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Abstract

Rapid technological advances in the late 20th century and early 21st century have enabled children to be reared in a multi-
stimulus environment that includes not only television but also computers, the Internet, cell phones, game consoles and so
on.The review of literature suggests that computers and the Internet penetrate into and become an indispensable part of
children’s lives at an early age. The aim of the present study is to identify levels, frequencies, durations and using types of
internet usage at 8 years old children based on gender variable. Sample consists of 13 second grade students (7 female, 6
male) from a government primary school at Buca, Izmir,Turkey who were selected by appropriate sampling and their 8 (6
female, 2 male) volunteer parents. The data were collected through semi-structured interviews. Face-to-face interviews were
conducted with the participants in reference to the overarching questions composed by the researcher.The data were subject
to descriptive analysis, a qualitative study approach. Results showed that males used internet more often and longer than
females and that this difference was more pronounced during holidays. Moreover, results showed that males mostly play
computer games and that females watch cartoons or play dressing-type games. In the study, it is identified that parents are
very happy about their children’s computer and internet use from young ages and that they define this issue as “catching up
technology” and “preparing for future”. Parents consider that it is more important that the child is using this technology than
how s/he is using it. Parental guidance about the duration and content of children’s computer and internet use can be provided
via media literate competency. Childhood period is an important period in terms of growing of individuals who are aware of
media literate.
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Introduction

The concept of childhood was perceived as something different from adulthood and admitted
into the literature for the first time in the 1600s, which was followed by particular emphasis placed on
child education. The 1800s witnessed a focus on physical health and functions of children rather than
their mental status. In the 1900s, it was agreed that it was necessary to prepare children for adulthood.
In today’s world, there is a consensus that it is adults who are responsible for bringing up children
(Gander & Gardier, 2001).Recent research reports that children are now valued as “individuals” and
emphasizes the importance of raising them in a way that will enable them to have self-confidence, to
adapt to society and to turn out to be creative individuals.

Rapid technological advances in the late 20th century and early 21st century have enabled
children to be reared in a multi-stimulus environment that includes not only television but also
computers, the Internet, cell phones, game consoles and so on. Macionis and Plummer (2006),calls the
new generation as “the net generation.” This new generation is born into and internalizes technology.
For many children, using new technology is as natural as breathing. The net generation has even
shadowed the wave of “baby boom”, which was characterized by a dramatic increase in birth rate.
Whereas today’s net generation represents 30% of the overall population, boomers account for 29% of
all people living on earth. The former is raised in a different climate than their parents, who were
brought up with television. Reared in an environment marked by computers, videogames and multi-
channel televisions, the new generation is at ease with all these instruments, listening to digital music
on the Internet, downloading them, playing online games, creating web pages, communicating through
e-mails, chatting on the Internet and sending instant messages (Tapscott, 1998).Studies have suggested
that the amount of time spent by children on the media is getting greater and greater each day.
According toLivingstone and Bovill (1999)those aged 6 to 17 in England spend five hours a day on
the media. Other two studies conducted in the U.S.A. (Roberts, Foehr, Rideout,& Brodie, 1999; 2003)
revealed that children and adolescents spend five and a half hours a day on the media. The Study on
the Use of the Internet and Family, which was carried out in Turkey, reported that eight out of ten
children with access to the Internet at home get connected to the Internet at least once a day and stay
connected for one to five hours (Kuzu et al, 2008).Similarly, another study (Bayir & Numanoglu,
2009) found that nearly one-third of Turkish students use their computer every single day and almost
all of them make use of the Internet spending an average time of two hours a day on it. Moreover,
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male students use the Internet more often than female ones.Arnas(2005), conducted a study in Adana,
Turkey, on the ways parents, children and adolescents use interactive communication devices. A
positive correlation was found between age and the amount of time spent by children and adolescents
on computers and the Internet.

