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OKUL ONCESIi OGRETMEN ADAYLARININ YARATICILIK
KAVRAMINA ILiSKIN ALGILARININ METAFOR ANALIZI
YOLUYLA INCELENMESI

REVIEW OF PRE-SCHOOL PROSPECTIVE TEACHERS’
UNDERSTANDING OF CREATIVITY CONCEPT BY USING
METAPHOR ANALYSIS

Yrd. Dog. Dr. Emel TOK
Pamukkale Universitesi Egitim Fakiiltesi
emeltk@gmail.com

OZET

Bu arastirmanin amaci okul 6ncesi dgretmen adaylarmin “yaraticilik” kavramina iliskin metaforlarinin incelenmesidir. Bu
amagla Ogretmen adaylarindan “Yaraticilik....gibidir.Ciinki...”ifadesini tamamlar1 istenmistir. Arastirmaya Pamukkale
Universitesi Egitim Fakiiltesi Okul Oncesi Egitimi Anabilimdalinda okuyan 2.simif ogretmen adaylari katilmistir.
Aragtirmada 130 Ogretmen adayinin metafor dokiimanlari incelenmistir. Yapilan 6n degerlendirmede gegerli olmayan
dokiimanlar cikarilarak toplam 102 dékiimanin analizi yapilmustir. Arastirmadan elde edilen veriler igerik analizi yontemi ile
analiz edilmistir. Analiz edilen metaforlar yaratict diistinmenin 6zellikleri, 6nemi ve yaratict kisinin 6zelliklerine dayali
bagliklar altinda toplanarak frekanslari alinmistir. Arastirmanin sonucunda 6gretmen adaylarinin en ¢ok yaratici diistinmenin
ozelliklerini iceren metaforlar tirettikleri goriilmustiir.

Anahtar kelimeler: okul dncesi 6gretmen adaylari, metafor analizi, yaratici diisiinme, okul 6ncesi egitimi

ABSTRACT

The aim of this study is to analyze pre-school prospective teachers’ the metaphors about the concept of “creativity”. To
achieve this aim, the prospective teachers were asked to complete these sentences: “Creativity is like... because...”.
Pamukkale University Education Faculty Pre-School Education Department 2™ Grade prospective teachers participated in
this study. In this study metaphor documents of 130 prospective teachers were analyzed. In pre-analysis invalid documents
were extracted and totally 102 documents were analyzed. The data gained from the research was analyzed with content
analysis technique. The analyzed metaphors were categorized based on the features and the importance of creative thinking
and the features of creative person and their frequency was noted. As a result of the study it was concluded that prospective
teachers wrote metaphors mostly about the features of creative thinking.

Keywords: pre-school prospective teachers, analysis of metaphor, creative thinking, preschool education.

GIRIS

Yaratict diistinme gliniimiizde edinilmesi gereken 6nemli becerilerden biridir. Cok hizli teknolojik
gelismelerin  yasandigit bu zamanda yaratici becerilerin uygulandigi birgok yenilik yasami
kolaylastirmaktadir. Yaraticilik toplumun gelisiminin yani sira bireysel gelisiminde 6nemli temel
taslarindan birisidir. Bu nedenle yaraticilik, egitim siireci icinde yer almasi gereken becerilerden
biridir. Egitim ortamlar i¢inde ¢ocuklarin yaratict becerilerini gelistiren ¢alismalara yer verilmesi
glinimiiz egitim programlarinin énemli bir temelini olusturmaktadir.

Egitimin ilk basamagi olan okul 6ncesi egitimde yaratici diisiinmenin gelistirilmesi okuldncesi egitim
ilkeleri i¢inde yer almaktadir (MEB,2012). Yaratici diisiinme ¢ocugun dogasinda vardir. Senemoglu
(2000) Piaget’nin bilissel gelisim basamaklarindan olan islem Oncesi donemde ¢ocugun sembolik
oyun Ozellikleri ile yaratici diisiinmeye yonelik becerilerini ortaya cikarttiklarini ifade eder. Sembolik
oyunda cocuklar hayal diinyalar1 ile ¢evrelerindeki nesnelere farkli 6zellikler vererek nesneleri var
olan ozellikleri disinda kullanirlar. Bu donemde ¢ocuklarin yaratici diisiinme becerilerini desteklemek
ve gelistirmek icin uygulanacak yontemler c¢ocuklarin bu alandaki becerilerini 6nemli o6lgiide
arttirmaktadir. Okul Oncesi egitimde ¢ocuklara yaratici diisiinme egitimi vermek kadar 6gretmenlere
yaratici diisiinmeye iligkin beceriler kazandirmak ve yaratict diislinmenin yasamlarindaki onemi ve
uygulamalar1 konusunda farkindalik gelistirmeleri de dnemlidir. Okul 6ncesi 6gretmenligi egitim
programinda “Yaraticilik ve Gelistirilmesi” ad1 altinda bir ders verilmekte bu dersin gercevesinde hem

Copyright © International Journal of New Trends in Arts, Sports &Science Education 1
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Ogretmen adaylarinin yaratici diisiinme becerileri gelistirilmekte hemde okul 6ncesi ¢cocuklara yonelik
etkinlikler hakkinda teorik ve uygulamali ¢calismalar yapilmaktadir.

Yaratic1 diigtinmeyi gelistiren uygulamalarda biri metafordur. Taylor (1984) metaforun anlatilmak
istenilen durumun, igerigin, nesnenin baska bir durumla iliskilendirilerek ifade edilmesi oldugunu
ifade eder. Bu sekilde yapilan metaforun tekrar kavramlastirma, farkli yonlerden gérmeyi saglama ve
bosluklart gérmeyi sagladigini belirtir. (Akt: Aslan ve Bayrake¢1,2006) Metaforda bir benzetim
sozkonusudur. Metafor yeni kategoriler arasindaki fikir gelisimini Onemli Jl¢lide destekler
(Weick,2003).

Metafor kullanimi diinyay1 kavramamiza yonelik olusan bir diisiince bicimidir (Morgan,1998;
Akt:Saban 2009). Kavramsal sistemimizin dogal iriiniidiir. Metafor; giinliikk yasantilar, gecmis
yagantilardan, toplumsal ve kiiltliirel unsurlardan etkilenmektedir. Metaforlar bireylere yeni
deneyimlere yonelik bir anlayis kazanmay1 saglar. Hayal giicii ve yaraticiliga dayalidir (Lakoff ve
Johnson,1980) .

Yukaridaki tanimlara bakildiginda metaforun yaratici diistinme becerileri icinde hayal diinyasinin
kullanilmasinin yanisira yaratici diistinmenin siireci iginde yer alan problemi, durumu tekrar ele alma
asamasinda problemin, durumun goriinmeyen eksik ozelliklerini, bosluklarimi tespit edici 6zelligi de
bulunmaktadir. Sternberg ve Grigorenko (2000)’a gore yaratict diisiinmenin gelistirilmesine iligkin bu
asama problemin tekrar tanimlanmasidir. Burada problem tekrar ele alinir, eksiklik ve bosluklar tespit
edilir. Bu sekilde probleme farkli yonden bakilmaya calisilir.

Lakoff ve Johnson (1980)’a metaforlar ¢cevremize iliskin neyi algiladigimizi, neyi disiindigiimiizii
iceren bir yapidir. Metaforlar bu c¢ergeve iginde olusturulur. Bu diisiinceden yola ¢ikarak “Yaraticilik
ve Gelistirilmesi” dersinin sonunda Ogrencilerin yaraticilik kavramina iligkin algilarimin tespit
edilmesinin dersin degerlendirilmesinde dnemli olabilecegi diisiiniilmiistiir. Saban(2009), Ogretmen
adaylarinin egitimle ilgili olgulara yonelik kisisel algilarimi belirlemede metaforlarin giiclii bir
arastirma araci olabilecegini ifade etmistir.

Ogretmenlerin egitiminde yaratici diisiinmenin bir parcasi olan metaforu kullanarak dgrencilerin
yaraticilik kavramina iliskin algilarinin tespit edilmesinin degerlendirilerek yaratict diisiinmeye
yonelik okul dncesi 6gretmen egitiminde neler yapilabilecegi konusunda bir goriis elde edebilecegi
distintilmiistiir.

Bu ¢alisgmanin amaci, okul 6ncesi 6gretmen adaylariin yaratict diislinme kavramina iligkin sahip
olduklar1 metaforlarin incelenmesidir.

Bu calismada su sorulara yanit aranmistir
1. Ogretmen adaylarinin yaraticilik kavramina iliskin sahip olduklar1 metaforlar nelerdir?
2. Bu metaforlar ortak 6zellikleri dogrultusunda hangi kavram kategorileri igindedir?

YONTEM

Arastirma Grubu

Arastirmaya okul Oncesi 6gretmenligi boliimii 2.sinif 6grencileri katilmistir. Bu 6grenciler “Yaraticilik
ve Gelistirilmesi” dersini almiglardir. Veriler 2012-2013 giiz doneminde toplanmigtir. Arastirmaya
toplam 130 okul 6ncesi 6gretmen aday1 katilmustir.

Verilerin Toplanmasi

Verilerin toplanmasinda arastirmaya katilan O6gretmen adaylarmmin yaraticilik kavramina iliskin
gelistirecekleri metaforu ifade etmelerini saglamak i¢in her 6grenciden “Yaraticilik....... gibidir.

Copyright © International Journal of New Trends in Arts, Sports &Science Education 2
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Ciinkii.....” ciimlesini tamamlamalar1 istenmistir. Ogrencilerin bu ifadelerine dayali ddkiimanlar
arastirmanin veri toplama araci olarak kullanilmustir.

Metafor arastirmalarinda “gibi” kavrami metaforun konusu ve kaynagi arasindaki iligskiye yonelik
cagrisim yapmak i¢in kullanilir. Ciinkii kavrami ise metaforlarina yonelik bir gerekcenin ifade
edilmesi igin istenir (Saban,2009).

Verilerin Analiz Edilmesi
Verilerin analiz edilmesinde nitel arastirma yontemlerinde icerik analizi teknigi kullanilmistir.
Verilerin analizi su agsamalardan olusmustur

1. Kodlama, Ayiklama ve Derleme asamasi:

Bu asamada ogrencilerin yazdigi metaforlar numaralandirilarak gegici bir siralama yapildi. Daha
sonra dgrencilerin yazilarinda metaforun belirtilip belirtilmedigi tespit edildi. Baz1 6grenciler metafor
yerine yaratici disiincenin 6zelliklerini ve yontemlerini ifade etmislerdir. Bazilar1 da metaforlarina
gerekce sunmamusglar daha farkli bir agiklama yapmuslardir. Bu gerekgelere dayali olarak 28 6gretmen
adayiin kagitlar elenmistir. Elde kalan veriler tekrar numaralandirilmigtir. Toplam 102 veri ile tekrar
diizenleme yapilmstir.

Bazi metaforlarin agiklamalar1 uzun oldugunda 6grencinin kendi ciimleleri temel alinarak metaforun
ilgili boyutlar1 dahil edildi.

2. Kategori Gelistirme asamasi

Burada 6grencilerin yaraticilik kavramma iliskin yazdigr metaforlar ortak o6zellikleri dogrultusunda
degerlendirilerek ortak basliklar altinda toplandi. Bu bagliklar yaratici diigiinmenin yasamdaki énemi,
ozellikleri, yaratici bireylerin 6zelliklerine dayali olarak olusturuldu.

Bu asamada metaforun konusu, kaynagi ve ikisi arasindaki iliskiler degerlendirilerek uygun kategoriye
yerlestirildi. olusturulan bu kategorilere iliskin ka¢ 6grencinin yanit verdigine yonelik frekanslar
belirlendi.

3.Gecerlik ve giivenirlik

Gegerlilik caligmalarinda, verilerin ayrintili olarak raporlanmasi, arastirmacinin sonuca nasil ulastigini
detayli belirtmesi Yildirim ve Simsek’e (2005) gore gegerlilik 6l¢iitleri arasinda yer almaktadir. Buna
gore aragtirmada verilerin nasil kategorilere doniistiiriildiigiine iliskin agiklamalar yapildi. Ayrica
derlenen metafor imgelerinin tiimiil bulgular kisminda belirtildi.

Giivenirlikle ilgili olarak olusturulan kategorilerin i¢inde metaforlarin yer alip almadigini incelemek
icin iki uzman goriisine bagvuruldu. Uzman goriisiinde olusturulan metaforlarin ham verileri, ortak
kategorileri ile ilgili verilerin iligkilendirilmesi istendi. Yapilan eslestirme ve kategorilendirme
islemleri karsilastirilarak gortis birligi ve goriis ayriligi sayilari elde edildi. Bu sayilarda Miles ve
Huberman’in (1994) ( Akt:Saban,2009) formiilii (Glivenirlik=goriis birligi/goriis birligi+goriis ayriligi)
kullanilarak hesaplandi. Bu durumda giivenirlik sayis1 %97 olarak elde edildi. Bu da giivenirlik
diizeyinin yiiksek oldugunu gosterdi.

BULGULAR
Arastirma sonuglaria bakildiginda 6gretmen adaylarinin yaraticilik kavramina iligkin yanitlari en gok
frekans alma durumlarina gore yaratici diisiinmenin Ozellikleri, 6nemi, yaratici kisi Ozellikleri
basliklar altinda olusturulmustur.
Kavramsal kategoriler:

2. Yaraticl diisiinmenin ozellikleri

Alsilmadik 6zgiin iiriinler olusturma (f=16) kategorisinde tek frekansa sahip; sairin kelime oyunu,
cocuk, yalan sdylemeyen insan, ayna, gokkusagi, miizik, beyinde ampul yanmasi, engin deniz,

Copyright © International Journal of New Trends in Arts, Sports &Science Education 3
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metafizik, hayal diinyasinda yeniden dogmak, uzaydan diinyaya atlamak, ¢ilginlik, giizellik, renk,
lego, dogum metaforlar iiretilmistir.

