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OZET

Bu calismamin amaci, ortaokul 6grencilerinin diizlemdeki temel geometrik kavramlari bilme, tanimlama ve bunlarla ilgili
islem beceri diizeylerini belirlemektir. Arastirmada nitel arastirma yontemlerinden etkilesimli olmayan arastirma
desenlerinden tarama modeli kullanilmistir. Calismanin arastirma grubunu, 2015-2016 giiz yartyilinda Tiirkiye nin dort farklh
bolgesinde segilen dort ortaokulun tiim siniflarindan ' rastgele secilen birer ‘subelerinde Ogrenim goren (271)dgrenci
olusturmustur. Veriler calismanin amact ‘dogrultusunda 6grencilere arastirmaci tarafindan hazirlanandiizlemde temel
geometrik kavramlar tanimlama ve/bu kavramlarla ilgili islem becerisi kazandiran problemlerinin yer aldigi besi eslestirme
ve on dokuzu agik uglu olmak iizere toplam yirmi dort adet soru iceren ‘Temel Geometrik Kavramlar1 Tamima Testi’ ile elde
edilmistir. Uygulanan testin giivenirligi(Cronbach's Alpha) 0,84 olarak bulunmustur. Verilerin istatistiksel incelemesinde;
parametrik ve parametrik olmayan testler(t-testi, F-testi ve Kruskalwallis testi) uygulanmustir.Yapilan istatistiksel analiz
sonuglarina gorearastirma Ornekleminin cinsiyetlerinin akademik basarilar1 iizerinde etkisi olmamasina ragmen,dgrenim
gordiikleri okullarin_bulundugu bélgelerinbasarilan iizerinde anlamli farklhiliklar olusturdugu gézlenmistir.Ozelliklesosyo-
ekonomik agidan diger bolgelerden farklilasan dérdiincii bolgedeki okulda 6grenim goren ogrencilerin akademik basarilari
diger bolgelere gore istatistiksel agidan anlamli farkliik gostermistir. Ayrica simf diizeylerinin dgrencilerin kavramsal ve
islemsel bilgileri {izerindeki etkisi incelendiginde 6zellikle besinci smuf dgrencilerinin kavramsal 6grenmeleri islemsel
becerilerinden daha yiiksek bulunmasina ragmen smif diizeyi arttikga islemsel becerilerin arttigi ve kavramsal
ogrenmelerinde iizerine ¢iktig1 gortilmistiir.

Anahtar Kelimeler:Geometri egitimi, geometrik kavramlar, anlama diizeyleri.

ABSTRACT

The aim of this study is to determine secondary school students’ knowing, defining and levels of process skills about basic
geometric concepts on plane. A survey model which is one of the non-interactive research designs of qualitative research
methods was adopted in the study. The sample of the study was two hundred seventy-three (271) students from four different
regions of Turkey. Data was gathered with the test named“Basic Geometric Concepts Definition Test” composed of the
researchers. The test included nineteen open-ended questions and five matchup questions. The Cronbach's Alpha of the was
0,84. During the statistical analyses, the parametric and non-parametric tests were used. The results yielded that while the
gender of the sample was not effective on the students’ academic success, the region of the schools were significantly
differentiated according to the success. Specifically, the success of students in the fourth region which is socio-economically
different than other three regions were significantly different than the success of the learners from other regions.It was found
that the fifth-grade students’ operational skills were increased and passed the conceptual learning skills in accordance with
the increase in grade level though the conceptual learning was higher than the operational knowledge.

Key Words: Geometric education, geometrical concepts, levels of understanding.
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GIRIS

Tall ve Vinner (1981) tarafindan matematik-geometri egitiminde kavram tanimi ve kavram imaji
terimlerini aciklanmis ve bu terimleri 6zellikle limit ve siireklilik konular1 ile 6rneklendirmiglerdir.
Daha sonraki yillarda bu ¢aligma kavram imaji konusunda en ¢ok referans alan kaynak olmustur.
Kavrami, bir matematiksel ifadeyi tanimlamak i¢inégretmen — ders notlar1 — ders kitabitarafindan
kullamlan kelime ve sembollerin sunuldugu form olarak ifade etmislerdir(Tall ve Winner, 1981;
Ozmantar ve Yesildere, 2008). Yine Tall ve Winner (1981) kavram imajimi bir matematiksel
diistinceye iliskin kisinin bellegine kodlamis oldugu zihinsel yapilar olarak tanimlamislardir. Zihinsel
yapilara resimler, grafikler, semalar, matematik dili(semboller), islemler, kiimeler, formiiller vb gibi
ornekler verilebilir(Bayazit, 2008; Bingolbali ve Managhan, 2008).

Hiebert ve Levefre, (1986) kavramsal bilginin en temel 6zelliginin igérik olarak dogru ve iliskisel
acidan zengin olmasi olarak belirtmislerdir. Kisinin icerik agidan dogru bilgilete sahip olmasi bir
matematiksel kavramin esasini ve temel 6zelliklerini bilmesini gerektirir. Ancak, kavramsal bilgiyi
sadece bu boyutlariyla anlamak yetersiz kalir. Ciinkii matematikte tek bir kavram kendi basina bir
anlam ifade etmez. Ne zaman ki bir kavram diger matematiksel kavramlarla iliskilendirilir © zaman
s0z konusu kavram anlam kazanir ve bireyin zihninde kavramsal Ogrenme dedigimiz olay
gerceklesir.Islemsel bilgi de kisaca islemler, kurallar ve formiiller bilgisi olarak tamimlanabilir (Hiebert
ve Levefre, 1986). Bayazit (2008) bu bilgi tiiriinde islemler, kurallar ve formiillerin arkasinda var olan
matematiksel diisiincelerin dgrenciler tarafindan anlasiimadigini belirtmistir. islemsel bilgi statik bir
yapidadir, belli alanlara kisitlanmistir, adapte edilerek farkli baglamlarda kullanilmaz ve bunlar daha
ziyade ezber bilgilerdir (Bayazit, 2008).

Bireyin diliyle ifade ettigi bir kavram zihninde anlam bulmuyorsa o kavram anlagilmamis demektir.
Anlasilmayan dolayisiyla ezberletilen kavramlarin giinlitk hayatta karsilik bulmasi gu(;tur Ogrencinin
herhangi bir konuya anlam kazandirabilmesi dncelikle daha once 6grendikleri ile yeni 6grendiklerini
karsilastirmas sonucu ile ortaya ¢ikar. Ust diizey bir konuyu grenirken zihninde anlamlastiramadigt
ya da daha 6nce yanlis anlamlandirdig1 bilgiler konuya yabanci kalmasina neden olur. Ormrod (2003
akt. Oksiiz, 2010). “Kavranm, bir nesne, olgu, durum ve olaylarin zihindeki tasarmudir seklinde
tanimlamigstir. Kavram kendisinin anlamim tagidigi grupla iliskilendirilirse s6z konusu kavramla ilgili
anlam ortaya ¢ikar (Baki, 2004). Anlamanin gerceklestiginin ilk belirtisi, sunulan yeni kavram var
olan bilgilerle 6rtiismesi ve uyum saglanmasidir. Baki (2004) kavram bilgisini bir zincir halkasina
benzetiyor ve her bir halkanin bir bilgiyi i¢erdigini soyliiyor.Matematik ve matematigin bir dali olan
geometri diisiinmeyi gelistiren en dnemli bir aragtir. Umay(2003) matematik egitiminin temel egitimin
onemli yap1 tas1 oldugunu iddia etmektedir. Ozellikle ilkokul ve ortaokullarda matematik ve geometri
derslerinde yer alan temel kavramlarin, kurallarin ve islem becerilerinin kazandirilmasi 6grenci igin
gereklidir (Ersoy,1997). Geometri kavramlarin pek ¢ok gorsel yonii olmasimma ragmen Ogrenciler
tarafindan anlasilmas1 gii¢tiit-ve sevilmeyen konular olarak nitelendirilir (Oksiiz,2010). Genellikle
matematiksel ve geometrik kavramlar soyut diisiinme iiriinleridir ki anlasilmasi igin 6rneklendirilmesi
onemlidir. Nokta, dogruive diizlem kavramlar1 soyut kavramlara 6rnek olarak verilebilir (Altun,2010;
Dane ve Bagkurt, 2012). Bu tiir kavramlarin 6gretiminde sezgiyi on planda tutmak gerekir.

Matematikte once kavramsal bilgi sonrada igslemselbilgi temelde bir biitiiniin iki es parcasidir. Bu
nedenle &grencilerin kavramsal ve iglemsel bilgilerin dengelenebildigi bir matematik bilgisine sahip
olmalar1 gerekmektedir. Kavramlari ve kavramlar arasi iliskileri 6ziimsemede, kalic1 ve islevsel bilgiyi
yapilandirmada, kavramsal ve islemsel 6grenmenin dengelenmesinin yeni iligkileri kesfetmede etkili
oldugu ve bilinmektedir (Birgin ve Giirbiiz, 2009; Soylu ve Aydin, 2006).

Yineilgili literatiir incelendigindeyapilan ¢alismalarda matematik 6gretiminde kavramsal 6grenmeden
ziyade islemsel Ogrenmenin One c¢iktigi, islemsel ve kavramsal Ogrenmenin dengelenmedigi
goriilmistiir (Baki, 2004;Soylu ve Aydin, 2006; Tatar ve Dikici, 2008; Birgiin ve Giirbiiz, 2009).

Copyright © International Journal of New Trends in Arts, Sports &Science Education 2
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Benzer sekilde geometrik temel kavramlarla ilgili ¢alismalar 6zel olarak sinirli bir bolgede-bir
okuldaya da sadece bir smif diizeyinde yapildigi gozlenmistir (Baskurt, 2011; Oksiiz, 2010).
Dolayisiyla bolgeler ve sinif diizeyleri arasinda bu kavramlarin ne diizeyde anlasildiginin arastirilmasi
gerek programin olusturulmasinda gerek ise Ogretmenlerin Ogrencilerinin anlama diizeylerini
gorebilmeleri agisindan 6nemlidir.

Calismanin Amaci

Bu calismanin amaci ortaokul ogrencilerinindiizlemde ki temel geometrik kavramlari bilme,
tanimlama ve bunlarla ilgili islem beceri diizeylerini belirlemektir. Buamaca uygun olarak asagidaki
alt problemlere cevap aranmistir.

Diizlemde ki geometrik kavramlarla ilgili

1. Ortaokulun tiim diizeylerinde 6grenim goren erkek ve kiz dgrencilerin akademik basarilari
arasinda istatistiksel olarak anlamli bir fark var midir?

2. Ogrencilerin hem devam ettikleri sinif diizeylerine’hem de okullarmin bulunduklari
bolgeye gore akademik basarilar arasinda istatistiksel olarak anlamlt bir fark var midir?
A) Ogrencilerin devam ettikleri okulun bulundugu bolgeye gore akademik basarilar:
arasinda istatistiksel olarak anlamli bir fark var midir?
B)Ogrencilerin devam ettikleri simf diizeylerine gore akademik basarilar1 arasinda
istatistiksel olarak anlamli bir fark var midir?

3. Ogrencilerin siif diizeylerine goére kavramsal bilgileri ile islemsel bilgileri arasinda
anlaml bir fark var midir?

YONTEM

Arastirma karsilastirmal1 tiirden iliskisel tarama modeli ile yapilnustir. iliskisel tarama modeli ile
gereksinim duyulan verilery arastirmanin hedef’ kitlesi olarak tamimlanan calisma evrenindeki
bireylerden 6lgme araciolarak ‘Temel Geometrik Kavramlari Tanima Testi’kullanilarak toplanmustir.
Soruna iliskin varolan durum oldugu gibi betimlenmeye ¢alisilmistir (Karasar, 1998; Balci, 2007).