Other research in the literature (Arnas, 2005; Arslan Cansever, 2010; Buckingham & Scanlon,
2003a, 2003b; Facer, Furlong, Furlong & Sutherlve, 2003; Kraut, Scherlis, Mukhopadhyay, Mannig &
Kiesler, 1996; Roberts, Foehr, Rideout & Brodie, 2003), suggests that most families purchase a
computer and Internet access to provide educational opportunities for their children at home, but it is
rather rare that they are used for this purpose.For instance, National Schools Foundation (2000) carried
out a study in the U.S.A on parents with children and adolescents aged 2 to 17 and 9 to 17. The study
revealed that girls use the Internet more often for e-mail and chatting purposes whereas boys use it for
entertainment and game-playing. Facer, Furlong, Furlong & Sutherlve (2003) and Roberts, Foehr,
Rideout & Brodie (2003) reported that children and adolescents use the Internet at home for playing
computer games, taking up hobbies or searching for information, and increasingly for instant
messaging and involvement in social network sites. Buckingham and Scanlon (2003a,
2003b),identified three types of computer-buyers: enthusiasts, resisters and followers. Those who are
enthusiasts strongly believe in the educational potential of computers. Although some of the
individuals in the group have little information about computers and find it hard to learn about this
new technology, they do not want their children to miss out on this technology. Those who are
resisters - some of the people in this group are quite wealthy- are unwilling as far as home computers
are concerned and do not allow them. Some believe that marketers in the computer industry blackmail
parents by exploiting their educational concerns for their children. Followers are between the first and
second groups. Although they have some second thoughts about computers, they perceive computers
as a device that everybody owns and find it sensible to have one.

The review of literature suggests that computers and the Internet penetrate into and become an
indispensable part of children’s lives at an early age. Therefore, it is quite hard to isolate students from
messages coming from computers and the Internet, which are called the new media. From a child’s
perspective, children should be enabled to gain an awareness of how to read these messages, how to
internalize them in their inner world, and how to select and assess them. Children can be enabled to
develop these abilities through media literacy education (Arslan Cansever, 2013). Media literacy is an
“individual’s ability to benefit from media channels and know how to use them; an ability toreceive,
perceive, internalize, elaborate, criticize and evaluate; and, to transfer messages from ‘traditional’
media(newspaper, magazine, radio, television etc.) and ‘new’ media (Internet, mobile phone, game
pad etc.) to othersthrough oral or written language (Aslan, Aslan & ArslanCansever, 2012, p.
47).Media literacy education is the process by which media is learnt and taught. Media literacy, on the
other hand, is an outcome that involves knowledge and skills the learner has mastered. It provides
young people with an opportunity to criticize, question and interpret the media that sneaks in their
lives. Rather than becoming simple consumers, individuals are enabled to develop the ability to create
their own media, thus transforming themselves into active participants (Buckigham, 2007).

The purpose of the present study is to identify in reference to the variable gender how often
and how long children aged 8 use the Internet and what they do on it. In accordance with the findings,
particular emphasis is placed on upbringing individuals that are media literate starting from primary
school.

Methodology

Participants

Sample consists of 13 second grade students (7 female, 6 male) from a government primary
school at Buca, Izmir,Turkey who were selected by appropriate sampling and their 8 (6 female, 2
male) volunteer parents.

Data Collection Instrument

The data were collected through semi-structured interviews. Face-to-face interviews were
conducted with the participants in reference to the overarching questions composed by the researcher.
The participants were addressed the following questions:
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1. Do you have a computer at home?
2. Do you have Internet access at home?
3. (If yes) How long have you been using the Internet?
How often do you use the Internet?
What is the amount of time you spend on the Internet?
4. For what purpose(s) do you use computers in your daily life?
Alternative Question: What do you do most on computers?
5. For what purpose(s) do you use the Internet in your daily life?
Alternative Question: What websites do you follow most on the Internet? Are these
sites determined by you or someone older than you?
The interviews with the parents were conducted in reference to the following questions:
1. For what purpose did you buy a computer and Internet access?
2. What is your opinion of your child’s using computers and the Internet?
-Positive?
-Negative?

Procedure

Certain precautions (alternative questions and tips, explaining misunderstood questions again)
were taken so that the children and their parents could express their opinions comfortably during the
interviews. The participants were assured that the interviews were in the form of conversations and
that there were no correct or wrong answers to the questions. In addition, they were explained why it
was important to record the interviews. In this way, informed consent was obtained from both the
children and their parents. The interviews took place between January 9 and 20, 2013. Each lasted for
25-35 minutes. They were conducted in a favorable environment (quite, at normal temperatures,
comfortable, etc.) for both the children and their parents. The process was administered by the
researcher in person.