Ogrencilerin bu kategoriye iliskin ortak drnek ifadeleri

“Yaraticilik renk gibidir. Ciinkii renklerin karisimindan farkli bir renk olusur. Hem tek bagina bir renk
anlam ifade ederken birden fazla rengin karigimindan farkli bir ifade olusur

“Yaraticilik lego gibidir. Ciinkii farkli sekillerde legolar1 bir araya getirerek yeni sekiller yaratiriz”
“Yaraticilik dogum gibidir. Ciinkii her seferinde birbirine hi¢ benzemeyen essiz seyler ortaya ¢ikar..*.
“Yaraticilik insanin ¢izgi filmde oldugu gibi beyninde bir 151k yanmasi gibidir. Ciinkii orijinaldir. Ilgi
cekici, diistindiiriicii ve eglencelidir”

“Yaraticilik miizik gibidir. Ciinkii herkesin farkl ezgisidir”

“Yaraticilik, engin bir deniz gibidir.Ciinkii gelistik¢e gelisir ucu bucagi goriinmez kisiye gore ¢ok
farkli sonuglar verir.”

“Yaraticilik ¢ilginlik gibidir. Ciinkii olmadik seyler akla gelinip uygulanir”

Farkhhiklar1 bir araya getirme ve gelistirme (f=13) kategorisinde fidan (f=2), kartopu, gokkusagi,
teknoloji, boya, renk katma, bebek, aga¢, bilim, beyaz sa¢ teli, balon, kum saati metaforlar1 tek
frekansa sahiptir.

Ogrencilerin bu kategoriye iliskin ortak drnek ifadeleri

“Yaraticilik kartopu gibidir. Ciinkii farkli diisiincelerle katlana katlana biiyiir ve istenilen boyuta
ulagir. ....”

“Yaraticilik gokkusagi cergeveli pencere gibidir.Cilinkii yaraticilik hep olmayan duruma c¢evrede
gordiigiimiiz bir seye tek tip bir penceredenbakmak degil. Daha farkli bir gbzle bakmak degil
gormektir. Gokkusagindaki renkler gibi ¢esitlilik farklilik olusturmaktir.....”.

“Yaraticilik biiyliyen bir fidan gibidir. Ciinkii fidan suyla besledigimiz gibi yaratici fikirlerimizi de
yeni diisiincelerle besleyip gelistirirsek sonunda biiyiik degisimler olabilir”

“Yaraticilik bir boya gibidir. Ciinkii bir resmin boyanmig haliyle boyanmamig hali arasinda ¢ok fark
vardir. Bence boyanmasi ana bir renk katilmasi resmin zenginlestirir. Gorenlere daha giizel
goriinmesini saglar. bir konu hakkinda yaratic1 diisiinmek de uygulayacagimiz konuyu zenginlestirir.
Yoruma hayal etmeye acik hale getirir.”

Sonu olmayan (f=11) kategorisinde uzay (f=4), okyanus (f=2), sonsuz isareti (),sonsuz limit, evren,
engin deniz, gokylizli metaforlar1 tiretilmistir.

Ogrencilerin bu kategoriye iliskin ortak drnek ifadeleri:

“Yaraticilik matematikteki sonsuz isareti gibidir. Cilinkii yaraticilikta fikir iiretmenin farkli agilardan
bakabilmenin sinir1 yoktur”

“Yaraticilik uzay gibidir. Ciinkii sonu yoktur.”

“Yaraticilik evren gibidir. Ciinkii sonsuzdur tiikkenmez.

“Yaraticilik engin bir deniz gibidir. Ciinkii sonu gelmez, denizdeki kum taneleri kadar ¢ok olabilir.
“Yaraticilik gokyiizi gibidir. Ciinkii sinir1 yoktur, genistir.

Ozgiirce diisinme ve ifade etme (f=11) kategorisinde hamur (f=4), oyun (f=2), ozgiirliik,
Istanbul’un fethi, kus, kumdan kale, patlamis misir metaforlardir.

Ogrencilerin bu kategoriye iliskin ortak &rnek ifadeleri

“Yaraticilik denizdeki kumlardan kale yapmak gibidir. Cilinkii kullanacagimiz malzeme o kadar
coktur ki istedigimiz kadar kullanip istedigimiz sekli verebiliriz.”

“Yaraticilik kil hamuru gibidir. Ciinkii onu sekillendiren ellerinde binbir sekle girip her seyi
olusturabilir. Sinirsizdir.”

“Yaraticilik kus gibidir. Ciinkii diisiincelerimizi 6zgiirlestirir. Bize bagimsiz iiriinler yaratmamiz
saglar”
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“Yaraticilik 6zgiirliik gibidir. Ciinkii yaratici diisiince kurarken gercek hayatta karsimiza ¢ikabilecek
engeller yoktur. sorgulama, alay etme yoktur, sadece kendini ifade etme vardir”

Hayal giiciinii kullanma kategorisinde; {itopya, sihir, yemek yapma, masal metaforlar1 iiretilmistir.
Ogrencilerin bu kategoriye iliskin 6rnek ifadeleri

“Yaraticilik iitopya gibidir. Ciinkii orada hayali diinyaniz1 yaratiriz.

“Yaraticilik sihir gibidir. Ciinkii hayal giicimiizii kullanarak aklima aniden gelen fikirlerle degisik ve
ilging seyler ortaya cikarabiliyoruz.”

“Yaraticilik yemek yapmak gibidir. Ciinkii yemege tat verecek her seyi kendimiz belirler, hazirlarken
hayal giiclimiizii kesfederiz.”

Degisik ve farkh fikirler iiretme kategorisinde; riizgarin dniinde ucan balon, 3D gozlik, meyve,
insan metaforlari tiretilmistir.

Ogrencilerin bu kategoriye iliskin drnek ifadeleri

“Yaraticilik riizgarin 6niinde ugan balon gibidir. Ciinkii balonun riizgarin 6niinde ucarak degisik yone
gitmesi gibi fikirlerimizle degisik yerlere gideriz. Fikirlerimizle bir tugla ile 1ginlanip gelecege ya da
gecmise gidebiliriz.”

“Yaraticilik meyve beyin firtinasinin meyvesidir. Ciinkii her yonden diisiinmemizi sagliyor.”

Aniden ortaya cikmasi (ilham gelmesi) Ozelligini igeren fikir patlamasi, simsek, ates, bulut
metaforlari iretilmistir.
Ogrencilerin bu kategoriye iliskin drnek ifadeleri
“Yaraticilik simsek gibidir. Ciinkii bir anda gelir sonra da gider”
“Yaraticilik ates gibidir. Ciinkii hicbir sey yokken bir kivilcimla meydana gelebilir. Bazen kor olur
sonra birden tutusur. ....”

Bulus yapma kategorisinde; agac, mucitlik, metaforlari {iretilmistir.
Ogrencilerin bu kategoriye iliskin drnek ifadeleri

“Yaraticilik agag gibidir. Clinkii biiyiik buluslar kiictik yaratici bir fikirden meydana gelmistir. Ayni
bir tohum gibi. Bu yaraticiliin iistiine yeni fikirler katildik¢a agacimiz dallanir. Yeserir”

Bunun disinda tek frekansa sahip ; Sezgisel olmasimi ifade eden icinde sakli kalmis ¢ocugu ortaya
cikaran sihirli bir degnek metaforu,dikkat ¢ekici olmasini ifade eden yazilar1 yaymlanan insan gibidir,
iiretici 6zelligini ifade eden fabrika metaforlar iiretilmistir.

2.Yaratici diisiinmenin 6nemine iliskin metaforlar

Bu kategorideki yanitlar; yaratici diisiinmenin yasamsal Onemi, keyif kaynagi olmasi, yenilik
getirmesi, beyni gelistirmesi, yasamin i¢inde farkli duygular1 yansitmasi bagliklari altinda toplanmustir.
a.Yasamsal 6nemine iliskin metaforlar Su (f=4), Hayatin temeli, gokytizii, hayat, ilagtir.

Bu kategoriye ortak dzelliklere sahip drnek metaforlar sunlardir :

“Yaraticilik gokyiizii gibidir. Ciinkii gokylizii de diinyayr tamamen kaplar. Yaraticilikta yasami
tamamen kaplar.”

“Yaraticilik hayatimizin temeli gibidir.Ciinkii her zaman yaratici olmak lazim”

Yaraticilik suyun akisi gibidir. Cilinkii devamli bitmeyen tilkenmeyen ihtiya¢ gibidir

Yaraticilik su gibidir. Ciinkii yaraticilik olmadan diinya hep ayni tekdiize sikicit bir yer olur.
Yasamanin tadi kalmaz.”

“Yaraticilik su gibidir.Ciinkii gelismenin temel kaynagidir”

Yaraticilik ilag gibidir. Ciinkii yaratilan her yeni 6zellik teknoloji insanin kendisini iyi hissetmesini
saglar. Merakini uyandirir. Yasam enerjisini yiikseltir.”
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b. Keyif kayna@ olarak yaraticiliga iliskin metaforlar; Oyun (f=1), sevgi, cikolatadir.
Bu kategoriye ortak 6zelliklere sahip drnek metaforlar sunlardir :

“Yaraticilik oyun gibidir.Ciinkii oyundan hig¢ sikilmadigin gibi yaratmaktanda sikilmazsin”
“Yaraticik oyun gibidir. Ciinkil insanlar bir seyler bulma 6grenme ¢abasi iginde olurken eglenirler,
insanlara zevk verir.”

“Yaraticilik besiktas gibidir. Ciinkii bir sey olustururken aldigin zevki ancak besiktas maginda alirsin”
Diger metaforlar ve agiklamalar1 su sekildedir:

Yenilik getirme olarak metaforlar; Yeniden dogma, bitmeyen yolculuk, zaman.

Beyni gelistirme icerigine sahip metaforlar; zihin sporu, gelisim.

Bunun disinda kendini tamimay: ifade eden “zaman tiineli gibidir zamanla kendimizi tanimamizi
saglar”, diisiinmeye tesvik eden “Yaraticilik, hi¢ vazgegmeyen 6gretmendir. Ciink{i ¢ocugu siirekli
diisiinmeye, 6grenmeye tesvik eder” , Cesaret verici 0zelligi vurgulayan “Yaraticilik agk gibidir.
Ciinkii agk hayat buldugu bedene normalde yapamayacagi seyleri yapabilme cesareti verir.

Yasamn gelis gidisli duygularim yansitan “Yaraticilik riiya gibidir. Ciinkii giizel bir sey bulunca o
an hi¢ bitmesin istersiniz sanki giizel bir riiyadan uyanmak istemez. Kotii bir sey icat edince de riiya
kabusa doner. Keske o an hi¢ yaganmasaydi denir.”

3.Yaratici kisilik 6zelligi

Yaratici kisilik 6zelligini anlatan metaforlarda:

Kisinin icinde var olan potansiyeli (f=7) kategorisinde; hazine (f=2), akil, i¢i dolu hediye kutusu,
ikinci ben, ¢ocukluk, ayna metaforlari iiretilmistir.

Ogrencilerin bu kategoriye iliskin ortak drnek ifadeleri

“Yaraticilik her insanda bulunan bir hazine gibidir. Ciinkii cok degerlidir. Yeterki ortaya ¢ikarilmak
i¢in firsatlar taninsin.”

“Yaraticilik ikinci bendir. Ciinkiiinsanin i¢inde gizli koselerde bulunan ve kesfedilmeyi bekleyen bir
cevher gibidir.”

Bunlar disinda tek frekansli olan metaforlar; ¢aba gosterme 6zelligini vurgulayan kuyu, engellerin
olumsuz etkilerini ifade eden aga¢ metaforlari tiretilmistir.

Kavramsal kategorilere iliskin sonuglara bakildiginda Ogrencilerin yanitlarimin en fazla yaratic
diisiinmenin &zellikleri ¢ergevesinde olustugu goriilmiistiir.

TARTISMA VE ONERILER

Metaforlar bireylerin kendi yasam tecriibelerine bir anlam vermek i¢in kullandiklar biligsel bir aragtir
(Palmquist,2001;Akt: Aslan ve Bayrak¢1,2006). Ogrencilerin yaraticilik kavramina iliskin yanitlarma
bakildiginda ¢ogunlukla yaraticiligin 6zelliklerine yonelik metaforlar yaptiklari goriilmiistiir. Bu
ozellikler icinde c¢ogunlukla farkli diisiinme, Ozgiin fikir iiretme, siirekli gelistirmeye yonelik
kavramlar1 ifade eden metaforlart ifade etmislerdir. Treffinger, Scott, Roger gore (1983)’e gore
metafor yaraticiligin bilissel diizeyini temsil etmektedir. Bu diizey daha karmasik becerileri
icermektedir. Metaforlara dayali olarak &grencilerin yaraticiligin hangi yoniine agirhik verdiklerini
gormek miimkiindiir. Metaforlarin igerdigi kategorilerin frekanslarima bakildiginda yaraticiligin
cekirdegi olarak nitelendirilebilecek 6zgilinliik ve farklilik 6zelliklerini iceren metaforlar en yiliksek
frekansa sahiptir. Buradan yola ¢ikarak 6gretmen adaylarinin bahsedilen bu 6zelliklere iliskin kisisel
algilarinin daha gii¢lii oldugunu sdylemek miimkiin olabilir. Yaratici diisiinmenin 6zelliklerinden
sonra yaratict diisinmenin yasamdaki 6nemine iliskin metaforlarin frekansinin yiiksek oldugu
gorlilmektedir. Bundan sonra kisinin potansiyel giliciinii kullanmasi1 kategorisindeki metaforlarin
agirlikli oldugu goriilmiistiir.
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Yaraticilik kavramu kigisel 6zellikleri, siirecin iginde kullanilan becerileri, 6neminin fark edilmesi
yoniinden biitiinsel bir kavramdir. Ogrencilerin bu yonden farkindaliklarmin artarak yaratici
diistinmenin 6zelliklerine yonelik metaforlariin fazla oldugu g6z Oniinde bulundurulursa yaratici
diistinmeye yonelik gelisimlerine dersin katkis1 oldugu sdylenebilir. De Bono’(1992) nunda bahsettigi
gibi yaraticilikta bireyler bir model olusturmaktadirlar. Bu modelde yeni fikirleri bir araya toplayarak
farkli sistemleri (simdiki, gegmis yasantilar1), bilgileri bir biitiin haline getirirler. Bu biitiin insanin
psikolojik o6zelliklerinin yanisira zihinsel yapilarinda bir biitiin halinde ¢aligmasini kapsar. Bu
calismanin sonuglarina bakildiginda belirtilen agiklamalarla iliskili metafor ifadelerinin yer aldig
gorilmiistiir.