Calisma Grubu

Calisma grubu; 2015-2016 Ogretim yili giiz yariyilinda Tiirkiye’nin dort ayri bolgesinde yer alan
ortaokullarinda 6grenim goren toplam' ikiylizyetmisbir (271) 6grenciden olusmaktadir. Caligma
grubunun belirlenmesinde oOrnekleme ; birimi ortaokullar olmak iizere, amacgl ornekleme
yontemlerinden biri olan ve 6zellikle zaman ve iggiicli 6nlemek amaciyla tercih edilen (Biiyiikoztiirk,
Cakmak, Akgiin, Karadeniz ve Demirel, 2012) uygun o6rnekleme yontemi kullanilmigtir. Caligma
grubunun ortaokulun tiim subelerinden olusturulmasinin nedeni ¢alisma konusunu kapsayan Geometri
konularmin biitiin sinif diizeyindeki tiim 6grencilerin goérmiis olmalari ve bu sayede arastirma konulari
hakkinda yeterli diizeyde bilgi sahibi olduklar: diigiincesidir. Asagidaki Tablo 1 de drneklem grubu ve
ogrenim gordiikleri okullara iliskin ayrintili bilgiler yer almaktadir.

Tablo. 10grencilerin Ogrenim Gordiikleri Okullara iliskin Bilgiler

Sehir [lge Kasaba- Koy Ogretim Sekli Ogrenci Ogretmenin
Merkezi sayis1 Mesleki
Deneyimi
[.Bolge X Normal 60 9
I1.Bolge X Normal-Tagimali 39 4
II1. Bolge X Normal- Tagimali 93 5
IV. Bolge X Normal 79 9

Copyright © International Journal of New Trends in Arts, Sports &Science Education 3
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Veri Toplama Aract

Bu c¢aligsmada veriler, i¢erigi bir alan dgretim iiyesi ve iki matematik 6gretmeni tarafindan hazirlanmig
olan Temel Geometrik Kavramlart Tanima Testi (TGKTT) ile toplanmistir. TGKTTdiizlemde temel
geometrik kavramlar1 tanimlama ve bu kavramlarla ilgili islem becerisi kazandiran problemlerinin yer
aldig1 besi eslestirme ve on dokuzu agik uglu olmak tizere toplam yirmi dort adet sorudan
olusmaktadir. Arastirmanin pilot ¢aligmasi 2015-2016 6gretim yili giiz doneminde bu dort bolgede yer
alan ortaokullarm sadece sekizinci siniflarinin birer subelerine 30 soru ile uygulanmustir. Her subede
yaklasik 20 0&grenci bulunmaktadir. Bu sorulardan altisi uzmanlar1 goriisleri dogrultusunda
cikarilmustir.

Verilerin Toplanmasi ve Analizi

OgrencilerinTGK TTestinicevaplama siireleri 60 dakikadir. Cevaplama siirecinde 6grenciler sinav
kurallarina uymuslardir. Her bir 6grenciden alinan sinav kagitlar1 birinei bolge icin 10-1 den 10-70,
ikinci bolge igin 20-1den 20-74, iigiincii bdlge icin 30-1 den 30-78 ve dordiincii bolge icin de 40-1
den 40-79’a kadar kodlarla numaralandirilmis ve bilgisayar -ortamina aktarilmistir.Elde edilen
verilerin analizi i¢in 1, 2, 4, 6, 8, 10, 11, 13, 17 ve 19 nolu kayramin agiklanmasi ile ilgili sorular i¢in
degerlendirme;

2 puan: Sorunun nedenleriyle birlikte dogru cevabi da verilmisse

1 puan: Sorunun dogru cevabi verilmis fakat nedenler agiklanmamigsa veya sorunun nedenleri
aciklanmis fakat cevabi verilmemigse

0 puan: Soruya herhangi bir cevap verilmemisse veya yanlis cevap verilmisse ve

3,5,7,9,12,13, 14,15, 16, 18, 20,21,22,23 ve 24 nolu islemle ilgili sorular i¢in degerlendirme;

1 puan: Soru tam ve dogru olarak ¢6ziilmiigse

0 puan: Soruya herhangi bir cevap verilmemigse veya yanlis cevapverilmisse

seklinde gergeklestirilmistir.

Elde edilen veriler SPSS 17 paket programi yardimiyla analiz edilmistir. Verilerin homojenlik ve
standart dagilim gosterme durumlari KolmogorovSmirnov testi ve Anova testi kullanilarak tespit
edilmistir. Yapilan bu analiz sonuglarina gore parametrik ve non parametrik 6zellik gosteren verilerin
analizinde OneWayAnova,T —Test ve Kruskal Wallis H testleri kullanilmustir.

BULGULAR
Bu boliimde arastirmanin alt problemlerine iliskin bulgular sunulmustur
Aragtirmanin “Ortaokulun tim diizeylerinde 6grenim goren erkek ve kiz Ggrencilerin akademik
basarilar arasinda istatistik olarak anlamli bir fark var midir? ” seklindeki birinci alt problemine

iliskin bulgular Tablo 2’deverilmistir.

Tablo.2Cinsiyetler Yoniiyle Puan Ortalamalarina iliskin T-Testi Sonuclar

Cinsiyet N Ortalama Standart sapma  Sd t p
Erkek 129 14,2558 7,20924 269  -1,451  ,148
Kiz 142 15,4437 6,26204
*p>,05

Tablo 2’e gore tiim erkek ve kiz tiim katilimcilarin akademik basarilari arasinda cinsiyete gore az da
olsa kizlarm ortalamasi erkeklerden daha yiiksek olmasina ragmen istatistik olarak anlaml bir fark
olmadig1 goriilmiistiir.
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Arastirmanin “Ogrencilerin hem devam ettikleri siif diizeylerine hem de okullarmin bulunduklar:
bolgeye gore akademik basarilar1 arasinda istatistiksel olarak anlamli bir fark var midir?” seklindeki
ikinci alt problemine iliskin bulgular Tablo 3 te verilmistir.

Tablo.3 Ogrencilerin Devam Ettikleri Okullara Gore Simf Seviyeleri G6z Oniinde
Bulundurarak Akademik Basarilarina Iliskin Varyans Analizi Sonuglan

Kaynak Type III kareler Sd Kare F p,
toplanm ortalamasi

Corrected Model 6477,167% 15 431,811 18,985 ,000

Intercept 55843,004 1 55843,004  2455,245 ,000

Okul 2452,394 3 817,465 35,941 ,000%*

Sinif 3257,106 3 1085,702 47,735 ,000%*

Okul * Siuf 1500,817 9 166,757 7,332 ,000%*

Hata 5799,815 255 22,744

Toplam 72266,000 271

Corrected Total 12276,982 270

a, R Squared =,528 (Adjusted R Squared =,500)

*p<,005

Tablo 3 bakildiginda; 6grencilerin devam ettikleri okullar ve sinif seviyeleri géz 6niinde bulundurarak
akademik basarilarina iligkin varyans analizi sonuglari incelendiginde istatistiksel olarak anlamli
farkliliklar tespit edilmistir. Ayrica, bunlarin etkilesimlerinden de p<.05 6nem seviyesinde anlamli
fark ortaya ¢ikmustir.

Arastirmanin “Ogrencilerin devam ettikleri okul birimine gére akademik basarilar1 arasinda istatistik
olarak anlaml bir/fark var mudir??’ seklindeki ikinci alt problemin A sikkindaki probleme yonelik
Kruskal Wallis:H Testi sonuglar1 Tablo 4’teverilmistir.

Tablo.4Ogrencilerin Devam Ettikleri Okul Birimine Gore Akademik Basarilarina iliskin
Kruskal Wallis H Testi Sonuclar:

5 Anlamh
Okul Birimi N Sira Sd P Fark
Ortalamasi X

Birinci Bolge 60 151,06 58,885 3 ,000* 1-4
ikinci Bﬁlge 39 153’42 2-4
Uciincii Bolge 3-4

93 166,60
Dordiincii Bolge 79 79,94

*p<,005

Tablo 4’¢ gore dordiincii bolgedeki ortaokulun akademik basarisi diger bolgelere gore istatistiksel
olarak anlamli farklilik gosterdigi gézlenmistir. Yine tabloya bakildiginda en yiiksek akademik basari

liiincii bolgedeki okula ait (X =166,60)iken en diisik akademik basari ise dordiincii bolgeye
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(X =79,94) aittir. Tablo incelendiginde ozellikle 4. Bélgede yer alan okulda Sgrenim géren

ogrencilerin TGKTT’ den aldiklar1 puanlarin diger bolgelerdeki 6grencilerin puanlarindan diigiik
oldugu gorilmektedir.

Aragtirmanin  “Ogrencilerin devam ettikleri smif diizeylerine gore akademik basarilar1 arasinda
istatistiksel olarak anlamli bir fark var midir?” seklindeki ikinci alt problemin B sikkindaki probleme
yonelik Kruskal Wallis H Testi sonuglar1 Tablo 5’teverilmistir.

Tablo.50grencilerin Simf Diizeylerine Gore Akademik Basarilarina fliskin Kruskal Wallis H
Testi Sonuclari

Simf Diizeyi N SiraOrtalamasi X Sd p
5,00 70 80.36 59:293 3 ,000%*
6,00 71 145.32
7,00 67 142.84
8,00 65 182.89
*p<,005

Tablo 5’e bakildiginda &grencilerin siif diizeylerinin akademik basarilar1 iizerine etkisi oldugu
goriilmektedir. 5. Smif diizeyindeki &grencileriniakademik basarilart diger smif diizeylerindeki
Ogrencilerin basarisindan istatistiksel olarak anlamli farklilik gostermistir. 5. smf diizeyindeki
ogrencilerin puanlar1 (80.36) diger smif diizeylerinden dusiik ¢ikarken, 8. simif 6grencilerinin puanlari
(182.89) diger sinif diizeylerinden yliksek bulunmugtur. Fakat 7. Smif 6grencilerinin basari puanlar1 6.
Smif diizeyindeki Ogrencilerin puanlarindan diistik ¢ikmistir. Bu tabloya gore akademik basari
puanlarinin lineer bir artis géstermedigi gézlenmistir.

Arastirmanin “Ogrencilerin sinif diizeylerine gore kavramsal sorulara verdikleri cevaplardan aldiklar
puanlar ile islemsel sorulara verdikleri cevaplardan aldiklari puanlar arasinda istatistiksel olarak
anlamli bir fark var midir?” seklindeki iiglincii alt problemine iliskin T Testi sonuglar1 Tablo 6
daverilmistir.

Tablo 6. Ogrencilerin Simf Diizeylerine Gore Kavramsal ve IslemselSoru Tiiriinden Aldiklar
Puanlara IliskinT-Testi Sonug¢lar:

Soru tiirii N Ortalama Std, sapma Sd t p
5. Smuf Kavramsal 70 6,4000 1,75615 139 5,095,000
. 70 4,0429 3,44916
Islemsel
6. Sif Kavramsal 71 8,0282 2,67780 140 1,235,219
Islemsel 71 7,3380 3,87278
7. Smf Kavramsal 67 7,6269 2,51562 132 814 417
Islemsel 67 7,1940 3,55152
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8. Smuf Kavramsal 65 8,8462 2,89520 128  -1,838 ,069

Islemsel 65 10,2462 5,41708

*p<.005

Tablo 6’ya bakildiginda beginci sinif Ogrencileri arasindakavramsal ve islemsel soru tiirlerinden
aldiklar1 puanlar yoniiyle ortalamalarma iliskin T-Testi Sonuglar1 arasinda istatistiksel olarak anlamli
fark belirlenmistir(t=5,095; p<.05). Ancak bu durum diger sinif seviyelerinde anlamli farklar tespit
edilememistir. Elde edilen sonuglar altmer siniflar(t=1,235, p=,219), yedinci siniflar( t=,814, p=,417)
ve sekizinei siniflar igin(t=-1,838, p=,069) seklinde bulunmustur.

