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AKTIiF OGRENME ORTAMLARINDA FEN OGRETMENLERININ
FEN OGRETIMINE YONELIK TUTUMLARI

SCIENCE TEACHERS' ATTITUDES TOWARDS TO SCIENCE
TEACHING IN ACTIVE LEARNING ENVIRONMENTS

Yrd. Dog. Dr. Meryem Nur AYDEDE YALCIN
Nigde Universitesi, Egitim Fakiiltesi/ Nigde/ Tiirkiye
mnaydede@nigde.edu.tr

Elena ANGHEL
Training Cons 2005, Iasi/Romanya

Janos PALOTAS
Foundation of Knowledge, Hodmez vasarhely/Macaristan

OZET

Bu ¢alismanin amaci, aktif dgrenme etkinliklerine dayali 6gretim programlarini uygulayan fen Ogretmenleri igin fen
Ogretimine yonelik tutum 6lgegi gelistirmek ve gelistirilen 6lgegin uygulamasini yapmaktir. Bes farkl iilkeden katilimcinin
yer aldigi ¢alismanin Olgek gelistirme asamasinda 190, uygulama asamasinda ise 230 fen Ogretmeni katilmigtir. Fen
Ogretimine yonelik tutum dlgeginin faktor yapisini belirleyebilmek icin hem agimlayici faktdr analizi hem de dogrulayici
faktor analizi teknikleri kullanilmigtir. Agimlayici faktor analizi sonucunda 6lgegin tek faktorden ve 19 maddeden olustugu
sonucuna ulasilmigtir. Tek faktorli Slgek iizerinde dogrulayici faktor analizi teknigi uygulanmis ve Slgegin yeterli uyum
indekslerine sahip oldugu belirlenmistir. Ayrica dlcegin Cronbach alpha katsayist .98 oldugu ve varyansin %80.7 sini
acikladigr sonucuna ulasilmustir. Gelistirilen 6lgegin uygulama asamasi sonucunda, fen &gretmenlerinin aktif 6grenme
ortamlarinda fen &gretimine yonelik tutum puanlarinin cinsiyetleri ve yaslari bakimindan anlamli farklilik gosterdigi
bulunmustur.

Anahtar sozciikler: Fen 6gretimi, tutum, aktif 6grenme, 6l¢ek gelistirme.

ABSTRACT

The purpose of this study was to develop a attitude scale towards science teaching science teachers in active learning
environments. General survey model was used in the study. 190 science teachers participated to the scale development stage
and 230 teachers participated to the application stage of the study from 5 different countries. Both exploratory factor analysis
and confirmatory factor analysis. As a result of the exploratory factor analysis, it was found out that the questionnaire
consisted of a single factor and 19 items, and as a result of the confirmatory factor analysis, it was found out that the
questionnaire had satisfactory fit indexes. In addition, the results showed that the Cronbach Alpha coefficient of the
questionnaire was .98 and the variance explained 80.7%. As a result of the implementation phase of the study, science
teachers' science attitudes scale points average in active learning environments showed significant difference in terms of their
age and gender variables.

Keywords: Science teaching, attitude, active learning, scale development

GIRIS

Fen dersinin temel amaglarindan biri, 6grencilere mevcut bilgileri aktarmaktan ¢ok bilgiye ulagsma
becerilerini kazandirmaktir. Ogrencilerin bu becerileri kazanmasi ancak iyi yetismis, gelistirilmis
ogretmenlerin verecegi nitelikli bir egitimle miimkiin olabilir. Bdylelikle, giiniimiizde Fen dersini iyi
bir sekilde 6grenilmesinde gecerli ve en etkili yolun aktif 6grenme oldugu sdylenebilir ve 6gretmenler
tarafindan iyi tasarlanmis bir aktif 6grenme siireci 6grencilerin 6grenmesi i¢in en etkili yoldur (Biggs,
2003; Ramsden, 2003). Aktif 6grenmenin popiiler bir fikir olmasinin nedeni, diger pedagojik moda
yontemlerin aksine bu yontemin kdkenin ¢ok eskilere dayanmasidir (Mattson, 2005).

Ozellikle 2000°1i yillarin baslarinda aktif 6grenme, egitsel uygulamada ve teoride biiyiik ilgi alan bir
konu haline gelmistir. Aktif 6grenmenin ¢ok tartisilan konulardan biri olmasinin nedeni ise, 6grencinin
egitim siireci icerisinde pasif dinleyici ve not alici roliiniin 6tesinde, 6§renme siirecinde kendi istedigi
diizenlemeleri yapma firsatin1 vermesidir (Jayawardana, Hewagamage ve Hirakawa, 2001). Yapilan
tartismalar sonucunda, aktif 6grenmede 6grencilerin, kendi 6grenme siireglerinde aktif ve sorumlu bir
rol oynamasi gerektigine odaklanilmistir (Euge'ne, 2006; Lunenberg, Volman, 1999; Mattson, 2005).

Copyright © International Journal of New Trends in Arts, Sports &Science Education 1
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Baska bir deyisle, aktif 6grenmede 6grenciler, kendi egitim ve arastirma stratejilerine ve akademik
hedeflerine ulagsmak i¢in sorumluluk alirlar (Carborano, 2003; Jayawardana, Hewagamage ve
Hirakawa, 2001).

Ogrencilerin aktif §grenme ortamlarinda dgrenmesi, onlarin etraflarinda bulunan her seyden bagimsiz
sadece kendi kendine 6grenmeleri anlamina gelmez (Lunenberg ve Volman, 1999). Aktif 6grenme
ortamlarinda, 6grenmenin sorumlulugu ogrenci ve Ogretmen tarafindan paylasilir (Lee, 1999) ve
ogretmenin de aktif 6grenme siirecinde 6nemli rolleri vardir.

Ogretmen merkezli ortamlarda bilgilerin anlatilma siras1 ve oraninin kontrolii dgretmen tarafindan
gergeklestirilir. Bu nedenle 6grenciler edindikleri bilgilerin entegrasyonunda ve yorumlanmasinda
zorlanirlar (Norman, 2004; Bandiera ve Bruno, 2006). Aktif o6grenmede ise Ogretmenler,
ogrencilerinin kendi 6grenmelerinden sorumlu olmalarini ve kendi kendilerne 6grenme firsati vererek
onlarin 6grendikleri bilgileri glinliik yasamda ihtiyaglar1 oldugu anlarda kullanmalarina olanak veren
beceriler edinmelerini saglar (Felder ve Brent, 1996).

Ancak Ogrenci merkezli O0gretim yontemleri kullanmaya baslayan Ogretmenler dersi uyguladig:
yontemlere uygun bir sekilde isleyemeyebilirler ve kisa siiregte diisiiniildiiglinde kazanilmak istenen
bir takim amaglarda diismeler goézlenebilir. Bu durum Ogretmenlerin aktif §grenme ydntem ve
teknikleri uygulamaktan vazgegmelerine neden olabilir. Zaten bircok egitmen de bdyle yapmaktadir.
Fakat 6grenci merkezli 6gretim yontem ve tekniklerini kullanmayi birakmak yanlistir. Bu nedenle,
ogretmen ve Ogrenciler i¢in Ogrenci merkezli 6gretimi kullanmaya yonelik olarak egitilmeli ve
zorlanmalidir. Bu durumda 6gretmenler, 6grenme siireci ¢alismalarini iyi anlamali, bazi durumlarda
acele etmeden teknigin her bir asamasini diizgiince kullanmalidir (Felder ve Brent, 1996).

Aktif 6grenme lizerine yapilan ¢aligmalara ragmen fen 6gretmenleri aktif 6grenmeyi uygulamamakta
ve geleneksel yontemin etkililigine inanmaktadirlar (Wilke, 2003) Bagka bir degisle, geleneksel
ogrenmeye alismis 6grenciler pasif 6grenmeyi tercih edip (kalabalik siniflarda) aktif 6grenmeye karsi
koyabilmektedirler (McKinney, 2004). Prostko (1993)’a gore smnif ortaminda yeni etkinlikler
denemek, eger 6gretmen kontrolii kaybederse facialara neden olabilir. Ayn1 zamanda 6gretmenler bazi
iist diizey kurumlar tarafindan daha 6nce uygulamadiklari bir takim etkinlikler kullanmaya zorlanabilir
veya bu kullanilan yeni teknikler baslangicta eski yontemler kadar rahat olmayabilir. Ozellikle
kalabalik siiflarda bu durum daha da zor olacagini tahmin etmek gii¢ degildir. Bu durumlarda elbette
yeni bir seyi deneme ve basarisizlik duygusu olabilir fakat higbir zaman ¢abuk pes edilmemelidir. Bu
nedenle, aktif 6grenmeye dayali 6gretim programlarinda fen 6gretmenlerinin fen 6gretimine yonelik
tutumlar1 6nemlidir. Bu baglamda, arastirma kapsaminda aktif 6grenme etkinliklerine dayali 6gretim
programlarini uygulayan fen Ogretmenleri i¢in fen Ogretimine yonelik tutum oOlgegi gelistirmek
amaclanmustir. Bu genel amag dogrultusunda asagidaki alt amaglara ulagilmaya galigilmistir;

- Fen 6gretmenlerinin aktif 6grenme ortamlarinda fen 6gretimine yonelik tutumlarini 6lgen bir
Olcek gelistirmek,

- Fen Ogretmenlerinin aktif O0grenme ortamlarinda fen Ogretimine yonelik tutumlarn
cinsiyetlerine ve yaslarina gore anlamli bir sekilde farklilik gdsterme/gostermeme durumunu ortaya
koymak.

YONTEM
Bu arastirmada, egitim alaninda bir arastirma projesi gerceklestirirken, arastirma problemini iyi
derecede tanimlamak amaciyla siklikla kullanilan aragtirma yontemlerden biri olan tarama yontemi
(Borg ve Gall, 1989) kullanilmistir. Tarama yoOntemi, biiylik gruplarla gergeklestirilen ¢aligmalarda
bireylerin goriisleri, tutumlar1 veya davranislar1 kesfetmeye yonelik arastirmalardir (van Peer,

Hakemulder and Zyngier, 2012).

Arastirma Grubu

Copyright © International Journal of New Trends in Arts, Sports &Science Education 2
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Calisgmanin Olgek gelistirme asamasinda aciklayici faktér analizi sirasinda, Tiirkiye’den 48,
Macaristan’dan 21, Romanya’dan 33, Litvanya’dan 58 ve Kuzey Kibris’tan 30 olmak iizere toplam
190 6gretmen calismaya katilmistir. Bu Ogretmenlerden 118’1 kadin 72’si erkektir. Caligmanin
dogrulayici faktor analizi asamasina ise 31°1 Tiirkiye’den 12 si Macaristan’dan ve 16’s1 Litvanya’dan
olmak iizere 45’1 kadin 14’1 erkek 6gretmen olmak {izere toplam 60 6gretmen Gelistirilen dlgegin
uygulanmasinda ise, orneklem belirleme yontemlerinden amagh Orneklem yontemi ve maksimum
cesitlilik ilkesi kullanilmigtir. Bu nedenle, maksimum cesitlilik ilkesine gore farkli tilkelerde farkli
kosullarda gorev yapan fen 6gretmenlerin aragtirmaya katilmistir. Amagli 6rneklem yontemine gore,
dlcegin uygulamasi sirasinda arastirma biitcesi, zaman, Ingilizce bilen ve smiflarinda aktif 6grenme
ortami olusturdugu tespit edilen 6gretmenlere dlgek uygulanmistir. Bu tespit sirasinda herhangi bir
Oleme aract kullanilmamis, tamamen o6l¢ek uygulayicisinin 6lgek uygulamasi Oncesi O0gretmenle
yaptig1 goriismeye dayali tespitine glivenilmistir. Gergeklestirilen bu islemlerin ardindan, arastirmaya
Romanya’dan 78, Litvanya’dan 58, Tiirkiye’den 24, Macaristan’dan 40 ve Kibris’tan 30 olmak iizere
toplam 230 6gretmen katilmistir. Uygulama, sadece proje kapsaminda yer alan iilkelerde gérev yapan
ogretmenlerle sinirhidir. Uygulama, fen bilgisi, fizik, kimya ve biyoloji dallarindan 6gretmenlerle
gergeklestirilmigtir ve 6gretmenlerin 133°{ kadin, 97’si erkektir.

Arastirmanin yapildigi iilkelerin aktif 6grenme agisindan 6gretim programlarinin durumu ise asagidaki
gibidir;

Bu ¢alismanin uygulamasinin yapildig: iilkelerden biri olan Macaristan egitim sisteminde, 6zellikle
Macaristan’in Avrupa birligine katilimimin ardindan onemli reform hareketleri gergeklesmistir.
Macaristan egitim sisteminde her okul kendi ihtiyaglari dogrultusunda kendi 6gretim yontem ve
tekniklerini olusturup bu yontem ve tekniklerini gelistirebilir (Bocz, Biikki, and Fekete, 2007). Bu
durum Macar egitim sisteminde de aktif 6grenmenin yer aldiginin gostergesidir. Macaristan’in 2003
yilinda gergeklesen PISA arastirmasinda fen konularinda gosterdigi basar yiiksekligi, gergeklestirdigi
reform hareketlerinden olabilir (Bajomi et al, 2009).

Olgek gelistirme ¢aligmasina Romanya’dan 6gretmenler de katilmistir. Istrate, Noveanu ve Smith
(2006) ya gore Romanya fen Ogretim programu iizerinde son donemlerde gergeklestirilen reform
hareketleri neticesinde geleneksel Ogretim programi yerini Ogrencilerin arastirma tabanli dgretime
dayali aktif 6grenme etkinliklerine birakmustir. Boylelikle, 6gretim yontemleri resmi yonetmeliklerle
zorlayici hiikiimlere baglanmamis; ancak, alternatif ders kitaplarini, ev 6devlerini, bilgi ve iletigim
teknolojilerinin 6gretim amagh kullanimini ilgilendiren bazi tavsiyeler getirilmistir.

Bu calisgmanin gerceklestirildigi bir diger iilke Litvanya’dir. Litvanya’da o6gretim planlarinda
tutarliliga, erisilebilirlige ve iilke genelinde egitimin kalitesini artirabilmek i¢in ilkogretim egitimi
egitim bakanhg tarafindan onaylanan genel 6gretim programi ve 6gretim planlart kullanilmaktadir.
Litvanya’da fen egitimine bakildiginda ise, fen 6gretim programinin bilgi ve anlamaya, problem
cozmeye, pratik becerilere, bilimsel iletisime ve fen 6grenme becerilerine odaklandig1 goriilmektedir
(Mullis ve ark., 2013).

Kibris’ta ise, Piaget’in hiyerarsik-gelisimsel goriislerine dayali olan ve telem felsefesi ‘rehberle kesif’
seklinde olan son 6gretim programi uygulanmaktadir. Bu 6gretim programinda, 6grencilerin katilimei
bir sekilde fen kavramlarini kendi kendilerine kesfetmeleri vurgulanmistir (Kambouri, 2012).

