (2008)’in arastirma bulgulari ile paralellik géstermektedir.

Ozet olarak, ogretmen adaylart AOAOOP’de ongoriilen 29 genel hedefin biiyiikk gogunlugunu
kazandiklarina inandiklarin1 belirtmislerdir. En yiiksek diizeyde “Tiirk¢eyi etkin kullanabilme” ve
“Okuléncesi donem ¢ocugunun gelisimsel Ozelliklerini analiz edebilme” yeterliklerini kazandiklarini
belirtmiglerdir. En diisiik ise “yabanci dilleri kullanabilme”, “Gelisen teknolojik araglar kullanabilme” ve
“okuloncesi egitimde el becerilerine dayali materyaller hazirlayabilme” olmustur. Ogretmen adaylari,
“Yabanci Dil” dersinin kredisinin artirlmast ve diger dillerin de Ogretiminin de eklenmesini
sitemektedirler. Ogretmen adaylart AOAOOP’de okul yasantili derslerini, 6zel dgretim ve meslek
derslerini ¢ok gerekli bulunmuslar ve bu derslerin kredilerinin artirilmasi 6nerisini getirmiglerdir.
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SONUC VE ONERILER

1. Ogretmen adaylar1 kendilerini «yabanci dilleri kullanabilme» , «okuléncesi dénem gocuguna
uygun egitim araglarini gelistirebilme» ve «bilimsel diisiinebilme» becerileri agisindan
yetersiz gormektedirler.

2. Ogretmen adaylar1 duyussal alana ilskin ise «ulusal ve evrensel degerlere ve farkl kiiltiirlere
duyarli olug» hedefini yeterince kazanmadiklarini belirtmislerdir.

3. Psikomotor alanda ise «okuldncesi egitime iliskin miizik etkinliklerinde kullanilan bir miizik
aletini ¢alabilme» hedefini yeterince kazanmadiklarina inanmaktadirlar.

4. En az yararh dersler «Egitimde Arastirma Teknikleri», «Mezuniyet Projesi» , «Aile Egitimi»,
«Miizik I-II» ve «Kibris Turk Kiiltiirti» dersleri olmustur.

5. Ogretmen adaylar1 programin gelistirilmesine yonelik olarak daha fazla uygulamaya agirlik
verilmesini, yeni derslerin eklenmesini, bazi derslerin 6nkosullarinin saglanmasini, bazi
derslerin ise 0gretmenlik uygulamasindan 6nce alinmasini 6nermislerdir.

6. Ogretmen adaylarmin 6gretim elemanlarmin alanlarinda uzman ve deneyim sahibi olmalarim
Onermislerdir.

Oneriler

1. Ingilizce dili yaninda en az bir yabanci dil dersinin programa eklenmesi gerekir.

2. Teknoloji kullanimi sinif ortamlarinda artirilmalidir.

3. Egitim arag gereglerinin yapim ve sinif ortaminda kullanim artirilmalidir.

4. Miizik ve Miizik 6gretimi derslerinde bir miizik aleti kullanma becerisinin gelistirilmesi
iizerinde durulmalidir.

5. «Egitimde Arastirma Teknikleri» «Aile Egitimi» ve «Kibris Tiirk Kiiltiiri» derslerinin
programlar yeniden gozden gegirilmelidir.

6. Ogretmen adaylarmin diger iilke kiiltiirlerini tanimalari igin uluslararasi etkinliklere 6nem
verilmelidir.

7. Mezuniyet Projesi dersinin 6nkosul dersleri 4. siniftan 6nceye alinmalidir.

8. Anatomi ve Fizyoloji ve Cocuk Sagli derslerinin egitim durumlarimin uygulamaya yonelik
olmasina 6zen gosterilmelidir.

9. Smuf Yonetimi dersi 6gretmenlik uygulamasi derslerinden 6nceye alimmalidir.

10. Ogretim elemanlarinm niteliklerinin artirilmas1 ydniinde galisma yapilmalidir.
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Extended Abstract

The present study aims to evaluate the current AOA Pre-School Education Program. Program evaluation
was performed by taking into consideration senior pre-school education students' views. In this regard,
the problem statement of the research was determined as "What are the students’ views on the general
objectives of ATA Pre-School Education Program and the courses? Mixed research method was used in
this study.The sample comprised 25 pre-service teachers studying in the fourth year in AOA Pre-School
Education department and who are about to graduate in the 2010-2011 academic year.The research data
were collected by means of a questionnaire developed by the researchers. The questionnaire comprised
questions on general objectives and course dimensions. In addition, an open-ended question regarding the
development of the ATA pre-school education program was included. The questionnaire was developed
on the basis of expert opinion.

The quantitative data were analyzed by means of weighted average. As for the analysis of qualitative data
"content analysis" was adopted. The results obtained in the research were as follows:

1. Pre-service teachers find themselves inadequate in terms of "using foreign languages", "developing
educational tools appropriate for the pre-school child" and "scientific thinking" skills

2. In terms of the affective domain, pre-service teachers stated that they could not require the objective
"sensitivity to national and universal values and different cultures" adequately.

3. As for the psychomotor domain, they believe that they have not acquired the objective "playing a
musical instrument used in musical pre-school activities" adequately.

4. The least beneficial courses were listed as "Research Techniques in Education", "Graduation Project",
"Family Education", "Music I-II" and "Cypriot Turkish Culture".

5. The pre-service teachers suggested focusing on more practice, addition of new courses, providing
prerequisites for some courses and taking some courses before the teaching practice.

6. They suggested that instructors should be experts and have experience in the field.

On the basis of the research results, the following can be recommended:

1. Another foreign language in addition to English should be incorporated to the program.

2. Technology use in the classroom should be increased.
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. Production of educational tools and their use in the classroom environment should be increased.

In Music and Music education courses, playing a musical instrument should be emphasized.

"Research Techniques in Education”, "Family Education" and "Cypriot Turkish Culture" courses
should be revised.

International activities should be organized for learning about the cultures of different countries.

The prerequisites for the graduation project course should take place before the 4th year.

Anatomy and Physiology and Child Health courses should be practical.

The Class Management course should precede the teaching practicum courses.

Copyright © International Journal of New Trends in Arts, Sports & Science Education 10



e T ISSN: 2146 - 9466
LTS IJ A E www.ijtase.net

International Journal of New Trends in Arts, Sports & Science Education - 2013, volume 2, issue 2

TURKIYE’DE MUZIK SANATI VE EGITIMINDE KEMAN VE ViYOLA
KONULU LiSANSUSTU TEZLERIN KONU VE YONTEM OLARAK
INCELENMESI

EXAMINING POSTGRADUATE THESES ON THE VIOLIN AND THE
VIOLA IN MUSIC ART AND EDUCATION IN TURKEY IN TERMS OF
SUBJECT AND METHOD
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OZET

Bilimsel raporlama gelenegi igerisinde tez, bilimsel yazin yasantisinin 6nemli bir unsurudur. Tiirkiye’de miizik sanati ve
egitimi alaninda arastirma yontemlerinin, konu ve iceriklerin giderek cesitlilik gosterdigi dikkat cekmektedir. Bugiine kadar
yapilan lisansiistii ¢aligmalara doniik aragtirmalarin c¢esitli yonleriyle incelenmesi, takip edecek yeni c¢alismalari
destekleyecek ve aragtirmacilara yeni bakis acilari sunabilecektir. Bu arastirmanin problem ciimlesini, Tiirkiye’de miizik
sanatt ve egitimi alaninda yapilmis keman ve viyola temalr lisansiistii tezlerin konu ve yontem olarak incelenmesi
olusturmaktadir. Lisansiistii tezlerin yiiklii oldugu veri tabaninda yapilan tarama sonucu, tespit edilen ilgili ¢alismalar, konu
ve yontem olarak incelenmistir. Calisma alanlarinin kapsadigi konular, 12 temel madde bashigi altinda siniflandirilarak,
tablolastirilmis ve yigilma oranlari, yorumlariyla birlikte okuyucuya sunulmustur. Arastirma sonuglarindan elde edilecek
verilerin, yapilacak yeni aragtirmalara da 11k tutacagi varsayilmaktadir. Yapilacak keman ve viyola temelli ¢aligmalarda
siklikla secilmis konular, kullanilan temel arastirma yontemleri hakkinda bagvuru kaynagi olacagi diigiiniilmektedir. Bu
baglamda, arastirma probleminde secilmis olan ¢algilara iliskin, bilimsel ¢aligma konu alanlarina ve yontemlerine doniik
oneriler yapilmustir.

Anahtar kelimeler: Keman, viyola, miizik, yontem

ABSTRACT

Thesis is a significant component of scientific literature experience within the scientific reporting tradition. It is an attention-
grabbing fact that the research methods, subjects and contents in the field of music art and education in Turkey increasingly
show variety. Examining the researches on postgraduate studies, which have been conducted so far, from various aspects will
support the upcoming new studies and present new viewpoints for researchers. The problem statement of this research
comprises examining postgraduate theses on the violin and the viola in music art and education in Turkey in terms of subject
and method. In view of the survey performed on the database where postgraduate theses are stored, related studies, which
have been identified, have been examined in terms of subject and method. Subjects covered by the fields of study have been
classified under 12 basic headings, rendered into tables, and presented to the reader with accumulation ratios and
interpretations. It is presumed that the data obtained from research results will also shed light to the new researches that will
be conducted later. It is considered that this research will be a reference guide for the subjects, which are frequently selected
in the violin-based and the viola-based studies, and utilized basic research methods. In this regard, suggestions have been
made, which were oriented towards scientific study subject areas and methods regarding the musical instruments selected in
the research problem.

Keywords: Violin, viola, music, methodology

GIRIS

Yayli ¢algi sanati ve egitimi, sanatsal ve bilimsel temelleriyle iki 6nemli kiiltiirel olguyu beraberce
temsil eden bir disiplindir. Eserlerin seslendirilmesine yonelik estetik kaygilar sanatsal hedefleri
olustururken, entelektiiel kaynak ve gerekli stilin ortaya ¢ikmasinda etkili olacak devinimsel teknikler,
bunlarim aragtirilip gelistirilmesi ve uygulanmasi bilimsel temelleri ortaya koymaktadir. Gerek bilimsel
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gerekse sanatsal yonii itibariyle yayli ¢algl sanati ve egitimine yonelik yapilan arastirmalar, bilimsel
raporlama tekniklerinin uygulanmasiyla kendine 6zgli bilimsel literatiiriinii olusturmustur. Bilimsel
raporlama geleneginde tez yazimi, bir¢ok arastirmaci icin bilimsel yazin yasantisinin baglangicini
olusturmaktadir. Yayli galgi sanati ve egitiminde Oncelikle yiiksek lisans, sonrasinda doktora ve
sanatta yeterlik alanlarinda yapilan ¢caligmalar, bu konularda ¢alisan arastirmacilarin agirlikl olarak ilk
bilimsel raporlarin1 olusturmaktadir. Bundan dolay:1 lisansiistii ¢alismalara baslangi¢ siirecinde
konunun ve yontemin belirlenmesi arastirmacilar i¢in énemli bir asamadir.