Yine Tablo 5’e bakildiginda altinc1 sinif, yedinci sinif ve sekizinci siif 0grencileri arasinda kavramsal
ve iglemsel soru tiirlerinden aldiklar1 puanlar yoniiyle ortalamalarina iliskin T-Testi Sonuglar1 arasinda
istatistiksel olarak anlamli fark belirlenmemistir

SONUC, TARTISMA VE ONERILER

Aragtirmanin “Ortaokulun tim diizeylerinde 6grenim goren erkek verkiz Ogrencilerin akademik
basarilar1 arasinda istatistik olarak anlamli bir fark var mudir? » seklindeki birinci alt problemine
iliskin sonuglar;0grencilerin akademik basarilar1 iizerindecinsiyet faktdriiniin etkisine bakildiginda;
cinsiyetin 6grencilerin akademik basarilarmna anlamli bir etkisinin olmadigi bulunmustur. Bu sonug,
Norman’in (1977) 11k ve Ortadgretim 6grencileri ile ve Perry’nin(1998) sekizinci ve dokuzuncu sinif
ogrencileri ile yaptig bir ¢alismada cinsiyetin matematik basarisina etkisinin olmadigini sonucu ile
ortismektedir. Ayni sekilde Dede ve Dursun(2004) matematik  basarisimi etkileyen faktorlerden
birisinin cinsiyet olmadig: goriisii ile de tutarhilik gostermektedir.

Arastirmanim “Ogrencilerin hem devam ettikleri sinif diizeylerine hem de okullarmin bulunduklari
bolgeye gore akademik basarilari arasinda istatistiksel olarak anlamli bir fark var midir?” seklindeki
ikinci alt problemine iliskin sonuglar;Ogrencilerin devam ettikleri okul biriminin ve sif diizeyinin
basariya etkisine bakildiginda; 6grencilerin devam ettigi okul birimininve bulunduklari sinif diizeyinin
akademik basarilarina anlamli bir etkisinin oldugu sonucuna ulasilmistir.

Ikinci alt~problemin birinci asamasma iliskin “Ogrencilerin devam ettikleri okul birimine gére
akademik basarilar1 arasmda istatistik olarak anlamli bir fark var midir?”seklindeki probleme yonelik
olarak ozellikle 4. Bolgedeki o0grencilerin akademik basarilarmin diger bolgelerden farklilik gosterdigi
sonucuna ulagilmistir. Bunun nedeni 4. bolgede okuyan &grencilerin ailelerinin okuryazarlik seviyesi
diistiik, sosyo-ekonomikagidan, diger bolgelerdeki okullara gére daha alt diizeyde olmasi akademik
basarilar arasinda béyle bir farkliliga neden olmus olabilir. Bunun yam sira ilgili bolgedeki okulda
Ogrenim gorenlerin bir kismimnin kaynastirma 6grencisi olmasi bu okulun basar1 ortalamasinin diisiik
olmasimin bir nedeni olarak gdsterilebilir. Bu sonug, Balacheff ve Gaudin’in (2003) bir ¢alismasinda
Ogretmen i¢in 6grencilerin anlamli 6grenmelerinin yapilandirilmasinda ¢evrenin biligsel boyutu ile bu
cevreyle ile 1ilgili etki-tepki ye dayanan bir ortamin olusturulmasiyla olabilecegi sonucu ile
ortiismektedir.Benzer sekilde Bagkurt (2011) okullarin bulundugu ¢evrelerin 6grencilerin basarilarinda
onemli bir etken oldugunu belirtmistir.

Ikinci alt problemin ikinci asamasma iliskin “Ogrencilerin devam ettikleri sinif diizeylerine gore
akademik basarilar1 arasinda istatistiksel olarak anlamli bir fark var mudir?” seklindeki probleme
yonelikolarakdgrencilerin devam ettikleri sinif diizeylerinin akademik basarilarma etki ettigi sonucuna
ulasilmigtir. Besinci sinifa devam eden 6grencilerin akademik basarilar1 alti, yedi ve sekizinci sinifa
devam eden ogrencilerin basarisindan diisiik ¢ikmistir. Bunun nedeni besinci simif diizeyindeki
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ogrencilerin temel geometrik kavramlar konulariyla ilk defa karsilagmalar1 ve bunlar1 islem yaparken
yeterince kullanmamis olmalar1 gosterilebilir.

Aragtirmanin ikinci alt problemine iliskin genel olarak dgrencilerin devam ettikleri okullar ve simf
seviyeleri akademik basarilarini etkiledigi sonuglarma ulasilmistir. Yine okullarin bulundugu boélgenin
sosyo-ekonomik durumu, o bdlgede oturan d6grencilerin ailelerinin okuryazarlik seviyesinin diistikligi
akademik basarilar1 arasinda boyle bir farkliligi dogurmus olabilir. Yapilan ¢aligmalara bakildiginda
genel olarak anne-baba egitim durumunun 6grenci basarisini etkiledigi(Akay, 2004; Dede ve Dursun
2004; Yildiz, 2010) sonucuna varilmistir. Diger taraftan bazi ¢alismalarda da anne egitiminin daha
etkili oldugu vurgulanirken bazi ¢aligmalarda ise baba egitiminin daha etken (Caston, 1986) oldugunu
goriisii ile uyumlu oldugu sonucu ile ortiismektedir. Okullarin bulundugu bdlgelerin bazilarinin il
merkezi bazilarinin ilge merkezi ve bazilarimin da kdy statiisiinde bir okul olmasi hatta bazilarmin
tagimali egitim yapmasi farkliliga neden olan faktorlerolabilir.

Arastirmanin “Ogrencilerin sinif diizeylerine gére kavramsal sorulara verdikleri cevaplardan aldiklar
puanlar ile islemsel sorulara verdikleri cevaplardan aldiklari puanlar arasinda istatistiksel olarak
anlamli bir fark var midir?” seklindeki ligiinciialt problemine iliskin sonuglar; sadece besinci sif
Ogrencileri arasindakavramsal ve islemsel soru tiirlerinden aldiklar1 puanlar yoniiyle ortalamalarina
iligskin t-testi sonuglar1 arasinda istatistiksel olarak anlaml fark belirlenmistir. Ancak bu durum diger
smif seviyelerinde anlaml farklar tespit edilememistir. Bunun nedeni besinci siniftaki 6grenciler bu
geometrik kavramlari ilk defa gérmeleri ve gorsel olarak bu geometrik sekilleri zihinlerinde tutmalari
etkili olmus olabilir. Besinci sinif diizeyindeki 6grencilerin kavramsal bilgi diizeylerinin igslemsel bilgi
diizeylerinden yiiksek ¢ikmasi kavramsal 6grenme adina olumlu bir gosterge olmasina karsin islemsel
bilgi diizeylerinin anlamli olarak diisiik ¢ikmasi,istenen bir durum degildir. Bu durum Bilgin ve
Giirbiiz(2009)’lin ¢aligmasinda belirtildigi gibi 6grenme ortamlarimin iglemsel ve kavramsal bilgi
dengesini kuracak nitelikte olmalar1 gerekmektedir diisiincesiyle ortiismemektedir.

Diger sinif diizeylerine bakildiginda iseislemsel bilgi ile kavramsal bilgi arasinda anlamli farklilik
gozlenmemistir. Anlamli bir farklilik olmamasina karsmn sekizinci simf diizeyindeki &grencilerin
islemsel bilgi puanlari kavramsal bilgi puanlarindan yiiksek oldugu goriilmiistiir. Benzer bir sonug
Bilgin ve Giirbiiz (2009)’lin ¢alismasinda da rapor edilmistir ve Ogrencilerin islemsel bilgide
kavramsal bilgiye/oranla:daha iyi bir performansa sahip olmalarinda, 6gretim ortamlarinda geleneksel
Ogretim yontemlerinin kullanilmasinin ve bu ydnteme uygun olarak islemsel bilginin 6n plana
cikarilmasimin etkili oldugu s6ylenmistir. Ayrica bunun nedenleri arasindabu geometrik kavramlarla
ilgili TEOG sinavina doniik testlerin ¢oziilme egilimive derslerinislem agirlikli islenmesine daha ¢ok
yer verilmesi gosterilebilir.

Ozellikle iist siniflardaki 6grencilere yonelik geometri derslerinin kavramsal grenmeyi olumlu yonde
etkileyecek etkinliklere yer werilerek islenmesi ve Ggretmenlerin dgrencileri degerlendirmelerinde
sadece islemsel bilgi tiiriinde sorular sormak yerine daha derinlemesine ve kavramsal 6grenmelerini
Olgecek sorular kullanmalar1 6nerilmektedir. Sosyo ekonomik agidan daha diisiik seviyelerde bulunan
ogrencilerin diger 6grencilerle ayni sekilde egitilmesi amaciyla teknolojiden daha fazla yararlanilmasi
ve materyallerin egitimde daha aktif bir sekildekullanilmasionerilmektedir.
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EXTENDED ABSTRACT

Tall and Vinner (1981) defined the concept description and concept image in mathematics- geometry
education and these‘terms were illustrated specifically with the limit and continuity subjects. They
described the term as a form which includes words and symbols applied by teacher- course notes-
course book to define a mathematical expression (Tall and Winner, 1981; Ozmantar and Yesildere,
2008).Hiebert andLevefre (1986) referred that the basic characteristics of conceptual knowledge is as
contextually correct and relationally rich. The operational knowledge can be described as the
knowledge of operations, rules and formulas (Hiebert and Levefre, 1986). The operational knowledge
is a static form limited in definite fields cannot be adapted and used in various contexts and
memorized knowledge (Bayazit, 2008). Ormrod(2003 cited inOksiiz, 2010) described the concept as it
was a design of an object, fact, status and events in the mind. If the concept is associated with the
group including its meaning the meaning related to the mentioned concept will appear (Baki, 2004).
The first sign of understanding is that the presented new concept accommodates and coincides with
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the existed concepts. Umay(2003) argues that teaching mathematics is a significant cornerstone of the
basic education. Specifically, it is necessary for students to gainthe basic concepts, rules and operation
skills existed within the mathematics and geometry lessons of primary and secondary school (Ersoy,
1997). Though the geometry concepts have several visual sights, it is difficult for students to
understand them and they are referred to be unpopular subjects (Oksiiz, 2010). The modern
mathematics teaching curricula aims to teach students mathematics education that they can have and
balance the conceptual and operational knowledge. It is known that balancing the conceptual and
operational learning in assimilating the concepts and the relations among the concepts, configuring
permanent and operational knowledge is effective in discovering new relationships (Birgin and
Giirbiiz, 2009; Soylu and Aydm, 2006). In addition, the relevant literature showsthat operational
learning is more significant in mathematics teaching than conceptual teaching, and there is not a
balance between the operational and conceptual learning (Baki, 2004;Soylu and Aydin, 2006; Tatar
and Dikici, 2008; Birgiin and Giirbiiz, 2009). Similarly, it was observed that the studies related to the
geometric basic concepts were carried out in a specific region- a school or only one class level
(Baskurt, 2011; Oksiiz, 2010). Therefore, investigating the understanding level of these concepts
among regions and class levels is significant for both constituting curriculum and enabling teachers to
realize the understanding levels of students. Accordingly, this study aimed to determine the levels of
secondary school students’ skills in understanding and describingsthe basic geometric ¢oncepts and
making operations with them. Within the scope of the aim, the following research-questions were
asked. Related to the geometric concepts in plane;
1. Is there a statistically significant difference between male and female‘students’ academic
achievements in all the class levels of secondary school?
2. Is there a statistically significant difference between students’ academic achievements
according to both their class levels and the school location?
3. Is there a statistically significant difference between conceptual knowledge and
operational knowledge of students ‘according to their class levels?
The research was carried out with the causal-comparative research design. This design is applied in
studies in which an existing situation related to the matter is'tried to be described as it is (Karasar,
1998; Balci, 2007). The data were collected from the participants defined as a target group with the
“Basic Geometric Concepts Identification Test” (BGCIT) developed by the researchers. BGCIT
consisted of totally twenty four questions; five of them were match-up and nineteen were open-ended
questions related to defining basic geometric concepts on a plane and gaining operational skills related
to these concepts. Research group consisted of two hundred seventy one (271) students from the
secondary schools located in four various regions of Turkey in the fall semester of 2015-2016. The
purposeful sampling method was applied, in determining the participants. The pilot application of the
research was carried out with-only eighth graders in the secondary school located in four regions of the
country in fall semester of 2015-2016 academicyearwith the research form including 30 questions. An
expert omitted six of these questions. The duration of filling the BGCIT in the main application for
students was determined as 60 minutes. The collected data were analysed by applying the SPSS 17
package program and parametric and non-parametric tests were used according to the characteristics of
the data. When the results of the first sub-question were considered, the gender did not have any
significant effect in the students’ academic achievements. This result is in parallel with the results of
the other researches in the literature (Dede and Dursun, 2004; Norman, 1977; Perry, 1998). Related to
the second sub-question of the research it was found out that the school and class level of the students
had a significant effect on their academic achievement. Specifically, it was considerable that the
students in the 4th region had different academic achievements. This finding can be resulted from the
low literacy levels of these students’ families, high number of students having learning difficulties, the
low socio-economic level in this region compared with other regions. This result also shows
similarities with the studies determining the location of the school is significant in the students’
achievements (Balacheff and Gaudin, 2003; Baskurt, 2011). In addition, the success levels of the fifth
graders were lower than the other graders. Related to the third sub-question of the research only
among the fifth graders, there was a statistically significant difference among the t-test results related
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to their average scores from the conceptual and operational questions. This finding is different than the
findings of Bilgin and Giirbiiz (2009) which assert that the learning areas should be designed to
determine the operational and conceptual knowledge balance.
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ABSTRACT