Veri toplama araci

Arastirmada veri toplama araci olarak arastirmaci tarafindan gelistirilen aktif 6grenme etkinliklerine
dayal1 6gretim programlarini uygulayan fen 6gretmenleri i¢in fen 6gretimine yonelik tutum olcegi
kullanilmistir. Olgek Ingilizce dilinde gelistirilmistir ve bu dilde uygulanmustir. Gelistirilen dlgegin
maddeleri olusturulurken, Pundak, Herscovitz ve Shacham (2010) tarafindan yapilan, “Egitmenlerin
Aktif Ogrenmeye Yonelik Yiiz Yiize Ogrenme ve E-Ogrenme Tutumlari” makalesi, Celik ve
Bayrakgeken (2012) tarafindan yapilan, “Aktiviteye Dayali Yaklasimm Tiirk Fen Bilgisi Ogretmen
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Adaylarinin Bilimin Dogas1 Kavramlar1 Uzerindeki Etkisi” makalesi, Pepper, Blackwell, Monroe,
Coskey (2012) tarafindan yapilan “Ogretmen Egitim Sinifi ile PreK-12 Simifi Arasinda Aktif Ogrenme
Stratejileri Aktarimi” makalesi, Welsh (2012) tarafindan yapilan “Fen Derslerinde Aktif Ogrenme
Teknikleri Kullaniminin Lisans Ogrencilerinin Algis1 Uzerindeki Etkisi” makalesi, Wang ve Morgan
(2008) tarafindan yapilan “Bir Yiiksek Lisans Ogretmen Egitim Kursunda Es Zamanli Online Simf
Etkilesiminin Kolaylastirilmas1 I¢in Anlik Mesajlasma Yazilimlar1 Kullanmanin Ogrenci Algisia
Etkisi” calismasi ve Machemer ve Crawford (2007) tarafindan yapilan “Biiyiik Bir Disiplinler Arasi
Smifta Ogrencilerin Aktif Ogrenme Algilar’” arastirmalar1 incelenmistir. Literatiir taramasinin
ardindan simiflarinda aktif 6grenme yontem ve tekniklerini kullandigi bilinen fen 6gretmenleriyle
‘aktif 6grenme etkinliklerini gerceklestirme durumunuza yonelik diisiinceleriniz nelerdir’ seklinde
yapilandirilmamig  goriismeler — gergeklestirilmistir.  Gergeklestirilen  literatlir  taramasi  ve
yapilandirilmamis goriismeler sonucunda 45 6lgek maddesi olusturulmustur.

Anketin kapsam gecerligini saglamak amaciyla fen egitimi alaninda uzman bes akademisyenin
goriiglerine bagvurulmustur. Uzmanlarin goriis ve oOnerileri dogrultusunda bazi maddeler eklenmis,
bazi maddeler diizeltilmis, baz1 maddeler ise anketten ¢ikarilmigtir. Uzman goriisiine dayali olarak
diizenlenen taslak maddeler 25 Fen 6gretmenine uygulanmis ve 6gretmenlere anlamakta zorlandiklar
maddeler sorulmustur. Bu maddeler isaretlenmis ve daha sonra {izerinde calisilarak gerekli
diizenlemeler yapilmistir. Yapilan literatiir taramas1 ve goriisme sonuglar1 dogrultusunda 43 olgek
maddesi olusturulmustur.

Islem

Calisma, ‘Creating Active Learning Material for Science Educators of Vocational Education’ isimli
proje kapsaminda gerceklestirilmistir. Aktif 6grenme etkinliklerine dayali 6gretim programlarini
uygulayan fen ogretmenleri i¢in fen 6gretimine yonelik tutum Olcegini olusturma siireci agagidaki
asamalarda gergeklestirilmistir.

i. Olgegin madde havuzunun olusturulmasi asamasi c¢alismaya katilan her iilkede ayrica
gerceklestirilmis, ardindan tiim maddeler tartisilarak tek bir formda toplanmustir.

ii.  Olgegin kapsam gegerliligini saglamak amaciyla uzman goriisiine basvurulmustur.

iii.  Besli likert tipi 6l¢gme araci seklinde Tamamen Katiliyorum (5), Katiliyorum (4), Kararsizim
(3), Katilmuyorum (2) Hi¢ Katilmiyorum (1) bir yanit araliginda taslak olarak hazirlanan maddeler
190 6gretmene uygulanmistir.

iv. Olgegln uygulanmasi online bir form ile gergeklestirilmistir.

v.  Olgegin gegerligini saglamak amaciyla hem agimlayict hem de dogrulayici faktér analizi
teknikleri kullanilmstir.

vi.  Olgegin giivenirlik analizleri yapilmistir.

vii.  Gegerli ve giivenilir bir 6lgek gelistirilmistir.

viii.  Elde edilen 6lgek Tiirkiye, Macaristan, Romanya, Litvanya ve Kibris’ta gérev yapan Ingilizce
bilen 230 fen 6gretmenine uygulanmistir.

ix. Elde edilen veriler analiz edilmistir.

Verilerin Analizi

Arastirma sonucunda her bir degisken i¢in elde edilen verilerin normal dagilim gosterip gostermeme
durumlar1 Shapiro-Wilk, Kolmogorov-Smirnov testleri ve histogram grafigi dagilim durumu
incelenerek analiz edilmistir. Yapilan inceleme sonucunda, Shapiro-Wilk ve Kolmogorov-Smirnov
testleri sonuglarmin p>.05 olarak bulunmasi, histogram grafigi egrisinin ise normal dagilim
sergilemesinden dolay1, arastirmanin bu kisminin analizlerinde parametrik testler kullanilmasina karar
verilmistir.

Fen 6gretmenleri i¢in fen 6gretimine yonelik tutum Slgeginin faktor yapisit agimlayict faktor analizi
(AFA) ve dogrulayic1 faktdr analizi (DFA) ile incelenmistir. A¢gimlayict faktor analizi, degiskenler
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arasindaki iliskilere dayali olarak dlcegin faktor yapisini ortaya ¢ikarmak icin kullanilmistir. Ayrica
6lcegin Cronbach alfa i¢ tutarlilik katsayist hesaplanmistir. Dogrulayici faktor analizi ise model-veri
uyumunu incelemek ve degiskenler arasindaki iligkiye dair hipotezleri test etmek amaciyla
kullanilmistir (Fletcher, Simpson, ve Thomas, 2000; Ercan ve Kan, 2004). Dogrulayici faktor analizi
sirasinda Ki-kare istatistigi(y’), uyum iyiligi indeksi (GFI), karsilastirmali uyum indeksi (CFI),
yaklagik hatalarin ortalama kare kokii (RMSA) uyum indeksleri kullanilmstir.

Olgek gelistirme calismasinin ardindan gergeklestirilen uygulama ¢alisma sonucunda elde edilen
verilerin analizinde bagimsiz gruplar t-test ve ANOV A analizi teknikleri kullanilmistir ve ortaya ¢ikan
anlamli farkin kaynagini tespit etmek i¢in de Bonferonni testi kullanilmistir. Gruplar arasindaki farkin
anlamli ¢ikmasi durumunda etki biiyiikliigii eta-kare (n2) degeri incelenmis ve elde edilen eta-kare
degerleri, Cohen tarafindan belirlenen degerler (.01 ise kiigiik, .06 ve iistii ise orta ve .14 ve istii ise
genis) Olciit alinarak yorumlanmistir (Biiyiikoztiirk, 2005; Sipahi, Yurtkoru ve Cinko, 2008). Verilerin
analizi SPSS (Statistical Package for the Social Sciences) ve LISREL (linear structural relations)
analiz programlari ile gergeklestirilmistir.

BULGULAR

Olgegin gecerlilik calismalar1 kapsaminda agiklayici ve tamimlayict faktdr analizi teknikleri
kullanilmistir ve giivenirlik analizi ¢aligmalar1 gerceklestirilmistir. Bu analizler oncesinde ilk olarak
elde edilen verinin normal dagilima sahip olup olmadigina bakilmistir. Faktor analizi 6ncesinde, elde
edilen verilerin normal dagilim gdsterme durumu Shapiro-Wilk ve Kolmogorov-Smirnov testleri
kullanilarak belirlenmistir. Yapilan inceleme sonucunda tiim degiskenlerin normal dagilim sergiledigi
bulunmustur (p>.05) ve faktdr analizi ¢calismasina gecilmesine karar verilmistir.

Gegerlilik Calismalarina fliskin Bulgular

Yap1 Gegerliligi: Davranig bilimlerinde duyussal bir 6zelligi 6lgmek amaciyla gelistirilen araglarin
yap1 gegerligi, faktor analizi kullanilarak incelenebilir (Biiyilikoztiirk, 2002). Dolayisiyla, fen
ogretmenlerinin fen 6gretimine yonelik tutumlarini dlgen dlgegin yapr gecerligini saglamak amaciyla
faktor analizi teknigi kullanilmistir. Faktor analizinin amaci birbirleriyle iliskili ¢ok sayidaki
verilerden birbirinden bagimsiz ve daha az sayida yeni veri yapilart olusturmaktir (Field, 2000).

Calismada degiskenler arasindaki iliskiye yonelik Onceden saptanan bir hipotezin test edilmesi
amaciyla (Blytikoztiirk, 2002) yap1 gegerligi i¢in ilk olarak agimlayict faktdr analizi kullanilmigtir.
Acimlayici faktor analizi sirasinda yapilan islemler ve sonuglar agagidaki gibidir.

i. Ik olarak, 6lgegin uygulandigi kisi sayisinin (6rneklem) yapilan caligma igin yeterli olup
olmadigim anlamak amaciyla Kaiser-Meyer-Olkin (KMO) testi (KMO degeri 1’e yaklastik¢a
miikkemmel, 0.8 ¢ok iyi, 0.60 vasat, 0.50 ve alt1 ise kotii olarak degerlendirilir) (Biiytlikoztiirk, 2002;
Ozdamar, 2004) sonucu incelenmistir. Yapilan analizler sonucunda dlgegin KMO degeri .965 olarak
bulunmus ve calismanin yeterli biiyiikliikkte Ornekleme ulastigi sonucu tespit edilmistir. Barlet
Sphericity testinin ise anlamli (.000) oldugu bulunmustur. Barlet Sphericity testinin anlamli olmasi
verilerin normal dagilima sahip oldugunu gostermektedir. Sonu¢ olarak, KMO degeri ve Barlet
Sphericity testi sonuglar1 mevcut veriler iizerinden faktér analizi yapmanin uygun oldugunu
gostermektedir.

ii. Acimlayic1 faktor analizi sirasinda Olgegin faktdr yapilarini belirlemek igin ilk olarak
dondiiriilmemis temel bilesenler analizi yapilmustir.

iit. Maddelerin faktorlerle olan iligkisini ortaya c¢ikarmak icin Olcegin faktor yiik degerleri

incelenmistir. Seger (2013)’e gore 0.45 ya da daha yiiksek olmasi iyi bir 6l¢ii olarak kabul edilir ancak,
uygulamada madde sayisinin az olmasi durumunda ise bu sinir degeri 0.30’a kadar indirilebilir. Cok
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faktorlii yapilarda birden ¢ok faktorde yiiksek yiik degeri veren binisik maddeler 6lgekten cikartilir.
Gelistirilen Olcekte ilk olarak faktor yiik degerleri ,45’in altinda olan maddeler ardindan binisik
maddeler 6l¢ekten ¢ikarilmustir.

iv.  Bu islemlerden sonra 6l¢egin 6z deger cizgi grafigi incelenmis ve bir faktdrden olusabilecegi
gorlilmiistiir. Asagidaki grafik, ‘Fen 6gretimine Y6nelik tutum 6lgeginin’ 6zdegeri 1°den biiyiik (olasi)
faktor yapisim gostermektedir.
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Grafikl. Fen Ogretmenlerinin Fen Ogretimine Yonelik Tutumlari Olceginin Ozdeger Cizgi (Scree Plot) Grafigi

Sekil 1.de goriildiigii gibi, Ozdeger-bilesen numaralar grafigindeki ilk ani degisiklik, birinci faktorde
meydana gelmektedir. Buradan, 6lgegin bir faktorden olusabilecegine karar verilmistir (Field, 2000).
Dolayisiyla olgek tek faktdrden olusacak sekilde yeniden temel bilesenler analizi yapilmistir. Analiz
sonucunda faktdr yiik degerinin .30 un altinda olmamasi bakimindan yeniden incelenerek toplamda 24
madde oOlgekten ¢ikarilmistir. 19 maddeden olusan Olgegin faktor analizi sonuglari Tablo 1.°de
sunulmustur.

Tablo 1. Fen Ogretmenlerinin Fen Ogretimine Yonelik Tutumlar: Olcegi Faktor Analizi Sonuclari

Maddeler Faktor X SS
Yiikleri
1 I teach science effectively. .835 2.34 1.15
2 I make the students love science. .826 242 1.01
6 It is boring to teach science. .834 2.35 1.25
7 The role of the teacher in students’ learning science is great. 157 2.36 1.09
9 I get students’ interest easily while teaching science. .834 2.43 93
11 I give importance to group activities during science course. 738 2.52 928
12 I use active learning methods and techniques in science course. .838 2.43 1.05
13 I try to teach science successfully. .864 2.39 1.05
14 I believe I find better methods to teach science. 744 242 .88
16 I know what to do to teach science concepts effectively. 787 2.30 .94
17 For students to learn science effectively, teachers’ use of more effective methods 882 240 13
is important. ' ' ’
26 I know well how to help students who have trouble understanding science 791 2 44 89
concepts.
27 I always welcome questions coming from students in science. 7147 2.31 93
28 Performance of the teacher in science is important for student’s interest. .822 2.39 1.01
29 I teach science with great joy. 786 2.34 1.07
30 I like reading resource books to teach science more effectively to my students. .853 2.31 1.00
31 I discuss and also get recommendations from my colleagues about how I can 911 23] 13
teach science better. ' ' ’
32 I know my students’ science learning methods and processes. .709 2.34 1.00
42 The knowledge obtained by the student by his own intellectual strength will never 793 241 89

be forgotten.
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Tablo 1. incelendiginde tek faktorlii dlcegin 19 maddeden olustugu, faktor yiik degerlerinin .70 ile .91
arasinda degistigi bulunmustur. 19 maddeden olusan tek faktorlii 6lgegin aritmetik ortalamasi 69.63
standart sapmas1 21.37°dir, bu faktoérden alinabilecek en diisiik puan 19, en yiiksek puan ise 95°dir.
Olgegin giivenirligini belirlemek icin ise madde analizine dayali olarak hesaplanan Cronbach Alpha i¢
tutarlilik katsayisina bakilmistir (Biiylikoztiirk, 2002). Tek faktorlii 6l¢egin Cronbach Alpha katsayisi
.98 olarak bulunmustur. Olgegin varyansin yiizde 80.7’sim karsiladigi bulunmustur

Acgimlayic1 faktdr analizi sonucunda elde edilen bir boyutlu yapinin uygunlugunu sinamak amaciyla
yapisal esitlik modeli iizerine kurulmus olan dogrulayici faktor analizi gerceklestirilmistir. Bu amagla
60 ogretmene Olgek yeniden uygulanmistir. Dogrulayict faktor analizi 6ncesinde ilk olarak verilerin
normal dagilim gosterip gdstermeme durumu kolmogorav simirnow testi ile inecelenmis ve verilerin
normal dagilima sahip oldugu bulunmustur. Ardindan Lisrel programi kullanilarak dogrulayici faktor
analizi gergeklestirilmistir. Tablo 2’de dogrulayici faktdr analizine iliskin uyum indeksleri
sunulmustur.