Bilimsel raporlama yasantisinin egilimlerini belirleyerek ilgili bilim dalinda zaman iginde
degisen/doniisen/gelisen durumunun saptanmasi, arastirmacilarca caligmalarina yontem ve konu
belirlemede temel teskil etmektedir. Farkli disiplinlere bakilacak olursa; egitim bilimleri, egitim
teknolojileri, sosyal bilimler egitimi, okul Oncesi egitimi, cografya egitimi, fen egitimi gibi alanlarda
tez konularinin egilimlerinin, tezlerde kullanilan yontemlerin veya c¢esitli tamimsal dagilimlarin
degerlendirildigi ¢alismalar goriilebilir (Karadag, 2010; Oksiiz, Barut, Dicle, 2011; Simsek ve
digerleri, 2008; Sahin, Yildiz, Duman, 2011; Yasar, Aral, 2011; Gegit, Seyihoglu 2010; Bozkaya,
Aydin, Kumtepe, 2012).

Yayli calgi sanat1 ve egitimini kapsayan sanat ve miizik konusunda da egitsel ve sanatsal alanlan
irdeleyen lisansiistii tezlerin arastirmacilarca benzer anlayisla taranip raporlandigi bilinmektedir. Sanat
ve sanat egitimini konu alan tez tarama c¢aligsmalar1 oldugu gibi (Altinkurt, 2007; Sen, 2005) miizik
bilimleri alaninda da Giizel Sanatlar Fakiilteleri Miizik Bilimleri alanina doniik 2010 yilina kadar
yapilmis lisansiistli ¢alismalarin incelendigi Karkin’mn g¢alismasi (Karkin, 2011) gbze ¢arpmaktadir.
Yayli calgt sanati ve egitimi kapsaminda ise Demirbatir’m 1987-1999 yillar1 arasinda yapilmig
lisansiistii tez bibliyografya calismas1 ve Orhan’in benzer bir yaklagimla 1992-2011 yillar1 arasinda
yapilmis viyolonsel konulu lisansiistii tezleri arastirdigi ¢alismalar énem tasimaktadir (Demirbatir,
2001; Orhan, 2011). Calg1 yapimi bibliyografyasim ortaya koyan Isik ve Uslu’nun caligmasi (Isik,
Uslu 2012) yaninda Gencel Ataman’in fliit ve fliit egitimi lizerine yaptig1 tez tarama arastirmasi da
(Gencel Ataman, 2009) bu arastirma kapsaminda ilgili olarak degerlendirilebilir.

Yayli calgi sanati ve egitiminde keman ve viyola benzer disiplinler olmasi sebebiyle performans,
teknik, yontem ve metot olarak ayni yollar1 takip ederler. Hatta bilimsel olarak da onaylanan bu goriise
iligkin, baz1 lisansiistii aragtirmalarin iki ¢algiy1 beraberce konu aldig bilinmektedir (Bilginer, 2001;
Varis, 2002; Basdan, 2008; Okay, 2011).

Lisansiistii ¢alismalarin derlenmesi, bilimsel raporlama teknikleri ve bilimsel arastirma kiiltiiriine ait
kavramlarla yeni tanisan arastirmacilara; genel egilimler, kullanilan yontemler ve konu se¢imi gibi
unsurlara iligkin 6nemli bilgiler verebilir. Disiplini izleyen arastirmacilar ise bu tiir caligmalar ile kendi
arastirmalarina yonelik yaklagimlarini degistirme ya da gelistirme konusunda bazi izlenimler
edinebilirler. Dolayisiyla 6zellikle keman ve viyola konulu tezlerin segilerek g¢esitli degiskenlere gore
degerlendirilmesinin, bu konuda ¢alisan arastirmacilara katki saglayacagi soylenebilir.

Bu kapsamda arastirma, Tiirkiye’de miizik sanat1 ve egitiminde keman ve viyola konulu lisanstistii
tezlerin konu ve yontem olarak incelenmesini amaglamaktadir.
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YONTEM

Arastirmada veriler tarama yontemiyle, tezlerin sayisal olarak elektronik ortama aktarilmasiyla
olusturulmus olan, YOK Ulusal Tez Merkezi’nden elde edilmistir. Tezleri belirlemek icin “keman” ve
“viyola” anahtar kelimeleri ile tarama gerceklestirilmis, tarama sonucunda 218 tez belirlenmistir.
Ancak, caligma alan1 olarak keman ve viyolanin belirlendigi, fakat bagliginda bu ¢algilara iligkin ifade
bulunmayan tezlerin de olabilecegi diisiincesiyle, arastirma konusuna doniik, tiim bilim ve anabilim
dallarinda tekrar tarama yapilmistir. Bu tarama sonucunda 6 tez daha belirlenmis ve bu tezlerle

arastirmada degerlendirilen nihai tez sayis1 224 olarak belirlenmistir. Calismada betimsel yontem
kullanilmigtir.

Elde edilen veriler y1l, {iniversite, enstitii, calisma derecesi, tema, yontem gibi ¢esitli degiskenlere gore
yiizdeleri alinarak sekil ve tablolar haline getirilmis, bulgular boliimiinde okuyucunun da yorumuna
acik olacak sekilde sunulmustur. Bulgular da ortaya konanlar dogrultusunda sonu¢ bdliimiinde
saptanan yargilara doniik 6nerilerin sunulmasiyla, ¢alisma tamamlanmuistir.

BULGULAR VE YORUM

Tablo 1. Lisansiistii tezlerde keman ve viyolanin ¢aligma alam olarak dagilimi

Degisken n %

keman 166 74,1
viyola 53 237
keman/viyola 5 22
Toplam 224 100

Tablo 1’den de gozlenebilecegi gibi, ¢calisma alani olarak “keman” ve “viyola”nim yer aldig: lisansiistii
tezler, en yliksek oran olan % 74,1 ile “keman” {izerinde y1gi1lma gostermektedir. Sirasiyla % 23,7 ile
“viyola”, % 1,8 oraniyla iki calginin beraberce calisma alani olarak belirlendigi “keman/viyola”
secenegi izlenmektedir.

Bu duruma gore, arastirmacilar tarafindan lisansiistii calismalarda, keman ve viyola disiplinlerinin
birlikte ¢alisma konusu olarak ¢ok nadir tercih edildigi, genel anlamda arastirmacilarin keman ve
viyolay1 ayri disiplinler seklinde kabul ederek ¢alistiklar1 sdylenebilir.

Sekil 1. Keman ve viyola konulu lisansiistii tezlerin yillara gore dagilim
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Keman ve viyola alanlarinin ¢alisildigr lisansiistii tezlerin yillara gére yigilma oranlarinin incelendigi
Sekil 1°de, “1986”dan bugiine kadar, “1988” yili harig, diger yillarda ¢alismalarin belli oranlarda
yapildig1 goézlemlenmektedir. Tablodaki oranlar incelendiginde, 2000’li yillardan sonra yapilan
caligmalarin, 2000°li yillara kadar yapilan c¢aligmalara gore hizla artis gosterdigi genel yorumuna
ulagilabilir.

Sekil 2. Keman ve viyola konulu lisansiistii tezlerin tiniversitelere gére dagilim

50
40 -
30 -
20 A
o mfalalala|lx|<|x[I8
10 4 o | “|o|o|o|c|co|o| o=
0 X 2 R[IR | R R R R R R
— — * * * © © * 00 3 * * - * i * * [ =
5 2 v 29 & 5 z 5 o & £ = 3 o D ¢ o ¢ o o F 2 2
6 28 § =T g @ § g w g 3 ¢ & kE ¥ £ 0 F g g § & 3
< a 2 = o £ =) = 5 .£ ] 5 o X < x o
2 S 5 [ S 5 z n c [ = S O
2 S s E E F
T 3 a

*MSGU: Mimar Sinan Giizel Sanatlar Universitesi, AU: Anadolu Universitesi, IBU: Abant Izzet Baysal Universitesi, DEU: Dokuz Eyliil
Universitesi, ITU: Istanbul Teknik Universitesi, YYU: Yiiziincii Y1l Universitesi, C U: Cukurova Universitesi, KKU: Kirikkale Universitesi,
AKU: Afyon Kocatepe Universitesi

Keman ve viyola konulu lisansiistii ¢alismalarin yapildig: tiniversitelerin oranlarinin izlenebilecegi Sekil 2°de de
goriildiigii gibi en yiiksek oran olan % 25,9 ile “Gazi Universitesi” ve % 11,2 ile “Istanbul
Universitesi” siralanmistir. Bunun yaninda “Mimar Sinan Giizel Sanatlar Universitesi” ve “Anadolu
Universitesi” % 7,1 ile keman ve viyola konulu lisansiistii calismalarin yapildigi diger
iniversitelerdendir. Tablodan da takip edilebilecegi gibi giderek azalan oranlarla bunu diger
iiniversiteler izlemektedir.

Yalnizca keman ve viyola konulu lisansiistii tezlerin arastirildigi bu ¢alismada, smirlilik geregi sadece
arastirmaya konu olan iiniversiteler tabloda yer almakta; bunun disinda lisansiistii ¢aligmalarin bagka
iiniversitelerde de siirdiiriildiigii bilinmektedir.

Tablo 2. Keman ve viyola konulu lisansiistii tezlerin yiiksek lisans, doktora ve sanatta yeterlik
derecelerine gore dagilim

Degisken n %

yiiksek lisans 172 76,8
sanatta yeterlik 28 12,5
doktora 24 10,7
Toplam 224 100

Tablo 2°de goriilecegi gibi keman ve viyola konulu lisansiistii tezlerin dagilimi % 76,8 ile “yiiksek
lisans” derecesi, % 12,5 ile “sanatta yeterlik” ve buna yakin bir oran olarak % 10,7 ile “doktora”
derecesi seklinde takip edilmektedir. Tablodan, lisansiistii egitim yasantisinin ilk basamagi olan
“yiiksek lisans” derecesinde, akademik yasantinin dogal bir sonucu olarak énemli bir yigilmanin
oldugu gozlenebilir. Bunun yaninda keman ve viyola konulu lisansiistii tez ¢alismas1 yapan yaklasik
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her 3 kisiden 1’inin, doktora ve sanatta yeterlik diizeyinde arastirma yaparak bilimsel yasantisina
devam ettigi yorumuna da varilabilir.

Tablo 3. Keman ve viyola konulu lisansiistii tezlerin yapildig1 enstitiilere gére dagilimi

Enstitii n %
sosyal bilimler enstitiisii 131 58,5
egitim bilimleri enstitiisii 50 223
fen bilimleri enstitiisii 34 15,2
giizel sanatlar enstitiisi 9 4
Toplam 224 100

Keman ve viyola konulu lisansiistii tezlerin yapildig1 enstitiilere gore dagilimi, Tablo 3’te de
goriilecegi gibi % 58,5 ile “sosyal bilimler enstitiisii”, %22,3 ile “egitim bilimleri enstitiisii”, % 15,2
ile “fen bilimleri enstitiisii” ve % 4 ile “giizel sanatlar enstitiisii” seklinde yer almaktadir. Buna gore,
yapilan lisansiistii tez ¢alismalarinin yarisindan fazlasinin, “sosyal bilimler enstitiisii’nde yiirtitiildigi
sOylenebilir.