In this study burnout levels of the lecturers working for School of Foreign Languages at Celal Bayar University were
determined and examined according to gender, marital status, total teaching experience; working duration in the institution,
contract type, course load per week and monthly income variables. Randomly selected 37 lecturers.working for School of
Foreign Languages at Celal Bayar University participated in the study. In order to determine personal features of the
participants, personal information questionnaire which consists of 7 questions was used and Maslach Burnout Inventory
which consists of 22 questions was used in order to determine burnout levels of the lecturers. Quantitative data obtained by
inventory were analyzed by using SPSS software pack. In order to find out-whether there is significant differentiation or not, t
test was used for dual groups and variance analysis were used for multiple groups: Significance level was accepted as 0,005.
As a result significant relationship was found between burnout and independent variables gender, marital status, contract
type, total teaching experience in the institution, weekly course load and it was found.that there was not any significant
relationship between burnout and independent variables total teaching experience and monthly income.

Key Words: Burnout Levels of Lecturers, English Language Teachers, Celal Bayar University

Introduction

Burnout has been increasingly become an important problem of many people who work in different
job areas since it appeared first in 1970s. Since working environment is the main place where they
spend much of their lives, they hope to be happy, peaceful and confident in there. However, it is not
easy to achieve these goals for some reasons and many more people are experiencing burnout
nowadays because of these reasons. So, studies on burnout have been held by organizations in order to
determine burnout syndrome and take precautions to prevent burnout syndrome.

Burnout was first investigated and defined by Freudenberger (1974) as involving feelings of failure
and exhaustion resulting from excessive demands on a person's energy with insufficient reward for the
effort. Maslach (1976) defined burnout as psychological distancing from work and Byrne (1999)
defined it as “a response to the chronic emotional strain of dealing extensively with others in need”.

Block (1978) and Freudenberger (1983) identified many of the symptoms associated with burnout,
which can be categorized into three groups: physical (e.g., exhaustion, lingering cold, frequent
headaches, gastrointestinal disturbances, weight loss, sleeplessness and shortness of breath),
psychological “(e.g., changeable mood, irritability, depression, loss of caring for people, cynical
attitude, increased frustration, feelings of helplessness, greater professional risk- taking (i.e., smoking,
escapist drinking, drug use), and behavioral (e.g., deterioration in work performance and absenteeism).

Maslach and Leiter (1997) stated that workers in people oriented jobs such as human services,
healthcare and education, which involve face-to-face interaction are likely to be under the risk of
burnout. Friedman and Farber (1992) claimed that teachers are those who are the most affected group
from burnout. Kurtoglu (2011) claimed that increased student misconduct, student apathy,
overcrowded classrooms, inadequate salaries, demanding or unsupportive parents, budgetary
constraints, expanding administrative loads, lack of infrastructural support, and an increasingly
negative public opinion have contributed to an embattled and embittered teacher force throughout the
world. These reasons have negative effects on teachers such as anxiety, stress. According to Silah
(2001), as a result teachers can behave anxious, angry, unadapted, aggressive and low performance
and job burnout can be observed.
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And Cokluk (2003) listed variables that affect these results as age, education, gender, experience,
working hours, administrators, job satisfaction. As it was stated by Rosales (2011) vast number of
English Language Teachers seems, by all accounts, to be experiencing burnout which is generally
accepted to be a by-result of working excessively hard and seriously. Like never before, educators are
currently feeling the consequences of "instructor burnout,” a condition that causes instructors to feel
rationally, physically, and sincerely depleted from working in upsetting circumstances. Therefore,
EFL teachers working at Foreign Languages Schools at universities can suffer from burnout.

REVIEW OF LITERATURE

Burnout which is generally thought as physically and emotionally exhaustion of a person has been
defined by various scholars, psychologists or people studied the subject. Yong and Yu (2007) cited
that Freudenberger (1974) was the first to term the phrase “burnout” when looking at people in public
service jobs who were mentally and physically exhausted due to long hours, heavy workloads, and
extreme intensity at work. And also it was defined by Freudenberger (1974) as involving feelings of
failure and exhaustion resulting from excessive demands on a person's energy with insufficient reward
for the effort.In addition, Freudenberger (1980) defined burnout as “someone in the state of fatigue or
frustration brought about by devotion to a cause, way of life, or relationship that failed to produce the
expected reward”. Maslach (1976) defined burnout as' psychological distancing from work. Byrne
(1999) defined it as “a response to the chronic emotional strain of dealing extensively with others in
need”. Burnout was defined by Edelwich and Brodsky (1980) as a progressive loss of idealism,
energy, purpose and concern as a result of work. Maslach & Jackson (1981) defined burnout as “a
syndrome of emotional exhaustion and cynicism that occurs frequently among individuals who do
“people work” of some kind”

Pines & Aronson (1988) made a definition of burnout as “a.state of physical, emotional, and mental
exhaustion caused by long-term involvement in situations that are emotionally demanding”. According
to Capel (1991) burnout is a negative:reaction to long-term stress. Burnout was described by Cherniss
(1980) as a “process in which a previously committed professional disengages from his or her work in
response to stress and strain experienced in the job”. Beckstead (2002), Shamian et al. (2001) and
Wheeler and Riding (1994) had described burnout in a similar way as “burnout is a type of prolonged
response to chroni¢ job, related stressors, and therefore, it has a special significance in health care
where staff experience both psychological-emotional and physical stress”. Moreover, Schaufeli and
Bakker (2004) defined burnout as a metaphor that is used in order to describe psychological tiredness.
According to Maslach (1976) and Maslach and Goldberg (1998) burnout is a syndrome of emotional
exhaustion, depersonalization and diminished personal accomplishment that has been recognized as an
occupational hazard for various people-oriented professions, such as social services, health care or
education. As it can be understood from the definitions, there are various definitions of burnout since
it was first defined. Parallel-to this Maslach, Schaufeli & Leiter (2001) emphasized that burnout is a
very slippery concept — there can be no standard definition of it.

Freudenberger basically focused on the symptoms experienced by the individuals suffering from
burnout. Individual' who suffers from burnout gets angry easily, experiences sudden anger, feels
hindered. Next steps include lack of self-confidence, paranoia and impatience towards changes
(Perlman and Hartman, 1982). Segmenli (2001) stated that Freudenberger determined certain physical
symptom such as a feeling of fatigue and prostration, suffering from headaches, gastrointestinal
complications and difficulty in breathing. According to Maslach burnout is a three dimensional
syndrome (Cam, 1991). These dimensions are emotional exhaustion, depersonalization, and personal
accomplishment. Although they are separated, they are related to each other (Budak and Siirgeviil
2005). This is the first dimension of the Maslach Burnout Model. This dimension is the common
aspect of burnout that means depletion of emotional resources and energy discharge (Maslach et al.,
2001). Maslach, et al. (2008) described it as “feelings of being emotionally overextended and
exhausted by other’s work”. According to Dollard et al. (2003) stated that emotional exhaustion may
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occur due to occupational stressors such as work overload and role conflict. Moreover, emotionally
exhausted individuals are psychically run down, they spend less time with individuals, and have sleep
disorders (Maslach & Jackson, 1981).

There are a lot of studies carried out around the world and in Turkey on instructor burnout. These are
some of researches which have been held around the world:

The first study is Guven (2010) which was conducted in Turkey to investigate the level of burnout
among Turkish EFL teachers. 64 participants who teach at three different foundation universities in
Istanbul called Kadir Has University, Istanbul Kiiltiir University and Istanbul Fatih University were
participated. Maslach Burnout Inventory was used. Based on findings, there were no meaningful
differences amongst variable of gender, age, marital status, and department of graduation and burnout.

In the study of Ozdemir (2007), 523 primary teachers from Turkey were at the centre and examined
the scope of classroom management efficacy, marital status, gender; and experience:in the profession
to forecast burnout. The data analyzed through multiple regression show that the four variables which
are classroom management efficacy, marital status, teaching experience, and gender significantly
affect each of the three burnout dimensions which are exhaustion, depersonalization, and feelings of
inefficacy.

In one of the most recent studies, conducted by Atila (2014) with total 135 attendants (40 of them
were English teacher working at primary, secondary, and high schools, 45 of them were the instructors
from Gazi University and 45 were from Ankara University), she found that attendants who have less
experience, do not have post graduate degree;-have graduated from ELT departments, work in the
same institution less than 5 years, have heavier workload and are female teachers tend to experience
burnout dimensions more.

In her study with 401 elementary school teachers, Girgin (1995) used a questionnaire asking personal
and work-related information along with MBI Educators Survey to measure teacher burnout. She
found that while women<and men did not differ in their levels of emotional exhaustion and reduced
personal accomplishment, women experienced lower levels of depersonalization. In addition,
according to her study, as teachers get older, they feel lower levels of emotional exhaustion and
depersonalization, while they feel more. accomplished in their job. The results of her study also
revealed that teaching experience is a contributing factor in reducing depersonalization and increasing
sense of personal accomplishment. Moreover, positive attitudes towards the job, satisfaction with the
work environment and support from colleagues and the administrators help teachers experience lower
levels of burnout and find themselves more successful in their jobs.

A study conducted by Audeh. (1998) aimed at identifying the level of burnout and its relationship with
work stress that state secondary school teachers in the West Bank have. Moreover, he uncovered the
relationship between the-phenomenon of burnout and a number of variables. The study sample
consisted of 130 male and female teachers. It used Maslach’s inventory and the work stress
questionnaire prepared by the researcher. There was no effect of the age, gender, educational
qualification, social status, and experience variables on both of burnout and work stress.

In his research on burnout, Ozdemir (2003) analyzed the impact of classroom management efficacy,
marital status, gender and teaching experience on predicting sub dimensions of burnout. The findings
revealed that the teachers who have longer years of experience, who score low in classroom
management efficacy and who are single tend to experience more emotional exhaustion. Besides,
teachers who score low in classroom management efficacy and who are single tend to experience more
depersonalization. Finally, teachers who score low in classroom management efficacy, who are male
and who have longer years of teaching experience tend to experience more personal accomplishment.
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METHODOLOGY

Quantitative research design was used in this research; Maslach Burnout Inventory was applied to find
out teachers' burnout level and Personal Information Form, prepared by the researcher, in order to get
data related to demographical variables.

The main objective of this study is to find out what the levels of burnout of EFL teachers who work in
School of Foreign Languages at CBU. Moreover; the other objective of this study is to find out
whether there is a significant difference between burnout levels and demographic features such as
gender, marital status, total teaching experience, contract type, total teaching experience in the
institution, weekly lesson load, monthly income or not.

This descriptive research includes seven independent variables: gender, marital status, total teaching
experience, contract type, total teaching experience in the institution, weekly lesson load, and monthly
income. The dependent variable consists of the three dimensions of burnout: emotional exhaustion,
depersonalization and lack of personal accomplishment.