Tablo 2. Olgegin Dogrulayici Faktor Analizi-Yapisal Esitlik Modeli- Uyum Indeksleri

Ki-kare (x*) degeri 316.88
Serbestlik derecesi (df) 147
x/df 2.15
p-degeri .000
Iyilik uyum indeksi (Goodness of fit index) GFI .85
Diizeltilmis iyilik uyum indeksi (Adjusted goodness of fit index) AGFI .81
Artik degerlerin kok ortalama karesi (Root mean squared residual) RMR .028
Normallestirilmis uyum indeksi (Normed fit index) NFI .93
Bagil uyum indeksi (Relative fit index) RFI .92
Artmali uyum indeksi (Incremental Fit Index) IFI .96
Karsilagtirmali uyum indeksi (Comparative Fit Index) CFI .96
Kok ortalama kare yaklasim hatasi (Root mean squared error of approximation) RMSEA .078

Dogrulayici faktor analizi sonuglarina gore modelin uygunluguna iligskin yapilan degerlendirmelerin
ardindan modifikasyon Onerileri incelenmis ve dokuz modifikasyon Onerisi oldugu tesbit edilmistir.
Modifikasyon 6nerileri incelendiginde Q31 ile Q 30, Q29 ile Q42, Q9 ile Q2 ve Q14 ile Q9 arasinda
gergeklesecek modifikasyonlar disindaki modifikasyonlarm y° degerine Gnemli olciide katk
saglamayacag1 saptanmistir. Bu modifikasyonlarin ardindan toplam 6rneklem i¢in dogrulayici faktor
analizi sonucu cizilen modelin uyum indekslerine bakildiginda; y* degerinin 316.88 (df:147; P<0.000)
olmas1 ve y*/ df degeri (x*/ df =2.15) 3’iin altinda oldugu icin kabul edilebilir bir uyum oldugunu
gostermektedir (Cokluk, Sekercioglu ve Biiyiikoztiirk, 2010). Yapisal esitlik modelinin
degerlendirilmesinde kullanilan indekslerin en c¢ok kullanilanlar1 iyilik uyum indeksi (GFI),
diizeltilmis iyilik uyum indeksi (AGFI), normallestirilmis uyum indeksi (NFI), bagil uyum indeksi
(RFI), artmali uyum indeksi (IFI) ve karsilastirmali uyum indeksi (CFI)’dir. O ile 1 arasinda degisen
tiim bu indekslerde model i¢in elde edilen degerin 1 degerine yaklasmasi veriler arasinda ¢ok yiiksek
derecede bir uyum oldugunun gostergesidir (Kelloway, 1998). Arastirma modeli i¢in GFI 0.85, AGFI
0.81, NFI 0.93, RFI 0.92, TFT 0.96 ve CFI 0.96 degerlerini alarak, model ile veriler arasinda iyi bir
uyum oldugunu kanitlamistir. Yapisal esitlik modelleri i¢in bir diger uyum gostergesi de RMR
degeridir. Deger, 0 ile 1 arasinda degisirken, degerin 0.05’den kiiciik olmasi veriye c¢ok yiiksek
derecede bir uygunluk oldugunu gosterir. Arastirma modeli i¢in deger 0.028 bulunmustur. Boylece,
model ve veriler arasinda ¢ok yiiksek derecede bir uyum oldugu ortaya konmustur. Arastirma modeli
icin son degerlendirme kriteri de RMSEA degeridir. Degerinin 0.1’den kiiglik olmas1 beklenir.
Arastirma modeli i¢in bu deger 0.078 olarak elde edilerek modelin iyi bir uyuma sahip oldugunu
gostermektedir. Sonug olarak elde edilen bu uyum indeksleri modelin iyi bir uyuma sahip oldugunu
ortaya koymustur. Madde ortiik degisken ve oOrtilk degiskenler arasindaki standardize edilmis kat
sayilar1 gosteren path diyagrami agagida sunulmustur.
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Chi-Sgquare=316.88, df=147, P-wvalue=0.00000, RMSEA=0.078
Sekil 1. Dogrulayic1 Faktor Analizine fliskin Path Diyagram

Sekil 1’de fen 6gretimine yonelik tutum olgegine ait standardize edilmis degerler yer almaktadir.
Standardize edilmis ¢Oziimleme degerleri her bir maddenin (gozlenen degiskenin) kendi gizil
degiskeninin ne kadar iyi bir temsilcisi olduguna iligkin fikir verir (Celik ve Yilmaz, 2013) diyagramda
standardize edilmis parametre degerine bakildiginda tutum faktoriinii en fazla etkileyen maddenin
94’1k bir faktor yiikii degeriyle ‘Q30=I like reading resource books to teach science more effectively
to my students.” maddesi oldugu goriilmektedir. En az etkileyen maddenin ise .53’liikk bir faktor yiik
degeri ile ‘Q7= The role of the teacher in students’ learning science is great’ oldugu bulunmustur.

Aragtirmanin Ikinci Alt Amacina Yénelik Bulgular

Arastirmanin ikinci alt amaci olan, Fen 6gretmenlerinin aktif 6grenme ortamlarinda fen 6gretimine
yonelik tutumlarinin cinsiyetlerine ve yaslarina gére durumunu belirlemek {lizere gergeklestirilen t-test
analiz teknigi sonucunda elde edilen veriler Tablo 3 ve Tablo 4’de sunulmustur.

Tablo 3. Kadin ve Erkek Fen Ogretmenlerinin Fen Ogretimine Yonelik Tutum Puanlarma iliskin Aritmetik
Ortalama Ve Standart Sapma Degerleri Ile T-Testi Sonuclari

Degisken n X Ss df t
Kadmn 133 65.9 214 228 3,934
Erkek 97 76.11 16.3

Tablo 3 incelendiginde arastirma oOrnekleminde yer alan kadin ve erkek Fen Ogretmenleri aktif
O0grenme ortamlarinda fen Ogretimine yonelik tutum puanlart agisindan incelendiginde aralarinda
anlamli farklilik oldugu (p=.000) bulunmustur ve bu farklilik erkek dgretmenler lehinedir. Ayrica etki
biiyiikliigli de hesaplanmis (d=.54) ve bu hesaplama sonunda kii¢iik diizeyde (Cohen, 1992) bir etki
bulunmustur. Fen Ogretmenlerinin aktif 6grenme ortamlarinda fen 6gretimine yonelik tutumlarinin
yaslarina gore durumunu belirlemek lizere gerceklestirilen ANOVA analiz teknigi sonucunda elde
edilen veriler Tablo 4’de sunulmustur.
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Tablo 4. Ortaokul Fen Ogretmenlerinin Aktif Ogrenmeye iliskin Algi Olgegi Puanlarimn Yas Arahiklaria
Gore Aritmetik Ortalama Ve Standart Sapma Degerleri

Yas Arahig N X ss
21-30 yas aralig1 44 82,90 8.48
31-40 yas aralig1 52 74,82 14.90
41-50 yas aralig1 56 54,12 20.50
51 ve iistli yaglar 78 71.51 20.23
Toplam 230 70.20 20.04

Tablo 4 incelendiginde, en yiiksek puan ortalamasinin 21-24 yas grubu 6gretmenlerine ait oldugu, en
diisiik puan ortalamasinin ise 46-50 yas aralifindaki 6gretmenlere ait oldugu bulunmustur. Arastirma
grubu Ogretmenlerinin yaglarina gore fen Ggretimine yonelik tutumlari arasindaki degisimin anlaml
olup olmadigini test etmek i¢in ANOVA analizi ve Bonferonni test sonuglar1 Tablo 5’de verilmistir.

Tablo 5. Arastirma Grubu Ogretmenlerinin Yaslarma Gore Fen Ogretimine Yonelik Tutum Olgegi Puanlan
Icin ANOVA Sonuglan

< Kareler Bonferonni
Varyansin Kaynagi Kareler toplami Df ortalamas F

21-30 yas > 41-50 yas

Gruplar igi 69196.69 3 7608.43 21-30 yas > 51 istii 31-

24.85 40 yas > 41-50 yas
Gruplar aras1 22825.69 226  306.18 41-50 yag > 51 distii
Toplam 92021,983 229

Tablo 5°de yapilan ANOVA testi sonucunun grup ana etkisinin anlamli oldugu anlasilmaktadir [F(3—
226)=24.85, p<.05]. Yani, arastirma grubu 6gretmenlerinin aktif 6grenme ortamlarinda fen 6gretimine
yonelik tutum puanlar1 yaslari bakimindan anlamli farklilhik gosterdigi bulunmustur. Bu farkliligin
hangi gruplar arasinda oldugunu belirlemek i¢in yapilan Bonferonni testi sonuglari incelendiginde ise
bu farkliligin 21-30 ile 51-50 yas aralifinda 21-30 yas grubu lehine, 21-30 yas ile 51 ve iistii yas
araliginda 21-30 yas grubu lehine, 31-40 ve 41-50 yas aralifinda 31-40 yas grubu lehine, 41-50 ve 51
ve Ustll yas araliginda 51 ve istii yas grubu lehine oldugu bulunmustur. Fen 6gretmenlerinin aktif
O0grenme ortamlarinda fen Ggretimine yonelik tutumlarimin yaslarina gore durumlarina iliskin etki
biiyiikliigli degerinin ise kii¢iik etki (n2=.28) diizeyinde oldugu bulunmustur.

TARTISMA

Geleneksel 6gretim programlar1 yerine 6zellikle 1960°lara dogru pek ¢ok iilke ¢ocuklarda bilime kars1
ilgi uyandiran, bilimsel arastirma yapmaya yonelik bagimsiz diisiinme aligkanligi kazandiran,
dogadaki diizen ve uyumu kavratmaya yarayan, kisisel inceleme ve arastirmalara Onem veren
dolaysiyla aktif 6grenmeye dayali yeni Ogretim programlart gelistirmislerdir. Bu anlayisa paralel
olarak 6grenciler ve 6gretmenlerin rolleri ile 6grenme ortamlarinin 6zellikleri de degismistir (Tatar ve
ark., 2013). Fen dersi 6gretim programlar igerisinde Ogrencilerin en ¢ok zorlandiklari derslerin
basinda gelmektedir. Bu zorlugu agmak, dersi daha zevkli bir duruma getirmek ise ¢agdas 6gretim
yaklagimlarini bilen ve uygulayan nitelikli 6gretmenlerle miimkiin olmaktadir (Hanger, 2006). S6nmez
(2007) tarafindan yapilan arastirmada okuloncesi 6gretmenlerinin fen 6gretimine yonelik tutumlari ile
fen etkinliklerini uygulama siklig1 arasindan istatistiksel olarak anlamli bir iliski oldugu sonucuna
ulasilmistir. Palmer (2002)’ye gore ise 6gretmenlerin fen d6gretimine yonelik tutumlar ile 6grencilerin
fene yonelik tutumlari arasinda paralel bir iliski vardir.

Ogrenme araclarinin etkili bir sekilde uygulanmas1 dgrencilerin ilgi alanlarini kesfederek bu ilgi
alanlar1 dogrultusunda ¢aligmaya tesvik eder ve 6grenme siirecine aktif katilimi destekler. Bu nedenle
ogretim yontemleri secilirken dersin egitim hedefleri, konunun karmagikligi, 6grencilerin yetenekleri
ile birlikte smif ortami da diisiiniilmelidir (Cook ve Hazelwod, 2002; Griffiths ve Ursick, 2004;
Norman, 2004). Dolayisiyla aktif 6grenmeye dayalt 6gretim programlarinda fen 6gretmenlerinin fen
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Ogretimine yonelik tutumlar1 Snemlidir. Bu baglamda, arastirma kapsaminda aktif Ogrenme
etkinliklerine dayali 6gretim programlarini uygulayan fen 6gretmenleri icin fen 6gretimine yonelik
tutum Olcegi gelistirme calismasi yapilmis, gelistirilen Olgegin gecerlilik ve giivenirligine yonelik
kamtlar elde edilmistir. ilk olarak yapilandirilmamis goriismeler, literatiir analizi ve mevcut dlgme
araclar1 incelenerek 43 6lcek maddesi gelistirilmistir. Olcegin yap1 gegerligini belirlemek amaciyla
hem agimlayict hem de dogrulayici faktor analizi teknikleri gelistirilmistir.

Acimlayict faktor analizi sonucunda, 6lgegin KMO degeri .96, Barlet Sphericity testi .000 olarak
bulunmustur. 19 maddeden olusan 6lgegin, faktor yiik degerlerinin .79 ile .91 arasinda degistigi
bulunmustur. Olgegin varyansin %80.7 sini karsiladigi ve Cronbach Alpha katsayisimin .98 oldugu
bulunmustur.

Dogrulayici faktor analizi sonucunda elde edilen uyum indekslei incelendiginde y’degeri 316.88 (sd:
P<0.000), RMSEA degeri .078, CFI degeri .96, GFI degeri .85 olarak bulunmustur. Bu degerlere gore
elde edilen verilerin modelle uyumludur. Hem dogrulayici faktdr analizi hem de agimlayici faktor
analizi sonucunda elde dilen veriler 6l¢egin, tek faktorlii bir yapida oldugunu ortaya koymaktadir.

Literatiirde fen Ogretimine yonelik tutum arastirmalar1 incelendiginde genelde fen Ogretmenleri ve
ogretmen adaylarinin fen 6gretimine yonelik tutumlari (Tiirkmen ve Bonnstetter, 1999; Ozkan ve ark.,
2002; Tekkaya, Cakiroglu ve Ozkan, 2002; Denizoglu, 2008; She ve Fisher, 2002) siuf
Ogretmenlerinin ve dgretmen adaylarinin fen dgretimine yonelik tutumlar (Sarikaya, 2004; Tiirkmen,
2002; Tiirkmen, 2008; Geng, Denis ve Demirkaya, 2010; Tekbiyik ve Ipek, 2007; Minger ve Simpson,
2006), okuldncesi 6gretmenlerinin ve 6gretmen adaylarinin fen 6gretimine yonelik tutumlarini (Sahin,
1996; Sonmez, 2007; Hamurcu ve Ozyllmaz, 2001; Karamustafaoglu, Ustiin ve Kandaz, 2004;
Camlibel-Cakmak, 2006) inceleyen arastirmalara rastlanmustir.