Ancak bir bagka nokta metafor analizlerinin sinirli olmasina iliskin goriislerdir (Moser, 2000) Perry ve
Cooper (2001)’a gore baz1 durumlarda metaforlar bir durumun sadece bir boliimiinii yansitabilirler. Bu
da yanlig anlamalara neden olabilmektedir (Akt: Aslan ve Bayrak¢1,2006). Metaforun belirtilen bu
smirliligi yaratict diisinmeye iliskin 6gretmen adaylarmin goriislerinde bir yonii degerlendirmeyi
saglamis olabilir yoniinde bir degerlendirme yapilabilir.

Ayrica arastirma sonucuna gore, Ogretmen adaylarmin yaratict kisilik Ozellikleri ve yaratict
diisinmenin Onemi, yaraticilik siireci, yaraticiligin uygulanmasi gibi yaraticilik kavramina yonelik
caligmalarin da ders icinde arttirilmasi gerekliligi goriilmiistiir. Lakoff ve Johnson (1980) metaforlarin
verilen kavrama iliskin yeni anlamlarin olusmasina dnemli destekler saglayacagini ifade eder. Bu
distinceden hareketle diisiik frekansa sahip olan yaratici kisisel Ozellikler ve yaratici diisiinmenin
yasamsal Onemine iligkin O0gretmen adaylarinin yeni metaforlar iretmesine tesvik edilmelidir.
Ogrenciler arasinda iiretilen metaforlarin kendi aralarinda paylasin yapilmalidir. Ayrica yaraticiligin
farkl1 6zelliklerini de igeren metaforlarin yaraticilik ve gelistirilmesi dersinde sunulmasi 6grencileri
yaratic1 diisiinme becerilerini gelistirebilir.
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OZET

Bu ¢aligmanin amaci Dokuz Eyliil Universitesi {lkdgretim Matematik Ogretmenligi Boliimii dordiincii siif 6grencilerinin
ogretmenlik meslegine yonelik algt ve umutsuzluk diizeyleri arasindaki iliskiyi ve bu degerlendirmelerin bagli oldugu
faktorleri incelemektir. Arastirma, 2012-2013 ogretim yilinda Buca Egitim. Fakiiltesi Tlkogretim Matematik Ogretmenligi
Bolimii’nde dordiincii sinifa devam eden 178 dgrenci ile gerceklestirilmistir. Bu arastirma kapsaminda “Beck Umutsuzluk
Olgegi” ve “Ogretmenlik Meslegine Yénelik Algi Olgegi” kullamilmistir, arastirmanin yontemi iliskisel(baglantisal)
yontemdir. Aragtirmanin bulgularii ¢oziimlemek igin t-testi, tek yonlii varyans analiziANOVA) , Cronbach alfa katsayisi,
Pearson korelasyon katsayisi, Sperman korelasyon katsayisi,Man-Whitney U testi , Kruskal Wallis testi frekans ve ortalama
verileri kullanilmustir. Arastirmanin sonuglarina gore, Ogrencilerin dgretmenlik meslegine yonelik algi ve umutsuzluk
diizeyleri arasinda negatif yonde, anlamli bir iliski oldugu saptanmistir. Ogretmenlik meslegine yonelik algi ve umutsuzluk
diizeyleri gelir diizeyi, ikamet yeri, anne-baba egitim diizeyleri degiskenleri acisindan anlamli bir farklilik géstermezken;
meslegi segme nedeni degiskenleri ile aralarinda anlaml bir iliski-oldugu sonucuna ulagilmistir. Cinsiyet degiskeni ile sadece
umutsuzluk diizeyi arasinda anlaml bir iliski‘oldugu goriilmiistiir.

Anahtar Kelimeler: 6gretmenlik meslegine yonelik algi, umutsuzluk diizeyi, alg

ABSTRACT

The aim of this study is to examine relations between perception of teaching profession and hopelessness levels of Dokuz
Eyliil University,Buca Education Faculty, Primary Education Mathematics Teaching Department, fourth grade students in
respect to teaching occupation as well as the factors related to those assessment. Research was implemented on 178 students.
“Beck Hopelessness Scale” and “Scale for Perception of Teaching Profession Scale” shall be used in this study and the
research method is relational research. T-test, One-Way Analysis of Variance ,Cronbach Alpha Coefficient, Pearson
Correlation Coefficient, Sperman Correlation Coefficient,Man-Whitney U Test , Kruskal Wallis Test frequency and medium
data are used in order to analyze research findings. According to research results, it is found out that there is a negative,
meaningful relation between perception of teaching profession and hopelessness level. Perception of teaching profession and
hopelessness levels do not indicate any difference in terms of income level, district of residence, parent education levels
variants; whereas there is a meaningful relation between perception of teaching profession and hopelessness levels and
choice of occupation and there is.a meaningful relation between only hoplessnes levels towards sex.

Keywords: Perception Of Teaching Profession, Hopelessness Level, Perception

GIRIS

Hizli gelisim ve degisimlerin yasandigi ¢agimizda, tiim diinyanin ortak ve miithim amaci; bu degisim
stireclerine uyum saglayabilecek nitelikte bireyler yetistirmektir (Kuran, 2002:253). Cagimiz
gelismelerine ayak uydurabilecek donanimda bireylerin yetismesi konusunda en 6nemli gorevlerden
biri dgretmenlere diismektedir. Bu dogrultuda yapilan farkli arastirmalar; 6gretmen davraniglarmin
ogrenciler lizerinde bliylik bir etkiye sahip oldugunu; degisik kisilik 6zelliklerine sahip 6gretmenlerin,
ogrencilerini de degisik bigimlerde etkilediklerini ortaya ¢ikarmistir (Kiiciikahmet 1976 ; Varis 1988 ).
Ogretmenlik meslegi ile i¢ ige gegmis, bu meslegi icra etmekten gurur duyan, mesleki etige sahip
ogretmenler, meslegin gerektirdigi temel nitelikleri de {izerinde tasiyan 6gretmenlerdir. Meslekle ilgili
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olumlu algilar, bu vasiflarin varligini belirtirken, tam tersi olan olumsuz algilar da bu niteliklerden
yoksunlugu ortaya koyabilir (Sisman ve Acat, 2003; Saracaloglu, Bozkurt, Serin ve Serin, 2004).
Biitiin bu ag¢iklamalar dahilinde 6gretmen adaylariin mesleki algilarinin ve umutsuzluk diizeylerinin
bilinmesi ve gerektigi dlgilide iyilestirilmesi gerekmektedir. Bu iyilestirme ise ancak mevcut sebeplerin
bilinerek olumlu yonde diizenlemelerin yapilmasi ile gerceklestirilebilir.

Meslege Yonelik Algi

Algilama, bireyin ge¢mis yasantisindan ve uyaricinin (bilginin) var oldugu ortamdan etkilenmektedir.
Algilamay etkileyen diger bir faktér ise, uyaricinin nasil sunuldugudur (Oztiirk ve Kisag, 2006 : 290-
291). Egitim alaninda Ogretmenlerin 6z algilamalariyla ilgili yapilan arastirmalar incelendiginde;
Ogretmen 6z algilamalarinin istenen diizeyde olmasinin, onlarin akademik basari, performans, 6gretim
siirecinde karsilagtigi sorunlara karsi dayanma giicii verdigini ve &gretim metotlar1 tizerinde etkili
oldugunu gostermektedir (Tschannen-Moran & Hoy, 2001). Ogretmenlerin 6z algilamasi, grenme-
Ogretme siireglerinde, Ggrencilerinin kapasitelerini etkileyebileceklerine dair inanglardir ve basgka
hicbir d6gretmen Ozelligi 6grenci basarisit ile bu kadar tutarli bir gliski, sergilememektedir( Bikmaz
,2004: s.1°deki alint1).

Umutsuzluk Diizeyi

Umutsuzluk kavrami, olumsuz duygu halini,olumsuz sonuclar1 ve garesizlik beklentilerini ifade eder
(Derebas1, 1996: 3-5). Ulkemizde 6gretmenlerin ekonomik ve sosyal statii gibi boyutlarda yasadig
sorunlarm, bu meslegi icra eden bireylerin gelecege dair bakis agisin1 ve meslekle ilgili duygularimi
olumsuz yonde etkiledigi goriillmektedir. (Ceyhan, 2004: 98 ).

Arastirmanmin Amaci ve Onemi

Meslege yonelik algilar, mesleki yeterlilik algilarint ve meslekteki basarilar1 etkileyen bir husustur.
Nitekim bazi arastirma sonuglar1 da bunu dogrulamaktadir (Askar ve Erden, 1987; Terzi ve Tezci
2007: s.595° deki alinti ). Bugalismanin amaci da agiklamalara paralel olarak, Dokuz Eyliil
Universitesi Egitim Fakiiltesi [lkégretim Matématik Ogretmenligi Boliimii  dérdiincii  sinif
ogrencilerinin 6gretmenlik meslegine yonelik algi ve umutsuzluk diizeyleri arasindaki iliskiyi ve
bunlarin bagl oldugu faktorleri incelemektir. Ogretmen adaylarmin 6gretmenlik meslegine yonelik
algi ve umutsuzluk diizeyleri arasindaki iliskilerin arastirilmasinin, 6gretmen adaylarinda istendik
davranislar gelistirmek ve bunun olumlu yansimalarimi 6grencilerde gérmek agisindan oldukga faydali
olacagi diisiiniilmektedir. Ayn1 zamanda. 6gretmen adaylarmin meslege yonelik algi ve umutsuzluk
diizeylerinin bagli oldugu faktdrlerin incelenmesi, mesleki degerlendirmenin daha kapsamli yapilmasi
bakimindan 6nem tasimaktadir.

Arastirmanin problem ciimlesi ; “Dokuz Eyliil Universitesi Egitim Fakiiltesi Ilkdgretim Matematik
Ogretmenligi Boliimii’'nde okuyan son siif 6grencilerinin 6gretmenlik meslegi ile ilgili meslege
yonelik algi ve umutsuzluk diizeyleri arasindaki iliski nedir ve bu degerlendirmenin bagli oldugu
faktorler nelerdir?”olarak belirlenmistir.

Alt Problemler

1. Ogretmen adaylarmin dgretmenlige iliskin algilar1 ve umutsuzluk diizeyleri arasinda istatistiksel
acidan anlamli bir iligki var midir?

2. Ogretmen adaylarinin &gretmenlige iliskin algi ve umutsuzluk diizeyleri cinsiyetlerine gére
farklilagmakta midir?

3.0gretmen adaylarmin ekonomik diizeyi ile dgretmenlige iliskin algi ve umutsuzluk diizeyleri
arasinda istatistiksel agidan anlaml bir iligki var midir?

4. Ogretmen adaylarmin ikamet yeri ile dgretmenlige iliskin alg1 ve umutsuzluk diizeyleri arasinda
istatistiksel agidan anlamli bir iligki var midir?

5. Ogretmen adaylarinin meslegi segme nedenleri ile 6gretmenlige iliskin algi ve umutsuzluk diizeyleri
arasinda istatistiksel agidan anlamli bir iligki var midir?

6. Ogretmen adaylarmin anne egitim diizeyleri ile 6gretmenlige iliskin alg1 ve umutsuzluk diizeyleri
arasinda istatistiksel agidan anlamli bir iligki var midir?
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7. Ogretmen adaylarmin baba egitim diizeyleri ile 6gretmenlige iliskin alg1 ve umutsuzluk diizeyleri
arasinda istatistiksel agidan anlamli bir iliski var midir?

YONTEM

Arastirma Modeli

Bu arastirma, Dokuz Eyliil Universitesi ilkogretim Matematik Ogretmenligi doérdiincii simf
ogrencilerinin 6gretmenlik meslegine yonelik algi ve umutsuzluk diizeyleri arasindaki iliski ve
bunlarin bagh oldugu faktorleri incelemek iizere kullanilan nicel arastirma desenlerinden tarama
modelinde iliskisel (baglantisal)bir ¢alismadir.

Cahsma Grubu

Aragtirmanin ¢alisma gurubunun 2012-2013 &gretim yilinda Izmir ili Dokuz Eyliil Universitesi, Buca
Egitim Fakiiltesi, Ilkogretim Anabilim Dali, ilkdgretim Matematik Ogretmenliginde 6grenim gdren
lisans Ogrencileri olusturmaktadir. Arastirmada 184 kisiye ulasilmis, 6 0Ogrencinin verileri
degerlendirme dis1 birakilarak 178 6grencinin verileri incelenmistir.

Veri Toplama Araclari

Bu arastirmada “Beck Umutsuzluk Olgegi” ,“Ogretmenlik Meslegine Yénelik: Algi Olgegi” ve
“Kisisel Bilgi Formu” kullanilmustir.

Ogretmenlik Meslegine Yonelik Algi Olgegi

Sisman ve Acat(2003) tarafindan hazirlanan gecerlik ve giivenirlik calismasi yapilmis“Ogretmenlik
Meslegine Yonelik Algi Olgegi” kullanilmustir. Olgegin Cronbach <alfa katsayr 0.83 olarak
hesaplanmistir. Ogretmenligin sosyal statiisiine iliskin 8, etik yoniine iliskin 8, alan bilgisine yonelik
8, mesleki formasyona iliskin 7 ve 6gretmen adaylarmmin yeterliligine iliskin 6 soru bulunmaktadir.
Olgekte her bir sorunun karsisia ‘biitiiniiyle katiliyorum - hi¢ katilmiyorum” ifadeleri arasinda yer
alan degerlendirmelerin  bulundugu besli ‘likert tipi bir 0Olgek verilmistir (Sisman ve
Acat,2003).0lgekteki minimum puan 38, maksimum puan 190 dir. Alg1 Slgeginin giris kismindaki
ogrenci bilgileri kisminda diizenlemeler ve * giincellemeler yapilmistir, algi ifadeleri ise
degistirilmemistir.

Beck Umutsuzluk Olcegi

Beck Umutsuzluk Olgegi ile bireyin gelecege yonelik karamsarlik derecesini belirlemek
amaglanmaktadir. Sorulara evet-hayir seklinde cevap verilmekte ve 6lgek sonuglar1 negatif beklentileri
yansitmaktadir. Minimum puan 0, maksimum puan 20’ dir. Almman puanlar yiiksek oldugunda
bireydeki umutsuzlugun yiiksek oldugu varsayilir (Korap, 2000, s.39). Ulkemizde 6lcek iizerindeki ilk
calisma Seber tarafindan 1991 yilinda yapilmustir. Olgegin giivenirligi icin saptanan Cronbach Alpha
katsayisinin 0,86, Pearson.momentler ¢arpimu korelasyonu ile hesaplanan giivenirlik katsayisi 0.737
olarak ileri derecede anlamli (p<0.001) bulunmustur.