Participants and the Setting of the Study

The study was held in School of Foreign Languages at Celal Bayar University in Manisa, Turkey. The
study was conducted in (2014- 2015) academic year. The target population was CBU, one of the state
universities in Turkey. The researcher got the permission from the director of School of Foreign
Languages at CBU who sincerely showed his support and readiness for the researcher. The researcher
got in touch with most of the instructors but some of them did not participate in this study since they
were assigned in other districts. In this study, 37 EFL lecturers participated. First, they were asked to
fill in the personal information form (PIF) which was prepared and consists of seven questions. The
questions are gender, marital status, total teaching experience, contract type, total experience in the
institution, weekly course load; and monthly income.

Data Collection

In the study two types of questionnaires were distributed to collect data from participants. The first
one was demographic form and the second one was Maslach Burnout Inventory (MBI). The research
was held at SFL at CBU in Manisa. The researcher met each lecturer and handle 'Personal Form' and
'Maslach Burnout Inventory'. Before administration of the questionnaires, the participants were
informed about the aim'and the extent of'the study with a specific end goal to get sincere replies. The
data were collected from December 2014 to February 2015.

Data Analysis

The data were analyzed by utilizing SPSS 11.5 (Statistical Package for Social Sciences). The
descriptive data analysis was led by ascertaining frequencies, arithmetical averages and standard
deviations for deciding burnout levels and background of the respondents. In order to determine
whether there is significant difference or not t-test was used between two groups like gender (male x
female); and in order to determine whether there is significant difference or not one-way variance
analysis (ANOVA) was used among multiple groups such as weekly course load (0-10, 10-20, 20-30,
30-40, 40+). If there is significant difference in the variance analysis of multiple groups, LSD test
from Post Hoc Tests. In the study statistical meaningfulness is accepted as (P<0,05).
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DATA ANALYSIS AND DISCUSSION

The main aim of this study is to find out whether there is a meaningful relationship between teachers’
burnout levels and their gender, marital status, total teaching experience, contract type, total
experience in the institution, weekly course load and monthly income. MBI and PIF was answered by
37 lecturers from SFL of CBU, in Manisa.

Result Analysis Related to Research Question 1

Is there a significant difference between the burnout levels of EFL lecturers who works for
School of Foreign Languages School at Celal Bayar University and gender?

In order to find out whether there is a significant difference betweenithe burnout levels of EFL
lecturers who works for School of Foreign Languages School at Celal Bayar University and gender t-
test was applied to the data collected.

Table 1. t-test results that shows whether there is a significant difference between the burnout
levels of EFL lecturers who works for School of Foreign Languages School at Celal Bayar
University and gender

Subscales Gender | N | Mean Std. t P Significance
D. Level

Female | 24 | 17,33 5,46

Emotional Exhaustion (EE) Male ‘13 | 20,46 | 8.44 | 3-68 021 P<0,05*
Female |24 | 10,87.] 2,41

Depersonalization (D) Male |13 [ 1323 | 3,13 |, 5 o | .601 P>0,05
Personal Accomplishment Female | 24 1 29,58 | 2,53

(PA) Male | 13]29,76 | 2,42 -,216 | ,984 P>0,05

As it is seen in the table, according to t-test results, a significant difference between the burnout levels
of EFL lecturers:who works for SEL at CBU was found in the EE dimension in terms of gender
[P(0,021)<0,05]. And this difference is in favour of male participants (X=20,46). That is to say that
male participants experience EE more than females (X=17,33).

No significant difference was.found in D dimension of burnout levels of EFL lecturers who works for
SFL at CBU [P (0,601) >0,05] according to gender variable. But it can be said that male participants
(X=10,87) experience D more than females (X=13,23).

And, there is also no significant difference in PA dimension of burnout levels of EFL lecturers who
works for SFL at CBU [P (0,984) >0,05]. According to their score means females (X=29,58)
experience less PA; and males (X=29,76) experience higher PA.

Result Analyses Related to Research Question 2
Is there a significant difference between the burnout levels of EFL lecturers who works for
School of Foreign Languages School at Celal Bayar University and marital status?

In order to find out whether there is a significant difference between the burnout levels of EFL

lecturers who works for School of Foreign Languages School at Celal Bayar University and marital
status t-test was applied to the data collected.
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Table 2. t-test results that shows whether there is a significant difference between the burnout
levels of EFL lecturers who works for School of Foreign Languages School at Celal Bayar
University and marital status

Marital Std. Significance
Subscales Status N | Mean D. t P Level

Married 19| 18,57 | 8,16

Emotional Exhaustion (EE) Single 18 | 1827 | 4,99 | ,134 | ,025 P<0,05*
Married 19| 11,47 | 3,15

Depersonalization (D) Single 18 | 11,94 | 2,65 4-91 ,688 P>0,05

Personal Accomplishment Married 1912936 | 2,24 i
(PA) Single 18 129,94 | 2,71 206 ,604 P>0,05

As it is seen in the table, according to t-test results, a significant difference between the burnout levels
of EFL lecturers who works for SFL at CBU was found in the EE dimension in‘terms of marital status
[P(0,025)<0,05]. And this difference is in favour of married participants (X=18,57). That is to'say that
married participants experience EE more than single partigipants (X=17,33).

No significant difference was found in D dimension of burnout levels of EFL lecturers who works for
SFL at CBU [P (0,688) >0,05] according to independent variable marital status . But married
participants (X=11,47) experience D less than females (X=11,94).

And, there is also no significant difference in PA. dimension of burnoutlevels of EFL lecturers who
works for SFL at CBU [P (0,984) >0,05] in terms.of marital status. Since their score means
(Female=29,58; Male=29,76) are very close.

Result Analysis Related to Research Question 3
Is there a significant difference between the burnout levels of EFL lecturers who works for
School of Foreign Languages School at Celal Bayar University and total teaching experience?

So as to check the burnout levels of teachers with regard to total teaching experience as an
independent variable. ANOVA (one way of analysis of variance) test was used.

Table 3. ANOVA results that shows whether there is a significant difference between the
burnout levels of EFL lecturers who works for School of Foreign Languages School at Celal
Bayar University and total teaching experience

Resource -—
Subscales of the Sum of daf Mean F p Significance
. Squares Square Level
Variance
Between 129700 | 4 | 19,925
] Groups
Emotional Within
Exhaustion (EE) 1,545,382 | 32 48,293 413 ,798 P>0,05
Groups
Total 1,625,081 [ 36
Between 1 c3043 | 4 | 15,761
.. Groups
Depersonalization Within
D) 236,687 32 7,396 2,131 [ ,100 P>0,05
Groups
Total 299,730 36
Personal Between 10,396 4 2,599
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Accomplishment Groups
(PA) Within 208,037 | 32 | 6,501 | ,400 | ,807 P>0,05
Groups
Total 218,432 | 36

As it is seen in the table, EE dimension of burnout levels of EFL lecturers who works for SFL at CBU
[P (0,798) >0,05] according to independent variable total teaching experience do not differentiates.

And also no significant relation was found in terms of total teaching experience in D dimension [P
(0,100) >0,05], and PA dimension [P (0,807) >0,05] .

Result Analysis Related to Research Question 4

Is there a significant difference between the burnout levels of EFL lecturers who works for
School of Foreign Languages School at Celal Bayar University and contract type?

In order to find out whether there is a significant difference between the burnout levels of EFL
lecturers who works for School of Foreign Languages School at Celal Bayar University and contract
type t-test was applied to the data collected.

Table 4. t-test results that shows whether there is a significant difference between the burnout
levels of EFL lecturers who works for School of Foreign Languages School at Celal Bayar
University and contract type

Subscales Contract N | Mean Std. ¢ p Significance
Type D. Level

Contracted 15| 18,86 6,47
Emotional Exhaustion

Regular 22 | 48,13 | 7,01 |.,321(,770 P>0,05
L. Contracted 151.12,26 | 3,95
Depersonalization
Regular 22 (11,31 | 1,86 |.,981 | ,026 P<0,05*
Personal Contracted 15 30, 13 2,58
A lish
ccomplishii g Regular |22 ] 2931 | 2,37 |,988|,593 P>0,05

As it-is shown in the table, according to t-test results, a significant difference between the burnout
levels of EFL;lecturers who works for SFL at CBU was not found in the EE dimension in terms of
contract type [P(0,770)>0,05]. But it can be inferred from the means that contracted lecturers have
higher EE (X=18,86) and regular lecturers have lower EE (X=18,13).

According to t-test results a significant difference was found in D dimension of burnout levels of EFL
lecturers who works<for SFL at CBU [P (0,026) <0,05] according to independent variable contract
type. The difference is in favour of contracted lecturers. That is to say contracted lecturers (X=12,26)
have higher D levels when compared to regular lecturer (X=11,31).

And, there is also no significant difference in PA dimension of burnout levels of EFL lecturers who
works for SFL at CBU [P (0,593) >0,05] in terms of contract type. But, according to score means
contracted lecturers (X=30,13) have higher PA level when compared to regular lecturers (X=29,31).

4.7 Result Analysis Related to Research Question 5

Is there a significant difference between the burnout levels of EFL lecturers who works for
School of Foreign Languages School at Celal Bayar University and total teaching experience in the
institution?
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In order to investigate the burnout levels of teachers with regard to the total teaching experience in the
institution as an independent variable. ANOVA (one way of analysis of variance) test was used.

Table 5. ANOVA results that shows whether there is a significant difference between the
burnout levels of EFL lecturers who works for School of Foreign Languages School at Celal
Bayar University and total teaching experience in the institution

Resource . .

Subscales of the Sum of dr Mean F p Significance
. Squares Square Level
Variance
Between | 53453 | 3 | 7818

] Groups

Emotional Within

Exhaustion 1,601,629 | 33 48,534 ,161 922 P>0,05
Groups
Total 1,625,081 36
Between | 4001 | 3 | 14.000
Groups

Depersonalization | Within 1,5, 7 | 33 | 9810, | 1793 | 168 P=0,05
Groups
Total 299,730 36
Between | 45904 | 3 | 15301
Groups

Personal Within

Accomplishment 172,529 33 5,228 2,927 | ,048 P<0,05*
Groups
Total 218,432 36

According to ANOVA results there is not any significant difference between the burnout levels of
EFL lecturers who works for School*of Foreign Languages School at Celal Bayar University and total
teaching experience in the institution in the dimension of EE [P (0,922) >0,05] and in the dimension of
D [P (0,168) >0,05].

On the other hand, a significant difference was found in the dimension of PA in terms of total teaching
experience of the lecturers in the institution [P(0,048)<0,05]. In order to find out the resource of the
difference, LSD test that is among Post Hoe. Tests was applied to the data collected. The results are in
the Table 4.6.

Table 6. LSD results that show the significant difference among the independent variables of
total teaching experience in the institution in Personal Accomplishment dimension

N X | Total Experience in the institution | 0-1 year | 1-2 years | 2-3 years | Over 4 years
8 |30,75 0-1 year ,028%*

10 | 29,60 1-2 years

5 | 31,40 2-3 years ,018%

14 | 28,42 Over 4 years ,028% ,018%

As a result of LSD test, it was found out that there is a significant difference between the lecturers who
works in the institution for 0-1 year and the lecturers who works in the institution for over 4 years [P
(0,028) <0,05]. According to score means the lecturers who work in the institution for 0-1 year
(X=30,75) have higher PA level when compared to the lecturers who works in the institution for over
4 years (X=28,42).

Moreover, it was found out that there is a significant difference between the lecturers who works in the

institution for 2-3 years and the lecturers who works in the institution for over 4 years [P (0,018)
<0,05]. When the score means interpreted, it can be said that the lecturers who work in the institution
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for 2-3 years (X=31,40) have higher PA level when compared to the lecturers who works in the
institution for over 4 years (X=28,42).

Result Analysis Related to Research Question 6
Is there a significant difference between the burnout levels of EFL lecturers who works for
School of Foreign Languages School at Celal Bayar University and weekly course load?

In order to investigate the burnout levels of teachers with regard to the weekly course as an
independent variable. ANOVA (one way of analysis of variance) test was used.