Bu dagilimdan, miizik disiplininin sosyal bilimler i¢inde degerlendirildigi izlenimi ortaya ¢ikmaktadir.
Egitim bilimleri ve glizel sanatlar enstitiilerinin 2000’li yillarn takiben agilmasi ve yapilanmasi,
dolayisiyla bu kurumlarin yeni olmalar1 bu izlenimin nedeni olarak goriilebilir. Baska bir ifadeyle
enstitillerin tiir ¢esitliliginin 2000°li yillardan 6nce az olmasi, arastirmacilar1 sosyal bilimler
enstitiisiine yonelten nedenlerden biri olarak goriilebilir.

Tablo 4. Keman ve viyola konulu lisansiistii tezlerin tematik dagilimlart

Tema n Y%
Eser analizi ve eser karsilagtirmasi 54 19,9
Keman ve viyolada sag/sol el teknigi 35 12,9
Keman ve viyolanin tarihgesi (yorumcular, miizik donemleri, repertuar, kiiltiir) 24 8,8
Miizik 6gretmenligi programlart lisans 6grencilerine yonelik ¢aligmalar 19 7,0
Geleneksel miizik 16 5,9
Bibliyografik calismalar 16 59
Anadolu Giizel Sanatlar ve Spor Liselerinde keman egitimi 15 5,5
Kemanda ve viyolada ifade 15 5,5
Keman ve viyola 6gretim yontemleri 15 5,5
Cocuk keman ve viyola egitimi 10 3,7
Metot incelemesi 7 2,6
Keman ve viyola egitiminde hedef, hedef/davranis ve gergeklestirilme durumlari 7 2,6
Keman egitimine yonelik model 6nerisi 6 22
Keman egitiminde karsilagilan sorunlar 6 2,2
Viyola ve kemanda ekoller 5 1,8
Keman ve viyola yapimi 4 1,5
Viyola ve keman tekniklerinin karsilagtiritlmasi 3 1,1
Organolojik ¢aligmalar 3 1,1
Keman/viyola ve orkestra 2 0,7
Biyofiziksel yap1 2 0,7
Anadolu Giizel Sanatlar ve Spor Liselerinde viyola egitimi 2 0,7
Tiirkiye’de miizik sanatinda yabanci uyruklu 6gretim elemanlari 1 0,4
Keman egitimcilerinin kullandig1 kaynaklar 1 0,4
Keman ve viyola egitiminde 6grenci segimi 1 0,4
Program karsilastirmasi 1 0,4
Performans dlgiimi 1 0,4
Mental pratik 1 04
Toplam 272 100

Copyright © International Journal of New Trends in Arts, Sports & Science Education 15



e T ISSN: 2146 - 9466
LTS IJ A E www.ijtase.net

International Journal of New Trends in Arts, Sports & Science Education - 2013, volume 2, issue 2

Lisansiistii tezlerde segilen ana temalarin irdelendigi Tablo 4’te, en biiyiik oran olarak % 19,9 ile “eser
analizi ve eser karsilastirmasi1” konularinda galisildigi goézlemlenmektedir. Bunu takip eden diger
onemli bir y1g1lma % 12,9 oraniyla “keman ve viyolada sag/sol el teknigi” konusunda olmustur. Bu iki
konuyu izleyen diger yigilmalar sirasiyla % 8,8 ile “keman ve viyolanin tarihgesi (yorumcular, miizik
donemleri, repertuar, kiiltlir)”, % 7 ile “miizik 6gretmenligi programlari lisans 6grencilerine yonelik
caligmalar”, % 5,9 gibi benzer oranlarla “geleneksel miizik” ve “bibliyografik ¢alismalar”, yine % 5,5
oranin benzerlik gosteren “Anadolu Giizel Sanatlar ve Spor Liselerinde keman egitimi”, “kemanda ve
viyolada ifade” ve “keman ve viyola 6gretim yontemleri” temalarinda dagilim gostermektedir. Ortaya
¢ikan bu temalar yaninda, yukarida so6zii edilen konularla birlikte daha az oranla temsil edilen diger
temalar tablodan oranlariyla birlikte izlenebilir.

En az oran olan % 0,4 ile temsil edilen “Tiirkiye’de miizik sanatinda yabanci uyruklu 6gretim
elemanlar1”, “keman egitimcilerinin kullandig1 kaynaklar”, “keman ve viyola egitiminde &grenci

secimi”, “program karsilastirmasi”, “performans 6lg¢limii” ve “mental pratik” temalar1 da arastirmacilar
tarafindan tercih edilen diger konular olmustur.

Tablo 4’deki bulgularda 6ne g¢ikan “eser analizi ve eser karsilagtirmasi” temasinda goriilen yigilma,
gergekte miizik sanatinda bestecilik alanina doniik goriinmekle birlikte, burada daha ¢ok ¢algi
teknikleri ve yorumculugu agisindan ele alinmis olarak degerlendirilebilir. Bunun yaninda “keman ve
viyolada sag/sol el teknikleri” temalarmin tercih edilmesi de calgi ¢almaya yonelik en Onemli
konularin baginda geldiginden, ikinci Onemli yigilmayr gostermesi dogal bir sonug olarak
yorumlanabilir.

Tablo 5. Keman ve viyola konulu lisansiistii tezlerin yontemlerine gére dagilimlar

Yontem n %

betimsel 204 91,1
deneysel 20 8,9
Toplam 224 100

Lisansiistii tezlerin yontemlerine gore dagilimlarinin incelendigi Tablo 5’de, ¢ok Onemli bir oran
olarak % 91,1 ile “betimsel” yontemlerin One c¢iktig1 izlenmektedir. “Deneysel” yontemlerin
kullanildigr ¢aligmalarin ise ¢ok daha az bir oran olan % 8,9 ile temsil edildigi goriilmektedir. Buna
gbre keman ve viyola konulu tezlerde “deneysel” yontemin “betimsel” yonteme gore ¢ok az oranla
tercih edildigi sdylenebilir.

SONUC VE ONERILER

Bu boliimde, verilerin islenmesi ve yorumlanmasiyla elde edilen bulgularin sonuglari ve bu
sonuglara gore ongoriilen oneriler sunulmustur. Buna gore;

e (Calisma alami olarak keman ve viyolanin belirlendigi lisansiistii tezlerde, “keman”m
(%74,1) ve “viyola’nin (% 23,7) yogunlukla ayri ayri disiplinler olarak ele
alimmasinin yaninda, “keman/viyola”nin (% 2,2) birlikte yer aldig1 ¢alismalarin daha
az sayida oldugu saptanmustir.

e Keman ve viyola konulu lisansiistii tezlerin yillara gére dagilimlarimin incelendigi
Sekil 1’den elde edilen bulguya gore, 2000°1i yillardan itibaren tez sayilarinda hizl bir
artis saptanmustir. Tabloya gore diger 6nemli bir bulgu da, 1988 yilinda keman veya
viyola konulu herhangi bir tezin yapilmamis olmasidir.
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e Keman ve viyola konulu lisansiistii tezlerin en sik yapildigi kurumlarin “Gazi
Universitesi” ve “Istanbul Universitesi” oldugu tespit edilmis, bunun her iki kurumun
da kokli iiniversiteler olmasindan kaynaklandigi diislincesiyle birlikte, diger takip
eden kurumlarda lisansiisti programlarin yakin donemlerde agilmasindan ortaya
¢ikt1g1 disiiniilmiistiir.

e Keman ve viyola konulu lisansiistii tezlerin yapildig1 derecelerin degerlendirildigi
Tablo 2’ye gore, en yogun yigilmanin % 76,8 oraniyla “yiiksek lisans” derecesinde
oldugu saptanmis; “sanatta yeterlik” (% 12,5) ve “doktora“ (% 10,7) ¢alismalarinin
birbirine yakin oranlarla yapildig: belirlenmistir.

e Keman ve viyola konulu lisansiistii tezlerin yapildig1 enstitiilerin incelendigi Tablo 3’e
gore, tezlerin en yliksek oran olan % 58,5 ile “sosyal bilimler enstitiisii”’nde yapildig
saptanmig; bunu sirasiyla % 22,3 ile “egitim bilimleri enstitiisi”, % 15,2 ile “fen
bilimleri enstitiisii” takip etmistir. Bunun yaninda % 4 oramiyla “giizel sanatlar
enstitiisii”’nde yapildigi da belirlenmistir. “Giizel sanatlar enstitiisi” ve “egitim
bilimleri enstitiisii’nde daha siklikla yapilmasi beklenen tezlerin, “sosyal bilimler
enstitiisii’nde daha fazla yapildiginin saptanmasi, bu iki enstitliiniin son yillarda
acgilmalar1 ve yapilanmalar1 nedeniyle agiklanabilir.

e Keman ve viyola konulu lisansiistii ¢aligmalarin bagliklarinin yaninda 6zet ve
iceriklerinin incelenmesiyle olusturulan Tablo 4’¢ gore, ceteleme yontemiyle
belirlenen tema dagilimlarinda en yiiksek oranla (% 19,9) “eser analizi ve eser
karsilastirmasi” konusunun tercih edildigi belirlenmistir. Bunu takip eden diger
o6nemli bulguya gore “keman ve viyolada sag/sol el teknigi” (% 12,9) konusu da
dikkat ¢ekici bir y1gilma gostermistir. Oran sirasiyla takip eden temalar da “keman ve
viyolanin tarihgesi (yorumcular, miizik donemleri, repertuar, kiiltiir)”, “miizik
Ogretmenligi programlar1 lisans Ogrencilerine yonelik ¢alismalar”, “gelencksel
miizik”, “bibliyografik ¢aligmalar”, “Anadolu Giizel Sanatlar ve Spor Liselerinde
keman egitimi”, “kemanda ve viyolada ifade” ve “keman ve viyola Ggretim
yontemleri” seklinde dagilim gostermektedir.

Tablo 4’deki bulgularda 6ne ¢ikan “eser analizi ve eser karsilastirmasi” temasinda
goriilen yigilma, gergekte miizik sanatinda bestecilik alanma doniik goriinmekle
birlikte, burada daha ¢ok calg1 teknikleri ve yorumculugu agisindan ele alinmis oldugu
sonucuna varilmistir. Bunun yaninda “keman ve viyolada sag/sol el teknikleri”
temasimin tercih edilmesi de ¢algl calmaya yonelik en 6nemli konularin basinda
geldiginden, ikinci 6nemli yigilmayi gostermesi dogal bir sonug¢ olarak ortaya
cikmustir,

e Keman ve viyola konulu lisansiistli tezlerde tercih edilen yontemin % 91,1 orantyla
agirhikli olarak betimsel yontem oldugu, deneysel yontemin ise % 8,9 oraninda
kullanildig1 saptanmigtir.