Verilerin Coziimlenmesi

Ogrencilerin “Beck<Umutsuzluk Olgegi” ve “Ogretmenlik Meslegine Yonelik Algr Olgegi” ne
verdikleri cevaplamalar dogrultusunda gerekli puanlamalar yapilmis ve bir veri tabam
olusturulmustur. Ogretmen adaylarindan elde edilen veriler, paket program SPSS 15.0 (Statistical
Package for Social Sciences) yardimi ile ¢oziimlenmistir.

Arastirmada toplanan veriler, arastirma amaglari dogrultusunda betimsel ve iliskisel istatistiki
islemlere tabi tutulmustur. Arastirmanin bulgularini ¢éziimlemek i¢in normal dagilima uygun verilerde
t-testi, tek yonlii varyans analizi (ANOVA) ,Cronbach alfa katsayisi, Pearson korelasyon katsayisi;
normal dagilim gdstermeyen verilerde Sperman korelasyon katsayisi,Man-Whitney U testi , Kruskal
Wallis testi kullamlmustir. Kullanilan 6lgeklerden Beck Umutsuzluk Olgegi sonuglari normal dagilim
gostermemektedir.
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BULGULAR

Birinci Alt Probleme fliskin Bulgular ve Yorumlar

Bu arastirmanin birinci alt problemi olarak , “ilkdgretim Matematik Ogretmenligi dordiincii simif
ogrencilerinin O6gretmenlige iliskin algilar1 ve umutsuzluk diizeyleri arasinda istatistiksel agidan
anlaml bir iligki var midir?”” sorusuna yanit arandi.

Tablo 1. Meslege yonelik Algi Olgeginden Alman Puanlarla Beck Umutsuzluk Olgegi’nden Alinan
Puanlar Arasindaki iliskiyi Belirlemek Uzere Yapilan Spearman'm Siralama Korelasyon Katsayisi
Analizi Sonuglari

Meslege Umutsuzluk
Yonelik Diizeyi
Algi
Meslege Yonelik Algi Spearman Korelasyon Katsayisi 1 -0,288
P 0,000
N 178 178
Umutsuzluk Diizeyi Spearman Korelasyon Katsayisi -0,288 1
P 0,000
N 178 178

[Ikdgretim matematik 6gretmenligi son simif dgrencilerinin meslege..yonelik algt ve umutsuzluk
diizeyleri puanlar1 arasinda orta diizeyde, negatif yonde ve anlamli bir iligki oldugu goriillmektedir [r=-
0,288; P<0,05]. Buna gore 6gretmenlik meslegine yonelik olumlu algis1 olan 6grencilerin, umutsuzluk
diizeylerinin diisiik oldugu sdylenebilir.

Ikinci Alt Probleme iliskin Bulgular ve Yorumlar

Bu arastirmanin ikinci alt problemi olarak , “Ilkdgretim Matematik Ogretmenligi dérdiincii smif
Ogrencilerinin  dgretmenlik meslegine iliskin algi ve umutsuzluk diizeyleri cinsiyetlerine gore
farklilasmakta midir?” sorusuna yanit arandi.

Tablo 2. Ogrencilerin ¢cinsiyete gore algi dlgeginden aldiklar1 puanlarin t testine gére ortalamalari ve
standart sapmalar1

Cinsiyet N Ortalama Standart Sapma p
Erkek 120 133,2500 15,22561 0,297
Kadn 58 133,2500 17,85534

Arastirmaya katilan 120 erkek 6grencinin ,“Ogretmenlik Meslegine Yénelik Algi Olgegi”nden aldig1
puan ortalamasi ( X=133,25); arastirmaya katilan 58 kadmn &grencinin puan ortalamasindan (
X=130,5517) yiiksek ¢cikmigtir. “p” degeri anlamlilik diizeyinin (0,297); 0,05 degerinden biiyiik olmasi
ogretmenlik meslegine yonelik algi ve cinsiyet arasinda anlamli bir iliski olmadigini géstermektedir.

Tablo 3. Ogrencilerin Cinsiyete Gore Beck Umutsuzluk Olgeginden Aldiklar1 Puanlarin Mann-
Whitney U Testi Gore Degerleri

Grup N Sira Ortalamasi Sira Toplam U p
Erkek 120 84,00 10080,50 2820,5 0,040
Kadin 58 100,87 5850,50

Arastirmaya katilan 120 erkek dgrencinin , “Beck Umutsuzluk Olgegi’nden aldig1 puan ortalamast;
arastirmaya katilan 58 kadin 6grencinin puan ortalamasindan daha az ¢ikmistir. “p” degeri anlamlilik
diizeyinin (0,040); 0,05 degerinden kiiglik olmas1 umutsuzluk diizeyi ve cinsiyet arasinda anlamli bir
iliski oldugunu gostermektedir.
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Uciincii Alt Probleme iliskin Bulgular ve Yorumlar

Bu aragtirmanin {i¢iincii alt problemi olarak , “ilkdgretim Matematik Ogretmenligi dordiincii simif
ogrencilerinin ekonomik diizeyi ile mesleki algi ve umutsuzluk diizeyleri arasinda istatistiksel agidan
anlaml bir iligki var midir?”’sorusuna yanit arandi.

Tablo 4. Ogrencilerin ekonomik diizeylerine gére meslege yonelik alg1 dlgegi ortalamalar: ve standart
sapmalari

Gelir Diizeyi N Ortalama Standart Sapma
1000 TL altinda 24 136,8750 10,33909
1000 TL —2500 TL 98 131,1327 16,73298
2500 TL —4000 TL 38 134,0263 15,65936
4000 TL — 5000 TL 10 127,7000 23,43336
5000 TL tizeri 8 132,0000 14,39246
Toplam 170 132,3708 16,12864

Tablo 5. Ogrencilerin meslege yonelik alg1 dlgegi ve ekonomik diizeyleri arasindaki iliskiyi gosteren
tek yonlii varyans (anova) analizi sonuglari

Varyansin kaynagi Kareler Serbestlik Kareler F P
toplanm derecesi ortalamasi

Gruplar aras1 960,554 4 240,138 0,921 0,453

Gruplar igi 45082,974 173 260,595

Toplam 46043,528 177

Tablolar incelendiginde arastirmaya katilan, gelir diizeyi 1000 TL’nin altinda olan 24
ogrencinin,“Ogretmenlik Meslegine Yonelik-Alg1 Olgegi”nden aldig1 puan ortalamasi ( X =136,8750);
aragtirmaya katilan gelir diizeyi 5000 TL’nin iizerinde olan 8 6grencinin puan ortalamasindan (
X=132,00) daha fazla ¢ikmistir. “p” degeri anlamlilik diizeyinin(0,302); 0,05 degerinden biiyiik
olmas1 6gretmenlik meslegine yonelik algi ve gelir diizeyi arasinda anlamli bir iliski olmadigim
gostermektedir.

Tablo 6. Ogrencilerin ekonomik diizeylerine gore Beck umutsuzluk élgegi ortalamalari ve standart
sapmalar1

Gelir Diizeyi N Ortalama Standart Sapma
1000 TL altinda 24 4,7500 3,99184
1000 TL - 2500 TE 98 4,8776 3,99553
2500 TL —4000 TL 38 4,2895 4,55541
4000 TL — 5000 TL 10 6,9000 5,83952
5000 TL tizeri 8 7,0000 4,98569
Toplam 170 4,9438 4,28731

Tablo 7. Ogrencilerin Beck umutsuzluk 6lgegi ve ekonomik diizeyleri arasindaki iliskiyi gdsteren
Kruskal-Wallis H analizi sonuglari

Gelir Diizeyi N Sira Ort. SD ;8 p
1000 TL altinda 24 88,79

1000 TL — 2500 TL 98 90,58 4 4,381 0,357
2500 TL — 4000 TL 38 78,33

4000 TL — 5000 TL 10 104,10

5000 TL {izeri 8 113,25

Tablolar incelendiginde arastirmaya katilan, gelir diizeyi 1000 TL’nin altinda olan 24 6grencinin ,
“Beck Umutsuzluk Olcegi”nden aldig1 puan ortalamasi ( X =4,7500); arastirmaya katilan gelir diizeyi
5000 TL’nin iizerinde olan 8 &grencinin puan ortalamasindan (X =7,0000) daha az ¢ikmustir. “p”
degeri anlamlilik diizeyinin (0,357); 0,05 degerinden biiyiilk olmast umutsuzluk ve gelir diizeyi
arasinda anlamli bir iligski olmadigini gostermektedir.
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Dérdiincii Alt Probleme iliskin Bulgular ve Yorumlar

Bu arastirmanin dérdiincii alt problemi olarak , “ilkdgretim Matematik Ogretmenligi dérdiincii simif
Ogrencilerinin ikamet yeri ile mesleki algi ve umutsuzluk diizeyleri arasinda istatistiksel agidan
anlaml bir iligki var midir?”” sorusuna yanit arandi.

Tablo 8.Ogrencilerin ikamet Yelerine Gére Meslege Yonelik Algi Olgegi Ortalamalar1 ve Standart

Sapmalari

Ikamet Yeri N Ortalama Standart Sapma
1l Merkezi 70 130,3857 16,94346

Ilge Merkezi 88 134,5000 16,01795

Koy 20 129,9500 12,81642
Toplam 178 132,3708 16,12864

Tablo 9. Ogrencilerin meslege yonelik alg: diizeyi ve ikamet yerleri arasimdaki iliskiyi gosteren tek
yOnlii varyans( anova) analizi sonuglari

Varyansin kaynagi Kareler Serbestlik Kareler F P
toplamm derecesi ortalamasi
Gruplar arasi 791,992 2 395,996 1,531 0,219
Gruplar igi 45251,536 175 258,580
Toplam 46043,528 177

Tablolar incelendiginde arastirmaya katilan , il merkezinde ikamet eden 70 6grencinin , “Ogretmenlik
Meslegine Yonelik Algi Olgegi”nden aldigi puan ortalamasi ( X =130,3857); arastirmaya katilan
kdyde ikamet eden 20 Ogrencinin puan ortalamasindan (X =129,9500) daha yiksek ¢ikmistir. “p”
degeri anlamlilik diizeyinin (0,213); 0,05 degerinden biiyiik olmasr:dgretmenlik meslegine yonelik algi

ve ikamet yeri arasinda anlamli bir iliski olmadigini géstermektedir.

Tablo 10. Ogrencilerin ikamet yelerine gére Beck umutsuzluk 6lgegi ortalamalar1 ve standart

sapmalar1

Ikamet Yeri N Ortalama Standart Sapma
1l Merkezi 70 4,5857 4,60149

Ilge Merkezi 88 4,8977 3,99148

Koy 20 6,4000 4,32131

Toplam 178 4,9438 4,28731

Tablo 11. Ogrencilerin umutsuzluk diizeyi ve ikamet yerleri arasindaki iliskiyi gosteren Kruskal-

Wallis H analizi sonuglari

Gelir Diizeyi N Sira Ort. SD > p

il Merkezi 70 82,44

Tlge Merkezi 88 90,54 2 4,445 0,108
Koy 20 109,63

Tablolar incelendiginde-arastirmaya katilan , il merkezinde ikamet eden 70 Ogrencinin , “Beck
Umutsuzluk Olgegi”nden aldig1 puan ortalamasi ( X=4,5857); arastirmaya katilan kdyde ikamet eden
20 6grencinin puan ortalamasindan( X=6,4000) daha diisiik ¢ikmustir. “p” degeri anlamlilik diizeyinin
(0,108); 0,05 degerinden biiyiik olmas1 6gretmenlik meslegine yonelik umutsuzluk diizeyi ve ikamet
yeri arasinda anlaml bir iligki olmadigint gostermektedir.

Besinci Alt Probleme liskin Bulgular ve Yorumlar

Bu arastirmanin besinci alt problemi olarak , “Ilkdgretim Matematik Ogretmenligi dordiincii sinif
ogrencilerinin meslegi segme nedenleri ile mesleki algi ve umutsuzluk diizeyleri arasinda istatistiksel
acgidan anlamli bir iligki var midir?” sorusuna yanit arandi.
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Tablo 12. Ogrencilerin meslegi segme nedenlerine gére meslege yonelik algi dlgegi ortalamalar1 ve

standart sapmalar1

Meslegi Secme Nedenleri N Ortalama Standart Sapma
Kendi Istegim 107 136,4206 14,24849
Ailemin Istegi 24 126,8333 15,95283
Puanima Gore Mecburen Segtim 47 1259787 17,60619
Toplam 178 132,3708 16,12864

Tablo 13. Ogrencilerin meslege yonelik alg: diizeyi ve meslegi segme nedenleri arasmndaki iliskiyi

gosteren tek yonlii varyans ( anova) analizi sonuglari

Varyansin kaynagi Kareler Serbestlik Kareler F P
Toplam1 Derecesi Ortalamasi

Gruplar aras1 4411,141 2 2205,571 9,271 0,000

Gruplar i¢i 41632,387 175 237,899

Toplam 46043,528 2

Tablolar incelendiginde aragtirmaya katilan ve meslegi kendi ‘istegi ile segen 107 &grencinin ,
“Ogretmenlik Meslegine iliskin Algi Olgegi’nden aldigi puan ortalamasi (X =136,4206); meslegi

puanina gore mecburen segcen 47 dgrencinin puan ortalamasindan (X =125,9787) . daha yiiksek
cikmistir. “p” degeri anlamlilik diizeyinin (0,000); = 0,05 degerinden kiigiik olmasi 6gretmenlik
meslegine yonelik algi ve meslegi se¢cme nedenleri -arasinda anlamli bir iliski oldugunu
gostermektedir. Buna gore dgretmenlik meslegine yonelik algr diizeyi yiiksek olan kisilerin meslegi
oncelikle kendi veya ailelerinin istegi ile, alg1 diizeyi diisiik olan kisilerin ise meslegi puanlarma gore
mecburen segtikleri sdylenebilir.