Data Analysis

The data were subject to descriptive analysis, a qualitative study approach. The interviews were
recorded and transformed into transcripts by the researcher in person in order to avoid data loss and
not to miss any detail. The names of the children that participated in the study, as well as their
statements, were coded. Afterward, the data were read by the researcher four times (two times
incessantly and another two times intermittently) so that they could be grouped, interpreted and
discussed in accordance with the two main themes specified by the researcher. Since direct quotations
in descriptive analysis enable ideas to be reflected in a striking way (Yildirim & Simsek, 2011), data
interpretation often involved such quotations.

The qualitative data set obtained is presented in Table 1.

Data Data Material The time spent on transforming data Data set
Collection Source into transcripts (page)
Technique

Interviews Students 1 sound file 5 hours 9 pages
Interviews Parents 1 sound file 7 hours 12 pages

Table 1. The Qualitative Data Set

The sound files obtained as a result of the interviews with the participants were transformed into
separate transcripts for each participant, making them easier to be used in data analysis. The outcome
was a data set that consisted of 21 pages, on which the researcher worked for 12 hours. The stage was
followed by data analysis.

For validity purposes, direct quotations from individuals were included and an attempt was made
to draw conclusions accordingly. In order to ensure the internal validity, particular emphasis was
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placed on such key concepts of the study as children, computers, the Internet and media literacy and an
attempt was made to make sure that the questions to be used for the interviews were consistent with
those in the literature. As for the external validity, the characteristics of the students and the data
collection instrument were described in a detailed way. It can be argued that the findings of the present
study can be reproduced with samples that contain participants with similar characteristics in similar
school conditions. In addition, the methodology was explained in detail so as to further ensure the
external validity. The sound files, as well as the transcripts, were archived and stored. Prior to the
analysis, the data were read four times- two times incessantly and another two times intermittently,
which made the coding process easier. In order to further ensure the internal validity, the questions to
be included in the interviews were designed in a clear and comprehensible way.

Findings

The regponses by the students to the open-ended questions were grouped under two main
headings, namely “how long and how often children use computers and the Internet” and “the ways
children use computers and the Internet.” Since it was assumed that gender would play a role in the
participants’ use of computers and the Internet, an attempt was made to interpret the data with
consideration into this variable.

How Long and How Often Children Use Computers and the Internet?
All the participants reported that they had a “computer and Internet access” at home. Furthermore,

they used both computers and the Internet regardless of their gender. For instance,

F3':We have two computers at home. Both can connect to the Internet. Because one of them is
in my elder brother’s room, it kind of belongs to him. The other is a laptop, which my father
uses in the evening. I play on the computer until my father comes in the evening.

M1: We have only one computer at home and Internet access. I use the computer for surfing
the Internet.

F6: We have only one computer, too. Thus, we argue with my brother from time to time.
Although he is only 5, heis a computer freak. Whenever the computer is on, he will come and
want to watch his favorite videos.

MA4: I have been using the Internet since I was five; it is so interesting. When we moved to our
current home, we did not have Internet access for a while. I was so upset, but then it came
back, which made me happy.

Six female students reported that they used the Internet for an average time of one hour a day
during the academic year. Another female student stated that she used it for one and a half or two
hours a day. On the other hand, all the male students noted that they used the Internet for two hours a
day during the academic year. It is clear that there was a difference between male and female students
in the time they daily used the Internet during the academic year, with male students spending more
time on it when compared to female ones. Some of the male students seemed to identify computers
with the Internet. For instance,

MG6: I think a computer without the Internet is useless. If my parents stopped my Internet
access, I would not want the computer in my room.

'F3: F stands for female and 3 stands for the person number 3
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M2: What is the good of a computer without Internet access? Because my mother is a working
woman, there is nobody at home when I come home. I sit at the computer and do not get bored
thanks to the Internet. I not only do my homework but also spend some time. I quit it when my
mother returns home. This is sometimes longer than two hours.