Arastirma sonuglarina gore asagidaki oneriler sunulmustur.

e Lisansiistii tezlerde benzer disiplinler oldugu anlayistyla, keman ve viyolanin ayni
calisma igerisinde konu olarak secilmesi Onerilmektedir. Boylelikle 6zellikle viyola
alani i¢in tezlerde nitelik ve nicelik olarak daha genis 6rneklem grubuna ulasilabilir.
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o Lisansiistii diizeyde miizik sanat1 ve egitimi ¢alismalarinin yiiriitildigi enstitiilerden
“giizel sanatlar enstitiisi” ve “egitim bilimleri enstitlileri”nin yeni gelismekte olan
iniversitelerce de benimsenip agilmalar1 dnerilmektedir.

e Lisansiistii tez ¢alismalarinda keman ve viyola konulu ¢alismalarin “yiiksek lisans”
derecesinde oldugu gibi “doktora” ve “sanatta yeterlik” derecelerinde de siklikla tercih
edilmeleri konusunda, gen¢ arastirmacilarin yliksek lisans oOgrencilikleri sirasinda
bilgilendirilmeleri/ yiireklendirilmeleri/yonlendirilmeleri 6nerilmektedir.

o Lisansiistii tezlerde calisilan konularin uluslar arasi literatiirii de takip ederek tema
agisindan giderek ¢esitlendirilmesi 6nerilmektedir. Bunun yaninda 6zellikle disiplinler
arasi ¢aligmalarin, arastirmacilara yeni fikirler ve olanaklar saglayacagi diisiincesiyle,
farkli ¢aligma alanlariin beraberce kullanilmasi dnerilmektedir.

e Keman ve viyola calgilari performansa dayali yogun uygulamalarin yapildigi
alanlardir. Bu 6zelliklerinden dolayi, yapilan lisansiistii ¢alismalarin uygulamalarin
denendigi bir yontemle yapilmasi beklenebilir. Bu baglamda, keman ve viyolanin
dogasindan kaynaklanan uygulama olanaklari, “deneysel” yontemin dogasina daha
uygun goriilmektedir. Bundan dolay1 ulusal diizeyde son derece yiiksek bir orani
temsil eden “betimsel” (% 91,1) yontemin kullaniminin, “deneysel” (% 8,9) yontem
lehine donistiiriilmesi Onerilir. Bu doniisiim i¢in lisansiistli tez ¢aligmalarini yiiriiten
danisman ve gen¢ arastirmacilarin, keman ve viyolanin performansa yonelik
Ozelliklerini ve uygulama olanaklarindan kaynaklanan arastirma firsatlarini akillarinda
tutarak, “deneysel” yonteme iliskin unsurlari tanitmalar1 ve tanimalar1 6nerilmektedir.
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Extended Abstract

Thesis is a significant component of scientific literature experience within the scientific reporting
tradition. It is an attention-grabbing fact that the research methods, subjects and contents in the field of
music art and education in Turkey increasingly show variety. Examining the researches on
postgraduate studies, which have been conducted so far, from various aspects will support the
upcoming new studies and present new viewpoints for researchers.

The problem statement of this research comprises examining postgraduate theses on the violin and the
viola in music art and education in Turkey in terms of subject and method. In view of the survey
performed on the database where postgraduate theses are stored, related studies, which have been
identified, have been examined in terms of subject and method. Subjects covered by the fields of study
have been classified under 12 basic headings, rendered into tables, and presented to the reader with
accumulation ratios and interpretations.

It is presumed that the data obtained from research results will also shed light to the new researches
that will be conducted later. It is considered that this research will be a reference guide for the
subjects, which are frequently selected in the violin-based and the viola-based studies, and utilized
basic research methods. In this regard, suggestions have been made, which were oriented towards
scientific study subject areas and methods regarding the musical instruments selected in the research
problem.

The following suggestions have been presented according the research results.

o [t is suggested that the violin and the viola should be selected as subjects in the same study
considering that they are similar disciplines in postgraduate theses. By doing so, a larger sample
group can be reached in theses particularly in viola area in terms of quality and quantity.

o [t is suggested that “fine arts institutes” and “educational sciences institutes”, which are among
the institutes where studies on the art and education of music are conducted in postgraduate
level, should be embraced and opened by the developing universities.

o It is suggested that young researchers should be informed/encouraged/guided during their
postgraduate education so that the studies on the violin and the viola are frequently preferred in
postgraduate thesis studies during “doctorate” and “competence in art” degrees just like during
“postgraduate” degree.
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o [t is suggested that the subjects studied in postgraduate theses should be gradually diversified in
terms of themes by also following up the international literature. Moreover, it is suggested that
different fields of study should be used together considering that particularly interdisciplinary
studies will provide the researchers with new ideas and opportunities.

e The violin and the viola instruments are fields in which comprehensive performance-based
applications are performed. Due to such features, it can be expected that the postgraduate
studies will be performed via a method with which the applications have been tested. In this
regard, application opportunities resulting from the nature of the violin and the viola is
considered more suitable for the nature of “experimental” method. For that reason, it is
suggested that the use of “descriptive” (91.1%) method, which represents an extremely high
ratio in national level, should be transformed in favor of “experimental” (8.9%) method. In
order to fulfill this transformation, it is suggested that the advisors and young researchers, who
perform thesis studies, should introduce and familiarize themselves with the factors regarding
“experimental” method by keeping in mind the performance-oriented features of the violin and
the viola and research opportunities that result from application possibilities.
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ABSTRACT

Gifted education is a challenging area for educators since it is recently developing all over the world. Due to its developing
aspects, gifted education policies of the countries and also researches about this issue are continuing to improve its
deficiencies. This situation is also valid for Turkey. Hence, this paper aims to examine the graduate studies dedicated to
gifted education in Turkey. For this reason, a total of 64 masters and PhD dissertations between the years 1995 and 2011 in
the web site of The Council of Higher Education with the key word giffed in their titles were analyzed in term of document
analysis. In data analysis process, dissertations were examined under four headings: (a) researcher patterns, (b) supervisor
patterns, (c) topic patterns and (d) methodological patterns with their sub-titles. The results will be helpful to illustrate the
present situation in Turkey and provide further ideas for future studies about this topic.

Keywords: Gifted students, dissertations in Turkey, document analysis.

INTRODUCTION

Gifted education has been considered as a challenging area for educators since it has developing
aspects. There are different applications for gifted students’ education in the world as described by
Akarsu (2004). To illustrate, in Europe, Holland, Germany and England are the main countries which
conduct gifted education with the help of special schools, centers and associations. In England, in
addition to special schools and centers, parents encourage supportive groups which organize summer
schools and working opportunities with mentors for the enrichment of the gifted students. Russia is
another country which has got prosperous outcomes since 1950s with special schools for the gifted
and talented students. One group of those schools gives education in term of natural sciences and
mathematics whereas the rest considers literature, music, foreign language, folklore and philosophy
education. Also, Israel considers this situation’s both governmental and practical sides by providing
serious efforts to gifted education. It conducts identification process and gives education with special
schools and programs.

In Turkey, the most dominant trend for gifted students’ education is Science and Arts Center model
which provides after school activities to identified gifted and talented students. In those centers,
students are grouped according to their abilities such as mathematics, science, music, art and they are
given project based learning opportunities to enhance their potentials. Yasemin Karakaya Science and
Art Center in Istanbul is the first one opened in 1995. According to the reports of Turkish Republic
National Ministry of Education, by the year 2010, the number of Science and Art Centers has reached
61 in 55 different districts of Turkey and the total number of students registered to those centers has
been reported to transcend 9000. In addition, there is a governmental elementary school in Istanbul
named as T.C. Beyazid Ford Otosan Elementary School which has been conducted due to the
protocole signed between Istanbul University and Ministry of National Education in 30.06.2002. In
here, intellectually gifted ones are educated with their non-gifted peers. In some cases, gifteds are
educated with special instructions for themselves whereas in some cases they get teaching with the
others. Furthermore, there is a private foundation for the education of gifted and talented high school
level students in Gebze, Turkey named as Turkish Education Foundation, Inan¢ Foundation.

Copyright © International Journal of New Trends in Arts, Sports & Science Education 21



e T ISSN: 2146 - 9466
AN IJ ASE www.ijtase.net

International Journal of New Trends in Arts, Sports & Science Education - 2013, volume 2, issue 2

As well as educating such students in schools and centers, the efforts in this area need to be supported
by academic studies. And it is seen that gifted education has been considered as a significant research
topic by the academic areas recently. By considering the significance of gifted students and their
education, this paper aims to analyze the research conducted by graduate students in Turkish
Universities from 1995 to 2011 and find out the trends about gifted students’ education.

METHOD

A qualitative study was conducted by means of document analysis in the research. Document analysis
includes the examination of written materials related to the aim of the study (Yildinm & Simsek,
2009). For this reason, dissertations in the National Dissertation Center with the term giffed in their
title at the web site of the Council of Higher Education (http://tez2.yok.gov.tr) were searched. As a
result of the simple search option of the web site, a total of 64 dissertations were reached.
Dissertations whose researcher did not put any restrictions on them were downloaded in order to make
necessary investigations. Restricted dissertations’ investigation resulted in limited consequences.

Document analyses of the dissertations were collected under 4 themes (Cakic1 & Ilgaz, 2011). Firstly,
researcher patterns were analyzed in term of researchers’ dissertation type, research year and gender.
Secondly, supervisor patterns were analyzed in term of their gender and title. Thirdly, topic patterns
were analyzed. Finally, methodological patterns were analyzed in term of study design and sample
type. The frequency and percentage distributions were provided for each case to see the trends on the
researches about gifted education area.

RESULTS
(a) Researcher Patterns
Researcher patterns were analyzed in term of dissertation type, gender and study year of the
researcher. According to Table 1, 82.8 % (53) of the dissertations consist of masters degree
dissertations whereas 17.2 % (11) of them are PhD level dissertations. Since taking doctoral degree is
more specific, dissertations at this level are far less.

Table 1. Distribution of the types of dissertations.

Type n %

PhD 11 17.2
Masters 53 82.8
Total 64 100.0

As demonstrated in Table 2, when the genders of the researchers are considered, 71.9 % (46) of the
researchers are female whereas 28.1 % (18) are male.

Table 2. Distribution of the gender of researchers.

Gender n %
Male 18 28.1
Female 46 71.9
Total 64 100.0

Distribution of the dissertations with respect to their submission years are collected under 3 groups
each of which elapse 5 year periods in Table 3. The results indicate that 10.9 % (7) of the dissertations
belong to the years 1995-2000. 17.2 % (11) of the dissertations belong to the years 2001-2005. 71.9 %
(46) of them belong to the years 2006-2011. The last group 2006-2011 covers 6 years. The reason for
this one more year is that only two dissertations has been seen to submit in 2011.
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Table 3. Distribution of the dissertations with respect to years.