Tablo 14. Ogrencilerin meslegi segme nedenlerine gére Beck umutsuzluk dlgedi ortalamalari ve
standart sapmalar1

Meslegi Secme Nedenleri N Ortalama Standart Sapma
Kendi Istegim 107 42150 3,88764
Ailemin Istegi 24 5,6667 3,91948
Puanima Gore Mecburen Segtim 47 6,2340 5,00092
Toplam 178 4,9438 4,28731

Tablo 15. Ogrencilerin umutsuzluk diizeyi ve meslegi segme nedenleri arasindaki iliskiyi gdsteren
Kruskal-Wallis-h analizi sonuglari

Meslegi Secme Nedenleri N Sira Ort. SD X2 p
Kendi Istegim 107 80,94

Ailemin Istegi 24 101,94 2 7,484 0,024
Puanima Goére Mecburen Segtim 47 102,64

Toplam 178

Tablolar incelendiginde arastirmaya katilan ve meslegi kendi istegi ile secen 107 6grencinin , “Beck
Umutsuzluk Olgegi”nden aldig1 puan ortalamasi (X =4,2150); meslegi puanina gére mecburen segen
47 6grencinin puan ortalamasindan ( X=6,2340) daha diisiik ¢cikmustir. “p” degeri anlamlilik diizeyinin
(0,024); 0,05 degerinden kiigiik olmasi umutsuzluk ve meslegi segme nedenleri arasinda anlamli bir
iliski oldugunu gostermektedir. Buna goére umutsuzluk diizeyi diisiik olan kisilerin meslegi kendi
istekleri ile, umutsuzluk diizeyi yiiksek olan kisilerin ise meslegi puanlarina gére mecburen sectikleri
sOylenebilir.

Altinci Alt Probleme iliskin Bulgular ve Yorumlar

Bu arastirmanin altinci alt problemi olarak , “Ilkdgretim Matematik Ogretmenligi dérdiincii simf
Ogrencilerinin anne egitim diizeyleri ile mesleki algi ve umutsuzluk diizeyleri arasinda istatistiksel
acgidan anlamli bir iligki var midir?” sorusuna yanit arandi.
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Tablo 16. Ogrencilerin anne egitim diizeylerine gore meslege yonelik algi 6lcegi ortalamalari ve
standart sapmalar1

Anne Egitim Diizeyi N Ortalama Standart Sapma
Tlkokul 86 133,2791 15,75672
Ortaokul 20 126,8500 17,15955
Lise 44 132,2727 15,00909
Universite 28 133,6786 18,18639
Toplam 178 132,3708 16,12864

Tablo 17. Ogrencilerin meslege yonelik alg: diizeyi ve anne egitim diizeyleri arasindaki iliskiyi
gosteren tek yonlii varyans( anova) analizi sonuglari

Varyansin kaynagi Kareler Serbestlik Kareler F P
Toplam Derecesi Ortalamasi

Gruplar aras1 728,841 3 242,947 0,933 0,426

Gruplar igi 45314,687 174 260,429

Toplam 46043,528 177

Tablolara gore aragtirmaya katilan Ggrencilerin anne egitim. diizeyleri ile 6gretmenlik meslegine
yonelik algi puanlari arasinda “p” degeri anlamlilik diizeyinin' (0,426); 0,05 degerinden biiyiitk olmas1
nedeni ile anlamli bir iligki bulunamamustir.

Tablo 18. Ogrencilerin anne egitim diizeylerine gore Beck umutsuzluk 6lgegi ortalamalari ve standart

sapmalari

Anne Egitim Diizeyi N Ortalama Standart Sapma
Tlkokul 86 4,1744 3,53867
Ortaokul 20 6,5000 5,30640

Lise 44 4,9318 4,04853
Universite 28 6,2143 5,45933

Toplam 178 4,9438 4,28731

Tablo 19. Ogrencilerin umutsuzluk diizeyi ve anne egitim diizeyleri arasindaki iliskiyi gdsteren
Kruskal Wallis-H analizi.sonuglari

Anne Egitim Diizeyi N Sira Ort. SD y p
Tlkokul 86 82,83

Ortaokul 20 86 3 3,654 0,301
Lise 44 91,06

Universite 28 97,71

Toplam 178

Tablolara gore arastirmaya katilan 6grencilerin anne egitim diizeyleri ile umutsuzluk 6lgegi puanlari
arasinda, “p”’ degeri anlamlilik diizeyinin (0,301); 0,05 degerinden biiyiik olmasi nedeni ile anlaml
bir iligki bulunamamustir.

Yedinci Alt Probleme iliskin Bulgular ve Yorumlar

Bu arastirmanin yedinei alt problemi olarak , “Ilkdgretim Matematik Ogretmenligi dérdiincii sinif
Ogrencilerinin baba €gitim diizeyleri ile mesleki algi ve umutsuzluk diizeyleri arasinda istatistiksel
acgidan anlamli bir iligki var midir?” sorusuna yanit arandi.

Tablo 20. Ogrencilerin baba egitim diizeylerine gore meslege yonelik alg1 lgedi ortalamalari ve
standart sapmalar1

Baba Egitim Diizeyi N Ortalama Standart Sapma
Tlkokul 40 135,8250 15,06207
Ortaokul 20 132,5000 18,26558
Lise 57 129,8070 15,64271
Yiiksek Okul 13 128,2308 17,03992
Universite 48 133,6042 16,32221
Toplam 178 132,3708 16,12864
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Tablo 21. Ogrencilerin meslege yonelik alg: diizeyi ve baba egitim diizeyleri arasindaki iliskiyi
gosteren tek yonlii varyans( anova) analizi sonuglari

Varyansin kaynagi Kareler Serbestlik Kareler F P
Toplam1 Derecesi Ortalamasi

Gruplar arast 1148,089 4 287,022 1,106 0,355

Gruplar i¢i 44895,439 173 259,511

Toplam 46043,528 177

Tablolara gore arastirmaya katilan Ogrencilerin baba egitim diizeyleri ile 6gretmenlik meslegine
yonelik algi puanlari arasinda “p” degeri anlamlilik diizeyinin (0,355); 0,05 degerinden biiyiik olmas1
nedeni ile anlamli bir iligki bulunamamustir.

Tablo 22. Ogrencilerin baba egitim diizeylerine gore Beck umutsuzluk lgedi ortalamalari ve standart

sapmalari

Baba Egitim Diizeyi N Ortalama Standart Sapma
Tlkokul 40 4,6250 3,60688
Ortaokul 20 4,3000 4,34196
Lise 57 5,0175 4,40167
Yiiksek Okul 13 5.,4615 4,01280
Universite 48 5,2500 4.81354
Toplam 178 4,9438 4,28731

Tablo 23. Ogrencilerin umutsuzluk diizeyi ve baba egitim diizeyleri arasmdaki iliskiyi gosteren
Kruskal Wallis-H analizi sonuglari

Varyansin kaynagi Kareler Serbestlik Kareler F P
Toplam1 Derecesi Ortalamasi

Tlkokul 40 88,98

Ortaokul 20 80,10 4 1,020 0,907
Lise 57 90,46

Yiiksek Okul 13 97,31

Universite 48 90,60

Toplam 178 88,98

Tablolara gore arastirmaya katilan 6grencilerin baba egitim diizeyleri ile umutsuzluk G6lgegi puanlar
arasinda, “p” degeri anlamlilik diizeyinin (0,907); 0,05 degerinden biiyiik olmasi nedeni ile anlaml
bir iligki bulunamamustir.

TARTISMA VE SONUC

[Ikégretim matematik 6gretmenligi son smif Ogrencilerinin meslege yonelik algi ve umutsuzluk
diizeyleri puanlar1 arasinda orta diizeyde, negatif yonde ve anlamli bir iligki oldugu saptanmustir. [r=-
0,288; P<0,05]. Buna gore-6gretmenlik meslegine yonelik olumlu algis1 olan dgrencilerin, umutsuzluk
diizeylerinin dustk . oldugu" soylenebilir. Kisilerin mesleki algilarinin olumlu olmasi, gelecek
beklentilerini de olumlu-etkilemekte dolayisiyla da umutsuzluk diizeyleri diismektedir.

Arastirmaya katilan“erkek &grencilerin, “Ogretmenlik Meslegine Yonelik Algt Olgegi”nden aldigi
puan ortalamasi (X =133,25); arastrmaya katilan kadin Ogrencilerin puan ortalamasindan (X
=130,5517) yiiksek ¢ikmistir. “p” degeri anlamlilik diizeyinin (0,297); 0,05 degerinden biiyiik olmasi
ogretmenlik meslegine yonelik algi ve cinsiyet arasinda anlamli bir iliski olmadigin1 géstermektedir.
Giirbiiztiirk ve Geng (2004) “Ogretmen Adaylarmin Ogretmenlik Meslegine Iliskin Goriisleri” isimli
arastirmasinda, 6gretmen adaylarmin 6gretmenlik meslegine iliskin goriisleri arasinda fark olmadigini
saptamustir. Bu durum arastirma sonuglarmi desteklemektedir.

Arastirmaya katilan erkek ogrencilerin, “Beck Umutsuzluk Olgegi’nden aldig1 puan ortalamasi

(X =4,6167); kadin o6grencilerin ortalamasindan (X =5,6207) daha diisik ¢ikmustir. “p” degeri
anlamlilik diizeyinin (0,040); 0,05 degerinden kiiciik olmas1 umutsuzluk diizeyi ve cinsiyet arasinda
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anlamli bir iliski oldugunu gdstermektedir. Sahin’in (2009) “Ozel Sektor Isbirlikli Bir Mesleki Ve
Teknik Egitim Kurumu Ogrencilerinin Umutsuzluk Diizeylerinin incelenmesi” adli tezinde Beck
Umutsuzluk Olgegi puanlarmin cinsiyet degiskenine gore incelemesinde, gruplar arasindaki fark
istatistiksel olarak anlamli bulunmanustir. Benzer bir calisma olarak Ozmen ve digerleri (2008) ise,
lise 6grencilerinde umutsuzluk ve umutsuzluk diizeyini etkileyen etkenleri incelemislerdir. Cikan
sonuglara gore, erkek lise 6grencilerinin umutsuzluk puanlarinin daha yiiksek oldugu goriilmiistiir.
Arastirmaya katilan 6grencilerin meslege yonelik algi ve umutsuzluk diizeyleri ile ekonomik diizeyleri
arasinda anlamli bir iliski bulunamamustir. Sahin’in c¢alismasinda (2009); 06grencilerin Beck
Umutsuzluk Olgegi puanlarmin, aile gelir durumu degiskenine gére incelemesinde, gruplarm aritmetik
ortalamalar1 arasindaki fark istatistiksel olarak anlamli bulunmamigtir. Arastirma bulgular: bu sonucu
desteklemektedir.

Arastirmaya katilan Ogrencilerin meslege yonelik algi ve umutsuzluk diizeyleri ile ikamet yerleri
arasinda anlaml bir iligki bulunamamustir. Rojewski ve arkadaslar1 (1995) “Kirsal Gengligin Mesleki
Olgunlugu Uzerine Cins ve Akademik Davrams Etkileri” konulu arastirmalarinda kirsal kesim
genglerinin  mesleki olgunluk diizeylerinin, sehir kesimi genglerinden daha disiikk oldugunu
saptamuglardir.

Arastirmaya katilan 6grencilerin meslege yonelik algi ve umutsuzluk diizeyleri ile meslegi se¢gme
nedenleri arasinda anlaml bir iliski bulunmustur. Buna gore meslegi-kendi istegi ile tercih eden
adaylarin meslege yonelik alg1 diizeyinin olumlu; umutsuzluk diizeyinin duisiik oldugu diistiniilebilir.
Arastirmaya katilan 6grencilerin meslege yonelik algi ve umutsuzluk diizeyleri ile anne-babalarimin
egitim diizeyleri arasinda anlamli bir iligki olmadig1 saptanmistir.

Aragtirma ile ilgili olarak daha cesitli ve detayl bilgi edinmek i¢in, farkl 6lgekler kullanilarak, daha
genis arastirma evrenlerinde betimsel ve deneysel ¢alismalar-yapilabilir.
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EXTEND ABSTRACT
The approaches and perceptions of the teachers devoted to their professions are of a capital importance
in the fulfillment of their professional duties (Erdem & Anilan, 2000). The researched oriented to the
teaching profession is one of the main field of the educational studies in the recent years. Teaching,
most important factor of the education system is certainly leads the professions having the influence of
influencing the students and accordingly the whole society with all aspects. The selection of teacher
candidates, their prevocational trainings and possession of adequate-formation before their assignment
and professional evaluations are main factors related to the teaching profession (Simsek, 2005, 25).
Once we review the educational researches; we see that the solicited teacher perceptions affect their
academic successes, performances and teaching methods (Tschannen, Moran & Hoy, 2001). Hope is a
phenomenon defining the generation of future related emotions ‘and expectations and gibing the
strength to struggle with the negative conditions that one-might encounter (Celikel & Erkorkmaz,
2008). It is seen that the issues the teachers in our country experience in certain aspects such as
economic and social status negatively affect their professional sentiments (Ceyhan, 2004,
98).Researching the relation between the professional perceptions and hopelessness levels of the
teacher candidates shall be very beneficial in terms of developing terminal behaviors at teacher
candidates and observing its positive reflections upon students. Assessing the factors related to
professional perceptions and hopelessness levels of the teacher candidates is crucial for a more
comprehensive professional evaluation. Our problem phrase is that, “What is the relation between the
professional perception and hopelessness levels of of Dokuz Eyliil University,Buca Education Faculty,
Primary Education Mathematics Teaching Department, fourth grade students and what are the factors
on which this assessment is based?” .Sub Problems are “is there a statistically significant relation
between the professional perceptions and hopelessness levels of the teacher candidates, is there a
gender based differentiation between the professional perceptions and hopelessness levels of the
teacher candidates, is there a statistically significant relation between the professional perceptions and
hopelessness levels of 'the teacher candidates with respect to their economic level, is there a
statistically significant relation between the professional perceptions and hopelessness levels of the
teacher candidates with respect to their address of residence, is there a statistically significant relation
between the professional perceptions and hopelessness levels of the teacher candidates with respect to
their reasons of selecting that profession, , is there a statistically significant relation between the
professional perceptions and hopelessness levels of the teacher candidates with respect to educational
level of their mother and father?”. This study is a relational (connectivity) research with a screening
model among the quantitative research pattern used within the aim of assessing the relation between
the professional perceptions and hopelessness level and their related factors. The study group is
generated by 178 actual fourth grade license students of the Department of Primary Education
Mathematics Teaching as of the academic year of 2012-2013. “Perception Scale directed to Teaching
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Profession” of which validity and credibility evaluations had been previously made and prepared by
Sisman and Acat (2003) has been used within the scope of this study. This scale contains 8 questions
related to the social status of the teacher, 8 questions regarding to the ethical aspect of teaching, 8
questions directed to field information, 8 questions devoted to the professional formation and 6
questions aimed at the adequateness of the teacher candidates. Beck’s Hopelessness Scale translated
into Turkish by Seber has also been used. It is aimed to determine the future related pessimism level of
individuals via Beck’s Hopelessness Scale. Kolmogorov- Simirnov test has been used within the aim
of analyzing the normality dispersions of the data. While analyzing the data of the study; t-test, single
direction variance analysis (ANOVA), Cronbach alpha coefficient, Pearson correlation coefficient,
frequency and average data have been used for the professional perception scale factor with
characteristics of normal distribution. As for the Beck’s Hopelessness Scale without the characteristic
of a normal distribution; Spearman’s Rank Correlation coefficient, Mann-Whitney U, Kruskal-Wallis
H tests which are among the non-parametric analysis methods have been used. A moderate, negative
and significant relation has been detected to exist between the professional perceptions and
hopelessness levels of the teacher candidates. Accordingly, the correlation between professional
perception scale and Beck’s Hopelessness Scale is cohérent with the expectations we had at the
beginning of the study. As the professional perceptions and hopelessness levels of the teacher
candidates have been evaluated with respect to their genders, addresses of residences, their reasons of
selecting that profession, income level and educational of their parents and, it has been observed that
there is not a statistically significant difference between them. As the professional perception and
hopelessness levels of the teacher candidates had been analyzed with regard to several variances such
as their economic condition, gender, address of residence and educational level of their parents, it has
been observed that there is not a statistically significant difference between them. Similar studies
support these outcomes. There is. only significant relation a gender based differentiation to
hopelessness levels of the teacher candidates . There is a statistically significant relation between the
attitudes towards teaching profession and hopelessness levels of the teacher candidates with respect to
their reasons of selecting that profession. In order to obtain more comprehensive and detailed
information related to this study, descriptive and‘experimental studies could be performed within
larger research populations by using differences scales
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ABSTRACT