Seeing that taking children’s behaviors only during the academic year into consideration will
not yield reliable results, it is necessary to focus on their use of the Internet at weekends, during the
mid-term breaks and summer holidays. From a child’s perspective, the holiday is a time period when
their school responsibilities are relieved and they feel freer. Whereas female students reported that
they used the Internet for two or two and a half hours during the holidays; male students spent three to
four hours on it. Especially male students reported that it was their mothers who determined how long
they could use the Internet and that they felt bad about it.

M3: My mother says that I can do anything that I want to during the holidays, but when it
comes to the Internet, she does not want me to spend too much time on it.

M4: I have the right to use the Internet two hours in the morning and another two hours in the
afternoon, but it is simply not enough...time runs out so fast. When I refuse to quit the Internet,
she gets angry and calls my father. The amount of time they give is not enough, what am [
supposed to do?

The amount of time spent on computers and the Internet gets increased during the holidays
regardless of gender. However, male students spend more time on computers and the Internet than
female ones during the holidays, as is the case during the academic year. A male parent states
significantly:

P-M1*:We have got a computer and Internet access at home because of my job-related duties.
We put the computer in our child’s room so that he can learn. But we removed it from his
room when he used it as if it was his toy. He loses control of himself when it is on. He totally
forgets about time. In summer, particularly, he will not leave it if we do not warn him to do so.

In general, parents are quite positive about their children’s spending time on computers and
the Internet. For example,

P-F5: I understand neither computers nor the Internet. Bu I wanted my child to learn about
them. He is the next generation; he should learn about everything and not turn out to be like
me.

P-F1: My daughters can use the computer blindfold. Of course, I made so much effort for this.
Because I did not know how to use it, I placed them in front of the computer and allowed them
to learn by trial and error. This takes time, but how else are they supposed to learn it? I do not
mind the time.

P-M2: Computers and the Internet are an opportunity for next generations to catch up with
technology. I think that they should learn it however they can. I had too much difficulty in my
working life just because I did not know how to use a computer. I do not want my son to have
the same difficulties.

P-F4: We bought a computer and Internet access so that our child could be better prepared
for the future. She is happy just as we are. In this way, she is right under our nose rather than
doing pointless things outside.

2P-M1, P stands for Parent, M stands for Male and 1 stands for the person number 1
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The ways Children Use Computers and the Internet

Some of the female students (f=3; 43,0%)reported that they used the computer for studying
and preparing their homework while others (f=2; 28,5%) stated that they watched cartoons on it. Some
(f= 2, % 28,5)said that they used it for playing baby dressing games. On the other hand, male students
used the computer and Internet mostly (f=3; 50,0%) for playing games and educational purposes(f=3;
50,0%). For instance,

M1: I use the Internet for doing research and playing with my friends.

F7: I use the computer for searching for information about my homework. The Internet has
any information. Our teacher likes my studies.

F2: [ like baby dressing games so much. My aunt showed them for the first time and I have
never quit ever since. Time runs out so quickly while I am playing these games.

MS5: I use the Internet for playing online games with my friends, it is exhilarating.
M3: Playing computer games makes me happy. I use the Internet mostly for playing games.

In the Turkish culture, conventional values and norms maintain their influences on the process
of socialization. A review of parents’ attitudes to child upbringing from past to present suggests that
girls are raised in a way that will make them more obedient, easy going and mild-mannered while boys
are reared more independently of their parents. The ways of upbringing shaped by gender
discrimination have an influence on children’s interests. Boys tend to be interested in fictional
computer games in which they can feel more independent. In contrast, girls have a tendency to play
such passive activities as baby dressing games. The way parents raise their children has an impact on
what purposes the latter use the Internet.

Parents provided divergent justifications for buying a computer and Internet access. For example,

P-F6: We decided to have a computer and Internet access at home so that my husband could
do job tracking at home. But now it is me and my children who use them more often. We
particularly encourage our children to use them. Anyway it is a good choice for their studying.
It is even my best assistant.

P-M2: Why did we buy the Internet access? For it is a must nowadays. If you ask how, they
are assigned homework at school and their teacher definitely asks them to do searching on the
Internet. It makes me happy that my child uses the Internet at home under my supervision
instead of having to go to an Internet cafe.