Years n %

1995-2000 7 10.9
2001-2005 11 17.2
2006-2011 46 71.9
Total 64 100.0

(b) Supervisor Patterns

Supervisor patterns were investigated in term of gender and title. Three dissertations have
been found to have co-supervisors which make the total number of supervisors different than the
number of dissertations. Similar to researchers’ gender results, female supervisors constitute 57.6 %
(38) of the supervisors whereas male supervisors constitute 42.4 % (28) as can be seen in Table 4.

Table 4. Distribution of the gender of the supervisors.

Gender n %o

Male 28 424
Female 38 57.6
Total 66 100.0

According to Table 5, 40.9 % (27) of the supervisors are titled as Prof.Dr.; 40.9 % (27) are Assist.Dr.
and18.2 % (12) are Assoc.Dr.

Table 5. Distribution of the titles of supervisors.

Title n %
Assoc.Prof.Dr. 12 18.2
Assist. Prof.Dr 27 40.9
Prof.Dr. 27 40.9
Total 66 100.00

(c) Topic Patterns

Distribution of the topics studied in the dissertations is demonstrated in Table 6. According to
Table 6, most of the dissertations deal with psychological concerns of gifted students whereas few
consider their special needs in specific subject areas.

Table 6. Distribution of the dissertations with respect to topics.

Topic n %
1. Psychological approaches 20 31.2
2. Identification processes 11 17.2
3. Science and technology education 9 14.1
4. Giftedness and gifted education 8 12.5
5. Creativity/problem solving skills/critical thinking skills 4 6.2
6. Mathematics Education 3 4.7
7. Parents’ views 3 4.7
8. Teachers’ and administrators’ views 2 3.1
9. Program studies 1 1.6
10. Social sciences education 1 1.6
11. Foreign language education 1 1.6
12. Art Education 1 1.6
Total 64 100.0
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312 % (20) of the dissertations have been found to focus on psychological issues such as
achievement, moral issues, motivation, self efficacy, life satisfaction, emotional intelligence. Next,
identification processes of gifted students have been studied with a percentage of 17.2 (11). For
example, tests such as Cognitive Assessment System with pre-norm studies for different age level
students have been investigated. Dissertations which have dealt with science and technology education
constitute 14.1 % (9) of all. Topics which include giftedness and gifted education as a whole make
12.5 % (8) of total. Dissertations which focus on skills such as problem solving, critical thinking and
creativity make 6.2 % (4) of all. 4.7 % (3) of the dissertations deal with mathematics education. 4.7 %
(3) consider parents’ views and 3.1 % (2) consider teachers’ and administrators’ views. Frequency of
the dissertations related to art education, foreign language education, social sciences education and
program development is 1 for each making 1.6 % of the total.

(d) Methodology Patterns

Methodological patterns were investigated in term of study design and sample type. According to
Table 7, qualitative studies make 9.4 % (6) of the total whereas quantitative studies constitute 40.6 %
(26) of them. The dissertations which conducted with mixed methods have been seen with a
percentage of 17.2 (11). 32.8 % (23) of the dissertations were restricted by their researchers. Hence,
they were not included in the analysis.

Table 7. Distribution of the study types.

Study Design n %
Quantitative 26 40.6
Restricted 21 32.8
Mixed 11 17.2
Qualitative 6 9.4
Total 64 100.0

The samples of the dissertations were presented in Table 8. According to the findings; 7.8 % (5) of
them focus on preschool level students. 43.8 % (28) of them investigate elementary level and 7.8 %
(5) investigate high school level students. On the other hand, 4.7 % (3) of them deal with parents and
3.1 % (2) deal with the teachers, administrators. 10.9 % (7) of the dissertations have been conducted
with more than one of those mentioned groups. And 3.1 % (2) have been conducted with documents.
18.8 % (12) were not analyzed due to restrictions.

Table 8. Distribution of the samples.

Sample n %
Elementary level students 28 438
Restricted 12 18.8
More than one group 7 10.9
Pre-school level students 5 7.8
High School level students 5 7.8
Parents 3 4.7
Teachers /administrators 2 3.1
Document 2 3.1
Total 64 100.0
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DISCUSSION AND CONCLUSION

According to the results, females are seen to be more interested in this issue than males both in term of
researcher and supervisor. When the study years are considered, there is an increasing trend from 1995
to present in this area. It can be concluded that gifted education has becoming more popular among
educators with the significance of such people’s education in today’s conditions. On the other hand,
due to the specificity of doctoral thesis, fewer dissertations are encountered in term of PhD level with
respect to master’s thesis. It can be suggested that conducting more doctoral theses in gifted education
may result in more contributions to it. In addition, expansion of gifted students’ education departments
in education faculties may support the development of well qualified teachers and experts as in
Istanbul University and Akdeniz University.

From the research topics, it has seen that there aren’t enough investigations on several arcas. To
illustrate, specific learning areas for gifted students such as maths, arts, science have not been
investigated sufficiently. According to the findings of the study, the total of dissertations related to
physics, chemistry, biology and computer technologies education is nine whereas there is one
dissertation for each of arts, foreign language and social sciences education. The reason for this may
be explained that educators who are expert at one subject area do not have sufficient knowledge for the
gifteds. On the other hand, people who are familiar with gifteds do not have enough knowledge for
physics, chemistry etc. Therefore; educators, scientists in both areas may work collaboratively to
enhance and improve gifted education. By this way, the quality and quantity of the works at this field
can grow. Also, studies related to career perceptions of gifted students is another point of issue to
consider at this respect. No study is present in the literature in Turkey regarding this issue. That topic’s
investigation may be contribute to shape guidance and counseling activities and also school instruction
type for the gifteds.

Another limitation in gifted students’ education in Turkey is in the program development for gifted
students. There is only one study among the dissertations which considers program development for
developing emotional intelligence of the gifted children. Also, there is need for specific programs
which can be utilized in term of school courses. With the help of such programs, gifted students
learning can be supported with the instructional activities which are designed especially for them.

In addition, qualitative studies are still in the minority when compared to the quantitative ones. As the
post paradigm highlights holistic look and qualification (Yildirim & Simsek, 2008), researches such as
case studies may be conducted to get more efficient and detailed outcomes.

When the study samples are compared, elementary level students are the most popular sample whereas
few studies focus on pre-school and high school level studies. Preschool studies are significant since
the determination of gifted students can be meaningful when handled as early years possible.
However, no college students were considered in such studies in Turkey. Olszewski-Kubilus (2010)
discussed the secondary schools in the USA which focus on the education of science, technology,
engineering and mathematics (STEM) considering college education of gifteds and concluded that
such schools were eligible for the students who desired careers in the related areas. Robinson (1997)
discussed the effect of universities in gifted students’ education in term of the interface between high
school and college (programs that shorten high school and college, special college admissions, early
identification and merit-based scholarships for entering students), advising highly able students,
(academic advising, career planning, teaching the gifted undergraduate), special programs for highly
able college students (honors programs, graduate classes and combined degrees, mentorships and
research opportunities, recognition for high achievement), and described the reflections of K 12
controversies at the undergraduate level (identification, focus on highly versus moderately gifted, full
time versus part time models and acceleration versus enrichment). The writer concluded with the
accentuation of the significance of gifted students’ post-secondary education. The deficiancy of
investigations in Turkey at the undergraduate level may be due to the limitations of follow up
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activities of gifted students when they graduate from high school. On the other hand, investigations
which deal with different groups of people such as students, teachers, parents altogether may utilize
better findings because they consider different aspects of the topic and diversify the data gained. To
sum, the followings can be suggested to consider for the future gifted education studies:

e Program development studies for gifted learners for specific learning areas

e Gifted students’ career selections and interest areas

e Follow up activities for gifted students after high school

o College level gifted students

We believe that gifted education studies in Turkey will benefit from the findings of the present study.
By this way, the deficiency and limitations can be assissted to be eliminated.
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ABSTRACT

Students’ learning is affected negatively by anxiety. The most important variable that affects performance & academic
success of a student in a field like music which requires performance is the level of anxiety. Anxiety is defined as a reaction
that occurs against a special danger whose source is unknown. In music education, whatever the methods are, learning is an
individual activity that should be done and evaluated by playing and singing personally and this causes anxiety that affects
the success negatively. The aim of this research is to determine if there are significant differences between anxiety level of
the students who are learning through cooperative learning method and those learning through whole classroom teaching
method (Teacher-centered method). The sample of the research consist of second year students at the Departmant of Class-
Teacher Training at Buca Faculty of Education who are taking Music lesson. The research was experimental and conducted
with an experimental group and control group. There were 104 students in experimental group and 106 students in control
group. Anxiety Scale, which was developed by Spielberger and his colleques and adapted in Turkish by Necla Oner & Ayhan
Le Comte, was used to collect data. Observation form was used which was developed by Kocabas (1998) for playing
mstrument skills and 1t’s correlation coefficient was to be found as 0.92. In statistical analysis mean, t-test,variance analyses,
correlation were used. According to findings, before performance examination the state anxiety level increased in the control
group; it decreased just before performance examination in the experimantel group.

Keywords: Cooperative learning, continual and state anxiety, music education

INTRODUCTION

Cooperative learning is a learning method which is based on theory, research and practice in
education. In the last decades cooperative learning has become a widely used technique from pre-
school to graduate school levels in all subject fields as well as in music. Cooperative learning is a
learning strategy in which pairs or groups of students work together and learn from each other. Also
students learn and develop their academic and social skills working in a positive atmosphere.

Johnson, Johnson & Smith (1991) synthesized over 375 studies on the effects of cooperative learning.
They found that cooperative learning is more influential than competitive and individual learning.
Cooperative learning offers student-student and student-teacher interaction besides having a lot of
benefits for students. For example; it develops higher level thinking skills (Webb, 1982), increases
student retention (Astin, 1997; Treisman, 1985) builds self-esteem in students (Johnson&
Johnson,1989) promotes positive attitudes toward subject matter, develops oral communication skills
(Yager, 1985) and social interaction skills, creates an active class environment on problem solving
skills, fosters individual responsibility (Johnson, Johnson & Holubec, 1984). It also involves students
curriculum, stimulates critical thinking skills, supplies constructive and productive thinking, promotes
higher achievement and solves dicipline problems, reduce test anxiety significiantly (Johnson&
Johnson,1989). In addition to the benefits of cooperative learning on students' learning, teachers can
also benefit from it. Teachers who apply cooperative learning techniques, spend their time more
effectively and win positive attitudes towards their colleque and jobs. Cooperative learning has many
sub-techniques. For example; Academic Controversy (AC), Student-Team-Achievement-Divisions
(STAD),Teams-Games-Tournaments(TGT),Grouplnvestigation(GI),

Jigsaw, Learning Together (LT). In music education cooperative learning theory would also be

applicable to general music instruction in performance classes as well as in collegiate musicianship
and method classes (Kaplan, Stauffer; 1994). Cooperative learning does not replace current music
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teaching methods but it supplements them. Students who are studying in cooperative learning groups
develop musical thinking and communication skills, solve musical problems and enhance their
performance ability. In performance classes, such as reading ryhthmic notation to perform different
percussion instruments and improvisation, students are involved in active learning activities
(Friedman, 1989: 54). Competitive and individual music education causes students to become less
talented, less confident and less motivated (Austin,1990: 25). According to the research done in
classes where cooperative learning method is applied, learning music in addition to academic,
psychmotor and social areas (Austin,1990; Bland,1993; Bullen,1993; Kocabas, 2001; Kaplan &
Stauffer,1994) has been proved to have positive effect on learning to play musical instruments,
creativity, success, self-concept, positive class-room atmosphere. The power of cooperation can
improve the quality of life and education for teachers as well as for their students. In addition theese,
cooperative learning supports collabrative relationships among teachers, administrators, other
professionals and staff. Singing a song and playing an instrument are the most important dimensions in
music education. Exam anxiety in the phase of evaluation affects and reduces student's achievement
and performance (Asmus,1986; Austin&Vispoel,1986; Chandler&Chiarella; 1988; Clark&
Agras,1991). Anxiety is the basic emotion which Spielberger and his colleques tried to explain as
anxiety theory with two factors. Continual anxiety is a kind of unhappiness and dissatisfaction in the
objective criteria. Normally, an individual feels unhappy, dissatisfactory and pessimistic all the time.
State anxiety is a subjective fear and temporary case that an individual feels due to the stresful
condition he/she is in. The purpose of the study was to compare the effects of whole classroom
teaching method and cooperative learning method on the continual and state anxiety and playing
intrument skills.