Alanyazinda, fen 6gretimine yonelik gelistirilen tutum 6lc¢ekleri incelendiginde Saracaloglu, Yenice ve
Gencel (2009) tarafindan gelistirilen 6l¢egin sonuglarinin bu arastirmada elde edilen sonuglarla
benzerlik gosterdigi fark edilmistir. Saracaloglu, Yenice ve Gencel (2008) tarafindan gelistirilen 6lgek
34 tutum maddesinden olusan likert tipi bir 6lgme aracidir. Bes faktdrden olusan 6lgegin alt faktorleri;
Fen derslerine yonelik olumlu tutum, fen 6gretiminde yeterli olma, fen derslerini gereksiz bulma, fen
derslerini yararli bulma, fen 6gretimine iliskin kaygi olarak adlandirilmistir. Her bir alt faktoriin faktor
yiik degerleri .73 ile .95 arasinda degismektedir. Ogretmen adaylarmin fen Ogretimine yonelik
tutumlarini belirlemek iizere Thompson ve Shringley (1986) tarafindan gelistirilen, Tekkaya, Ozkan ve
Cakiroglu tarafindan (2002) Tiirkceye uyarlanan 6lgek bulgular1 da bu arastirmada gelistirilen 6lgegin
bulgulariyla benzerdir. Uyarlanan o6l¢ek, 5°li Likert formatinda, 21 maddeden olusmustur ve
Crombach-alfa giivenirlik degeri .83 tiir (Ozkan, Tekkaya ve Cakiroglu, 2002).

Fen 6gretmenlerinin fen 6gretimine yonelik tutumlarini degerlendirmek amaciyla yapilan ¢alismada
ilk olarak dgretmenlerin aktif 6grenme ortamlarinda fen dgretimine yonelik tutum puanlarinin onlarin
cinsiyetlerine gére durumu incelenmistir. Gergeklestirilen analiz ¢alismasi sonucunda kadin ve erkek
Fen oOgretmenlerinin fen 6gretimine yonelik tutum O6lgegi puanlart agisindan aralarinda anlaml
farklilik ve bu farkliliga iliskin etki degerinin kiiciik etki diizeyinde oldugu saptanmistir. Buradan elde
edilen verilere gore, erkek Fen 6gretmenlerinin, kadin Fen d6gretmenlerine gore aktif 6grenmeye iliskin
algilar1 konusunda daha yiiksek bir algiya sahip olduklar1 s6ylenebilir. Calismanin bu bulgusuyla ilgili
olarak yapilan alan yazinda, Diiztepeliler (2006) ¢alismasinda Ingilizce ogretmenlerinin derse
baslamada aktif 6grenme stratejilerini arastirdig1 calismasinda, erkek Ingilizce dgretmenlerinin kadin
Ingilizce 6gretmenlerine gore daha yiiksek puan aldig1 sonucuna ulasmustir. Indnii (2006) ve Stewart,
Houghton ve Rogers (2012) tarafindan yapilan c¢aligmalarda ise Ogretmenlerin veya Ogretmen
adaylarinin cinsiyetlerine gore anlamli bir farklilik olustugu sonuglarina ulasilmisgtir.

Arastirma sirasinda arastirilan bir diger konu, Fen 6gretmenlerinin aktif 6grenme ortamlarinda fen

Ogretimine yonelik tutumlarinin yaslarina gore degisiminin anlamli olup olmadigidir. Gergeklestirilen
analizler sonucunda, Fen Ogretmenlerinin aktif 6grenmeye yonelik tutum ol¢egi puanlarinin yag
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degiskenine gore anlamli bir sekilde farklilik gosterdigi ve etki degerinin kiiciik etki diizeyinde oldugu
sonucuna ulagilmistir. Genel olarak yas yiikseldikce fen Ogretmenlerinin anketten aldiklari puan
diismiistiir ve en diisiik puan 41-50 yas grubu 6gretmenlerine aittir. Calismanin bu bulgusuyla ilgili
olarak yapilan alan yazinda, Birigci, Metin ve Demiryiirek (2011) tarafindan yapilan caligmada
Ogretmenlerin yaslar1 ile bilgisayar ve internet kullanimina yonelik tutumlar1 arasinda istatistiksel
olarak anlamli bir farklilasmanin oldugu sonucuna ulasilmistir. Bilgi ve iletisim teknolojilerini
kullanmanin aktif 6grenme ortami saglama durumlarindan biri olmasi nedeniyle bu arastirma
gerceklestirilen aragtirmay1 destekleyen caligsmalardan biri olarak goriilebilir. Acisli, Altun-Yalgin ve
Yilmaz (2012) tarafindan gergeklestirilen arastirmada ise Fen Bilgisi 6gretmen adaylarimin fizik
dersine yonelik tutum puanlar1 ortalamalarmin yas degiskenine gore anlamli farklilik gosterdigi
bulunmustur. Hazari, Brown ve Rutledge (2013) &grencilerin aktif d6grenme algisini arastirdigi
caligmasinda yas degiskeninin algiya etki etmedigi sonucuna ulagmistir.

ONERILER
Bu calisma kapsaminda gelistirilen, gecerlik ve gilivenirlik analizleri yapilan fen 6gretimine yonelik
tutum Olgeginin, aktif 6grenmeye dayali egitim yapan kisi ve kurumlar tarafindan uygulanmasi ve
gelistirilmesi siirecinde yol gosterici olacagi diisiiniilmektedir. Bununla birlikte, 6l¢egin rahatlikla
kullanilabilecek bir yapida olmasma ragmen nitel olarak destekleyen goriisme ve gdzlem gibi
yontemlerin de kullanilarak ¢esitlemenin yapilmasi onerilmektedir.

Gelistirilen 0lgegin ozellikle fen oOgretmenlerinin tutumlarini etkileyen faktorleri belirlemeye ve
olumlu tutum gelistirmeye yonelik akademik ¢alismalar icin bir 6n ¢alisma niteligindedir.

Bu caligma fen Ogretmenlerinin fen Ogretimine yonelik tutumlarimi belirlemeye yoneliktir. Benzer
caligmalar farkli branglardan 6gretmenler icin de gerceklestirilebilir.

Olgegin gelistirme caligmalarina farkli iilkelerden Ogretmenlerin katilmasi bu c¢alismanin giiclii
yonlerinden biridir ve 6l¢ek bir¢ok iilkede ve kiiltiirde kullanilabilir.

Aragtirma 2012-2013 egitim o6gretim yilinda yapilmistir. Arastirma siiresinin daha uzun oldugu
caligmalar yapilabilir. Bu sayede daha fazla 6gretmene ulagilabilir.

Farkli arastirmalarla aktif 6grenme ortamlarinda fen 6gretiminin farkli degiskenlere gore (hizmet ici
egitim durumu, lisansiistii egitim durumu) betimlenebilir.

Arastirma 5-6 yil sonra tekrarlanarak yeni nesil Fen d6gretmenlerinin, aktif 6§renme ortamlarinda fen
ogretimine yonelik tutumlar yeniden yordanabilir.
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Extended Abstract

The purpose of this study was to develop a attitude scale towards science teaching science teachers in
active learning environments. General survey model was used in the study. 190 science teachers
participated to the scale development stage and 230 teachers participated to the application stage of the
study from 5 different countries. Both exploratory factor analysis and confirmatory factor analysis. As
a result of the exploratory factor analysis, it was found out that the questionnaire consisted of a single
factor and 19 items, and as a result of the confirmatory factor analysis, it was found out that the
questionnaire had satisfactory fit indexes. In addition, the results showed that the Cronbach Alpha
coefficient of the questionnaire was .98 and the variance explained 80.7%. As a result of the
implementation phase of the study, science teachers' science attitudes scale points average in active
learning environments showed significant difference in terms of their age and gender variables.
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Ozet

Bu calismanin amaci Yetinmezlik Olgegini (Nenkov, Morrin, Ward, Schwartz, & Hulland, 2008) Tiirkceye uyarlamak ve
gecerlik ve giivenirligini incelemektir. Calisma 300 {iniversite 6grencisi lizerinde yiiriitiilmiistiir. Dogrulayici faktor analizi
sonucuna gore 6 maddeden ve tek boyuttan olusan modelin iyi uyum verdigi degerlendirilmistir (x*>= 18.30, sd= 8, RMSEA=
.066, CFI= .95, IFI= .96, AGFI= .95, GFI= .98, SRMR= .045). Olcegin faktor yiikleri .33 ile .58, diizeltilmis madde toplam
korelasyon katsayilari ise .24 ile .45 arasinda siralanmaktadir. Olgegin Cronbach alfa i tutarhlik giivenirlik katsayis1 icin .60
olarak bulunmustur. Bu verilere dayanarak, Yetinmezlik Olgegi Tiirkce formunun gegerli ve giivenilir bir 6lgme arac1 oldugu
sOylenebilir.

Anahtar sozciikler: Yetinmezlik, maksimizasyon, gegerlik, giivenirlik, dogrulayici faktor analizi

Abstract

The aim of the present study is to examine the validity and reliability of the Maximization Scale (Nenkov et al., 2008).
Participants were 300 university students. The results of confirmatory factor analysis demonstrated that the six items loaded
on one factor (x>= 18.30, df= 8, RMSEA= .066, CFI= .95, IFI= .96, AGFI= .95, GFI= .98, SRMR= .045). Factor loadings
ranged from .33 to .58 and the corrected item-total correlations ranged from 24 to .45. Cronbach alpha internal consistency
reliability coefficient was .60. According to these results it can be argued for that this scale is a valid and reliable instrument.
Keywords: Maximization, validity, reliability, confirmatory factor analysis

GIRIS

Mutlulugu aramak, acidan kacinmak, en iyiyi, en yararliy1 ya da en az aci vereni deneyimlemek,
insanoglunun kadim bir dogal egilimidir. Mutluluk, 6zde goreli bir kavram olmas1 yoniiyle her bireye
gore farkli bir mutluluk 6l¢iitiintin var oldugu bir gercektir. Bireylerin en iyiyi hedefleme egilimi géz
ontine alindiginda meslek edinme, evlilik, cocuk sahibi olma ve kariyer gelisiminden giinliik yagamsal
ihtiyaglarin karsilanmasina kadar bircok yasam durumunda kisisel 6l¢iitlerin yan1 sira se¢im yapma ve
karar verme gerekliligi mutluluk denklemine eklenmektedir. Mutlulugu elde etme siirecinde bireyler
bir¢ok se¢im durumu ile kars1 karstya gelmektedir. Schwartz ve digerleri (2002) bireylerin, secenekleri
eleyerek en iyiye ulagma motivasyonuna sahip olduklarim belirtmistir. Akile1 Se¢im Kurami’na gore
bireyler her hangi bir olas1 davranisinda maddi, fiziki, psikolojik ve daha bir¢ok agidan getiri-gotiirii
dengesini degerlendirerek daha iyisine ulastiracak yolu seger. Diger bir ifadeyle bireylerin, fayda elde
etme motivasyonunu en uyguna ve en iyiye odakladiklar1 kabul edilir. Bireyin ilgi, deger ve merak
gibi kisisel degiskenleri ve secim yapmanin dogasindaki kisitlamalar akilc1 se¢imin temel bilesenleri
arasinda yer almaktadir (Alexander, Marx, & Williams, 2004; Selman & Ugar, 2011).
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Yetinmezlik (Maksimizasyon) kavram psikoloji ¢caligmalarina Schwartz ve digerleri (2002) tarafindan
yapilan arastirmalar sonucunda dahil olmustur. Tiirkge’ye Yetinmezlik seklinde c¢evrilebilen
maksimizasyon, 6z olarak bireylerin herhangi bir duruma iliskin karar verme siirecinde mevcut
seceneklere gore daha iyisini ve sonal olarak en iyisini elde etme egilimini ifade eder. Yetinmezlik,
mevcut seceneklere razi olmayip daha fazlasini isteme ile karakterize yiiksek kisisel standartlara vurgu
yapar (Nenkov ve digerleri, 2008). Yetinmezlik konusunda aragtirma yapan Schwartz ve digerleri
(2002), insanoglunun en iyisini segme egiliminden yola ¢ikarak bireylerin karar verme siireglerini
inceledikleri calismada, gelistirdikleri 6l¢me araci iizerinden katilimcilar1 Yetinmeyen (Maximizer) ve
Yetinen (Satisficer) olmak {iizere iki gruba ayirmislardir. Aragtirma sonunda segenek sayisi arttikca
yetinmez Ozellikler gosteren bireylerin karar verme siirelerinin de arttigini, yaptiklari segimlerden
dolay1 pismanlik ifade ettikleri ve kendi segimlerini baskalarinin segimleriyle sik sik karsilagtirma
egiliminde olduklar1 belirlenmistir. Buna karsilik yetinen grupta yer alan bireylerin karar verme
asamasinda “yeterince iyi” olani secip sosyal karsilastirma icine girmedikleri ve daha az pismanlik
belirttikleri saptanmistir. Arastirma bulgularina dayanarak Yetinmeyen (Maximizer) ve Yetinen
(Satisficer) birey davranislarina iligkin bazi ¢ikarimlar yapilarak kavramlar genisletilmeye calisilmistir
(Iyengar, Rachael, Wells, & Schwartz, 2006).

Yetinmezlik egilimindeki bireyler mevcut alternatifleri degerlendirip, kili kirk yararcasina olas1 en iyi
se¢cimi yapmaya odaklanmaktadirlar. En iyisini elde etmek i¢in neredeyse tiim alternatifleri masaya
yatirir interneti, alisveris dergilerini, reklamlari vb. arastirma ve karsilastirma kaynaklarini kararli bir
sekilde incelemeye baslar ve siki bir eleme islemine tabi tutarak karar vermeye calisirlar. Yetinmezlik
egilimindeki bireyler test edemeyecegi kadar segcenek varsa arastirmayi birakabilir ve sonrasinda
“belki biraz daha arastirsaydim en iyisine karar verebilirdim” seklinde bir slipheye diisebilir.
Yetinmezlik, doyurulamaz bir hal alabilir ve dahasi kronik bir sekilde varligin1 devam ettirebilir.
Yetinmezlik egilimi gosteren bireyler miikemmel segenegi bulmaya 1srarla calisirken yetinen
(satisficer) bireyler i¢in segenekler arasinda secim yapma fazla zaman almaz. Karar verme siireci,
yeterince iyi olarak algilanan bir se¢enek iizerinde siki sikiya inceleme yapilmaksizin igsel bir uzlas
saglanarak tamamlanir. Diger bir ifadeyle yetinen bireyler, en iyisini elde etme istegi tasisalar da en
iyiye ulasilamadiginda mevcut alternatifler arasindan “yeterince iyi ya da makul” esiginde bulunani
tercih ederler (Chowdhury, Ratneshwar, & Mohanty, 2009; Lee, Lee, & Sanford, 2010;
Schwartz ve digerleri, 2002).