This study investigated the fit between the EFL teachers’ beliefs and practice regarding gender in the Cyprus Turkish
secondary state schools context. The data was collected through quantitative means. 81 English language teachers in the
secondary schools participated in the study. The data was collected by means of a questionnaire which had two main
components as “beliefs” and “practice”. For the purpose of statistical analysis, the belief and practice items of the
questionnaire were paired (20 pairs were formed) and the data was subjected to two-tailed t-test to measure whether there was
a significant difference between the female teachers and male teachers regarding “belief - practice” relationship. The analysis
of the impact of gender on “belief- practice” relationship showed that female and male teachers were very similar to each
other in their responses. The female teachers’ reported perceptions for the paired items showed significant results in 11 pairs
whereas the male teachers’ reported perceptions indicated significant results in 9 pairs.

Key Words: Belief, practice, ELF teachers, EFL learning and teaching, gender.

INTRODUCTION

During the last two decades there has been a growing interest among researchers in education in
exploring what goes on in the mind of the teacher. For this purpose, they have focused their attention
on investigating concepts such as, ‘teacher thinking’ (e.g. Clark & Peterson, 1986) ‘teacher beliefs’
(e.g. Pajares, 1992) , ‘teacher knowledge’ (e.g. Borko & Putnam, 1995), ‘teacher craft knowledge’
(e.g. Cooper and Mclntyre, 1996), ‘teacher images’ (e.g. Black 2002), ‘teacher metaphors’ (e.g. Black
2002), ‘teacher cognition’ (e.g. Borg, 2003), and so on.

This growing interest has stemmed from the recognition that the beliefs individuals hold influence
their decisions and the choices they make during the course of everyday life (Bandura, 1986). In this
respect, it has been suggested that teachers’ classroom decisions and actions are guided by certain
practical and professional theoretical frameworks, which derive from beliefs and are developed
through their own learning and teaching experiences and professional socialization.

Research literature suggests that teachers’ beliefs directly affect their perceptions and judgment of
learning and teaching interactions in their classrooms and they in turn influence their classroom
behavior (Clark & Peterson, 1986; Clark & Yinger, 1987). Besides, teacher beliefs may function as a
“contextual filter” through which teachers may screen their classroom experiences, and interpret and
adapt their subsequent classroom practices (Clark & Peterson, 1986). For this reason, Higgins and
Moseley (2001) indicate that for professional development “an understanding of teachers’ thinking
and beliefs is a vital ingredient in effective support” (p.205). Since teachers’ thinking and beliefs play
an important role in their classroom practice and influence their learning and teaching interactions
(Borko & Putnam, 1995), it is essential to find ways of exploring teachers’ beliefs and thoughts to
provide insights for teacher educators to better help teachers develop.

The above claim has been taken further by Richard and Lockhart (2000) who remark: ‘Teaching is a
very personal activity, and it is not surprising that individual teachers bring to teaching very different
beliefs and assumptions about what constitutes effective teaching” (p.36). Teaching decisions are
made under the influence of beliefs, and teaching becomes a personal act because beliefs are “accepted
as true by the individual” (Borg, 2001, p.186).

As well as being personal, teaching is, however, to a large extent a public activity. In most countries,
teachers face bureaucratic demands and can be forced to engage in externally imposed pedagogical
practices which they might not believe in. Since they are required to implement a highly prescribed
curriculum, they experience a lack of autonomy which may result in them keeping their personal
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views and beliefs to themselves and not opening them up to external scrutiny. This does not
necessarily mean that their teaching is not influenced by these ‘hidden’ beliefs.

Having raised the issue of the effect teachers’ beliefs may have on teachers’ practice, in the following
sections teachers’ beliefs will be discussed from different perspectives in relation to the existing
literature.

Beliefs

The concept of ‘belief” has been studied by many researchers and defined differently. According to
Fishbein and Ajzen (1975) a belief is a representation of the information a person holds about an
object which can be “a person, a group of people, an institution, a behavior, a policy, an event, etc.,
and the associated attribute may be any object, trait, property, quality, characteristic, outcome or
event” (p.12) or a “persons understanding of himself and his environment” (p.131). For Rokeach
(1972), a belief is “any simple proposition, conscious or unconscious, inferred from what a person
says or does, capable of being preceded by the phrase ‘I believe that...’ (p. 113). Sigel (1985) defines
beliefs as “mental construction of experience- often condensed and integrated into schemata or
concepts” (p.351). Pajares (1992) labels beliefs as “messy constructs” expressing that “the difficulty in
studying teachers’ beliefs has been caused by definitional problems, poor conceptualizations, and
differing understandings of beliefs and belief structures” (p. 307). According to Pajares (1992)

They [beliefs] travel in disguise and often under alias- attitudes, values, judgments, axioms,
opinions, ideology, perceptions, conceptions, conceptual systems, preconceptions,
dispositions, implicit theories, explicit theories, internal mental processes, action strategies,
rules of practice, practical principles, perspectives, repertories of understanding, and social
strategy, to name but a few that can be found in the literature (p. 309).

Although the difficulty and complexity of studying them have been stressed by many researchers,
beliefs have been the subject of research for more than three decades since they play an important role
in peoples’ intentions, decisions and actions. It has been realized that in order to understand peoples’
behaviors it is essential to understand their thinking, what they believe in. In an attempt to uncover the
mystery of beliefs, researchers direct their attention to not only understanding what beliefs are but also
their relationship to knowledge, practice, experience, culture and context. The research on beliefs has
been taken further to investigate how beliefs can be altered.

Due to the complexity of beliefs and definitional problems, ‘beliefs’ have often appeared in the
relevant literature alongside the word ‘knowledge’. Similarities and differences between the two
concepts have also been the subject of discussion in an attempt to understand teachers, learners,
teaching, learning and particularly, teachers’ thinking. Therefore, the following section will discuss the
relevant literature about belief and knowledge.

Belief and Knowledge

The concepts of “teacher knowledge’ and ‘teacher beliefs’ have been studied by many researchers in
the field of education. Shavelson and Stern (1981) stress that when knowledge is not available teachers
draw for direction on their existing beliefs, implying that belief and knowledge are separate concepts.
Clark and Peterson (1986) and Nisbett and Ross (1980), in contrast, state that a belief is a type of
knowledge. Kagan’s (1990) ideas overlap with Clark and Peterson’s and Nisbett and Ross’s; to Kagan
a belief is a kind of personal knowledge: a teacher’s tacit knowledge. More specifically, Kagan (1992)
defines belief as a “particularly provocative form of personal knowledge” and explains that

A teacher’s knowledge of his or her profession is situated in three important ways: in context
(it is related to the specific group of students), in content (it is related to particular academic
material to be taught), and in person (it is embedded within the teacher’s unique belief system)

(p. 74).
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On the other hand, a very different view from the aforesaid is expressed by Rokeach (1968) who
suggests that beliefs have three components and knowledge is a component of belief. All the beliefs
have a cognitive component for knowledge, an affective component representing emotion and
behavioral component for action. Similar to Rokeach’s assertion, some researchers characterize beliefs
as more affectively based and knowledge as more cognitive. For example, Ernest (1989) claims that
knowledge is a cognitive outcome of thought while belief is an affective outcome of thought, yet
beliefs also have a small but significant cognitive component.

Nespor (1987) argues that while knowledge systems are of a cognitive nature, belief systems are
affective. In this respect, for him there is a knowledge-theory and a belief-practice relationship.
Similarly, Pajares (1992) considers knowledge to be based on objective facts whereas beliefs are based
on personal evaluations and judgments. Therefore, beliefs are “the best indicators of the decisions
individuals make throughout their lives” (Pajares, 1992, p.307).

Pintrich (1990) claims that both “knowledge and beliefs... influence a wide variety of cognitive
processes including memory, comprehension, deduction and induction, problem representation, and
problem solution” (p. 836). According to Calderhead (1996) “Although beliefs generally refer to
suppositions, commitments, and ideologies, knowledge is taken to refer to factual propositions and the
understandings that inform skillful action” (p. 715).

In the 1980s, a plethora of terminology such as ‘personal practical knowledge’ and ‘images’
(Clandinin and Connelly, 1986), ‘formal theoretical knowledge’ and ‘practical knowledge’
(Calderhead, 1988) emerged in the literature, in an attempt to clarify the concepts of teacher
knowledge and beliefs, but it only achieved a further blurring of the distinction between the two
concepts. Grossman et al. (1989) point out that “while we are trying to separate teachers’ knowledge
and belief about subject matter for the purpose of clarity, we recognize that the distinction is blurry at
best” (p.31). More recently, Woods (1996) articulates a similar conclusion. The reason for this
confusion has been indicated by Verloop et al. (2001): “in the mind of the teacher, components of
knowledge, beliefs, conceptions, and intuitions are inextricably intertwined” (p.446).

In an attempt to address this, Woods (1996) had already proposed the concept of BAK (i.e. Beliefs,
Assumptions and Knowledge) to show the relationship among knowledge, assumptions and beliefs
and explains “Like schemata, BAK networks are structured in the sense that knowledge, assumptions
and beliefs can be posited in terms of interrelated propositions, in which certain propositions
presuppose others”(p.196).

My own position is similar to Woods’s that knowledge and beliefs are very closely connected and
have an effect on each other. Wood’s definitions further clarify the relationships. For Woods,
knowledge refers “to things we ‘know’-conventionally accepted facts” (p.195) and he defines
assumptions as “the (temporary) acceptance of a ‘fact’ (state, process or relationship) which we cannot
say we know, and which has not been demonstrated, but which we are taking as true for the time
being” (p.195). Beliefs, finally, “refer to an acceptance of a proposition for which there is no
conventional knowledge, one that is not demonstrable, and for which there is accepted disagreement”

(p.195).

Due to the difficulty of distinguishing among beliefs (B), Assumptions (A) and knowledge (K), it
seems useful to regard them as a composite notion, intertwined as BAK. In theory, it might be possible
to define knowledge and beliefs distinctively, yet in the practice of teaching and learning it might not
be so easy to draw the distinction between the two since their function is intertwined. One’s beliefs
may affect the organization and the implementation of one’s knowledge. Teachers can become
influenced by their beliefs when organizing their knowledge in deciding what to teach and how to
teach. Therefore, it would be simplistic to ignore the impact of beliefs on teachers’ knowledge. Pajares
(1992) claims that
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Beliefs are instrumental in defining tasks and selecting the cognitive tools with which to
interpret, plan, and make decisions regarding such tasks; hence they play a critical role in
defining behavior and organizing knowledge and information (p.325).

For this reason, I adopt Woods’ notion of BAK in this study and teachers’ beliefs will be used as
shortened term to refer to beliefs, assumptions and knowledge taken together.

Teachers’ beliefs do not merely affect pedagogical decisions but also influence teachers’ interpretation
of classroom events. Woods (1996) states that

the teachers’ beliefs, assumptions and knowledge play an important role in how the teacher
interprets events related to teaching (both in preparation for the teaching and in the classroom)
and thus affect the teaching decisions that are ultimately made (p.184).

To sum up, considering that teaching is a complex cognitive and affective activity beliefs and
knowledge cannot be thought of in isolation from each other. Sometimes it may be difficult to decide
whether what a teacher does is because of his/her beliefs or his/her knowledge because “in their use,
[they] may overlap with each other” (Woods, 1996, p.195). Thus, sometimes what teachers think they
know may be a deeply held belief. For this reason, researchers need to be careful when exploring
teachers’ beliefs. Woods (1996) suggests that “In many cases it cannot be clearly determined whether
the interpretation of the events are based on what the teacher knows, what the teacher believes, or what
the teacher believes s/he knows” (p.194).

With that in mind, the following section will discuss teachers’ beliefs and classroom practice in greater
depth.