METHOD

This study is a comparative and experimental study that is applied with control group and
experimental group. Intermediate test and post-test design were applied to these groups. In this study
“Learning Together Technique” was applied which was developed by Johnson&Johnson. “Learning
Together Technique” was applied in the experimental group and whole classroom teaching method
(Teacher-centered teaching method ) was used in the control group. The effects of whole classroom
teaching and learning together methods on the continual and state anxiety and playing mstrument
skills were compared.

Table I. Design of the Research

. . . Instrument of
Group Applied techniques Inter-mediate -test  Post- test

evaluation
Whole Class-Room Scale of Continual . Observation form
Control Group Teaching Method Anxiety Scale of State Anxiety for playing skills
Learning Together . .
Experimental Group Technique (Cooperative ic&lf;f Continual Scale of State Anxiety g)liselr: aitrionsfi)lrlrsn
Learning Method ) Y playmg

Umverse & Sample

The sample of the reseach consists of second year students at the Department of Class-Teacher
Training at Buca, Faculty of Education in Izmir, taking Music lesson. This study was carried on during
8 weeks. The research was comparative and experimental, and included an experimental group and a
control group. There were 104 students in experimental group and 106 students in control group.

Instruments of Collecting Data

In collecting the data of this research, the Continual & State Anxiety Scale, which has been translated
into their district languages in European and Asian countries after being developed in the USA and
which has been used since 1972-1978, was used. Theese scales were developed in English by
C.D.Spielberger, R.L.Gorsuch and R.Lushene. Turkish adaptation and standartisation of the scales was
done by Necla Oner and Ayhan Le Comte at the Hacettepe University. For Continual Anxiety Scale,
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KR-Alpha reliability coeffficient was found 0.86; for State Anxiety Scale KR-Alpha reliability
coefficient was found 0.92. Each of the scales is a likert type scale which consists of 20 items. The
most high point is 80 point in each of the scale. Correlation coefficient of Observation Form for
Playing Instrument Skills is 0.92. It was developed by the researcher herself.

Apphed Methods and Techniques

In the control group, teaching technique based on rhythm of the melody was used in whole classroom
teaching method. During the application of this technique after the introduction to the class triggered
the teacher attached attention to the song, motivated the students and sampled the song by singing and
playing an instrument. The whole class rhythm (with bona method ) and instrument exercises were
done by giving hints, feedback and correction of the song or melody. At the end of the lesson the
whole class played and sang the melody or song without the help of the teacher. The students who
wanted were graded individually triggered.

In experimental group 9 application stages were applied in “Learning Together Technique ™.

1. Forming the heterogeneous groups randomly

2. Arrangenment of the class-room

3. Forming group identity by finding name of the group, song of the group, slogan of the group, logo
of the group

4. Giving the group members the roles of researcher, motivator, speaker and writer

5. Directing group members towards solving rhythm of the song/melody by bona method on a song
sheet

6. Directing group members to resolving melody on the rhythm

7. Providing product of the group as a melody by mstruments of the group members

8. Presenting melody of each group to whole class

9. Evaluating the group process & individual performance.

In this research guitar, org and generally recorder were used in all the class.

Collection and Analysis of Data

The data of this research have been collected according to the following stages:

l.In the forth week of the research, continual anxiety scale was applied in order to measure their
continual anxiety level associated with how the students generally perceive themselves in music
lesson.

2.As the eigth week of the research was intermediate exam week, state anxiety scale was applied to
students just before their exams.

3.After state anxiety scale was applied, students were individually given instrumental exam.
4.0Obtained data were solved in the computer programme of SPSS 8.0

5.During the solution of the data frequency, mean, percentage, standart deviation, -t test and corelation
coefficients were calculated.

FINDINGS AND INTERPRETATIONS

In this study, the data and the findings which were based on applied learning techniques are shown
below.

Table 2. Comparison of Continual Anxiety Scores Between the Control Group And the Experimental
Group with t- Test

Gruop N X Sd t- value Significant level

Control Gr 106 44.77 5.40 0.56 P<0.05
ONtrotroup ) ) ) No difference

Experimental 104 4432 502

Group
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In Table 2, it is seen that average score of the control group (X=44.80) and the experimental group
(X=44.30 ) are very close in terms of continual anxiety. The t- test value shows that there is not a
significant difference (t-=0.56) between two groups.

Table 3. Comparison of State Anxiety Scores Between the Control Group And the Experimental
Group with t- Test

Group N X Sd t- value Significant level
P<0.002

Control Group ¢ 48.18 5.65 10.85 Difference is
significant

Experimen-tal 104 40.51 4.63

Group

In Table 3, State anxiety means of the control group and the experimental group has been shown.
Before the performance examination, state anxiety mean of the control group (X=48.18) is higher than
state anxiety mean of the experimental group (X=40.50). Having done t- test analyzing whether there
is a significant difference between the control group and the experimental group or not a significant
difference was found between two groups average. It can be said that the source of significant
difference is due to cooperative learning method. While whole clasroom-teaching method increased
state anxiety, cooperative learning method decreased state anxiety.

Table 4. Analysis of t- Test Continual Anxiety Scores of the Control Group According to Gender

Variable N X Sd t- value Significant level
Female 68 45.17 5.64 1.71 No difference
Male 38 43.74 4.67

Having done t- test analyzing of continual anxiety, Table 4 has shown the average of the control group
according to gender. Between continual anxiety average of female students of the control group
(X=45.17) and male students of the control group (X=43.74); there is not any significant difference
(t=1.71). It has been understood from the Table 4, that whole classroom teaching method has not
constituted significant difference in terms of continual anxiety according to gender.

Table 5. Analysis of t- Test State Anxiety Scores of the Control Group According to Gender

Variable n X Sd t- value Significant level
Female 68 48.50 6.09 0.88 No difference
Male 38 47.37 4.35

State anxiety average of the control group has been seen in Table 5. Average of female students
(X=48.50) is higher than male students (X=47.37). But having done t- test analyzing there is not
significant difference (t-=0.88). Although before the performance examination both female and male
students average have increased, significant difference were not found between average of female and
malestudents.
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Table 6. Analysis of t- Test Continual Anxiety Scores of the Experimental Group According to
Gender

Variable N X Sd t- value Significant level
Female 72 44.71 6.07 1.77 No difference
Male 32 43.25 5.44

Table 6, has shown that continual anxiety average of female and male students of the experimental
group to which cooperative learning method was applied. Although female students (X=44.71) have
high avarage, male students have low avarage (X=43.25). But according to t- test analyzing there was
not significant difference between two avarage (t-=1.77). In this situation continual anxiety whose
source is unknown has not changed whether they are female or not in cooperative group.

Table 7. Analysis of t- Test State Anxiety Scores of the Experimental Group According to Gender

Variable N X Sd t- value Significant level
Femal P<0.002
emate 72 39.70 4.20 3.24 Difference is
significant
Male 32 42.74 5.07

Table 7, has shown state anxiety average of female and male students of the experimental group to
which cooperative leraning method was applied. Average of male students (X=42.74) is higher than
female students (X=39.70). Significant difference was checked with t- test analyzing. Having done —t
test analyzing —t value (t-=3.24) was found significant. Just before the performance examination, it can
be said that male students had higher state anxiety than female students in cooperative groups.

Table 8. Analysis of t- Test Between the Control Group and the Experimental GroupScores in Playing
an Instrument

Group N X Sd t- value Significant level
P<0.011

Control Group 106 80.93 12.05 2.56 Difference is
significant

Experimental

Group 104 86.02 16.0

Table 8, has shown the score of playing an instrument average of the control group to which
traditional whole classroom teaching method was applied and the experimental group to which
cooperative learning method was applied. Playing instrument average of the experimental group
(X=86.02) is very higher than the control group average (X=80.93). According to having done t- test
analyzing significant difference was found in favor of experimental group (t-=2.56). In cooperative
groups explanations, playing and listening to an insrument, reading notation, questioning and
ansvering discussions, observing an instrument while others playing enhanged students performance in
the experimental group.
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Table 9. Analysis of t- Test for Scores in Playing an Instrument in the Control Group According to
Gender

Variable N X Sd t - value Significant level
Female 68 81.88 12.37 1.23 No difference
Male 38 78.51 11.07

Table 9, has reflected the scores of playing insrument average of the control group according to
gender. Playing instruments average of female students who took music lesson via whole
classroom method (X=81.88 ) is higher than male students (X=78.51). But having done t- test
analyzing there was not significant difference (t-=1.23). It can be said that traditional methods did
not affect student performance whether they are female or not.

Table.10
Analysis of t- Test for Scores in Playing an Instrument in the Experimental Group According to

Gender

Variable n X Sd t- value Significant level
Female 72 88.61 14.63 2.97 Difference is
significant
Male 32 78.93 17.65

Table10, has shown the scores of t- test analyzing between playing instrument average of the
experimental group in which “Learning Together Technique” applied from one of the cooperative
learning techniques according to gender. In the experimental group, playing instrument average of
female students (X=88.61) is very higher than male students (X=78.93). Difference was found
significant (t-=2.97). It can be said that female students who have shared common objectives in
cooperative groups have shown more learning effort than male friends. Their performance were
affected from these effort.

Correlation Grafics Among Continial, State Anxiety and Performance Sucses of Playing Instrument
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Whereas just before the performance examination, the state anxiety level increased in the control
group to which whole classroom teaching method was applied, it decreased just before performance
examination in the experimental group.
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CONCLUSION AND DISCUSSION
The results obtained from this research are presented below.