Yetinmezlik 6zelligi gosteren bireyler herhangi bir se¢im durumunda (6rnegin, aligveris yaparken)
iizerlerinde yogun bir zaman baskist hissederler. Nihai kararlarin1 vermis olsalar bile firsat verilse ya
da cazip firsatlarin sayisi artirilsa karar verme siireci felce ugrayabilir (Keys & Schwartz, 2007) ve bu
kararlarin1 degistirme yoluna yiiksek olasilikla giderler. Yetinmez bireyler, pismanlik yagamamak i¢in
miilkemmel secime odakli yaklasima daha derin ve kronik bir sekilde sadakat gosterirler. Yetinme
Ozelligi gosteren bireyler ise “yeterince iyi”’yi sectiklerine inandiklari i¢in karar verdikten sonra
karsilagtirma i¢ine girmeden mevcut se¢imi deneyimlemeye baslar ve segimlerinden dolay1 ¢ok daha
diisiik diizeyde pismanlik duyarlar (Chowdhury ve digerleri, 2009; Zeelenberg & Pieters, 2007).
Yetinmezlik ya da yetinme 6zelligi gdsteren bir bireyin verdigi bir kararin ya da bir deneyiminin iyi
olmasi, mevcut durum ile ilgili beklentilerinin iizerinde oldugu anlamima gelir. Dolayisiyla
yetinmezlik egilimi gosteren bireylerin karar verme deneyimleri ¢cogunlukla beklentilerinin gerisinde
kalmaktadir. Bu durumda bireyler kendilerini suglamakta ve diis kirikligina yol acan deneyimler bir
kisisel hata olarak algilanmaktadir (Oksay, 2004). Bu baglamda Schwartz ve digerleri (2002)
yaptiklar1 aragtirma sonucunda yetinmezlik egilimi yiliksek bireylerin yetinme diizeyi yiiksek bireylere
gore depresyona girme olasiliginin daha yiiksek, yasam doyumlarinin ise daha diisiik diizeyde
oldugunu belirlemeleri oldukg¢a anlamlidir.

Schwartz ve digerleri (2002) tarafindan yapilan onciil ¢aligmalar yetinmezlik 6zelligine iligkin anlamli
bir bakis acis1 sunmaktadir. Ozellikle, yiiksek yetinmezlik (maximization) diizeyi ile depresyona
yatkinlik, stres, milkemmeliyetcilik ve pismanlik yasamaya duyarlilik arasinda pozitif; iyimserlik, 6z-
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saygl ve yagsam doyumu arasinda negatif iligki elde edilmesinin yetinmezlik kavraminin énemini daha
belirgin hale getirdigi sdylenebilir. Bireylerin neredeyse tiim yasam alanlarinda gerek biiyiik gerekse
kiiciik Olcekte segimlerle karsi karsiya kaldigi goz Oniline alindiginda, yetinmezlik kavraminin
Ol¢iilmesinin anlamli olacagi degerlendirilmistir. Bu baglamda mevcut ¢alismada Nenkov ve digerleri
(2008) tarafindan gelistirilen Yetinmezlik (Maximization) Olgegi’nin Tiirkceye uyarlanmasi ve Tiirkce
formun gegerlik ve giivenirliginin incelenmesi amaglanmustir.

Cahisma Grubu

Yetinmezlik Olgegi’nin Tiirkge formunun gegerlik ve giivenirlik analizleri, 2014-2015 egitim dgretim
yilinda Sakarya Universitesinde 6grenim géren 199°u (%67) kadm, 101°i (%33) erkek olmak iizere
300 tiniversite 6grencisinden elde edilen veriler {izerinde yapilmustir.

Yetinmezlik Ol¢egi Orijinal Formu

Nenkov ve digerleri (2008) tarafindan gelistirilen Yetinmezlik Olgegi 6 maddeden ve tek boyuttan
olusan bir dlgme aracidir. Olgek 5°1i bir derecelendirmeye sahiptir (“1” Hi¢ Katilmiyorum, “5”
Tamamen Katiliyorum). Uyum gecerligi ¢alismasinda Yetinmezlik Olcegi toplam puani ile yasam
doyumu, iyimserlik ve 6znel mutluluk puanlan arasinda sirasiyla = .-27, = .-20, r= .-23 seklinde
negatif iliski; depresyon, pismanlik ve miikemmeliyetcilik puanlar1 arasinda sirastyla r= .22 , = .38,
r= 34 seklinde pozitif iligkiler bulunmustur. Dogrulayici faktor analizinde elde edilen uyum indeksleri
x>= 243, sd= 6, RMSEA= 0.000, GFI= .99, AGFI= .95 seklindedir. Ol¢egin Cronbach Alfa i¢
tutarlilik giivenirlik katsay1 .75 olarak bulunmustur. Gegerlik ve giivenirlik ¢aligmalarindan elde edilen
sonuglar Yetinmezlik Olgegi Olgegi’nin gegerlik ve giivenirliginin saglandigina isaret etmektedir
(Nenkov ve digerleri, 2008).

Islem

Yetinmezlik Olgeginin orijinal formu, iyi diizeyde Ingilizce bilen iki dgretim iiyesi ve ii¢ doktora
Ogrencisi tarafindan Tiirkceye terciime edilmis ve daha sonra bu Tiirkge formlar geri terciime edilerek
Tiirkge ve Ingilizce formlar arasindaki tutarlilik ele alinmustir. Uretilen Tiirkge form anlam ve dil
bilgisi agisindan gozden gegirilerek ilgili diizeltmeler yapilarak denemelik Tiirk¢e form elde edilmistir.
Denemelik Tiirk¢e form psikolojik danigma ve rehberlik ve 6lgme ve degerlendirme alaninda uzman
iki 6gretim iiyesine inceletilerek gortisleri dogrultusunda diizenlemeler yapilmistir. Elde edilen nihai
form, goniilli evli 6gretmenlere uygulanarak veri elde edilmistir. Elde edilen veriler lizerinde 6lgegin
yap1 gecerligi igin dogrulayici faktor analizi (DFA) yapilmustir. Yetinmezlik Olgeginin giivenirligi i¢
tutarlik yontemiyle, madde analizi ise diizeltilmis madde-toplam korelasyonu ve ¢ testi kullanilarak iist
%27 ile alt %27’lik gruplarin madde ortalamalar1 arasindaki farklarin anlamlilifiyla incelenmistir.
Gegerlik ve giivenirlik analizleri i¢cin SPSS 15.0 ve LISREL 8.54 (Joreskog ve Sorbom, 1996)
programlar1 kullanilmistir.

BULGULAR

Yap1 Gegerligi

Yetinmezlik Olgegi’nin yap1 gegerligi i¢in dlcegin orijinal formunda bulunan faktériin dogrulanmasi
amaciyla Dogrulayic1 Faktor Analizi (DFA) uygulanmistir. Elde edilen uyum indeksleri (x*= 18.30,
sd= 8, RMSEA= .066, CFI= .95, IFI= .96, AGFI= .95, GFI= .98, SRMR= .045) tek boyutlu
Yetinmezlik modelinin iyi uyum verdigini gostermistir (Hu & Bentler, 1999). Olgegin faktor yiikleri
33 ile .58 arasinda siralanmaktadir. Ancak, 5.-6. maddeler arasinda ikili hata kovaryansi
tanimlanmugtir. Dogrulayici faktor analizine ait faktor yiikleri Sekil 1’de gdsterilmistir.
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Yetinmezlik Olcegi Diizeltilmis Madde-toplam Korelasyonlar: ve %27’lik Alt-iist Grup Farkina
iliskin ¢ Degerleri

Yetinmezlik Olgegi’nin Cronbach alfa i¢ tutarhilik giivenirlik katsayist .60 olarak bulunmustur.
Olgegin diizeltilmis madde-toplam korelasyonlarmin .24 ile .45, toplam puanlara gore belirlenmis
%27’lik alt ve st gruplarn madde puanlarindaki farklara iligskin ¢ (sd=158) degerlerinin ise 9.160
(p<.001) ile 12.100 (p<.001) arasinda siralandig1 goriilmiistiir. Bulgular Tablo 1’de gosterilmistir.

Tablo 1. Yetinmezlik Olgegi Diizeltilmis Madde Toplam Korelasyon

Katsayilar
Faktor Madde no rjx t
1 24 9,374%*x
5 33 9,668***
Yetinmezlik 3 28 9,160%**
4 40 11,815%**
5 45 12,100%**
6 .36 11,238%%**
TARTISMA ve SONUC

Yetinmezlik, asamali olarak en iyiyi karara dogru gidebilmek icin daha fazla kaynak harcamay1 igerir.
Yetinme ise, bireylerin herhangi bir karar verme durumunda kendi dnciillerine gére makul diizeyde iyi
Ozelliklere sahip olana yonelmesi seklinde ele alinabilir. Yetinmezlik ve yetinme kavramlari iki ayri
kutup gibi dursa da her ikisine de tam anlamiyla olumlu ya da olumsuz bir yiikleme yapilmasi zordur.
Nitekim Diab, Gillespie ve Highhouse (2008), yetinmezlik kavraminin depresyona yatkinlik, diisiik
6znel mutluluk, diisiikk yasam doyumu diizeyi ile birlikte anilmasina kars1 ¢ikmis, yetinmezlik egilimi
gosteren bireylerin en iyiyi elde etme adina c¢abaladiklarini ve bu sonucun insan olmanin dogasiyla
celismedigini belirtmistir. Bununla birlikte yetinmezlik konusunda oncii caligmalari olan Barry
Schwartz, se¢im yapma sansinin bireyler iizerinde pozitif bir etki olusturacagini (Oksay, 2004) fakat
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secenek sayisinin artmasi durumunda en iyi karar1 verebilmenin zorlasacagi ve psikolojik yararlarin
azalacagim ifade etmistir. Schwartz ve digerleri'ne (2002) gore, en karli ve en uygun secimi
yapabilmek igin yapilan arastirmalar belli bir esikten sonra saplantili bir boyuta evrilebilecektir.
Dolayisiyla bireyin yasadigi sorun se¢im yapmak icin derinlemesine inceleme arastirma yapmaktan
oOte bireyin temel hedefinden saparak karar vermekte zorlanir hale gelmesidir.

Yetinmezlik ideal anlamda bireylerin karar verme siireci sonunda en iyi, en karli sonuca ulagmalarini
saglayabilecek bir potansiyele sahipken diger taraftan bireylerin etkili karar verememelerine ya da
verdikleri kararlardan memnuniyetsizlik duymalarina yol agabilecek bir motivasyonu da icermektedir.
Yiksek yetinmezlik diizeyi ile depresyona yatkinlik, diisiik yasam doyumu ve pismanlik arasindaki
pozitif iligkinin yani sira iyimserlik, 6znel mutluluk ile negatif iliskiye sahip olmasi (Schwartz ve
digerleri, 2002) yetinmezlik kavramini ilgiye deger hale getirmistir. Mevcut calismada, Nenkov ve
digerleri (2008) tarafindan gelistirilen ve bireylerin karar verme, se¢im yapma durumlarindaki bazi
tutum ve davramglara iliskin bilesenlerin yer aldig1 Yetinmezlik Olgegi’nin Tiirkgeye uyarlanmasi ve
Tiirk¢e formun gegerlik ve glivenirliginin incelenmesi amaglanmustir.

Olgegin yap1 gegerliginin incelenmesinde DFA kullanilmistir. DFA sonucunda elde edilen uyum
indeksleri incelendiginde, Hu ve Bentler’e (1999) gore tek boyutlu modelin iyi uyum verdigi ve
6lgegin orijinal faktor yapisinin Tiirkge formun faktor yapistyla uyumlu oldugu sonucuna ulasilmistir.
Olgegin i¢ tutarlik giivenirlik katsayisimin .70 &lgiitiine gére biraz diisiik oldugu diisiiniilebilir. Ancak
Olgegin psikolojik bir problemi degerlendirme veya tani koyma amaciyla kullanilmayacag dikkate
alinirsa bu diizeyin tolere edilebilir oldugu sdylenebilir. Yetinmezlik Olgegi’nin gegerlik ve giivenirlik
caligmalarindan elde edilen bulgulardan yola ¢ikarak bazi 6nerilerde bulunulabilir.

Mevcut calisgmanin 6nciil bir yapida olmasindan yola ¢ikarak 6lgegin uyum gecerligini belirlemek
amactyla, Yetinmezlik ile iliskili olabilecek baz1 degiskenleri (yasam doyumu, aska iliskin tutumlar)
degerlendiren, gecerlik ve giivenirlik gibi psikometrik 6zellikleri kanitlanmis 6lg¢eklerle Yetinmezlik
Olgegi arasindaki iliskiler arastirilabilir. Ayrica 6lgegin test tekrar-test giivenirliginin incelenmesi,
sonraki calismalar i¢in daha gecerli sonuclar elde edilmesini kolaylastiracaktir. Yapilacak yeni
uygulamalarla 6lcegin mevcut giivenirlik diizeyi gelistirilebilir. Yetinmezlik Olgegi kullanilarak
yapilacak arastirmalarin 6lgegin 6lgme giiciine olumlu katkilar saglayacagi diistiniilmektedir. Diger
taraftan Olgegin gecerlik ve gilivenirlik c¢aligmalarinin yiriitildiigli arastirma grubu iiniversite
ogrencilerinden olustugu igin 6l¢egin gegerlik ve giivenirligi igin farkli ¢alisma gruplan tizerinde
yapilacak ¢alismalar da oldukga degerlidir.
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Extended Abstract

Being in search of gaining happiness, experiencing the best option and also avoiding undesirable life
events is a primeval occupation of human being. There are numerous private definitions and criterions
of happiness because happiness is a relative notion. Individuals confront many selection alternatives
especially in happiness gaining process. Written another way, nearly all individuals have tendecy of
going all lengths to maket he best choice and to reach the best result in all life situations. According to
Rational Choice Theory, individuals choose the best way to reach the best point by making tiny
distinctions by regarding material, physical (skills) and psychological (interests, personal values)
aspects of current condition. Maximizers focused on excellent choice and show a chronic form of
loyalty to their choices not to experience regret. When maximizers are convinced about making best
choice, they do not compare their choice with new alternatives.

In current study maximization was assessed using Maximization Scale (Nenkov, Morrin, Ward,
Schwartz, & Hulland, 2008). The Maximization Scale has six items (e.g., “No matter how satisfied I
am with my job, it’s only right for me to be on the lookout for better opportunities”, “When I am in the
car listening to the radio, I often check other stations to see if something better is playing, even if I am
relatively satisfied with what I’m listening to.””) and is consisted one dimension. The maximization
measured with a Likert-type scale anchored by 1 (strongly disagree) and 5 (strongly sagree). Nenkov
et al. (2008) found Cronbach’s alphas of .75. The Maximization Scale has not reverse item. The results
of convergent validity analysis demonstrated that total scores of the maximization scale had significant
negative correlation with optimism (7= .-20), life satisfaction (= .-27), subjective happiness (7= .-23),
and positive correlation with depression (= .22), regret (r= .38), perfectionism (7= .34) .