P-F2: We do not have much playground for children around where we live. I do not want my
child to play in the middle of the street with many cars around. The Internet is helpful in this
way. He is likely to stay in front of it for ages if I do not warn him to stop. It is better to have
him under my nose. In addition, knowing how to use a computer will always be helpful for him
in the future.

P-M1: The Internet is the best advantage of the global world; everything is just one click
away. Why would I deprive my child of this advantage...I am positive about it and support it
absolutely. I believe that technology will do no harm.

The parents whose ideas are listed above seem to be quite happy about having computers and the
Internet in their children’s life. Even though they report their dissatisfaction with their children’s
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spending too much time on computers and the Internet, they mostly emphasize the importance of
“catching up with technology” and “preparing them for the future.”

Discussion and Conclusion

The findings suggest that the variable “gender” is not effective in children’s use of computers
and the Internet, but it leads to a difference in what purposes they use them. Whereas female students
report using computers for searching for information about their homework, watching cartoons and
playing baby dressing games, male students mostly use it for playing games. This finding is supported
by several other studies in the literature (Arslan Cansever, 2010; National School Foundation, 2000).
Another finding is that male students spend more time on computers and the Internet when compared
to female ones during both the academic year and holidays. This finding is consistent with other
previous research (Arslan Cansever, 2010; Bayir & Numanoglu, 2009).

One interesting finding is that parents perceive their children’s using computers and the Internet as
“catching up with technology” and “preparing them for the future.” Some parents reported their
dissatisfaction with their children spending too much time on computers and the Internet and talked
about their attempts to put limits accordingly. Furthermore, it is because of educational purposes that
parents have a computer and Internet access at home, a finding which is supported by many other
studies (Arnas, 2005; Arslan Cansever, 2010; Buckingham & Scanlon, 2003a, 2003b; Facer, Furlong,
Furlong & Sutherlve, 2003; Kraut, Scherlis, Mukhopadhyay, Mannig & Kiesler, 1996; Roberts, Foehr,
Rideout & Brodie, 2003). However, it can be observed that they are rarely used for educational
purposes.

Childhood is a time period where many habits and attitudes start to get formed. It is clear that
computers and the Internet are occupying a greater and greater place in children’s world. They have
proved to be a technological game device especially for children with working parents in urban areas.
As with other traditional and new media channels, computers and the Internet may bring about serious
negative physiological, sociological and psychological consequences unless they are used consciously.
Therefore, it is essential that students should be trained starting from primary school in a way that will
enable them to be individuals that are selective and media literate and that can distinguish between
what is fiction and what is real and know how to use technological devices. In Turkey, the curriculum
for 7th and 8th grades includes a course on media literacy, which is a step in the right direction.
However, the course should be made compulsory starting from primary school, whose importance is
well-known, so that students can be trained to be individuals that are media literate.
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BILGISAYAR VE INTERNET COCUGUN YASAMINDA NEREDE?

Ozet

Problem Ciimlesi:20. ylzyilin sonu ile 21. yiizyilin baginda yasanan hizli teknolojik gelismeler,
cocuklarm televizyonun yani sira, bilgisayar, internet, cep telefonu, oyun konsollar1 vb. ¢ok uyaranl
bir ortamda yetigsmelerine olanak saglamistir. Macionis ve Plummer (2006), bu yeni kusagi “net
kusag1” olarak isimlendirmektedir. Bu kusak, teknoloji ile dogmakta ve onu 6ziimsemektedir. Pek ¢cok
cocuk igin, yeni teknolojiyi kullanmak nefes alip vermek kadar dogaldir.Bu kusak, televizyonla
yetisen kendi ebeveynlerinden farkli bir ¢cevrede yetismektedir. Bilgisayarlar, video oyunlar ve ¢ok
kanalli televizyonlarla yetisen yeni kusak tiim bu medya araglarin1 kolaylikla kullanabilmekte, internet
iizerinden dijital miizik dinleyip indirebilmekte, c¢evrimigi oyunlar oynayabilmekte, web sayfasi
yapabilmekte, e-mail yoluyla haberlesebilmekte, internet ilizerinden sohbet edebilmekte ve mesaj
gonderebilmektedir (Tapscott, 1998). Alanda yapilan pek ¢ok arasgtirma sonucu, bilgisayar ve
internetin kii¢lik yaslardan itibaren ¢cocuklarin yasamina girdigini ve yasamlarinin énemli bir parcasini
kapsadigin1 gostermektedir.