1.There is not any meaningful difference between control group to which whole classroom teaching
method was applied and experimental group to which cooperative learning method was applied from
the point of continual anxiety level. Continual anxiety level of both groups are a little higher from the
average level for the two groups. In this case students are not generally anxious, unhappy,
dissatisfactory and do not have pessimistic feelings in Music lesson.

2.There is a meaningful difference in favor of experimental group, to which cooperative learning
method was applied from the point view of the state anxiety level. Whereas just before the
performance examination, the state anxiety level increased in the control group to which whole
classroom teaching method was applied, it decreased just before performance examination in the
experimental group. In other words, students who are in the experimental group do not have any
examination anxiety. It is because of cooperative learning groups in which group members share their
objectives with each other, playing skills by observation, tapping rhythm, listening melody,
explanations, questioning and answering among the students. Adding group rewards to individual
evaluation seems to affect their low-state anxiety level.

3.According to gender, there is not a meaningful difference from the point of continual and state
anxiety level in the control group to which whole classroom teaching method was applied. Although
there is not a meaningful difference from the point of continual anxiety level according to gender; in
state anxiety, there is a meaningful difference between female and male students in the experimental
group. We can conclude that male students have higher state anxiety level in musical performance
than female students do. It can be said that female students strive for their group and invidual
performance in music.

4.There is a meaningful difference in favor of experimental group in playing instrument skills.
Whereas there is not any meaningful difference in playing instruments skills according to gender in
the control group. Mean scores of female students is higher than male students in experimental group,
so female students are more succesful than male students in playing instruments skills. The students,
who have studied and practiced all together giving feedback to each other and correcting their errors,
giving concerts to the whole class and group members, have decreased their state anxiety in exams and
this led to a higher performance. It can be said that Cooperative Learning is an effective method in
teaching music and decreasing state anxiety.

Results of this research supported by the results of the research having done by Johnson,
Johnson&Smith (1991) and showed towards that cooperative learning enhanged academic succes,
positive attitudes, productivity and reduce test anxiety (Johnson&Johnson,1989). The results towards
musical performans and playing skills are consistent with the researchs and practices having done by
Bland (1993), Bullen (1993), Hoffman (1991), Speake (1993), Kocabas (1998a, 1998b, 2001),
Kaplan&Stauffer (1994)

Neither method was superior, but 1t should be used as an supporting method together private teaching
music method such as Orff, Kodaly and Dalcrose Methods. By considering Cooperative Learning
which is one of the active education methods we can established its contribution to the other areas of
music education primarily in the education of class-teachers and then in the education of the students
in elementary education. But we need further research for cooperative learning in music and teacher
education.
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ABSTRACT

In recent years the number of proponents of literature use in language classes has been considerably increasing
due to increased awareness of benefits of including literature into language programs. A number of books have
been published to help guide language teachers on how to use literature in their lessons, and publishers have
begun to investigate ways of including literature into their language teaching course books. The aim of this paper
is to examine to what extent and how literature has been integrated into course books specially prepared for
language teaching. To this end, three sets of course books used at the preparatory schools of four state and four
private universities in izmir have been scanned. According to the results of the study, there is a noticeable effort
to increase learners’ awareness of literature. Even though literary texts are rarely used, there are frequent
references to the names of authors and the titles of literary works and fictional characters. When the advantages
of integrating literature in language teaching are considered, it can be strongly recommended that many more
attempts are needed for more use of literature in more effective ways in language course books.

Keywords: Literature, Language Teaching, Course Books, University Preparatory Classes

INTRODUCTION

The importance of integrating literature into second language learning programs has been discussed
for years, and literature has begun to return into language classes in recent years at an increasing rate.
In fact, literature was included into language teaching from the very beginning when modern
languages began to appear in the curriculum of schools in Europe in the 18th century. Grammar
Translation Method was the first method of teaching foreign languages; and this method was used for
the longest period of time in the history of language teaching from the beginning until early 20th
century. The aim of this method was “to learn a language in order to read its literature in order to
benefit from the mental discipline and intellectual development that result from foreign language
study” (Richard and Rodgers, 2001:5). Kramsch and Kramsch explained “The study of language in
those days meant the study of literature” (2000:554).

The beginning of the 20th century witnessed efforts to “emancipate modern languages from grammar/
translation pedagogy” (Kramsch and Kramsch, 2000:556). Literature began to be excluded from the
syllabuses of language teaching programs with the use of the Direct Method. With the replacement of
the Direct Method by the Situational Language Teaching and Audiolingualism after WW 1, literature
was completely taken out of the realm of language teaching. This continued till the rise of
Communicative Language Teaching in 1970s and 1980s. The use of authentic texts as teaching
materials in communicative teaching opened the way for literature to be considered in language
teaching again. In spite of the doubts about literature because of its notorious connection with
grammar translation method, literary works began to make “a welcome comeback within a
communication-oriented methodology” (Kramsch, 1985: 356).

Since then literature has commonly been considered to be a way of having access to authentic
materials although the ways and frequency of using literature have shown a great range of variety.
Some people view literature as supplementary material for entertainment and motivation, some as
central material because “literature is language” (Moody 1986:2). Some people use it for close
linguistic analysis, and some “as a starting point for creative activities (Widdowson, 1992). This paper
aims to examine to what extent and how the establishment of literature in second language learning is
reflected in the course books for English language teaching.
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Reasons for Using Literature in Language Teaching

There are several reasons for using literature in Language Teaching. Collie and Slater (1987) group
those under four headings in their book Literature in the Language Classroom:

a- Valuable authentic material,

b- Cultural enrichment,

c- Language enrichment,

d- Personal involvement.

While explaining authentic material value of literary texts, Collie and Slater emphasize not only the
richness of literary texts in quantity but also their content having a great variety of linguistic use and
being related to issues that are crucial for human beings (1987:3, 4):

... literature offers a bountiful and extremely varied body of written material
which is important in the sense that it says something about fundamental human
issues, and which is enduring rather than ephemeral...In reading literary texts,
students have also to cope with language intended for native speakers and thus they
gain additional familiarity with many different linguistic uses, forms and conventions
of the written mode, with irony, exposition, argument, narration, and so on.

In cultural enrichment part, it is explained that for learners of a second language who do not have the
opportunity to go to the country where that language is spoken, literature is an invaluable source to get
a quick “feel for the codes and preoccupations that structure a real society” (Collie & Slater, 1987:4)

Although Collie and Slater argue that “...literature does not always give learners the kind of
vocabulary, they need” and “the language of literary works ...is not typical of the language of daily
life...” (1987:4). They agree that it certainly helps learners to enrich their receptive vocabulary, and
“...also provides a rich context in which individual lexical or syntactical items are made more
memorable.” (1987:5). One of the benefits of reading literary texts is that it improves reader’s reading
and writing skills as it involves making inferences from linguistic clues and deducing meaning from
context and familiarizing them with many functions of written language. In addition, studying with
literary works improves learner’s listening and speaking skills as it is “an excellent prompt for oral
work” (Collie & Slater: 5).

The last benefit Collie and Slater mention is personal involvement. Literary texts involve the readers
not only because of their linguistic value, but “... the fiction summons the whole person into their own
world” as well (1987:6); it arouses their interest in following the plot development and readers identify
with the characters and learn to have empathy with them and tolerate them.

Gillian Lazar, in her book Literature and Language Teaching (1993), mentions similar benefits of
using literature in language classes with some slight modifications and additions. She classifies those
under six headings:

a- Motivating material,

b- Access to cultural background,

c- Encouraging language acquisition,

d- Expanding students’ language awareness,

e- Developing students’ interpretive abilities,

f- Educating the whole person.

Lazar says literature is motivating for several reasons. First of all, as ... literature is highly valued...,

students of English may experience a real sense of achievement at tackling literary materials in the
classroom” (1993:15). The second factor is the fact that “literature exposes students to complex
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themes and fresh, unexpected uses of language”. It is gripping because “...it involves students in the
suspense of unraveling the plot”. It also elicits “... a powerful emotional response from students”
(1993:15).

Under the subtitle “Access to Cultural Background”, she explains that “...reading literature in English
does encourage students to become broadly aware of the social, political and historical events which
form the background to a particular play or novel” (1993:17). By means of reading literature, students
learn ““...how a member of a particular society might behave or react in a specific situation” (1993:17).

Lazar points out that literary texts supplement the “...restricted input of the classroom” in addition to
providing “...meaningful and memorable contexts for processing and interpreting new language”
(1993:17).

Under the subtitle “Expanding Students’ Language Awareness”, Lazar accepts that literary language
sometimes differs from common usage. However, this is not a handicap; readers may find out what the
differences are and how they affect the meaning, thus they become “more sensitive to some of the
overall features of English” (1993:19). Lazar here supports her argument by making a reference to
Widdowson (1975), who argues that by exposing learners to stylistic differences, we encourage them
to think about the norms of English.

Lazar also focuses on the role of literature in developing interpretive abilities, “forming hypotheses
and drawing of inferences” (1993:19). By referring to Rossner’s interview with Widdowson in ELT
Journal 37/1, she writes that literature develops learners’ interpretative abilities because “...they are
rich in multiple levels of meaning, and demand that the reader/learner is actively involved in ‘teasing
out’ the unstated implications and assumptions of the text” (1993:19) Lazar also agrees that literature
educates the whole person as “...it can help to stimulate the imagination of our students, to develop
their critical abilities and to increase their emotional awareness” (1993:19).

In their book titled Literature, Alan Duff and Alan Maley (2007) focus on three main benefits of
literature in language learning; these are:

a- Linguistic value,
b- Cultural value,
c- Affective value.

Firstly, Duff and Maley mention the authenticity and richness of variety of literary texts at various
levels of difficulty and claim that literature provides “an unrivalled richness of input” (2007:5) to
enhance “vocabulary acquisition, extending the range of syntactic patterns, developing a feel for
textual cohesion and coherence and a sense of linguistic appropriacy” (2007:5). Secondly, they state
“that we can’t learn the culture of a language through its literature”; however, “literary texts are in a
very real sense the vehicle for culture” (2007:5). As a third point they discuss the affective value of
literature and claim literary texts leave more traces than ordinary texts in the memory because reading
and interpreting them “involves a deeper level of mental processing, a greater personal involvement
and response” (2007:6). Literary texts require critical, emphatic and creative reading.

In their book Teaching Literature in Second Language (2000), Parkinson and Thomas try to list the
benefits of using literature by making references to F. R. Leavis (1943), Maley and Moulding (1985),
Collie and Slater (1987), and Duff and Maley (1990). Their list includes the following items:

a- Cultural enrichment (Collie and Slater 1987);

b- Rhetoric, a model for good writing (Collie and Slater 1987);
c- Mental training (F. R. Leavis 1943);

d- Authenticity (Duff and Maley 1990);
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e- Being memorable (Maley and Moulding 1985);

f- Assimilating the rhythms of a language (Maley and Moulding 1985);

g- Involving affect and thus motivating (Duff and Maley 1990);

h- Open to multiple interpretations and thus leading to genuine interaction (Duff and
Maley 1990).