Teachers’ Beliefs and Classroom Practice

Although a relationship between beliefs and classroom practice is well established, it is not as
straightforward as it might seem. Hativa & Goodyear (2002) state that “research has shown, though
not necessarily simple, links between these areas of (a) teacher thinking, beliefs and knowledge, (b)
teachers’ classroom practices and (c) student learning” (pp.1,2). Some studies conducted to
investigate belief - practice relationship indicated that beliefs can have influence on practice. Borg’s
(1998) study with an experienced EFL teacher illustrated (i.e. stores of beliefs, knowledge, theories,
assumptions, and attitudes) how the teachers’ instructional decisions were influenced by the
interaction of his personal pedagogical system (i.e. stores of beliefs, knowledge, theories, assumptions,
and attitudes), his educational and professional experiences and the contexts he teaches in. In another
study, Borg (2001) investigated the relationship between the two EFL teachers’ perceptions of their
KA+G (Knowledge about Grammar) and their practices and found that the teachers’ perceptions
influenced their practice.

The connection between teachers’ beliefs and practices is, however, complicated by the fact that
teachers may sometimes not be able to adopt practices that reflect their beliefs. Some researchers have
thus found inconsistencies between teachers’ beliefs and practice (e.g. Calderhead, 1996; Ertmer,
Gopalakrishnan & Ross, 2001; Fang, 1996; Kane et al., 2002). Basturkmen, Lowen and Ellis (2004)
investigated the relationship between stated beliefs and practices of three ESL teachers and found that
a relationship hardly existed. Kane, Sandretto and Heath (2002) found little evidence for the existence
of a relationship between academics’ espoused beliefs and practice. Similarly, Hativa et al. (2001)
found no relationship between the participant university teachers’ espoused beliefs and practice.
Feryok (2008) who studied the practical theory of an Armenian EFL teacher found that some of her
cognitions seemed to diverge in practice. Phipps and Borg (2009) examined tensions in three
experienced EFL teachers’ grammar teaching beliefs and practices and they reported that there were
cases that a strong contrast between the teachers’ professed beliefs about language learning and the
observed practices existed.
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This study was conducted to explore the fit, if there is any, between EFL teachers’ beliefs and
perceived practice about EFL teaching and learning regarding gender in Cyprus Turkish state
secondary schools context since in some cases belief does not influence practice in the way one might
expect.In light of research on teacher cognition, the present study has the potential to shed light on
belief- practice relationship regarding EFL teaching in Cyprus Turkish state secondary schools
context.

Method

This study aims to explore the fit between the EFL teachers’ beliefs and classroom practice in EFL
learning and teaching in Cyprus Turkish State Secondary Schools.The key research questions in this
investigation were:

1. What relationship is there between the EFL teachers’ beliefs and their perceived practice?
Are there any differences between male and female teachers regarding belief-practice
relationship?

In this study, teachers’ beliefs and practice were investigated through a questionnaire which was
distributed to all the EFL teachers in Turkish Cypriot state secondary schools. The entire population of
EFL teachers (N= 140) in all the Cyprus Turkish State Secondary Schools (N=20) was targetted for
this study and 81 teachers (67 female and 14 male) participated in the study voluntarily. These
percentages were very close to the female/male ratio in the overall target population which was 80.71
% female and 19.2 % male. This means, of the total population which was 140 teachers, 113 were
female and 27 were male.

The theoretical foundations of the questionnaire were ‘EFL Teacher’s and Learner’s Role’, ‘Learning
Environment’, and ‘EFL Learning'. These theoretical concepts informed the construction of the Belief
and Practice items.These themes were reflected in both parts of the questionnaire. The items about
beliefs had corresponding items in the practice part. The questionnaire consisted of 34 items: 17 items
about teachers’ beliefs (first part) and 17 items about teachers’ practice (second part). In both parts, a 5
point Likert-scale format was used.

The questionnaire was translated into Turkish by the researcher and by another colleague since it was
the teachers’ native language. The two translations were compared to see if they were the same, and
one version was arrived at. Then, this was given to another colleague to back-translate into English, to
check the reliability of the translation. Then, the necessary modifications were made in the light of his
advice. To detect possible problems in advance and to modify the instrument before it was used in the
actual study, the questionnaire was piloted twice on 20 EFL teachers at tertiary level. The belief and
practice items were subjected to relability tests respectively and the Cronbach alpha scores were
calculated as .8580 and . 8240, respectively.

For the analysis of the questionnaire data Statistical Package for Social Sciences (SPSS) 13 was used.
Two-tailed “t” tests were administered to test whether there was a significant difference between the
means of

1) females’ beliefs and practice,
2) males’ beliefs and practice.
Findings
1. Analysis of Belief and Practice-related Differences for ‘Females’

The comparison of the mean scores of the female participants’ reported perceptions for ‘beliefs and
practice’ revealed that out of 20 belief-practice pairs in total, the mean scores of 11 pairs showed
significance. The 9 pairs that did not reveal any significant results are not discussed below. The
findings reporting the significant differences are presented under three headings: EFL Teacher’s Role,
Learning Environment, and EFL Learning, respectively.
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1.1. Theme 1: EFL Teacher’s Role

The t-test results for females’ beliefs and perceptions of practice in regard to the EFL teacher’s role in
foreign language learning and teaching indicated significance for 2 pairs: B1/P30 and B15/P23 at the
0.05 significance level, as illustrated in Table 1.1. below.

Pair 3:

B1: Learners need to be provided with opportunities to discover and constructtheir concepts

and knowledge.

P30: I encourage my students to make inferences and induce rules about the language.

Pair 1:

B15: Learners need to be encouraged to use higher-order thinking skills.

P23: I provide my students with tasks in which they can practice analysis, synthesis and

evaluation.

Table 1.1. Perceptions of Female Teachers Regarding the Variables ‘Belief’ and ‘Practice’
Concerning EFL Teacher’s Role (Paired samples “t” Test Table)

BELIEF & N MEAN T-VALUE DF P
PRACTICE DIFFERENCE
Pair B1 4.46

3 P30 67 4.02 3.90 66 .000 *
Pair 5 4.40

1 P23 67 3.67 5.53 66 .000 *

*p< .05 Significance
1.2.Theme 2: Learning Environment

The t-test results for females’ beliefs and perceptions of practice concerning learning environment in
foreign language learning and teaching revealed significance for 1 pair: B3/P25 at the 0.05
significance level, as illustrated in Table 1.2. below.

Pair 7:

B3: Learners need to learn in a cooperative and collaborative environment.

P25: I do not prefer my students to work individually.

Table 1.2. Perceptions of Female Teachers Regarding the Variables ‘Belief’ and ‘Practice’
Concerning Learning Environment (Paired samples “t” Test Table)

BELIEF N MEAN T-VALUE DF P
&PRACTICE
Pair B3 4.52
7 P25 67 2.99 10.62 66 .000 *

*p<.05Significance
1.3.Theme 3: EFL Learning

The t-test results for the females’ beliefs and perceptions of practice regarding learning a foreign
language revealed significance for 8 pairs: B4/P24, B7/P32, B7/P28, B8/P30, B12/P21, B14/P20,
B14/P29and B16/P21 at the 0.05 significance level, as illustrated in Table 1.3. below.

Pair 8:

B4: Students’ interests have an important effect on learning.

P24: 1 consider my students’ interests when I design activities for language learning.

Pair 13:

B7: Learners should be encouraged to take responsibility for their own learning.

P32: I teach some strategies for my students to check their own learning.

Pair 14:

B7: Learners should be encouraged to take responsibility for their own learning.

P31: I encourage my students to evaluate their own progress.
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Pair 15:

B8: Learning how to learn needs to be promoted.

P30: I encourage my students to make inferences and induce rules about the language.
Pair 16:

B12: Teaching a foreign language should include an element of fun.

P21: T use games to teach language.

Pair 17:

B14: A language teacher should consider the diversity of learning styles and learner needs.
P20: I consider the differing needs of individual students when planning activities.

Pair 19:

B14: A language teacher should consider the diversity of learning styles and learner needs.
P29: 1 consider the individual differences among my students.

Pair 9:

B16: Using games in teaching a foreign language is not a waste of time.

P21: T use games to teach language.

Table 1.3. Perceptions of Female Teachers Regarding the Variables ‘Belief” and ‘Practice’
Concerning EFL Learning (Paired samples “t” Test Table)

BELIEF & N MEAN T-VALUE DF P
PRACTICE
Pair B4 4.69

8 P24 67 4.03 2.35 66 .022 *
Pair B7 4.34

13 P32 67 3.40 2.56 66 .000 *
Pair B7 4.34

14 P28 67 3.96 3.28 66 013 *
Pair B8 4.39

15 P30 67 4.03 2.90 66 .005 *
Pair B12 4.39

16 P21 67 3.79 4.88 66 .000 *
Pair B14 4.40

17 P20 67 3.51 6.82 66 .000 *
Pair B14 4.40

19 P29 67 4.10 3.01 66 .047 *
Pair B16 4.43

9 P21 67 3.79 4.67 66 .000 *

*p< .05 Significance

The analysis of the female teachers’ responses regarding ‘EFL Teacher’s Role’, “Learning
Environment’ and ° EFL Learning’ showed that their stated beliefs did not match with their claimed
practices for more than the half of the pairs (i.e. 11 of 20 items). Indeed, this could be because there
are more ways than one to put a particular belief into practice. The female teachers’ responses were
more positive towards the belief items in all the pairs that revealed a mismatch. This might mean that
the teachers experience some problems in putting their beliefs into practice.

2.Analysis of Belief and Practice-related Differences for ‘Males’

The comparison of the mean scores for males’ perceptions for beliefs and practice indicated that out of
20 belief-practice pairs in total, the mean scores of 9 pairs showed significant results. The remaining
11 pairs did not show any significant differences, thus they are not reported here. Findings indicating
significance are reported under three headings regarding the paired item themes below: EFL Teacher’s
Role, Learning Environment, and EFL Learning, respectively.
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2.1.Theme 1: EFL Teacher’s Role

The t-test results for the reported perceptions of the male teachers regarding beliefs and practice
concerning EFL teacher’s role in foreign language learning and teaching revealed significance for 2
pairs: B10/P18and B15/P23 at the 0.05 significance level, as illustrated in Table 2.1. below.

Pair 18:

B10: Learners need to be encouraged to take risks.

P18: I give my students tasks which encourage risk-taking.

Pair 1:

B15: Learners need to be encouraged to use higher-order thinking skills.

P23: 1 provide my students with tasks in which they can practice analysis, synthesis and

evaluation.

Table 2.1. Perceptions of Male Teachers Regarding the Variables ‘Belief’ and ‘Practice’
Concerning EFL Teacher’s Role (Paired Samples “t” Test Table)

BELIEF & N MEAN T-VALUE DF P
PRACTICE
Pair B10 4.36

18 P18 14 3.21 2.93 13 012 *
Pair B15 4.29

1 P23 14 3.71 2.83 13 014 *

*p< .05 Significance
2.2.Theme 2: Learning Environment

The t-test results for the reported perceptions of the male participants for beliefs and practice regarding
learning environment in foreign language learning and teaching revealed significance for 3 pairs:
B3/P19, B3/P25 and B11/P19 at the 0.05 significance level, as illustrated in Table 2.2. below.

Pair 6:

B3: Learners need to learn in a cooperative and collaborative environment.

P19: I put my students in small groups or pairs to come up with a joint solution or approach to

a problem or task.

Pair 7:

B3: Learners need to learn in a cooperative and collaborative environment.

P25: I do not prefer my students to work individually.

Pair 20:

B11: A foreign language teacher should strive for maximum interaction among the learners.

P19: I put my students in small groups or pairs to come up with a joint solution or approach to

a problem or task.

Table 2.2. Perceptions of Male Teachers Regarding the Variables ‘Belief” and ‘Practice’
Concerning Learning Environment (Paired Samples “t” Test Table)

BELIEF & N MEAN T-VALUE DF P
PRACTICE
Pair B3 4.57

6 P19 14 3.86 3.68 13 .003 *
Pair B3 4.57

7 P25 14 3.14 6.28 13 .000 *
Pair B11 443

20 P19 14 3.86 3.31 13 .006 *

*p< .05 Significance
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2.3.Theme 3: EFL Learning

The t-test results for the male teachers’ reported beliefs and perceptions of practice regarding EFL
learning indicated significance for 4 pairs: B7/P32, B7/P28, B8/P30 and B14/P20 at the 0.05
significance level, as illustrated in Table 2.3. below.

Pair 13:

B7: Learners should be encouraged to take responsibility for their own learning.

P32: I teach some strategies for my students to check their own learning.

Pair 14:

B7: Learners should be encouraged to take responsibility for their own learning.

P28: I encourage my students to evaluate their own progress.

Pair 15:

B8: Learning how to learn needs to be promoted.

P30: I encourage my students to make inferences and induce rules about the language.

Pair 17:

B14: A language teacher should consider the diversity of learning styles and learner needs.

P20: 1 consider the differing needs of individual students when planning activities.

Table 2.3. Perceptions of Male Teachers Regarding the Variables ‘Belief’ and ‘Practice’
Concerning EFL Learning (Paired Samples “t” Test Table)

BELIEF & N MEAN T-VALUE DF P
PRACTICE
Pair B7 4.79

13 P32 14 3.50 5.83 13 .000 *
Pair B7 4.79

14 P28 14 4.00 4.20 13 .001 *
Pair B8 4.71

15 P30 14 3.86 4.16 13 .001 *
Pair B14 4.79

17 P20 14 3.57 3.81 13 .013 *

*p< .05 Significance

The analysis of the male teachers’ responses regarding ‘EFL Teacher’s Role’, ‘Learning Environment’
and ‘EFL Learning’ indicated that their stated beliefs did not match with their claimed practices for
less than half of the pairs (i.e. 9 of 20). This could be because a particular belief can be put into
practice in more ways than one. Similar to the female teachers, male teachers’ responses were more
positive towards the belief items in all the pairs that showed a mismatch. This might mean that the
teachers experienced some problems in putting their beliefs into practice.

Discussion

Here, the research questions will guide the discussion of the findings. The findings of the research
questions will be discussed together below.

The research questions are as:
1)What relationship is there between the EFL teachers’ beliefs and their perceived practice?
2)Are there any differences in beliefs and practice according to gender?