The main scope of this study is to examine the validity and reliability of the Turkish version of The
Maximization Scale Participants were 300 undergraduate students (199 were female and 101 were
male) in Sakarya University Faculty of Education in 2014-2015 academic year. The mean of their ages
was 20.4. Initially The Maximization Scale was translated into Turkish by two academicians and
three doctoral students. After that the Turkish form was back-translated into English and examined the
consistency between the Turkish and English forms of the scale. Turkish form has reviewed by two
academicians from the department of measurement and evaluation, and counseling and guidence.
Lastly the Turkish form was discussed by academicians and along with some corrections this scale
was prepared for validity and reliability analyses. Secondly the confirmatory factor analysis was
executed to confirm the original scale’s structure in Turkish culture. As reliability analysis internal
consistency coefficients and the item-total correlations were examined. Data were analyzed by
LISREL 8.54 and SPSS 15.0. The results of confirmatory factor analysis demonstrated that the sixt
items loaded on one factor and that the factor structure was harmonized with the factor structure of the
original scale (x?= 18.30, df= 8, RMSEA= .066, CFI= .95, IFI= .96, AGFI= .95, GFI= .98, SRMR=
.045). Factor loadings ranged from .33 to .58 and the corrected item-total correlations ranged from 24
to .45.

It can be argued that based on prior studies about maximization and its personal components are
important for good understanding individuals’ selection behaviors nearly all life settings. Because,

maximize individuals have risky behaviors and attitudes in terms of experiencing some psychological
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difficulties and disorders. As a matter of fact, there were some evidences that related to proneness to
depression, lower subjective happiness and life satisfactions. Overall findings proved that the
Maximization Scale had acceptable validity and reliability scores and that it may be used as a valid
and reliable instrument in order to identify people’s maximization level in different settings. However,
the study has some limitations. As correlational statistics were utilized, no definitive statements can be
made about causality among maximization, depression, pessimism, subjective happiness, and other
related psychological constructs. The data presented here are limited to self-reported data and did not
use a qualitative measure of these constructs. Research that will perform by qualitative measure of
these constructs may facilitate to understand the nature of maximization. The preliminary results
obtained in this study should not be generalized other populations and further study is required that
targeting other populations, partners in romantic relationship or graduate students who are seeking for
job, for instance. Finally, further studies that will use the Maximization Scale are important for its
psychometric validity and reliability properties.
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ABSTRACT

Literature has become an invaluable subject which has added a great value and contribution to the teaching of English
language and the discovery of many other developed ideas. Literature produces an exhilarating impulse that imprints a lasting
picture on the mind of a learner. Many researchers have devised many means and approaches to teach languages, but it has
remained unconvincing because it has only produced little results. Making use of a method that eliminates monotony and
boring moment in learners is a good factor that enhances students’ motivation for learning. In this sense, literature and
language become unavoidable components that aid an intellectual development. This study examines the indispensability of
literature as a means of teaching EFL in the classrooms. The researcher has developed many instructive activities which are
believed will help EFL students to improve their English grammar. The results make it clear that literature allows learners to
give more attention and develop more interest for study. In giving a perspicacious linguistic development, literature therefore
remains an essential tool for teaching language in the classrooms.

Key Words: Teaching vocabulary, poetry, EFL classroom

Introduction

Literature has been an invaluable discipline which through all other disciplines (including scientific
discovery) are taught and evaluated. Without literature the art of literacy will definitely become
impossible. Whatever that should be learnt, which has to be one way or the other penned will have the
trait of literature in it. But without any digressive propensity, this study tends to examine and
demythologize the peculiarity and efficacy of using literary text, such as novel, poetry and drama as a
medium of teaching EFL in the classroom. Because of its various nature, literature gives many
linguistic privileges to the learners of language and makes the tutor create an absorbing functions that
are established on the resources that have the strength to motivate the enthusiastic participation (Carter
and Long,1991:3).Poetry becomes an interesting literary genre that evokes emotions from the readers
and gives a sense of ecstasy and creativity. And this enhances good response from the reader which
will give him motivation for subsequent reading(Collie and Slater,1987:226).The imperativeness of
poetry in language teaching class is that it is distinctively different from other literary work of art; it
breaks some grammatical rules in language usage(Ramsaran,1983:36)

In this sense, it is very pervasive to consider that the use of literary text as a medium of teaching EFL
which gives students a sense of relaxed atmosphere to that which they are supposed to study, at the
same time gives them the intelligibility of what they learn. Collie and Slater state that “engaging
imaginatively with literature enables learners to shift the focus of their attention beyond the more
mechanical aspects of the foreign languages system” (Collie and Slater 1997) Literature, as it is,
reflects different milieu of life, it is a mirror that crystallizes the inner part of human condition and the
mystery of life itself. Taking a considerable eyes into the purpose and effects of literature in the
society and in the global community; even right from the Greek classical period, when there are so
many sophists and philosophers, literature has been a great knowledge phenomenon that has shaped
the society and the universe as a whole. There have been different authors who defined literary works
as something that has peculiarly reflected different perspectives of life and mirrors the society of men.
It has also accentuate different cultural phenomenon of the universe (Basnet and Mounfold,1993).But
some linguists postulate that there is no any statics method to literary approach but only dependent on
the view and the interpretation of the reader(Eagleton,1983)
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In this case, the likes of Socrates, Plato, Aristotle, have vehemently contributed to the development of
human learning through their literary apotheosis. Though, Socrates, regarded as the greatest
philosopher of his time never wrote any of his great lessons and orations but it is in form of literature
of oral tradition. Notwithstanding, his disciple, Plato became his mouthpiece who put his great thought
in writing. Considering all these factors, one will realize that literature gives man a sense of
condensability when he is washed in the fluidity of literary ocean. The reading of literary text in the
EFL class accelerates the emotional intelligence (Ghosn, 2002).When literature is used in the
classroom; it exposes students to critical thinking (Gajduset & Van Dommelen, 1993, Ghosn, 2002,
Van, 2009). Ghosn highlights that literature can be used as a tool to bring a considerable changes and
development in learner’s idiosyncrasy (Ghosn,2002).Langer postulates that literature gives students an
opportunity to reflect on their studies, language and lives.(Langer,1997).Critical thinking as developed
through literary text ,allows one to look at things in an objective and rational perspective without the
interference of sentimental tendency. Making use of literature therefore infuses in learners the ability
to think, interpret, and view things critically. Several articles and studies have explored literature as a
tool for language teaching; the part that literature takes is of a great value in language and grammatical
improvement. Though several attempts have been made to use poetry to teach language.(Kramsch,
1985; Maley & Duff, 1989,Chatton,1993; Cullinan, Scala&Schroder,1995, Hanauer, 2001, Harlan
Kellem,2009). Poetry becomes effective because it has the pattern that does tend to bore the
students.In this case, students attention are drawn to the technique at which poetry is written and the
unusual pattern of its language

Therefore, when we consider the indispensability of literary study and it usage in language teaching its
adaptability becomes extremely absorbing. In this regards, poetry will be used to a great extent to
analyze and demystify language learning. While teaching the students in the classroom it is an
essential thing to choose the themes that the students will recognize (McKay,1986:194). Reading of
the poems allows students to develop themselves intellectually and illuminate the logic of the language
in the poem, and it allows them to think deeply while being submerged in the struggle for proper
interpretation on the basis of their personal experience. They can therefore imagine mythical figures
and fantastic creature on the basis of their personal experience. And this occurs when the students
engage in an exotic exercise of the mental order. (Traversi,1976:14) When literary text is used in the
classroom as a medium of teaching, it creates an interesting environment for the students. Before the
progression of this study, it is essential that the teachers should understand that this method should not
be monopolized by the them but it should involve the students. The text that will be treated in the class
could be given to the students before the class probably five days before class. The teacher should
advise the students to go home and read them . This will give room for proper understanding and the
interest to participate in the class. In this case, students should be given an independence to interpret
and analyze the text in their own perspectives through the power of their imaginations. However
Northrop Frye states that:

...you may ask what is the use of studying the world of imagination where
anything is possible and anything can be assumed, where there are no rights
or wrongs and all arguments are equally good. One of the most obvious uses,
I think is its encouragements of tolerance (Northrop Frye, 1964:77)

Therefore, it is crucial to identify the importance of pre-reding, while reading and post-reading of the
text. The pre-reading makes the students familiarize themselves with the text before the class.

WHAT ARE THE PURPOSES OF LITERATURE IN LANGUAGE EFL CLASS?

(1.) It allows students to realize that literature solves language problem.

(2.) It familiarizes students with new words while reading the text

(3.) It encourages interactive section in the class and even enhances students’ understanding of
she subject.
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(4.) It eliminates timidity in students while learning in the class

(5.) It develops their use of vocabularies

(6.) It allows students to share their feelings and opinions about the text

(7) It helps the students to understand the importance of using language for effective
communication

(8.) It motivates students’ interest for learning; it makes them find the class absorbing

(9.) It enhances reading and writing culture in students

(10.) It also exposes the students to how the figures of speech should be used in
communication

Literature becomes essential in a language class, because it has multidimensional purposes and effects
on the students.When students become aware of the way language should be used and the way it
should not be used,this develop their speaking and writing skill. Tim Bowen and Jonathan Marks
highlight in the book entitled /nside Teaching some crucial part while teaching with literature in the
class that teachers should:

*Hold brief classroom discussions on what learners have been reading (progress report)

*Ask learners to describe a book they like in such a way that will make others students develop
interest for reading it.

*Select a short novel which has been recently made into film or TV series with which your learners
are familiar

However, literature enhances the compressible nature of a literary work.It allows literary efficiency
and creates some relationship between the reader and the writer(McKay 1986:192) When the literature
gives a sense of motivation the interaction between the reader and the author is strengthened(Brufit
and Carter,1986:14) .Reading the literary text gives the students an independence to write out those
interesting things that only dwell in the realm of imagination(Cassaany,1999).Literary text is not used
to teach language alone but it exposes learners to some other import things of the world which they
ought to learn; entertains and also educates. The entertaining education in literature is very crucial in
learning. This is a stimulant that boosts the students’ interest for study. Widdowson explains that:

To present someone with a set of extracts and to require him to read them not
in order to learn something interesting and relevant about the world but in
order to learn something about the language being used is to misrepresent
language use to some degree (Widdowson, 1978:80)

In the process of learning, students develop the reality of their intellectual acumen not only on the
subject of language learning,but it enables them to think logically and reason rationally.The hue of
literature is therefore brought to an understanding level of interpreting life in comparison with the
systematic ethics of the society. Literature usage in the class examines and challenges the intellual
capacity of the students and gives them opportunity to explore idea that dwells in their mental of
illuminating order.

Having understood this crucial order, the teacher becomes an intermediary between the students and
their world of imaginative impulse, knowing the fact that literature deals with critical thinking. For the
purpose of practical development and evaluation of this study, the writer will make use of the poem he
wrote in analyzing language in a pedagogic manner. The poem titled On the Island of Patmos will be
given a critical concentration in teaching language. The teaching is analyzed below:
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PRE-ACTIVITY

Take note of the following questions

(1.) What type of feeling do you have when you are alone?

(2.) Do you have information on where the island of Patmos is located?

(3.) How would you feel if you are banished into an Island where you are kept out of the society of
men?

(4.) Close your eyes and try to imagine that you are in an Island that is full of fear and trembling. If
someone touches you from the back at that state of fear and trembling, how much shock and despair
will you feel?

(5)Have you ever felt lonely even while in the crowd?

ON THE ISLAND OF PATMOS

Walking through the gazing path of the gloomy Island

Subjugated in fear, hearing the thunderous voice of silence

A sound of silence streaming through my ear, with fear of loneliness.
On the island of Patmos I see the unseen.

Snowing sand of the island. I pause, a little step forward

A little phobia, a little courage and little mixture of fear and hope.
Hope and fear co-habiting the mind. The fluidity of

Thought is restricted, and then I looked forward, gazed a little.

Looking into the future I never hoped to see. Then at my back I felt

A little tap of hand.”Never mind, I am not here to hurt you

What you seek to know is right in your presence” I lower my eyes, turned
To behold the unseen, all I saw was that [ saw nothing.

But I feel this terrifying presence. Then came a literal still voice
The clumsiness of the picture was removed.

But this fearl must stop, this monster I should disregard.

On this island I live but never cease to breathe.

What should I do? Why am I here on this Island of Patmos
That seems to lead nowhere. Nowhere?

No. I think there is a mix up, there is a Misconceived Feeling.
On the Island, there is hope even when hope is lost.

1-There are 20 lines in the poem. The lines are given in jumbled order. By following the pictures
put them into correct order.

Subjugated in fear, hearing the thunderous voice of silence

A sound of silence streaming through my ear, with fear of loneliness.
On the island of Patmos I see the unseen.

Walking through the gazing path of the gloomy Island

Thought is restricted, and then I looked forward, gazed a little.

A little phobia, a little courage and little mixture of fear and hope.
Hope and fear co-habiting the mind. The fluidity of

Snowing sand of the island. I pause, a little step forward.
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But I feel this terrifying presence. Then came a literal still voice
But this fear I must stop, this monster I should disregard.

The clumsiness of the picture was removed.

On this island I live but never cease to breathe.

Nostalgia seemed to pine down the strength of my self-encouragement

Misconceived feeling. On the Island, there is hope even when hope is lost.

Nowhere? No. I think there is a mix- up, there is a Misconceived

What should I do? Why am I here on this Island of Patmos that seems to lead nowhere?

A little tap of hand.”Never mind” he said, [ am not here to hurt you

It again to behold the unseen, all I saw was that I saw nothing.

It again to behold the unseen, all I saw was that I saw nothing.

What you seek to know is right in your presence. I lower my eyes, turn it

1-Walking through the gazing path of the gloomy Island

2-

3-

4-

5- Snowing sand of the island. I pause, a little step forward

6-

7-

8-

9- Looking into the future I never hoped to. Then at my back I felt

10-

11-

12-

13-

14- Misconceived feeling. On the Island, there is hope even when hope is lost
15-

16-

17-

18-

19- Nowhere? No. I think there is a mix up, there is a Misconceived feeling.
20-

Match the Picturesd with some of the words in the poem.
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Match the Picturesd with some of the words in the poem.
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2- Find Symbols appropriate for the words given below.

(Sound)= Thunder

(Island)

(Phobia)

(The unseen)

(Monster)

(Nowhere)

(Path)

(Snow)

(Gloom)

(Fluidity)

3- Divide the following words into three groups, and give your reasons for your grouping

Feelings,Island,nostalgia,silence,gloomy, future,terrifying,monster,forward,picture,mind,clumsiness,p
resence,literal,voice,still,walking.

Adjective

Discuss the relationship between the following lexical items taken from the poem
Nostalgia/self-encouragement

Phobia/Monster

Silence/feelings

Island/Snow

Put these following inverted sentences taken from the poem into standard word order
“’of Patmos I see the unseen on the Island”

“My self-encouragement Nostalgia pines down the strength of >’

“And never cease to breathe On this Island I live”
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The following words have more than one meaning. Find them in the poem and circle the correct
meaning.
Path: (1) A narrow way, meant to be walked through

(2)The way that someone takes to achieve something

Silence: (1) A complete absence of sound
(2)A refusal to talk about something of provide information

Presence: (1) The state of being available
(2)An impressive appearance or an impressive way of behaving or speaking
Hurt: (1) The state of pain experience
(2)To cause damage or problem or to harm someone’s chance to succeed at something.