Table 7. ANOVA results that shows whether there is a significant difference between the
burnout levels of EFL lecturers who works for School of Foreign Languages School at Celal
Bayar University and weekly course load

Resource of Sum of Mean Significance
Subscales the Variance Squares df Square F k Level
Between 170,658 | 3 | 56,886
. Groups
Emotional Within
Exhaustion 1,454,423 | 33| 44,073 | 1,291 ,294 P>0,05
Groups
Total 1,625,081 |36
Between 27,536 | 3 | 9,179
Groups
Depersonalization Within 272,193 |33| 8248 |LA13|358|  P>0,05
Groups
Total 299,730 | 36
Betwegn 52,639 | 3 | 17,546
Groups
Personal Within
Accomplishment 165,793 | 33 5,024 | 3,492 1,026 P<0,05*
Groups
Total 218,432 |36

According to ANOVA results there is no significant difference between the burnout levels of EFL
lecturers who<works for School of Foreign Languages School at Celal Bayar University and weekly
course load in the dimension of EE [P(0,294)>0,05] and in the dimension of D [P (0,358) >0,05].

On the other hand, a significant difference was found in the dimension of PA in terms of weekly
course load [P(0,026)<0,05]. In order to find out the resource of the difference, LSD test that is among
Post Hoc Tests was applied to the data collected. The results are in the Table 4.8.

Table 8. LSD results that show the significant difference among the independent variables of
weekly course load

Total Over 40
N X Experience in | 10-20 hours | 20-30 hours | 30-40 hours }:]
PR ours
the institution
6 29,66 10-20 hours ,044*
25 29,04 20-30 hours ,011*
4 31,50 30-40 hours
2 33,50 Over 40 hours ,044%* L011%*

According to LSD test, it was found out that there is a significant difference between the lecturers who
have 10-20 hours course load a week and the lecturers who have over 40 hours course load a week [P
(0,044) <0,05]. According to score means the lecturers who have 10-20 hours course load a week
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(X=29,66) have higher PA level when compared to the lecturers who have over 40 hours course load a
week (X=33,50).

In addition, it was found out that there is a significant difference between the lecturers who have 20-30
hours course load a week and the lecturers who have over 40 hours course load a week [P (0,011)
<0,05]. When the score means interpreted, it can be said that the lecturers who have 20-30 hours
course load a week (X=29,04) have higher PA level when compared to the lecturers who have over 40
hours course load a week (X=33,50).

4.9 Result Analysis Related to Research Question 7
Is there a significant difference between the burnout levels of EFL lecturers who works for
School of Foreign Languages School at Celal Bayar University and monthly income?

Table 9. ANOVA results that shows whether there is a significant difference between the
burnout levels of EFL lecturers who works for School of Foreign Languages School at Celal
Bayar University and monthly income

Resource of Sum of Mean Significance
Subscales the Variance Squares df Square F P Level
Between 152,500 |3 | 50,833
. Groups
Emotional Within
Exhaustion 1,472,582 | 33| 44,624 | 1,139 | ,348 P>0,05
Groups
Total 1,625,081 | 36
Between 9846 | 3 | 9,530
Groups
Depersonalization Within 289,884 33 5.75% 374 | 773 P>0,05
Groups
Total 299,730 | 36
Between 28,590 | 3 | 17,546
Groups
Personal within
Accomplishment 189,842° | 33 5,024 1,657 | ,195 P>0,05
Groups
Total 218,432 | 36

As it is seen in the table, EE dimension of burnout levels of EFL lecturers who works for SFL at CBU
[P (0,348) >0,05] according to-independent variable monthly income do not differentiates. And also no
significant relation was found in terms of monthly income in D dimension [P (0,773) >0,05], and PA
dimension [P (0,195) >0,05].

Conclusion

There are 37 participants 64,9% of whom are female (n=24) and 35,1% of whom are males (n=13).
For marital status, 51,4% of the participants are married (n=19) and 48,4% of them are single (n=18).
With the respect of total experience, 8,1% of the participants (n=3) are in the group 0-2 years; 16,2%
of the participants (n=6) are in the group 2-4 years; 10,8% of the participants (n=4) are in the group 4-
6 years; 13,5% of the participants (n=5) are in the group 6-8 years; and 51,4% of the participants
(n=19) are in the group more than 8 years. According to contract type, 40,5% of the participants
(n=15) are contracted (paid per hour) and the other 59,5% of the participants (n=22) are regular (have
a monthly salary) teachers. According to total experience in the institution 21,6% of the participants
(n=8) are in the group 0-1 year; 27% of the participants (n=10) are in the group 1-2 years; 13,5% of
the participants (n=5) are in the group 2-3 years; 37,8% of the participants (n=14) are in the group
over 4 years. According to weekly course load; 16,2% of the participants (n=6) are in the group 10-20
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hours; 67,6% of the participants (n=25) are in the group 20-30 hours; 10,8% of the participants (n=4)
are in the group 30-40 hours, and 5,4% of the participants (n=2) are in the group over 40 hours. When
the monthly income is taken into consideration, 24,3% of the participants (n=9) earn between 1000-
2000 TL, 13,5% of the participants (n=5) earn between 2000-3000 TL, 51,4% of the participants
(n=19) earn between 3000-4000 TL, and 10,8% of the participants (n=4) earn over 4000 TL in a
month.

In order to conduct the research, the participants of the study were selected randomly among the
lecturers who work for School of Foreign Languages at Celal Bayar University.

The setting of the study was School of Foreign Languages at Celal Bayar University. The study was
conducted during the academic year 2014- 2015.

In the study two types of questionnaires were distributed to collect data from participants. The first
one was Personal Information Form and the second one was Maslach Burnout Inventory (MBI). The
quantitative data which was gathered via questionnaire were analyzed by utilizing SPSS 11.5
(Statistical Package for Social Sciences). In order to determineg whether there is significant difference
or not t-test was used between two groups like gender (male x female); and in order to determine
whether there is significant difference or not one-way variance analysis (ANOVA), was used among
multiple groups.

According to findings, significant relationship was found between burnout and independent variables
gender, marital status, contract type, total teaching experience in the institution, weekly course load
and it was found that there was not any significant relationship.between burnout and independent
variables total teaching experience and monthly income.
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Abstract

Information technologies have exhibited great progress. Not just too far back, when we consider the last 25-30 year period, in
terms of comparison of previous and modermn communication tools, inconceivable progress can be observed. Type and variety of
inter-personal communication have displayed continuous advancement in this new era introduced by technology. Whereas new
emerging communication forms remove the distances among people, they bring up/new dimensions to interpersonal information
exchange at the same time. Such an extensive usage of internet impels educators toutilize from social networksmore than ever. By
forming various socialgroups in these networks,information share and communication within groups intensifies. Social Network
Websites (SNW) which facilitate cooperation among users andenable them to form communities are products of Web 2.0
technologies (Balcikanli, 2010). As result of enhanced communication between teacher and student throughestablished SNWs,
education process can be maintained more effectively.

Keywords: Social Network, Education, The Education System

Introduction

Groups in established social networks, social support and accessibility andapplications such as Facebook
and Twitter incentstudents to establish socialnetworks;and additionally, they enable them to make
connection with these socialnetworks.By means of groups established on socialnetworks,while
studentsdevelop their skills in digital environments, they could participate in actions such as informal
learning,expressing themselves andidentity search. Owing to cooperation, information discovery and
sharing among students, data sharing could be rather easy through numbers of applications in
virtualenvironment. Virtual communities with common area of interests are formed and thus, information
exchange among persons can be acquired through interpersonal interaction. Web-based information
resources which continuously develop through information exchange emergeand flourish day by day.
Content is created along the needs of these established virtual communities.In this context, it is commonly
known that SNWs support informal learning and they are incredible communication tools in terms of
information structuring by relying on socialrelationships, interactions, cooperationandtask sharing(Arroyo,
2011). When characteristics of SNWs are considered,it can be seen that it supports inter-personal
communication, community, multi-environment sharing, and cooperation. These concepts correspond
especially with socialcognitivetheoryandhypotheses of configurativelearningtheory concerning
learningprocess (Kert and Kert, 2010). Furthermore, it is suggested for students who do not have chance
for face-to-facecommunication with other students and teachers in the online environment that
establishing community would beuseful for them (Brady, Holcomb and Smith, 2010).

Siemens (2005a, 2005b) suggested a modern learning theory called “Connectivism” which
considersinfluence of technology on individuals and acquisition of information; and provided a framework
to comprehend cooperation and learning in onlineenvironments. According to Siemens, learning in our
digital age takes place among individuals who are connected with each other by means of interactions
with various information resources beyond their understanding of accessing, storing and retracting
information, participation into communities established on the basis of common areas of interest and
participation into socialnetworks. In other words, individuals connect with each other through
technology.According to the theory, effective learners are the ones who could deal with complexity,
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controversy and vast amount of data introduced by technology and who could maintain their learning
ecologies (learning community and networks) by accessing into information from various resources.
Similarly, Mason and Rennie (2008:11-13) claim that type of thinking, learning and information
processing ways of todays’ learners differentiated much more different than predecessor generations due
to internet, cell phones, computer games and joining social media which have been complementary of the
surrounding in which they have been raised. Hargreaves (2002:15),in the educational context, suggests
that networkssupport change andits sustainability; users are attached with each other through
internet;socialand professional networks are inter-connected through interaction, relationship and shared
information; and these turn into professional support over the time. Proliferation of internet-based
technologies introduces networking and eventually results in appearance of commercial, educational,
professional andsocial networks. Particularly, accompanying with occurrence of Web 2.0 technology, a
new version of social networks, online social networks has become popular. Individuals spend efforts to
develop their virtual social relationships over socialnetworkswhich expand progressively andtheir
virtuallives. From the educational point of view, participation into online social networks, in which
majority of their users are composed of university students, offers a learning experience for students since
it is an environment where members of university interact with each other in terms of academic dimension
students. Participation of students into online social networks can be described as self-initiated learning
type where individuals create and support an information system by establishing and developing personal
connections (self-initiated learning) (Yu et al., 2010).

Beyond broadcasting to only limited portion of society through information and communication
technologies, technologies for social network websites in which individuals gather to enhance inter-
personal cooperation, learning and information structuring have been.advanced remarkably. In a highly-
accessible environment that can be reached without boundary of time and location and managed by
personal preferences, it is necessary to expand scope of the social networks as a social process which users
could actively participate or create the relevant content jointly; and thus, education process could support
personal professional targets and fulfill needs by releasing people from position of passive consumer. In
general, socialnetwork services arefounded on friendship, area of interestsand activities. However, these
are not single functions of socialnetwork services. These networks provide opportunities to individuals
such as allowing sharing information, establishing and developing relationshipsas well. Besides
maintaining communication among professionals within organizations, socialnetwork websites allow them
to establish relationship with their counterparts in other organizations. Technological opportunities such as
internet and social network play significant role in strengthening cooperation between new and
experienced members. Whereas social structure of social network environments include social structure,
members; authors and readers;who allow establishment of a network through different relationship and
connections, content personalization, information sharing and cooperation constitute foundations of social
dimension. Moreover, it is reported that social networks provide learning opportunity by refreshing social
applications experience of members on continuous base in a non-restricted learning environment instead
of utilization limited only with accessing content. Cooperation through social networks provides
opportunity for information sharing between education practitioners and information developers.
Accordingly, this share yields information to parties inboth policy making process and in developing
application. While majority of conventional web applications are oriented on display of content, social
networks such as network blog, wikiand podcast areoriented mostly on socialconnectivity; it is suggested
that these tools strongly support information share and cooperation necessary for social and active
learning since they are managed by user participation andinteractions. Thus, users are allowed to publish
and share their opinions.
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User profiles in social and mobile domains were reported in the 2015 social media usage statistics report
regarding internet and media usage in 30 countries including Turkey published by a worldwide digital
marketing agency called “We Are Social”.According to Figure I, 42% of world population, about 3 billion
people, use internet.Whereas Canada is ranked as the first country with its 93%usage rate, Turkey is

Copyright © International Journal of New Trends in Arts, Sports &Science Education 26



Wiy ISSN: 2146 - 9466
LTI IJ I A E www.ijtase.net

International Journal of New Trends in Arts, Sports &Science Education - 2016, volume 5, issue 3

ranked as the 21* with its 49% rate. The average world usage rate is reported as 42%.70% of internet users
are active member of social media. If average world usage rate is taken into consideration, it is possible to
consider Turkey as one of the active users ofsocial media and internet.The numbers of active internet
usersare about 37.7 million of 77 million overall population of Turkey. Total number of social media
account is about 40 million in Turkey. Parallel to expansion of smart phone usage, mobile social
networksand internet usage have increased. According to relevant reports, about 70 million people have
mobile internet access in Turkey. In comparison with 2013 figures, it is possible to conclude that total
number of active internet user and total activesocial media user increased by 5%and 11%, respectively.