The findings of this study confirmed the findings of earlier studies that showed inconsistencies
between beliefs and practice (e.g. Calderhead, 1996; Ertmer, Gopalakrishnan & Ross, 2001; Fang,
1996; Kane et al., 2002; Hativa et al., 2001). The quantitative analysis of the belief-practice
relationship indicated a mismatch in the reported perceptions of female teachers for 55 % of the paired
items (belief and practice statements), i.e. 11 of 20 pairs. The discrepancies were found for all three
themes: EFL Teacher’s Role, Learning Environment, and EFL Learning. The female teachers were
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inconsistent in their stated beliefs and practice for more than half of the items which were expected to
match.

Similar findings were reported for the males, yet compared to the female teachers’ perceptions the
male teachers responses were more consistent. The male teachers’ perceptions revealed a mismatch for
45 % of the paired items, i.e. 9 of 20 pairs, concerning the same three themes mentioned above. The
male teachers were thus less inconsistent in their stated beliefs and perceived practice than the female
teachers.

The findings indicated that the male and female teachers seemed to be more similar in their practices
than in their beliefs and the male teachers seemed to be more consistent in their beliefs and practice
than females.

Conclusion

The findings of this study provide insights into the nature of EFL teachers’ beliefs and perceived
practice in the Cyprus Turkish state secondary schools context. This study contributes to our
understanding of teacher cognition in EFL teaching and learning. It also has impacts on theoretical and
methodological assumptions about teacher education and teacher development (i.e. teacher training). It
shows the importance of understanding teachers’ beliefs and their practical knowledge in teacher
education and has the potential to help educators develop an understanding of teacher behaviors,
classroom decisions and actions for the purpose of furnishing EFL classrooms with effective teachers
in the Cyprus Turkish EFL context.

This study also yielded evidence in advancing our understanding of how compatible the teachers’
beliefs and practice were with each other in Cyprus Turkish secondary state schools context. Although
generalizations cannot be made for the whole EFL teachers working in Cyprus Turkish secondary
schools contexts, to a certain extent it provided evidence to draw a picture of English langauge
teaching in the state schools and understand at least some of the reasons for the problems in foreign
language education in Cyprus Turkish EFL context.

The findings of this study showed that beliefs do not always translate into practice, and teachers’
beliefs and perceived practice might differ. Since this study did not reveal any evidence for the reasons
of the discrepacy between the beliefs and practice, there is a need for further investigation to explore
the underlying reasons of the inconsistency between beliefs and practice.

Therefore, further research which would be carried by qualitative means (e.g. observation and
interview) is needed to understand the complex relationship between teachers’ beliefs and actual
practice since qualitative means have the potential to engage the researcher into a deeper
understanding of the phenomenon.
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ABSTRACT

Stylistic analysis is one of the most vital features in understanding literary texts. It enhances readers’
understanding and interpretation of literary pieces. Short states that “stylistic analysis is a method of linking
linguistic form, via reader inference, to interpretation in a detailed way and thereby providing as much
evidence as possible for and against particular interpretations of texts” (Short, 1996: 27). This study attempts
to investigate how Langston Hughes and Esmeralda Santiago use their style of writing in their literary texts.
The study applies the checklist of linguistics and stylistic categories introduced by Leech & Short to examine
the stylistic differences and similarities between the two texts in terms of the use of adjectives and sentence
complexity. In both texts, the former is a fictional short story, and the latter is a non-fictional text, the
adjectives and sentence length will be counted and measures. The frequency of adjectives will be compared
against the norm in the prose texts and sentences length will be compared against the norm in modern English
language.

Key words: Stylistic analysis; fictional and non-fictional texts; Frequency of adjectives; Sentence length

INTRODUCTION

Stylistic analysis is one of the most vital features in understanding literary texts. It
enhances and enriches readers’ understanding and interpretation of literary pieces. Short
maintains that “stylistic analysis is a method of linking linguistic form, via reader
inference, to interpretation in a detailed way and thereby providing as much evidence as
possible for and against particular interpretations of texts” (Short, 1996: 27). According
to Leech and Short:

Every analysis of style, in our terms, is an attempt to find the
artistic principles underlying a writer’s choice of language. All
writers, and for that matter, all texts, have individual qualities.
Therefore the features which call themselves to our attention in
one text will not necessarily be important in another text by the
same or a different author. There is no infallible technique for
selecting what is significant. We have to make ourselves newly
aware, for each text, of the artistic effect of the whole, and the
way linguistic details fit into this whole. (Leech & Short, 2006:
60).

Thus, considering the above mentioned discussions, the present study focuses on Thank

" This paper was orally presented in the 14th International Stylistics, Language and Literature
Symposium in 2014, Izmir.
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You, M’am written by Langston Hughes and Something Could Happen to You written by
Esmeralda Santiago to examine their style of writing in their literary texts. The study
applies the checklist developed by Leech & Short to look at the stylistic differences and
similarities between the two texts in terms of the use of adjectives and sentence
complexity. In both texts, the former is a fictional short story, and the latter is a non-
fictional text, the adjectives and sentence length will be counted and measures. The
frequency of adjectives will be compared against the norm in the prose texts and
sentences length will be compared against the norm in modern English language.

Aim of the study

The study attempts to find answers to the following questions:
1- What kinds of lexical categories and sentence length does Langston Hughes use in
Thank You M’am?
2- What kinds of lexical categories and sentence length does Esmeralda Santiago use
in Something Could Happen To You?
3- What kinds of differences and similarities in terms of style are between Langston
Hughes and Esmeralda Santiago?

Methodology

This study uses a stylistic approach to examine the similarities and differences between
the writing styles of two short story writers. This is done by the computing the component
parts such as the use of adjectives and sentence complexity in these two short stories. The
study is mainly quantitative because it counts the number of adjectives and sentence
length. In the analysis statistical results from Thank You M’am and Something Could
Happen to You were compared against each other to show similarities and differences
among them.

The frequency of adjectives are calculated into percentages and compared to the total
number of words and then is compared against the norm of adjective use in imaginative
prose, which is 7,8% of the total amount of words used, according to Hofland &
Jonasson. The sentence length is calculated against the norm for modern English. Short
(337) mentions that Ellegérd (in 1978) produced a norm for modern English writing,
where the average sentence length is said to have been 17.8 words per sentence. In order
to show the length of the sentences in a clear way, they are depicted in diagrams.

Stylistic Analysis of Thank You, M’am

Leech and Short in their Style in Fiction: A Linguistics Introduction to English Fictional
Prose give a checklist of linguistic and stylistic categories which are crucial in stylistic
analysis. Finding answers to the subcategories of this checklist they claim:

will give a range of data which may be examined in relation to
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the literary effect of each passage. We stress that the list serves
a heuristic purpose: it enables us to collect data on a fairly
systematic basis. It is not exhaustive, of course, but is rather a
list of ‘good bets’: categories which, in our experience, are
likely to yield stylistically relevant information. (Leech &
Short, 2006: 61).

Lexical categories, grammatical categories, figures of speech, and cohesion and context
are four general headings for the checklist. This study focuses just on lexical and
grammatical categories to find out how choice of words involves various types of
meaning in two short stories written by Hughes and Esmeralda Santiago.

Lexical categories in Thank You M’am

There are five subsections under the lexical categories including general, nouns,
adjectives, verbs and adverbs. This research focus on just one subcategory since focusing
on all categories is beyond the capacity of this paper. Therefore, the second item under
the lexical categories, the adjectives item is chosen to analyze the number of adjectives
and their kind in Hughes’s Thank You M ’am.

Adjectives in Thank You M’am

Number of words: 1348
Number of adjectives: 66
Percentage of adjectives: 4.89%

Adjectives are not very frequent in Thank You M’am, as listed above, 4.89% of the words
are adjectives; compared with the norm which is 7,8%, according to Hofland & Jonasson.
If Thank You M’am, would have followed the norm, it would have contained 105
adjectives. Thus, Hugues use adjectives less than the norms. He repetes adjectives a lot in
his story, for example, blue (4 times), large (7 times) and hungry (3 times), long (4
times), loose (4 times), open (4 times) , suede (3 times), right (2 times), and weight (2
times), which gives a total number of 33 words or 2.45% of the adjectives used.

Sentence complexity in Thank You M’am

Sentence Length

Number of words: 1348
Number of sentences: 107
Percentage of sentences: 7.93%

Average sentence length norm for modern English (according to Ellegdrd): 17.8 words.
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Most common sentence length: 5 words used in 10 sentences (9.34% of all the
sentences).

Shortest sentence: 1 word used in 1 sentence (0.93% of all the sentences).

Longest sentences: 41 words used in 1 sentence, 38 words used in 1 sentence, 34 words
used in 1 sentence.

Diagram1: Diagram one shows the distribution of sentence length in Thank You
M’am
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In Diagram 1 the x-axis shows sentences with one to fifty five words, and the y-axis
shows how many times each sentence length occurs. In the Diagram 1, it is clearly seen
how the lengths of the sentences are spread out. It is notable that only 33 (30.84%)
sentences of the total 107 are above the average norm (17.8), and that 74 (69.15%)
sentences are under the norms, according to Ellegard the average is almost 18 words per
sentence. Since there are many short dialogues in Thank You M’am, this affects the
average sentence length; this can be seen by looking at the sentence length in the dialogue
in the following examples:

“If I turn you loose, will you run? ” asked the woman.
“Yes’m,” said the boy.
“Then I won't turn you loose,” said the woman.
She did not release him.
“I’'m very sorry, lady, I'm sorry,” whispered the boy.
“Um-hum! And your face is dirty.
1 got a great mind to wash your face for you.
Ain’t you got nobody home to tell you to wash your face?”
“No’m,” said the boy.
“Then it will get washed this evening,”
said the large woman starting up the street, dragging the
frightened boy behind her.
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Hughes uses short sentences and mainly in these conversations uses African American
dialect. There are 10 sentences with just five words in each sentence.

Stylistic Analysis of Something Could Happen To You

Adjectives in Something Could Happen To You

Number of words: 1376
Number of adjectives: 102
Percentage of adjectives: 7.41%

Adjectives are more frequent in Something Could Happen To You, as listed above, 7.41%
of the words are adjectives; the number is very close which it is compared with the norm
which is 7,8%, (Hofland & Jonasson). If Something Could Happen To You, would have
followed the norm, it would have contained 105 adjectives. Thus, Santiago uses
adjectives very close to the norms. She repeats adjectives a lot in his story, for example,
blue (4 times), large (7 times) and hungry (3 times), long (4 times), loose (4 times), open
(4 times) , suede (3 times), right (2 times), and weight (2 times), which gives a total
number of 33 words or 2.45% of the adjectives used.

Repetition of adjectives occur a few in Something Could Happen to You. Santiago uses
adjectives related to physical issues such as small, black, hard and deep to describe the
buildings and other aspects of the city.

Sentence Complexity in Something Could Happen To You

Number of words: 1376
Number of Sentences: 89
Percentage of Sentences: 6.46%

Average sentence length norm for modern English (according to Ellegdrd): 17.8 words.
Most common sentence length: 5 words are used in 17 sentences (13.48% of all the
sentences).

Shortest sentence: 1 word in 1 sentences (1.12% of all the sentences).

Longest sentences: 56 words = 1 sentence, 47 words = 1 sentence, 45 words = 1
sentence.
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Diagram 2: Diagram one shows the distribution of vocabularies in Something Could
Happen To You by Esmeralda Santiago.
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In Diagram 2 the x-axis shows sentences with one to 56 words, and the y-axis shows how
many times each sentence length occurs. Notice that only 27 (30.33%) sentences of the
89 in total are above the average norm, 17.8, and that 62 (69.66%) sentences are between
one and ten words long. Diagram 2 depicts that the number of short sentences exceeds the
number of long sentences. Many of the short sentences contain the dialogue. But even the
sentences not containing the dialogue, are often quite short.

Differences and Similarities between Thank You M’am and Something Could Happen
To You.

Adjectives

In Thank You M’am 4.89% of all the words and in Something Could Happen to You
7.41% of all the words are adjectives, which are both low compared with the norm, which
is 7.8%. However, the number of adjectives used by Esmeralda is more than Hughes; this
is mainly because writers in creating a piece of non-fictional text use more adjectives to
decorate their text. In Thank You M’am Hughes uses 14 adjectives to modify his two
main characters, while in Something Could Happen to You Esmerelda uses 20 adjective to
describe the city and the buildings in the city and geographical places.
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Sentences Complexity
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In Diagram 3, the x-axis depicts sentences with one to fifty five words, and the y-axis
shows how many times each sentence length happens. There are 107 (7.93) sentences in
Thank You M’am and 89 (6.46) sentences in Something Could Happen to You, for the
ease of analysis approximately the same amount of sentences were calculated from
Something Could Happen to You ; since this short story is longer the Thank You M’ am.
The longest sentence in Thank You M’am has 47 word and shortest has one and
sentences of the 89 in total are above the norm which is 17.8, and that 62 (69.66%)
sentences are between one and ten words long.

Conclusion
The study attempted to examine the writing style of Langston Hughes and Esmerelda
Santiago to find out what kinds of different stylistics categories they used to fabricate
their stories. Therefore, the study focused on lexical categories and sentence complexity
in their two short stories entitled Thank You M’am and Something Could Happen to You.
It used a quantitative method appropriate for displaying the writers’ use of adjectives and
sentence length. The findings shows that adjectives are not very frequent in Thank You
M’am, as listed above, 4.89% of the words are adjectives; compared with the norm which
is 7,8%, according to Hofland & Jonasson. If Thank You M’am, would have followed the
norm, it would have contained 105 adjectives. Thus, Hugues uses adjectives less than the
norms. On the other hand, the percentage of adjectives in Something Could Happen To
You is 7.41%, which is also low compared with the norm. Moreover, the number of
adjectives used by Esmeralda is more than Hughes; this is mainly because the writer in
creating a piece of non-fictional text uses more adjectives to decorate their text.
Regarding the sentence length, the percentages of sentence length in both short stories is
less than the norm. The average percent is 7.93% in Thank You M’am comparing to
Something Could Happen to You which is 6.46%. According to Ellegérd, the average of
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sentence length in English language is 17.8 words. This depicts that both writers used
shorter sentences comparing to the norms. This can be interpreted in two ways, firstly
Hughes, as an African American writer, used many short dialogues to portray the dialects
and may be the sufferings of the African Americans in American culture. The use of
dialogues lessens the sentence length. Esmeralda’s main reason in using short sentences is
the necessity of describing the city and the buildings in the city and geographical places.
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