Complete the following sentences

“On the Island of Patmos, there is hope even when hope is lost”

On Island of Patmos, there is help even when help..............coooiiiiiiiiiii e,

On the Island of Patmos there is a way even when way.........c.cooeiiiiiiiiiiiiiienennin.

On the Island of Patmos there is life even when.............cooo i

Fill in the gaps with suitable prepositions if necessary

1. Thereisacup...........cvunenn.. the picture

2.Adogis .cooiiiiiiii the snowing sand

3. He stretches his hand .................. the man of phobia

4. 1am going ................ Patmos tomorrow

5. I'will be going back ............. the Island soon

6. Sheputs ............. a beautiful traditional attire before moving forward
7.Helikes.................... feel his presence

8. While walking together, he lays his hand................ her shoulder while they seek what is lost
9.1 am so proud............ have you as my brother despite your loneliness

10. She was .......... see her brother before seeing the future she never hoped to see

Fill in the gaps as you like

1. The clumsiness of the .............. was removed.

2. Walking through the .......... of the gloomy Island

3. To behold the unseen, ........... was that [ saw nothing.

4. Thought is restricted, ............ I looked forward, gazed a little.

5. But I feel this terrifying .............. Then came a literal still voice
6. On the Island, there is hope ........... when hope is lost.

7. But this fear [ must stop, .......... I should disregard.

8. Subjugated in fear, ............. the thunderous voice of silence

Act out the following

1. Pause

2. Draw a picture

3. Show me a face with fear

4. Step forward

5. Look into the future

6. Touch my shoulder from the back
7. Lower your eyes

8. Look forward

9. Give a terrifying face
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10. Feel lonely
11. Breathe in
12. Gaze forward

CONCLUSION

Without any further glamorized whims about using literature to teach language, the activities above
have been able to practically accentuate the indispensability of this subject and how useful it will be if
teachers can adopt and adhere to this form of teaching in the classroom. The study is able to review
and explore the efficacy of this subject matter and it applicability into the system of which makes it
feasible, profitable and absorbing for academic development. Not basing this phenomenon on hocus-
pocus tendency, literature as a matter of fact is a good medium that can be used for the intellectual
build-up of the students. In this sense, when students are wary of this, they get themselves familiar
with it and it becomes helpful for further studies.

The ingenuity of learners could be examined and apotheosized through literary studies. The ability of
the students to think critically and comprehensively is a good factor that gives an exceptional
perspicacity to learning language through literature. In this view, this method serves as an
infotainment to the learners and enhances their exposure in learning. Learning therefore is not only
learning for learning purpose but also to entertain because the work of literature gives exciting
scenarios that eliminate boring and monotonous atmosphere. The interactive method also eliminates
timidity in some learners who find it difficult to verbally express themselves; this therefore creates
student-teacher relationship, as every student will be made to be directly involved. Therefore, this
study has examined the impact that the literary text has while using it to teach language in a
classroom. The results prove that if every teacher can take this into consideration, it will boost the
morale of the students for adequate assimilation of any given subjects.
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ABSTRACT

In Turkey, the family unit is regarded as the cornerstone of a healthy and balanced society. Family relations exhibited in
Turkish proverbs deal with several aspects of married life and the persons making part of it. These include the functions of
Husband and Wife, Mother, Father, Grandparents, Children, Grandchildren, and even In-laws and their relations with one
another. Traditional values on Turkish family life based on Islamic moral standards have been upheld throughout generations
by proverbs in this part of the world. While proverbs based on Qur’anic and prophetic teaching provide “advice,” “warning,”
on one side, many mundane proverbs presenting “observations and justifications based on popular wisdom and personal
experiences” teach morals in a unique format on the other. In this study, where only a sampling of 100 Turkish family
proverbs are selected, such universal clichés as “Marriage is a lottery” “The apple does not fall from its bottom™ “Like
mother like daughter” “As the twig is bent, the tree is inclined” have been omitted as they exist in almost all cultures literally,
and the unique Anatolian proverbs have been emphasized to give special regional flavor with a familiar tone to all.

Key words: Family relations, proverbs, Qur’an, Hadith, folk sayings

THE CONCEPT OF FAMILY RELATIONS IN TURKEY

“Family” is defined as “a fundamental social group in society typically consisting of one or two
parents and their children.”' Some extended families may include such members of a household as
grandparents and grandchildren living under the same roof. Thus proverbs in all cultures relating to
marriage, husbands, wives, fathers, mothers, grandparents and their relationship to children and
grandchildren form the bases of such a social entity. The family values in the Turkish society have
divine roots deriving from the teachings of the Holy Qur’an, the sayings of Prophet Muhammad,
traditions and also some well known quotes of national poets and folk heroes. Through their intrinsic
qualities, proverbs do not only provide “pieces of advice,” “warnings” and “observations,” they also
exhibit “justifications” through personal experiences in form of literary portrayals of human nature.

Family is considered the corner-stone of the Turkish society based on Islamic values of sacrifice, love
and loyalty and obedience. Qur’an reminds us that formation of a human family is a proof of God’s
existence and His care for His creation stated in this holy verse: "And among His signs is this: He
created for you spouses from yourselves that you might find rest in them, and He ordained between
you love and mercy." ' And the Islamic Prophet stressed the importance of parental responsibility with
his quote: The best of you is one who is best towards his family. As for me, I am best amongst you
towards my family"* and "The best of you are those who behave best towards their wives." > Allah
urges husbands and fathers to fulfill their duties to their wives and children with this warning: Ward
off yourselves and your families against Hellfire.* Prophet Muhammad considers the care for one’s
own mother more important than everyone else’s,” and refers to the path of heaven as “lying under
mothers’ feet.” ° Qur’an commands believers to worship none but Allah and show kindness to their

! American Heritage Dictionary, https://www.ahdictionary.com/
? Qur’an, Chapter 30, Verse 21
3 Ibn Majah, I, 636

* Holy Qur’an 66:6

> A man asked the Prophet one day: “Who is more entitled to be treated with the best companionship by me?”
The Prophet said: “Your mother.” The man said: “Who is next?” “Your mother.” The man asked for the fourth
time, “Who is next?” The Prophet then said: “Your father.” Sahih al-Bukhari 8:2
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parents: When either of your parents attain to old age, never say "Fie" unto them nor repulse them, but
speak kindly unto them; and lower unto them the wing of submission through mercy and say: My
Lord! Have mercy on them both as they did care for me when I was little.” Muslim parents are urged
to do their duty toward their children and thus deserve the honorable treatment of them by bringing
them up properly lest they should expect rebellion and hatred. The Prophet once blamed a father who
had an ungrateful son for having neglected his duty to train him up properly.® So in Turkey as in other
Muslim countries, in order to have a happy and prosperous society, parents and children are urged to
follow highest moral standards by committing themselves to Qur’anic ethics in order to stick together
as one examplary society.’

Proverbs which are commonly and succinctly defined as the “voice of the people and the voice of
God.”" take only the third rank after Holy Qur’an and the Sayings of the Prophet in forming the most
reliable guideposts of our traditional moral values.'' Turkish proverbs, containing wisdom in people’s
vernacular are considered as Holy Words found and read in every Turkish home.'” In Turkey no
conversation takes place without one or more proverbs being mentioned, and it is amazing to see the
influence they make on an audience. “As soon as a proverb is recited all heads nod in approval and all
arguments cease: a suffering or loss becomes bearable and even death loses its sting.”

The unpretentious and modest common sense of the Turkish people over many generations is distilled
in many proverbs that are used today. “When it matches the situation, a proverb is said without any
other commentary because it just says it all.”'* No small amount of Turkish proverbs have their
sources in folk songs, legends and tales of folk literature, especially those related to the folk hero
Nasreddin Hodja. They have been recorded in several books throughout Turkish history to portray a
binding identity in their society.

The literary history of proverbs in Turkish can be traced back to the apppearance of some proverbial
expressions in Ancient Turkic inscriptions (ca. 8th century), but we can be more confident in citing
Mahmut al-Kashghari’s dictionary, which he wrote In Baghdad in 1073/4 to teach Arabs Turkish as
the first true literary source of Turkish proverbs. His work is considered by some to be the world’s
first real dictionary. I contains nearly 300 Turkic language proverbs still found in some form in the
Turkish of today. The Oghuz Turks’ Book of Dede Korkut, containing twelve heroic legends, is
interwoven with proverbs of the 7th through 13th centuries. Those Turkic proverbs are still widely
heard in modified form today. A treatise on medicine, Teshil, contains as an appendix (with no
explanation by its author) a list of nearly 700 proverbs which some scholars believe are even older
than those of Dede Korkut. Although Ottoman Turks are not mentioned in these proverbs, Teshil is
also noteworthy for being among the first to contain a collection of proverbs published in Ottoman
Turkish (original. Istanbul, 1480: Veled Izbudak published his edition of these in 1936). In more
recent times, the Ottoman Turkish collections of Ahmet Vefik Pasa (1852), Sinasi (1863) and
Ebuzziya (1885) are worthy of note as sourcees for the present study. Known now mainly as a

*Sunan An-Nasa’i, Book of Jihad, Number 3104

" Holy Qur’an 17:23-25

¥ Dr. Arafat K. El-Ashi, http://www.islamic-
world.net/parenting/parenting_page/family_relationships_in_islam.htm,

® Holy Qur'an 3:103: And hold fast, all of you together, to the Rope of Allah and be not divided among
yourselves.

1 Vox Populi, Vox Dei; http://www.fact-archive.com/encyclopedia/List_of Latin proverbs

" Y1lmaz, Muhsin (2010): Tiirk¢e Atasézlerinde Egitim Anlayist:
http://dergiler.ankara.edu.tr/dergiler/40/132/921.pdf

Atasozlerimiz dini ve milli degerlerimizden beslenmisler ve bir miirgid gibi yol gosterici olmuglardir.
Atasozlerimizin kaynagini Kur'an, hadis, 6rf ve geleneklerimiz olusturmustur.

12 Veled Celebi izbudak, Atasozleri her Tiirk evinde bulunan ve okunan

" Steven E. Hegaard, http://www.ottomansouvenir.com /Turkish_Proverbs/Turkish_Proverbs_4.htm
' http://www.turkishculture.org/literature/literature/turkish-proverbs-133.htm?type=1
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curiosity. Osmanli Proverbs and Quaint Sayings (London, 1897), by the Rev. E. J. Davis deserves
mention as having been the first fairly extensive work in English (over 4,000 proverbs) to introduce
Turkish proverbs to the western world. Still generally available and often cited, it is in fact a
translation of the Turkish journalist Ahmed Mithat Efendi’s collection in Ottoman Turkish of some
years earlier. While the translation itself was seriously inaccurate, it gave some idea of how colorfully
proverbs reflected Turkish life and culture of the period.”” A more recent collection of Turkish
Proverbs is Yurtbasi’s classified and comparative study titled “A Dictionary of Turkish Proverbs”
which appeared in 1993.

Within the scope of family formation and parent-children relationship and especially in raising and
training children, proverbs in Turkey serve like rules of an unwritten constitution. Parents are expected
to conduct themselves by these standands so as to set good examples for their children.'® In our
tradition, it is considered that the greatest gift a son can inherit from his father is good breeding.'’

In this paper some striking words of wisdom from Anatolia have been presented as reminiscence of
our rich culture, having come down to us from generations of old, with a responsibility to pass them
on to our posterity. More than 100 proverbs in the following listing dealing with various areas of
family relations extend from “marriage” to “husband and wife,” from “parents” to “children ” and
from “grandparents and grandchildren” to “inlaws.” Most of them are introduced to the world the first
ever in their English translations to be enjoyed with a similar taste of world proverbs on the same line
by using different words only. As citizens of the same globe, I invite you to discover and share some
more features of our common wealth inherited to us in this part of the world reflecting insights of
different aspects of human nature without need of any comments or equivalents in western languages.

Jerzy Gluski'®, the renowned paremiologist, expressed succinctly his opinions on what proverb studies
can offer to this generation and the next to make our world a better place by studying proverbs of other
nations: “The comparative paremiology shows us that the nations of the world have much in common,
despite the frontiers and distances which divide them, and that they are like one great family
notwithstanding the various conditions of their development, or the different forms of their political
and economic systems. The comparative study of wold proverbs may also be considered, in some
measure, as a contributive factor to a better mutual understanding and rapprochement between
nations.”

SOME PROVERBS ABOUT FAMILY RELATIONS IN TURKEY

MARRIAGE IN GENERAL: 1 “God helps those who marry and build a house.” [Allah evlenenle ev
yapana yardim eder.] 2 “Look at the mother before marrying the daughter just as you examine the
selvage before you buy the cloth.” [Anasina bak kizini al, kenaria bak bezini al.] 3 “Take a girl from
lowern than yourself, but do not marry off a girl to those higher than yourself.” [Senden algaktan kiz
al, senden uluya kiz verme.] 4 “D not marry a young gir in old age lest others may take her, do not
thresh on a high hill lest the wind sweeps it away.” [Kocalikta geng¢ alma el i¢in, yiikseklerde yer alma
yel i¢in.] 5 “Whoever your daughter loves, he is your son-ilaw and whoever your son loves, she is
your daughter-in-law.” [Kizin kimi severse giiveyin odur, oglun kimi severse gelinin odur.] 6 “He who
rises early travels on, he who marries early has children” [Erken kalkan yol alir, erken evlenen yol
alir.] 7 “Do not take a wife by a bachelor’s eye and do not take a linen cloth at night.” [Ergen goziiyle
kiz alma, gece goziiyle bez alma.] 8 “He who has no peace in his home, is in hell on earth.” [Evinde

!> Muallimoglu, Nejat (1993): The Turkish Delights, A Treasury of Proverbs and Folk Sayings (New York)
http://www.turkishculture.org/literature/literature/turkish-proverbs-133.htm?type=1

®Duman, Prof. Dr. Tayip (2008): Tiirk Atasozlerinde Cocuk ve Egitimi, Tiirk Halklar1 Edebiyat: II, Uluslar aras
Cocuk Edebiyati Kongresi, Kafkas Universitesi, Bakii 13-15 Kasim 2008

" Babalarin ogullarina birakacaklar en degerli miras edeptir. Hz Ali

'8 Glusky, Jerzy (1971). Proverbs: A Comparative Book of English, French, German, Italian, Spanish and
Russian Proverbs with a Latin Appendix. New York . Elsevier Publishing Company
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rahat olmayan diinya cehennemindedir.] 9 “The drumstick sounds upon the drumstick -- as if to say
’find your equal.”” [Davul dengi dengine ¢alar.] 10 “One who is finicky marries a bald girl.”
[Dazlayan daza diiser kel bash kiza diiser.] 11 “Marriage works wonders.” [Nikahta keramet vardir.]
12 “When a poor couple marry, a beggar is born.” [A¢ acla yatinca arada dilenci dogar.] 13 “If you
marry the daughter of a well-bred family she will wander about joyfully, if you marry thedauhtger of
an ill-bred family, she will wander about cursing.” [Al gérmiisiin kizini, tutsun dolana dolana, al
gdrmemisin kizini, tutsun ilene ilene.] 14 “If young girls are left to their own devices, they will marry
either the drummer or the piper.” [Kiz1 keyfine birakirsan ya davulcuya varir, ya zurnactya.] 15 “A girl
in a hury won’T find a husband; even if she does, she won’t be happy” [iven kiz ere varmaz, varsa da
baht bulmaz.] 16 “Marrying a noble woman is diffiault, but keeping her is easy, marrying an ill-bred
woman is easy but keeping her is difficult.” [Asili almasi zor, saklamasi kolaydir.]