Calismanin Amaci: Bu arastirmada, 8 yasindaki ¢ocuklarin internet kullanim diizeyleri, sikligi, siiresi
ve internette neler yaptiklart cinsiyet farkliligi degiskenine gore belirlenmeye galigilmakta, ulagilan
sonuglar c¢ergevesinde ilkokul déneminden baslayarak medya okuryazari birey yetistirmenin énemi
vurgulanmaktadir.

Yéontem: Arastirmanin katilimeilarmi Izmir’in Buca ilgesinde bir devlet ilkokulunun ikinci smifinda
O0grenim goérmekte olan ve uygun oOrnekleme yoluyla secilen 13 6grenci (7 kiz, 6 erkek) ile bu
Ogrencilerin arastirmaya katilmay1 kabul eden 8 velisi (6kadin, 2 erkek)olusturmaktadir. Arastirmanin
verilerini toplamak amaciyla yari1 yapilandirilmis goriisme teknigi kullanilmistir. Caligmada
aragtirmaci tarafindan hazirlanan soru bagliklar1 dogrultusunda katilimcilarla bire bir goriigmeler
gergeklestirilmigtir. Arastirma verilerinin analizinde nitel aragtirma gelenegi i¢inde yer alan betimsel
analizden yararlanilmistir. Goriismelerden elde edilen ses kayitlari, veri kaybin1 6nlemek ve herhangi
bir detay1 gozden kagirmamak amaciyla bizzat arastirmacinin kendisi tarafindan bilgisayar ortaminda
metin haline getirilmistir. Goriismeye katilan ¢ocuklarin isim ve climleleri kodlandirilmigtir. Ardindan
veriler, aragtirmaci tarafindan dort kez (iki kez kesintisiz, iki kez aralikli) okunarak, planlanma
asamasinda aragtirmaci tarafindan belirlenen iki ana tema gz Oniinde bulundurularak gruplandirilmas,
yorumlanmis ve tartigilmistir.

Bulgular: Arastirmaya katilan ¢ocuklarin agik uclu sorulara verdikleri yanitlar, “cocuklarin bilgisayar
ve Interneti kullanma siireleri ve siklig1” ile “cocuklarmn bilgisayar ve Interneti kullanma bigimleri”
olmak lizere iki ana baglik altinda toplanmistir. Cocuklarin cinsiyetinin onlarin bilgisayar ve internet
kullanimlarina yansiyacagi disiiniildiiglinden veriler cinsiyet degiskeni géz oniinde bulundurularak
yorumlanmaya calisilmistir. Katilime1 ¢ocuklarin  tamami evlerinde “bilgisayar ve internet”
bulundugunu belirtmislerdir. Bununla birlikte cocuklar arasinda cinsiyet ayrimi olmaksizin gerek
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bilgisayarin gerekse internetin kullanildig1 belirlenmistir.Cocuklarin okul doneminde giinliik ortalama
internet kullanim siirelerine bakildiginda 6 kiz 6grenci ortalama 1 saat, 1 kiz 6grenci 1,5-2 saat; erkek
Ogrencilerin tamami ise 2 saat internet kullandiklarmi belirtmislerdir. Bulgular ¢ocuklarin okul
doneminde giinlilk ortalama internet kullanim siiresinin cinsiyete gore farklilastigini, erkek
ogrencilerin okul donemi iginde kizlara goére daha wuzun siire internet kullandiklarim
gostermistir.Cocuklarin internet kullanim durumlarini  belirlemede tek basina okul zamanini
degerlendirmek dogru bir sonu¢ vermeyeceginden hafta sonu, somestr ve yaz tatili gibi donemlerin de
sorgulanmasi  gerekmektedir. Tatil donemleri c¢ocuklar agisindan bakildiginda okuldaki
sorumluluklarinin azaldig1 ve daha 6zgiir hissedilen zaman dilimleridir. Calismada kiz ¢ocuklarin tatil
doneminde 2 saat ile 2,5 saat; erkek cocuklarin ise 3 saat ile 4 saat arasinda zaman gegirdikleri
belirlenmistir.Arastirma kapsamina alinan ¢ocuklarin bilgisayar ve internetle gegirdikleri zaman her
iki cinsiyet grubu icin de tatil donemlerinde artmaktadir. Ayrica erkek Ogrenciler okul doneminde
oldugu gibi tatil doneminde de kiz Ogrencilere gore bilgisayar ve internetle daha fazla zaman
gecirmektedirler. Arastirmaya katilan kiz 6grencilerin bir kismu bilgisayar1 okul ddevlerini arastirma ve
hazirlama, bir kismi ¢izgi film izleme, bir kismu ise kiyafet giydirme oyunu oynama igin
kullandiklarini belirtmistir. Erkekler ise bilgisayar ve interneti cogunlukla oyun oynama ve egitim
amactyla kullanmaktadirlar.