According to Figure II, Philippines spend 6.3 hour on the internet as the country spending longest period
of time on the internet; and 3.3 hours portion of this is spent for social media. Turkey is ranked as 17"
based on 4.6 hours of internet usage; and 2.9 hours of this time is spent for social media. Whereas average
internet usage in the world is 4.4 hours, 2.7 hours of this period is spent before the social media. In terms
of usage frequency of socialnetworks, Facebook, Twitter and Google plusiare ranked in first three. They
are followed by Instagram, Linkedin and Pinterest.A research conducted by an/Online MBA institution
under title of “Demographical Structure of Social Networks” provides detailed information on user
profiles. According to the aforesaid research, majority of Facebook and Twitter users are women. Of the
user accounts, 57% and 59% of Facebook and Twitter belong to women respectively.While data reported
by this study considered as conflictive because according to publie statement of Facebook,6% of user
accounts are fake user accounts and majority of these accounts exhibit women profiles.

There is bilateral interaction in socialnetworks. Thus, individuals in socialmediaenvironments could have
both information producer and consumer roles at the same time. Group members could create, organize,
compile and share content subject to either their needs or other members of the group. Important point
with the information content created on socialnetworks is ability of users to access any information that
they pursue. Technologies oriented on cooperation and learning of individuals in SNW has substantially
been increased. In an age enabling high accessibility without time and place limitation, it is necessary to
expand scope of education as a social process inwhich studentsactivelyparticipate andbe part of content
creation (McLaughlin& Lee, 2007, p. 95).

Structures of the SNWapplications enable users to acquire necessary information. Since socialmediatools
such as Blog, wiki and podcast are managed by userparticipation and interactions, it is claimed that it
significantly supports information share and cooperation required for socialandactivelearning (Ajjan &
Hartshorne, 2008, p. 78). Appropriate utilization from the SNW develops students’ learning efficiency. It
allows students to usetheir own free wills andto create a dynamicprocess. It integrates students into
management of learning by enhancing commitment among students and towards the process; and liberates
both real and virtual community from geographical, physical and organizational limitations. In this regard,
it provides studentsmore freedom. It is emphasized that social readiness naturally supported by SNWs has
significant position in onlinelearningenvironments as well (Anderson, 2005; Cheung et al., 2011; Cobb,
2009; Dawson, 2006). Thus, it provides freedom to studentsin determination of content andeducation
tools. Studentsare allowed to select and personalized learning formats appropriate for them; educators are
allowed to view preferences of students to determine the technology elevating interaction among
them.Although educatorsare not interested in socialnetworks asmuch as students,they could conduct
educational activities by means of hundreds of social networks established by studentsin this regard.
People usually sign in SNWsfor social interactionwith their friends (Pempek, Yermolayeva & Calvert,
2009; Wodzicki, Schwiammlein and Moskaliuk, 2012). Today’s students who use SNWs intensively
establishSNWs toget to know, communicate each other and to establish own communities (Shier, 2005).
In this regard, when the fact that numerous students participate voluntarily and frequently in discussions
and group activities on SNWs is taken into consideration, potential of SNWs as an educational toolcannot
be underestimated (Bosch, 2009; Kabilan, Ahmad & Abidin, 2010; Odabasi et al., 2012; Selwyn, 2009;
Tonta, 2009).Studentscreate blogs and add content in them without any educational agenda in thesesocial
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networks;sharetheir photographs; participate in three-dimensional worlds;and in addition to all these,
establish social community through onlinemessaging systems.These social networks attracting students
could also be importanttool that can be utilized by educators.

Data Analysis

Within the scope of our research, 64 students who received Public Personnel Management Course at the
Department of the Engineering Department of the Hitit University were included in the present
study.Whereas 42 of participant students were male, 22 were female. No social network group was
established within the scope of the study. Students were asked whether they were user in a social network
in the designated survey study. Again, students were asked about purposes. of their usage ofsocial
networks. Each of students uses internetactively; uses at least one of socialnetworks. It was observed that
students usually sign insocial networksforbusiness-chat \ friendship-game \entertainment — information
exchange - photographand video sharing purposes. Within the scope of this course, students were assigned
and applicationproject. This project includes conducting an interview andthen, preparing a resulting report
regarding this interview.Amongparticipant students, whereas 28:did not prepared this homework project,
19 received grade 75 and above. During preparation of homework project, among studentsswho did not
understand how to prepare the project, 3 and 2 students asked the teacher about the issues which they did
not understand through Facebook and e-mail, respectively. It was determined that these students who
contacted with teacher and asked questions concerning the project prepared their homework appropriately
according to the given standards.

Conclusion

In our contemporary period, accompanied with extension of internet usage, areas of utilization from
internet have increased day by day. It was observed that students use internetactively. Additionally,
educatorsdid not consider internetand online social networks as an auxiliary factor to the education
process. The pace of the change observed in the internet social network is such a high level that education
would find a sound and extensive position for itself in internet environment. However, it seems that it not
possible to conduct education onlythrough online toolsoversocialnetworks. Making social networks an
element of education processas an important tool supporting education would contribute in productivity,
quality and efficiency of education. Especially in practical educations, there could not be chance for face-
to-face education.Under such circumstances, tools that would provide easy-access and bilateral
information flow would increase efficiency in education in cases independent from time and place and
when there is serious distance between the institution and students.

Increasing rate of utilization from internet as auxiliary tools for courses by educators through establishing
socialnetwork groups could yield better results in terms of education quality, productivity and
efficiency.In the meantime, taking advantage of speed of communication in our contemporary information
age and transferring this advantage into a useful education tool has now been a requirement. Educators are
required to keep pace with progressing technology and not to lag behind it. For better understanding of
new generations, it is necessary to know and be competent on social networksthat they use to have better
control oncapability. Giving students rein in the internet world alone would result insort of adverse
consequences and leave them defenseless against these negative factors. Educators are required to have
comprehensive knowledge and skill about internet and extensive experience for using it effectively to
prevent students to get harmed from adverse factor on the internet and toutilize from it more efficiently.
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OZET

Bu aragtirmanin amaci, Beden Egitimi ve Spor Yiiksek Okulu 6grencilerinin serbest zaman tutumlar1 kapsaminda problemli
internet kullanim1 ve yalnizlik iligkilerinin rekreatif aktivitelere katihim agisindan incelenmesidir. Arastirma Izmir, Aydin,
Manisa ve Mugla’daki 4 devlet Universitésinde okuyan 314 kadin ve 412 erkek toplam 726 Besyo &grencisi olusturmaktadir.
Aragtirmada anket formu, Problemli fnternet Kullanim Olgegi; UCLA Yalnizlik Olgegi 3. Versiyon kullanilmistir. Verilerin
analizinde SPSS 16.00 paket programi, Mann-Whitney U Testi ve ¢oklu karsilastirmalar i¢in Kruskal-Wallis Varyans Analizi
kullamlmustir. Arastirmamn sonucunda, Problemli internet' kullanim ile yalmizlik arasinda pozitif iliski bulunmustur.
Rekreatif aktiviteye katilmayanlarin ve sosyal paylasim hesabi olanlarin daha fazla intermet kullandiklar ortaya ¢ikmustir.
Anahtar Kelimeler: Rekreatif Aktivite, Fiziksel Aktivite, Problemli internet Kullanimi, Yalnizlik ve Spor

ABSTRACT

The aim of the present study is to find out the purpoese and prevalence of the internet usage among physical education and
sport students, and to study.some individual variables such as loneliness in relation to. The sample consisted of 726
university students, 314 female and 412 male, from 4 state universities province of Izmir, Aydin, Manisa and Mugla in
Turkey. The study data were collected with a Questionnaire Form, Problematic Internet Use Scale, UCLA Loneliness Scale
(Version 3), The study data were analyzed with SPSS 16.00. Kruskal-Wallis Test, Mann Whitney U test, non parametric
correlations were used for the data analysis. As a result of the research, there was a positive correlation between problematic
Internet use and UCLA Loneliness Scale. In addition, the study findings showed that university students who were frequent
Internet users, didn't participate in Recreation activity and physical activities regularly and didn't have a social network
account.

Key words: Recreation activity, Physical Activity, Problematic Internet Use, Loneliness and Sports

GIRIS

Son zamanlarda iletisim teknolojileri alanindaki hizli artisin insanlarin serbest zamanlarindaki
tutumlarini da sedanter davranisa dogru ydneltmektedir. Internet kullaniminin bilgi paylasimini
saglama, iletisimi kolaylastirma gibi olumlu etkilerinin yan1 sira olumsuz etkileri de bulunmaktadir
(Odac1 & Kalkan, 2010).

Interneti asir1 kullanan bireylerin artmasi ile birlikte “internet bagimlilig1” (Goldberg, 1997), “internet
bagimli davranis1” (Scherer, 1997) “patolojik internet kullanimi” (Davis, 2001), “problemli internet
kullammi” (Davis, Flett, Beser, 2002) gibi yeni terminolojiler iiretilmis ve farkli tanimlar yapilmustir.
Morahan-Martin & Schumacher (2000)’e gore, patolojik internet kullanimi, internetin yogun
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kullanilmasi, bu kullanimin kontrol altina alinamamasi ve kisinin yasamina ciddi zarar vermesi
durumudur. Davis’e gore (2001) problemli internet kullanimi, uyumsuz diisiince ve patolojik
davraniglar1 igeren bir psikiyatrik durumdur. Beard & Wolf (2001), patolojik internet kullanimini;
kiginin ev, is, okul, sosyal ya da psikolojik yasaminda zorluk yaratan “asir1 kullamm” olarak
tanimlamiglardir. Caplan (2005)’e gore ise, problemli internet kullanimi, sosyal, akademik/mesleki
negatif sonuglar doguran biligsel ve davranigsal belirtilerden meydana gelmis, ¢ok boyutlu bir
sendromdur. Bu terimlerin ortak &zelligi internet kullanimina sinirlama getirememe, sosyal veya
akademik zararlarina ragmen kullanima devam etme ve internete ulasimin kisitlandigi durumlarda
yogun anksiyete duyma gibi belirtilerin ortaya ¢ikmasidir (Oztiirk, 2007).

Davis (2001) yalmizlik ve depresyon gibi psikososyal problemlerin PIK &nciisii oldugunu, yalniz ve
depresif bireylerin ¢evrimigi etkilesimi daha fazla tercih ettiklerini belirtmistir. Bu modele gore
ozellikle sorun yasayan, kendini ifade etme becerisi diisiik olan bireyler yiizyiize iletisime gore
cevrimigi iletisimi tercih etmektedir. Boyle kisiler internet araciligi ile iletisime daha fazla zaman
ayirdiklari i¢in internet baginda gegirilen zaman kisitlama konusunda sikint1 yagsamaktadirlar (Goniil,
2002; Davis, 2001).

Grohol (1999) internet bagimhiligim bilissel davramssal yaklasim ile aciklamakta ve PIK’in bir
bagimlilik olamayacagini ¢iinkii bagimliliga sonugta elde edilen bir 6diiliin yol agtig1 ancak, internet
kullaniminda asil olanin ise sosyalizasyon oldugunu belirtmistir. Caplan.(2003) ylizylize iletisime gore
bilgisayar aracili iletisimin kisileraras1 iletisim problemi olan kisiler tarafindan tercih edildigini
belirtmistir.