17 “The bride said to her father, “I will both cry and go.” [Gelin babasina, hem aglarim hem giderim
demis. ]

HUSBANDS: 1 “As long as my husband is a brave man, I don’t care if my home will be under a
bush.” [Yigidim yigit olsun da yerim ¢ali dibi olsun.] 2 “It is better to be an important man’s wife than
his daughter.” [Kisi kiz1 olma, kisi avradi ol.] 3 “A husband looks to health, a wife looks to wealth.”
[Koca sagliga, kar1 varliga bakar.] 4 “Tie your scarf according to your husband, and cook your food
according to your ingredients.” [Kocana gore bagla bagini, harcina gore pisir asini.] 5 “O girl, how
ugly your husband is! Never mind, I didn’t have one in my father’s house.” [A kiz agan ne ¢irkin!
Babamin evinde o da yok idi.] 6 “A husband’s faults are not to be told in presence of his wife.”
[Erkegin kusuru kadinin yaninda sdylenmez.] 7 “The livelihood of a man is tied to hizs wife’s
permission.” [Erkegin rizki karisinin ruhsatina baghidir.] 8 “The male lion takes strength from his
female.” [Erkek aslan disisine bakar da kuvvet alir.] 9 “A husband should be sacrificing and a wife
loyal.” [Erkek fedakar, kadin vefakar gerek.] 10 “A smokeless chimney is like a non-quarrelsome
husband.” [Tiitlinsliz baca, kavgasiz koca.] 10 “A husband who makes his wife will never laugh
himself.” [Esini aglatan giilmemis.]

WIVES: 1 “A horse and a wife depend on a young man’s luck.” [At ile avrat yigidin bahtidir.] 2 “A
wife’s dowry is a blow on the head.” [Avrat mali basa tokmaktir.] 3 “A child keeping his parents’
instructions without reminding, a wife who gets to her feet without her husband’s calling, there you
can have peace and prosperity.” [Buyurmadan tutan evlat, ¢agirmadan kalkan avrat, orada olur devlet.]
4 “A female bird makes the nest by plastering it both inside and outside ” [Disi kus yapar yuyavi, igini
digin1 sivay sivayl.] 5 “A woman is the companion to her husband, ad the sun of her house.” [Kadin
evinin esidir, evinin glinesidir.] 6 “A woman becomes obvious not at the threshold but at the cradle.”
[Kadin esik dibinde degil, besik dibinde belli olur.] 7 “Honor resztrains the woman not the husband.”
[Avradi ar zapteder, er zaptetmez.] 8 “Goat skin keeps the cheese, and the husband keeps a wife.”
[Peyniri deri korur, kadini eri.] 9 “If your wife at home is pleasant and you are in harmony with her,
why should you go to a wedding feast, go to your house and keep enjoying it; but if your wife is ugly
and your are not in harmony with rer, why should you go to a dead man’s house, go to your house and
keep crying.” [Evinde karin giizel ise, gecimin de iyi ise, ne igin var diigiin evinde bayram yerined, gir
oyna ¢ik oyna; evinde karin ¢irkin ise, gecimin de bozuk ise, ne igin var 6lii evinde gir agla, ¢ik agla.]
10 “If you have wife you will have peace, if not you are in big trouble.” [Varsa esin rahattir basin,
yosa esin zordur isin.] 11 “The cunning woman makes her husband look after her children.” [Kadimnin
kurnazi ¢ocugunu kocasina baktirir.]

IN-LAWS: 1 “One rock can stand over another, but one family cannot coexist with one another.” [Tas
tag istiinde olur, ev ev iistiinde olmaz.] 2 “If a mother-in-law were cotton thread falling off a shelf she
would injure her daughter-in-law’s head.” [Kaynana pamuk ipligi olup raftan diigse gelinin bagini
yarar.] 3 “I am speaking to you, my daughter, but I expect you my daughter-in-law to understand.”
[Kizim sana sOylilyorum, gelinim sen anla.] 4 “Bread is yeast to bread, and a daughter-in-law is a
support to the mother-in-law.” [Ekmek ekmegin mayasi, gelin kaynananin dayasi.] 5 “He who gives
away what one has is never ashamed, and she who has a sister-in-law living with her never find
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peace.” [Varini veren utanmaz, baldizi olan yad olmaz.] 6 “May my father-in-law become prosperous,
and my mother-in-law generous.” [Kaynatam devletli olsun, kaynanam sahavetli] 7 “The daughter-in-
law has no religion, and her mother-in-law no faith.” [Gelinin dini yok, kaynananin imani.] 8 “When
the wife’s relatives come, the rolling pins are like clockwork, but when the husband’s relatives come,
teeth clink.” [Hanimin himsi gelince oklavalar tikir tikir, beyin himsi gelince disler takir takir.] 9 “The
daughter-in-law does what she wills, and the mother-in-law bites her lips.” [Gelin bildigini isler,
kaynana dudagini disler.] 10 “The wives of two brothers run away from one another, and sisters-in-
lagw of two wives break out in fight against each other.” [Elti eltiden kacar, gériimceler bayrak acar.]

MOTHERS: 1 “A mother is like a crown for her child; no matter how high it has excelled in life it
always needs its mother as remedy for all of its ills.” [Ana basta ta¢ imis her derde ila¢ imis, bir evlat
pir olsa, anaya muhta¢ imis.] 2 “There is no such sweetheart as one’s own mother.” [Ana gibi yar
olmaz.] 2 “If anyone would cry for me, it is only my mother, the others would do so only feignedly.”
[Aglarsa anam aglar, kalanm1 yalan aglar.] 3 “One’s debts to one’s mother are never to be repaid.” [Ana
borcu 6denmez.] 4 “It is the motherless child that is an orphan and not the fatherless child.” [Baba
Oksiizii oksiiz degil, ana Oksiizii oksliz,] 5 “A baby raven is a phoenix in the eye of its mother.”
[Kunduza yavrusu anka goriiniir.] 6 “A mother has driven out her child but caught him up at he edge
of a cliff.” [Ana evladini atmis, yar basinda tutmus.] 7 “A brave young man has his mother as his
shield.” [Ana yigidin kalkanidir.]8 “The mother has quarrelled with her daughter, and the neighbours
thought it was for real.” [Ana ile kiz dogiismiis, komsu da sahi sanmis.] 9 “A mother’s lap is a corner
in heaven.” [Ana kucagi, cennet kosesi.] 10 “The mother suffers trouble and the father takes the
credit.” [Ana ¢eker zahmeti, baba alir rahmeti.]

FATHERS: 1 “God does not like him who walks before his father.” [Atanin 6niinden gegeni Allah
sevmez.] 2 “A father’s wealth is not wealth; one must earn it for oneself.” [Ata mali mal olmaz, kendin
kazanman gerek.] 3 “He who is not a father himself does not appreciate what a father is.” [Ata
olmayan ata kadri bilmez.] 4 “A father’s business is an inheritance for his son.” [Baba sanat1 ogula
mirastir.] 5 “The father gave his son a vineyard, but the son did not give him a bunch of grapes.”
[Babas1 ogluna bir bag vermis, oglu babasina bir salkim iiziim vermemis.] 6 “A son whose father has
died thinks he has become a master, the daughter whose mother has died considers himself a lady.”
[Babasi 6len kendini bey, anasi olan hanim oldum sanirmis.] 7 “What a daughter derives from her
father is for others to see, but what she derives from her husband is for her to enjoy.” [Baba vergisi
gorliimliik, koca vergisi doyumluk.] 8 “A father’s friend is a son’s best inheritance.” [Ata dostu ogula
mirastir.] 9 “A father’s enemy is no friend to the son.” [Baba diismani ogula dost olmaz.] 10 “He who
does not respect his father does not respect his God either.” [Atasini tanimayan Allah’in1 da tanimaz.]

PARENTS-CHILDREN RELATION: 1 “A goat that climbs a tree, has a kid that eyes its branches.”
[Agaca cikan kecinin dala bakan oglagi olur.] 2 “If the mother is a step-mother the real father turns
into a step-father.” [Ana analik olursa, baba da babalik olur.] 3 “The father’s blessing takes effect, and
a mother’s sigh.” [Atanin duasi tutar, ananin ahi.] 4 “He who is cursed by his parents will never
prosper.” [Ana baba bedduasi alan onmaz.] 5 “Parents are friends without bribes.” [Ana baba riigvetsiz
dosttur.] 6 “The parents try to put the child on the throne, but his future unfolds as it will.” [Atalar
¢ikarayim der tahta, doner dolasir gelir bahta.] 7 “One can have no such friends as one’s parents.”
[Ana baba gibi dost olmaz.] 8 “A son learns from his father to earn a living, and a daughter learns
from her mother ho to cut out clothes.” [Oglan atadan 6grenir sofra kurmayi, kiz anadan 6grenir bick
bicmeyi.] 9 “I would rather have my mother with a thimble staying alive than my father with his one
hundred sheep.” [Yiiz koyunlu atam kalmaktan bir yiiksiiklii anam kalmak yegdir.] 10 “One father
feeds nine sons, but nine sons cannot feed one father.” [Bir baba dokuz oglan besler, dokuz oglan bir
babaya bakamaz.]

GRANDPARENTS-GRANDCHILDREN RELATION: 1 “The grandfather eats sour grapes, and
the grandchild’s teeth are set on edge.” [Dede koruk yer, torununun disi kamasir.] 2 “One’s son’s child
is like virgin honey, and one’s daughter’s child is like garden rose.” [Oglaninki ogul bali, kizinki
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bahge giilii.] 3 “A vineyard must be inherited from a father, and an olive orchard from a grandfather.”
[Bag babadan zeytin dededen kalmali. ]

CHILDREN: 1 “A child who will grow to be a good person is known by his looks.” [Adam olacak
cocuk bakigindan bellidir.] 2 “A tree is bent while it is gren.” [Aga¢ yas iken egilir.] 3 “Do not gossip
while children are around.” [Cocugun bulundugu yerde dedikodu olmaz.] 4 “Somebody else’s child
cannot be like your own.” [El adamindan ogul olmaz.] 5 “A house with children is like a marketplace,
and a house without children is like a graveyard.” [Cocuklu ev pazar, ¢ocuksuz ev mezar.] 6 “He who
does not thrash his children will pound his knees.” [Evladint dévmeyen dizini déver.] 7 “He who has
no children has no mercy either.” [Evladi olmayanin insafi da yoktur.] 8 “A good child makes his
parents honored, a bad one ashamed.” [lyi evlat anay1 babay1 vezir eder, kotii evlat rezil eder.] 9 “A
snake’s enemy is his young.” [Yilana yavrusu diigman olur.] 10 “A foal exceeds his father.” [Tay
babasini geger.] 11 “A young bird’s mouth is big.” [Yavru kusun agzi biiyiikk olur.] 12 “Only its
mother understands the young bird’s song.” [ Yavru kusun dilinden annesi anlar.] 12 “Raising children
is like gnawing at stones.” [Cocuk biiylitmek tas kemirmek.] 13 “A child thinks bread grows in the
cupboard.” [Cocuk ekmegi dolapta bitiyor sanir.] 14 “If you have children you will have a thousand
worries, if you have no children you will have one worry.” [Evladin varsa bin derdin var, evladin
yoksa bir derdin var.] 15 “They told the donkey: “You have had a foal. He said: He is not going to
relieve some of the burden off my back, he will only share some of my fodder.” [Esege sipan oldu
demigler, sirtimdan yiikiimii alacak degil ya, 6niimden yemimi alacak demis.]

SONS: 1 “A son takes after his father and a daughter takes after her mother.” [Oglan babaya, kiz
anaya ¢eker.] 2 “The mother who gave birth to a son should not rejoice, but she (i.e. his wife who eats
her bread,) should rejoice.” [Oglan1 doguran ana sevinmesin de ekmegini yiyen sevinsin.] 3 “You love
your son, and he loves his son.” [Sen seversin oglunu o da sever oglunu.] 4 “I gave birth to a child, he
became my son, he got married and he became my neighbor.” [Dogurdum oglum oldu, evlendi
komsum oldu.] 8 “The son you now find fault with may well turn out to be a respected and important
person when he grows up.” [Yerdigin oglan yer tutar.] 9 “What should a good son do with the property
and what should a bad son do with it?”” [Hayirli evlat neylesin mali, hayirsiz evlat neylesin mali?] 10
“Your son’s bread is like dungeon bread, your husband’s bread is like feast bread.” [Ogul ekmegi
zindan ekmegi, koca ekmegi meydan ekmegi.]

DAUGHTERS: 1 “Unless a daughter has learned from her mother, she doesn’t clear the table after a
meal.” [Kiz anasindan gérmeyince sofray1 kaldirmaz.] 2 “A woman who gives birth to a daughter
grows old quickly.” [Kiz doguran tez kocar.] 3 “A daughter becomes a saddled horse if she finds
herself with a worthy husband, if not, she will become like a mangy dog.” [Kiz evladi yerine diiserse
bir eyerli ot, yerine diismezse bir uyuz it.] 4 “A daughter eats her bread where she is married, a son
where it can be earned.” [Kiz gittigi, oglan bitigi yerde ekmek yer.] 5 “Daughter and gold must be kept
hidden.” [Kiz ile altin gizli gerek.] 6 “Those who have a daughter are coy, those who have a son
talkative.” [Kizi var nazi var, oglu var, sozl var.] 7 “Do not praise your daughter while she is yet a
maiden, praise her when she is married, or rather after she has borne children.” [Kizini1 kiz iken dvme,
gelin iken Ov, gelin iken 6vme, kucagi ¢ocuklu iken 6v.] 8 “A house can be decorated, but a daughter
cannot be dressepd up.” [Bir ev donanir, bir kiz donanmaz. 9 “Two daughter in one house are like a
packing needle and an awl.” [Bir evde iki kiz, biri ¢uvaldiz biri biz.] 10 “When the daughter is in the
cradle, her trousseau is ready.” [K1z besikte, ¢eyiz sandikta.]

CONCLUSION

A brief perusal of Turkish proverbs will give the international antropologist or the common truth-
seeker cause to identify the virtues of the target culture with his own. He is bound to assume that no
society can survive without solid principles of family centered life-style boasted by all settled
communities. Are we not all endowed with the same instinctive feeling that we owe our being to God,
our Maker and to our parents and that we are the closest to our brothers and sisters than anyone else.
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So the principles binding family ties are universal, instinctively comprehensible by all, and it is only
practical to look for the essential human elements in a culture’s proverbs representing their various
aspects.
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