Sonu¢ ve Oneriler: Arastirma sonuglarma gore cocuklarin bilgisayar ve internet kullaniminda
“cinsiyet” degiskeni farklilik olusturmazken internet kullanim amacinda farklilik gostermektedir. Kiz
ogrenciler bilgisayar1 okul ddevlerini arastirmak, ¢izgi film izlemek, bebek giydirme oyunu oynamak
icin  kullandiklarim1  belirtirken  erkekler ise c¢ogunlukla oyun oynamak amaciyla
kullanmaktadir.Arastirmada ortaya ¢ikan bir diger sonug ise gerek okul gerekse tatil donemlerinde
erkek Ogrencilerin kizlara gore daha uzun siire bilgisayar ve internet kullanmalaridir.Arastirmada
ortaya ¢ikan ilging sonucglardan biri ise ebeveynlerin ¢ocuklariin bilgisayar ve internet kullanimini
onlarin “teknolojiyi yakalamasi1” ile “gelecege hazirlanmasi” olarak gormeleridir. Goriismelerde bazi
veliler ¢cocuklarinin uzun siire bilgisayar ve internet basinda kalmalarindan rahatsiz olduklarini dile
getirmis ve bu konuda siire sinirlamasi koymaya calistiklarini belirtmislerdir. Ayrica velilerin
evlerinde bilgisayar ve internet bulundurma amaglarinin pek ¢ok arastirmada oldugu gibi, ¢ocuklarina
egitimsel firsatlar sunmak oldugu belirlenmigtir. Ancak sonuglar bu konudaki kullanimin oldukca
siirlt oldugunu gostermektedir.

Cocukluk dénemi pek ¢ok konuda kazanilan aliskanlik ve tutumlarin temelini olusturmaktadir.
Bilgisayar ve internetin ¢ocuklarin diinyasinda giderek daha onemli bir yere gelmeye basladigi
goriilmektedir. Ozellikle kent yasaminda ebeveynleri calisan ¢ocuklar igin bilgisayar ve internet
teknolojik bir oyun araci haline gelmistir. Bilgisayar ve internet diger geleneksel ve yeni medya
araglarinda oldugu gibi bilingli bir bigimde kullanilmazsa gerek fizyolojik gerekse sosyolojik ve
psikolojik bakimdan ciddi olumsuz sonuglar dogurabilir. Bu noktada teknolojik araglari kullanmasini
bilen, secici davranan, fantezi ile gergek arasindakini ayirt edebilen medya okuryazari bireylerin
ilkokul doneminden itibaren yetistirilmesi olduk¢a 6nem kazanmaktadir. Tiirkiye’de ortaokullarda 7.
ve 8. smiflarda verilmeye baslanan medya okuryazarligi dersi énemli bir gelismedir. Ancak medya
okuryazarlig1 bilincinin olusmasinda ilkokul déneminin 6nemi goz 6niinde bulundurularak bu dersin
“zorunlu” olarak ilkokuldan itibaren verilmesi ¢ocuklarin bilingli birer “medya okuryazar1” olarak
yetismesi agisindan son derece gereklidir.
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