Parkinson and Thomas add two new benefits to their lists although they express doubt at their being as
strong as the aforementioned ones:

a- Literature is difficult. After “learners come to the end of language”, they experience a sense
of achievement by reading “difficult” literary texts (2000:10),
b- It is convenient. Literary texts are “easily available” (2000:11).

Geoff Hall’s book, Literature in Language Education (2005) aims at giving “an account of existing
research and practice” and “to stimulate further research and informed pedagogic innovation in the
field of literature and language teaching (2005:1). They give a detailed list of the benefits of literature
in language teaching mainly by summarizing the previous studies in the field. Here is their list given
under the title of “Claims for value of literature in second language teaching.” (2005:48):

- Affective arguments (pleasurable, motivating and personalizing);

- Cultural arguments (cultural knowledge, intercultural experience);

- Psycholinguistic arguments (‘focus on form’, discourse processing skills —
inferencing, processing of non-literal language, tolerance of ambiguity and others);

More miscellaneously:

- Expands vocabulary;

- Aids language acquisition in specified but general ways;

- ‘gives a feel for’ the language;

- Develops more fluent reading skills;

- Promotes interpretative and inferential skills;

- Contributes to cultural and intercultural understanding;

- Literary texts are supposedly particularly linguistically memorable;
- above all, literature is claimed to be pleasurable.

Research Questions:
This research aims to find answers to the following questions:

1- To what extent is literature integrated into language course books used in university preparatory
classes?
la.What is the rate of the units with literature in them to the total number of units in
language course books?
1b.What is the rate of pages with literature in them to the total number of pages in language
course books?

2- What is the distribution of types of literature (short story, novel, play, poem, auto/biography) in
language course books used in university preparatory classes?

3- What is the distribution of components of language (grammar, lexis and skills- reading writing,
listening and speaking) related to literature in language course books used in university preparatory

classes?

4- What is the distribution of male and female writers of literary texts in language course books used
in university preparatory classes?
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5- What is the distribution of the nationalities of the writers of literary texts in language course books
used in university preparatory classes?

6- What are the ways of integrating literature into language course books used in university
preparatory classes?

Scope of the Research

The universe of the study is the preparatory classes of universities in Turkey. Four state universities
and four private universities in Izmir and the course books they used in the academic year 2011-2012
were taken as the sample.

METHODOLOGY

In this descriptive research, all the books in these three sets were scanned for the use of literature in
them. The findings were classified according to the distribution of types of literature (short story,
novel, play, poem, auto/biography), the distribution of components of language (grammar, lexis and
skills- reading writing, listening and speaking), the distribution of male and female writers of literary
texts, the distribution of the nationalities of the writers of literary texts and the various ways literary
texts are integrated into course books. The results were shown in tables with percentages.

Data

Three different sets of the course books and workbooks (total 32 books) were taken as the data of the
research. These sets are Success Series by Pearson and Longman, Language Reader Series by
Pearson and Longman, and face2face Series by Cambridge.

ANALYSIS OF THE FINDINGS

Table 1: The rate of the units with literature in them to the total number of units

Course Books Total Number Number of Units with Rate
of Units Literature

Set A 156 50 333 %

Set B 120 36 30.0 %

Set C 116 35 30.2 %

Total 392 121 30.1 %

When the rate of units with literary texts in them to the total number of units is considered, it is found
out that there is almost no difference in the rates among the three sets. In one third of the units
literature is used in one way or another.

Table 2: The rate of pages with literature in them to the total number of pages

Course Books Total Total Number of Pages with Rate
Number of Pages Literature

Set A 1452 103 7.1 %

Set B 1424 74 5.1%

Set C 1244 64 5.1%

Total 4120 241 5.8 %

As it is seen, the rates are low and they vary between 5.8 and 7.1. The rate of pages with literary texts
in them to the total number of pages (5.1) is considerably lower than the rate of units with literary texts
in them to the total number of units (30.1).
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Table 3: The distribution of types of literature

Course books Short Story Novel Drama Poetry Biography Others
Set A 8 (7.2 %) 77(60.1 %) 15 (11.7%) 16 (12.5%) 4 (3.1%) 8 (7.2%)
Set B 1(0.8%) 82 (65 %) 14 (11.1%) 1 (0.8%) 6 (4.7%) 22 (17.4%)
Set C 4 (4.7 %) 45 (52.9 %) 11 (12.9%) 1 (1.1%) 4 (4.7%) 20(23.5%)
Total 13(3.8%) 204 (60.1%) 40 (11.7%) 18 (5.3%) 14 (4.1%) 50 (14.7%)

According to the findings, the novel is by far the type which is used or referred to most frequently; this
may be because the writers who write both novels and short stories are classified in novel group. Short
story, poetry and biography have similar lower rates. Drama’s relatively higher rate of frequency must
be due to the frequent references to Shakespeare in all three sets.

Table 4: The distribution of language components related to literature

E;):l::e Grammar Vocabulary Reading Writing Speaking Listening
Set A 32 (24.8%) 25 (19.3%) 38 (29.4%) 12 (9.3%) 12 (9.3%) 10 (7.7%)
Set B 19 (24.3%) 18 (23%) 14 (17.9%) 4 (5.1%) 14 (17.9%) 9 (11.5%)
Set C 32 (31%) 22 (21.3%) 26 (25.2%) 9 (8.7%) 6 (5.8%) 8 (7.7%)

Total 83 (26.7%) 65 (20.9%) 78 (25.1%) 25 (8%) 32 (10.3%) 27 (8.7%)

Among the components of language for which literature is used or referred, the highest rate belongs to
grammar; next comes reading and vocabulary. The lowest ones are writing and listening.

Table 5: The distribution of male and female writers

Course books Male Female
Set A 58 (79.4%) 15 (20.6%)
Set B 59 (84.2%) 11 (15.8%)
Set C 31 (75.6%) 10 (24.4%)
Total 148 (80.4%) 36 (19.6%)

The dominance of male writers over female ones is worth noting (80.4 to 19.6); unfortunately gender
inequality in almost all fields all over the world is also reflected to the use of literature in language
course books.

Table 6: The distribution of the nationalities of the writers

Course book British American Others
Set A 44 (60.2%) 21 (28.7%) 8 (10.9%)
Set B 31 (44.2%) 19 (27.1%) 20 (28.5%)
Set C 23 (56%) 11 (26.8%) 7 (17%)
Total 98 (53.2%) 51 (27.7%) 35 (19%)

The results display that more than half of the writers are British (53.29); 27.7 %  of them are
American and the rest are from different countries.

Table 7: The ways of integrating literature into language course books

Course books Set A Set B Set C Total
Full text 12 - 1 13 (3.3 %)
Extract 20 12 1 33 (8.3 %)
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Simplified forms 2 - - 2 (0.5 %)
Brief information 9 16 8 33 (8.3 %)
Short biographies 6 7 4 17 (4.3 %)
Cover page - 4 5 922 %)
Book review 3 7 12 (3 %)
Film version 5 3 2 10 (2.4 %)
Quotations 15 17 5 37 (9.1 %)
Photos 1 4 - 5(1.2 %)
References 69 68 59 195 (48.2 %)
Recommended readers 6 - 1 7 (1.7 %)
General information 1 5 13 19 (4.6 %)

In these three sets of course books, literature is integrated into the units in a rich variety of ways.
These can be listed as follows: Full texts, extracts, simplified forms, summaries, brief information
about the books, short biographies, cover pages, book reviews, film versions, quotations, photos of the
writers, references to the titles of the books, references to the names of writers, references to fictional
characters, recommended readers, and general information about literature.

The findings reveal that references make up 48.2 % of the use of literature in the course books; brief
information (8.3), quotations (9.1 %) and extracts (8.3 %) are noticeable in the list. All the rest have
rather lower rates.

DISCUSSION AND CONCLUSION

The results of the research show that literature is used in all the course books; the rates (30%-33.3%)
and the ways of using it vary slightly from book to book. The use of full texts and extracts is very rare
in the course books (3.3%); instead, there are frequent references to literature in various forms which
aim to increase learners’ literature awareness (48.2%). By making learners familiar with the names of
the writers and the titles of literary works, the course books arouse an interest to learn more about
them.

When the types of literature in the course books are considered, it is found out that novel has the
priority (60.1%). It is really surprising to see that poetry is neglected to a large extent (5.3%). In fact,
poetry is the easiest to integrate into the course books because of its brevity. In addition, a suitable
poem can be found related to any topic and at any level of difficulty, and it doesn’t take up much
room.

In some course books simplified texts are preferred to original ones with the logic that learners have a
sense of achievement at their own language levels where original texts might lead to hopelessness
because of the complexity of the language. This is a controversial issue because literature covers texts
at all levels; it is only a matter of making the right choice for each level. On the other hand, the use of
readers at the level of learners motivates them to read more and gives them the habit and joy of
reading. Some course books give the level of the readers- even recommend titles of readers- to be read
together with the course book. This way of using readers as supplementary materials is an introductory
step in initiating learners into language-rich world of literature.

Some course books allocate a whole unit to literature and use literature in all the activities and make
references to as many writers and works as possible in this unit whereas some course books prefer to
scatter literature into all the units in the book. Both ways are effective in their own ways; however
scattering literature seems to be more effective in increasing literature awareness.

The distribution of components of language related to literature use reveals that full texts, extracts, and
book reviews are generally used for reading, vocabulary and writing; references to literature are
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mainly in grammar parts; and speaking activities take part in pre and post activities for texts. When the
strong relation between poetry and the sounds and rhythms of language is considered, it is definitely a
pity not to use poetry more often in listening activities of course books.

The results of the distribution of the nationalities show that the writers of the course books were
careful enough to be comprehensive in their choices. It is quite logical that the British (53.2%) and
American (27.7%) writers hold higher percentages, as one of the purposes of using literature is to
familiarize learners with the culture of the language. However, it can’t be said the writers of the
course books showed the same care in the distribution of male and female writers. The preference of
male writers (80.4%) to female writers (19.6%) is quite obvious.

Another important point among the findings of the research is the fact that the names of the writers
and the titles of the works are sometimes ignored; that is, there are poems of which neither the title nor
the name of the poet is given; there are extracts from novels and short stories of which the titles and
the authors are not given. This, in a way, reflects the importance and respect given to literature;
therefore; the titles and the writers of literary texts should always be given. However, it should be
noted that in the references made to literature this isn’t necessary.

This study has some limitations. It covers the course books used in the preparatory classes of the
universities in Izmir. Further studies can be done to cover the course books at all levels of education
and in different parts of Turkey. In addition, this study covers the academic year 2010-2011. Course
books written in different decades can be scanned to trace the historical development of literature use
in them.

It can be concluded that in the course books published in the first decade of the second millennium
there is a tendency to integrate literature into language teaching mainly in the form of references to
increase learners’ awareness about literature. This is an important step in making use of the best
examples of language use for language learning; however, many more attempts are needed for more
use of literature in more refined and effective ways in language teaching course books.
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