Internet konusunda yapilan calismalarin odak-noktasini psikososyal iyilik hali ve internet kullanimi
olusturmaktadir. Yapilan ¢alismalarda problemli intérnet kullanimi ile depresyon (Shapira, Goldsmith,
Keck, Khosla, & McElroy, 2000), yalmzlik (Caplan, 2007;. Ceyhan & Ceyhan, 2008; Davis, 2001;
Davis, Flett & Besser, 2002; Odact & Kalkan, 2010, Hardie, Tee 2007, Serin 2011, Kim, Larose, Peng
2009, Morahan- Martin, 2003 ), kisilk-6zelligi (Hardie & Yi-Tee, 2007; Serin, 2011; Swickert, Hittner,
Harris Herring, 2002), utangaclik (Lavin, Yuen, Weinman, & Kozak, 2004), akademik &zyeterlik,
akademik erteleme, yeme tutumu (Odac1 & Celik 2011), 6fke ifade tarzi (Ata, Akpinar & Kelleci,
2011), anksiyete (Caplan, 2007; Odact & Kalkan 2010), sosyal destek (Hardie & Yi-Tee, 2007;
Swickert, Hittner, Harris Herring, 2002) arasindaki iliski incelenmistir.

Whang, Lee & Chang. (2003) saplantili sekilde internet kullanan kisilerin kisilerarasi iliskilerde asiri
duyarli olduklarmni, tammadiklar1 kisilerle iletisime gectiklerinde anksiyetelerinin arttigini
belirtmiglerdir. Baz1 ¢aligmalarda ¢ok fazla arkadasi olmayan, yalniz olan ve sosyal anksiyetesi olan
genclerin yabancilarla internet.yolu ile etkilesim kurma egilimlerinin daha fazla oldugu bulunmustur
(Gross, Juvonen, & Gable, 2002; Caplan, 2007).

Boylece gengler herhangi bir kisitlama olmaksizin kendi karakterlerini agiga c¢ikarmadan iletisim
kurabilmektedirler. Internet aracihigi ile kurulan iletisimde birey kendisini ideal dzelliklere sahip gibi
gosterip eksiklikleri, kusurlar1 ya da sevmedigi yonlerini saklama egilimde olabilir. Bdylece bir kisir
dongii gibi yaptigi bu davranig bireyi yalnizliga iterken, artan yalnizligi da bireyi sanal iliskiye itebilir
(Genuis & Genuis, 2005).

Odac1 & Kalkan (2010) tniversite 6grencilerindeki yalmizlik duygusu arttikga problemli internet
kullanimimin da arttigini belirtirlerken; Kim, LaRose & Peng’in (2009) arastirma sonucunda bunu
destekleyivi niteliktedir. Caligmada sosyal becerileri yetersiz olan ya da yalniz olan bireylerin mevcut
sorunlari ile yiizlesmek yerine problemli internet kullanimina ydneldikleri ve bu davranigin bir kisir
dongii gibi yalmzliklarmi arttirdigi belirlenmistir.

Arastirmalar tiniversite 6grencilerinin serbest zaman tutum lar1 kapsaminda interneti daha fazla oranda
kullandiklarin1 géstermektedir (Niemz, Griffiths & Banyard, 2005; Nalwa & Anand, 2003). Bunun bir
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sonucu olarak geng internet kullanicilarinin internet bagimlis1 olma riskinin yetiskin kullanicilardan
daha fazla oldugu belirtilmektedir (Chou, Condron & Belland, 2005).

Universite dgrencilerinde internet bagimlihigini 6nleyici rehberlik uygulamalarmin gelistirilmesinde,
ogrencilerin internet kullanimi ve ruh sagliklar1 arasindaki iliskilerin ortaya konulmasi bakimindan
cok Onemli goriilmektedir. Bununla birlikte 6grencilere hareketli yasam modelini gelistirmek igin
serbest zaman tutum ve davramslarmi pozitif sekilde etkilemede egzersiz davramisi ve rekreatif
aktivitelere katilim motivasyonunun artirilmasi biiyiik 6nem arzetmektedir.

Bu nedenle bu arastirmada iiniversite dgrencilerinin serbest zaman tutumlar1 kapsaminda problemli
internet kullanimi ve yalmzlik iliskilerinin rekreatif aktivitelere katilim agisindan incelenmesi
planlanmustir.

Bu amag dogrultusunda ¢alismanin hipotezleri asagida siralanmustir:

e Besyo dgrencilerinin Internet kullanim siiresi, Internetin var mu,< Cinsiyet, Béliim ve Sosyal
paylasim sitesine iiye olma durumuna gére Problemli internet Kullanimi ve UCLA Yalmzlik
arasinda anlamli farklilik vardir.

e Rekreatif aktivitelere katilim Durumuna Gére Problemli Internet Kullanimi ve UCLA
Yalnizlik arasinda anlamli farklilik vardir.

e Problemli Internet Kullammu ve alt boyutlar1 ile UCLA Yalnizlik arasinda anlaml bir iliski
vardir.

YONTEM
Arastirmanin Tipi:

Beden Egitimi ve Spor Yiiksek Okulu 6grencilerinde serbest zaman tutumlar1 kapsaminda problemli
internet kullanimi ve yalmizlik iliskilerinin rekreatif aktivitelere katilim agisindan incelenmesi amaci
ile yapilan bu ¢alisma analitik tipte bir caligmadir.

Arastirmanin Evren ve Orneklemi

Bu arastirmanin evrenini Celal Bayar Universitesi, Ege Universitesi, Adnan Menderes Universitesi ve
Mugla Sitki Kogman Universitesi Beden Egitimi ve Spor yiiksek Okulu dgrencileri olusturmaktadir.
Orneklemi ise bu okullarda okuyan ve arastrmaya goniillii olarak katilan 314 kadin ve 412 erkek
toplam 726 Besyo Ogrencileridir. Arastirma dncesi arastirmani yiiriitiildiigii kurumlardan yazili izin
almmustir.-Caligmanin amaci dgrencilere anlatilmis ve gonilli kisiler ¢alisma kapsamina alinmustir.
Aragtirma kapsamina alman bireylerin kimlik bilgileri gizli tutulmustur. Arastirmada anket uygulama
stiresi 15 dk. olarak belirlenmistir.

Veri Toplama Araclari

Arastirmada anket formus Problemli Internet Kullanim Olgegi, UCLA Yalmzlik Olgegi 3. Versiyon
kullanilmustir.

Anket Formu

Anket formu Besyo 6grencilerinin sosyo-demografik 6zellikleri ile birlikte internet kullanimu ile ilgili
bilgileri elde etmek amaciyla arastirmacilar tarafindan literatlir 1s1¢inda olusturulmustur. Ayrica
formda, 6grencilerin rekreatif aktivite kapsaminda spor yapma durumu, hangi aktivitelere katildiklari,
yas, aile tipi, gelir diizeyi, anne ve babanin egitim diizeyi ve meslekleri, giinliikk internet kullanma
siiresi, internete en ¢ok baglandiklar1 yer, interneti kullanim amaglar1 gibi bireysel o6zelliklerine
yonelik sorular yer almaktadir.
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Rekreatif Aktivitelere Katihm Durumu

Besyo Ogrencilerinin Rekreatif aktivitelere katilima durumlarmma iligkin olarak serbest(bos)
zamanlarinda herhangi bir fiziksel aktivite yapip yapmadiklar1 sorulmustur. Aktivitede bulunanlarin
haftada kag kez ve hangi tiir fiziksel aktivite yaptiklar: ve ne kadar siire yaptiklar1 sorusu yer almistir.
Haftada en az 3 giin diizenli olarak rekreatif aktivite kapsaminda fiziksel aktivitede bulunanlar
degerlendirmeye alinmstir.

Problemli internet Kullamm Olgegi (PIU)

Ceyhan, Ceyhan ve Giircan (2007) tarafindan tiniversite 0grencilerinin problemli internet kullanim
diizeylerini 6l¢mek iizere, internet kullaniminin normalden patolojiye uzanan genislikte yogunlugunun
bir siireklilik gosterdigi sayithisindan hareketle bireyin kendini ifade etmesine dayali bir boyutsal dlgek
olarak gelistirilmistir. Olcek, 33 maddeden ve “internetin olumsuz sonuglari”, “sosyal fayda/sosyal
rahatlik” ve “asir1 kullamm” gibi {i¢ alt boyuttan olusmaktadir. Olgekten alinabilecek puanlar 33 ile
165 arasinda degisebilecek olup, Olcekten alinabilecek puanlarin yiiksekligi bireylerin internet
kullammlarinin sagliksizlastigina, onlarin yasamlarin1 olumsuz bir bicimde etkiledigine ve internet

bagimlilig1 gibi bir patolojiye egilim olusturabilecegine isaret etmektedir.

Olgegin i¢ tutarlilik katsayisi ise (o) .94 olarak bulunmustur. . Madde toplam korelasyonu ise 0.3 ile
0.70 arasinda (p<.001) degismektedir. Testin tekrar giivenirlik katsayist 0.81/ve testi yarilama
giivenirlilik katsayis1 0.83 olarak bulunmustur (Ceyhan, Ceyhan & Giircan, 2007). Bu arastirma
kapsamindaki ¢alisma grubundan toplanilan verilere iliskin 6lgegi olusturan {i¢ faktoriin i¢ tutarlilik
katsayisi ise sirastyla .90, .84 ve .73 olarak bulunmustur.

UCLA Yalmzhk Olgegi

UCLA yalmzlik dlgegi bireyin-genel yalnizlik derecesini belirlemeye yarayan likert tipinde bir kendini
degerlendirme o6lcegidir. Olgek Russell tarafindan 1978 yilinda gelistirilmis, 1980 yilinda revize
edilmistir. Olgekte bazieksiklikler goriilmesi iizerine 1996 yilinda dlgek tekrar revize edilmistir.
UCLA Yalmzlik Olgegi 3. Versiyonu gecerlik ve giivenirligi Durak & Durak (2010) tarafindan
yapilmustir. Olgegin'bu arastirmada i¢ tutarhik katsayis1 0.76 olarak belirlenmistir.

Olgegin 3. versiyonu 9 maddesi olumlu yani anlamsal olarak yalmzlik igermeyen, diger 11 maddesi
olumsuz yani anlamsal olarak yalniz bireyleri belirlemeye yonelik toplam 20 maddeden olugmaktadir.
Bu o6lgegin her bir maddesinde sosyal iliskiler ile ilgili duygu ve diisiince belirten bir durum
sunulmakta. ve bireylerden bu durumu ne siklikta yasadiklarmi dortli likert tipi dlgek tizerinden
belirtmeleri istenmektedir. Olumlu yondeki ifadeleri igeren maddeler hi¢bir zaman: 4, nadiren 3,
bazen: 2, sik sik: 1 seklinde; olumsuz yondeki ifadeleri iceren maddeler bunun tam tersi olarak, hi¢
yasamam: 1, nadiren yasarim: 2, bazen yasarim: 3, sik sik yasarmm: 4 seklinde puanlanmaktadir.
Bireyin tiim maddelerden aldigi puanlar toplanarak, her birey igin toplam oOl¢ek puani elde
edilmektedir. Kuramsal olarak her bir madde i¢in puanlama 1 ile 4 arasinda degistigi i¢in Olgekten
almabilecek en yiiksek puan 80, en diisiik puan 20°dir. Puan arttik¢a yalnizlik diizeyi artmaktadir.

Verilerin Analizi

Verilerin ¢dziimlenmesinde SPSS 16.00 paket programu kullanilmigtir. Verilerin normal dagilim
gosterip gostermedigi Kolmogorov-Smirnov Testi ve Shapiro-Wilk Testi ile test edilmis ve biitiin
degiskenlerin normal dagilim gostermedikleri goriilmiistiir. Degiskenler normal dagilim gostermedigi
icin ikili karsilagtirmalar icin Mann-Whitney U Testi ve ¢oklu karsilastirmalar igin Kruskal-Wallis
Varyans Analizi kullanilmustir. Coklu karsilastirmalarda Kruskal Wallis Varyans Analizinde anlaml
farkin ¢iktig1 durumlarda ise bu farkin hangi gruplar arasinda kaynaklandigini belirlemek amaciyla
Bonferrroni Diizeltmeli Mann Whitney U Testi uygulanmistir. Olgekler ve dlgeklerin alt boyutlarinin
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arasindaki iligki (non parametric) korelasyon analizi ile incelenmistir. Anlamlilik diizeyi p<0.01 ve
p<0.05. olarak alinmustir.

BULGULAR
Arastirmanin bulgularin ¢alismanin hipotezleri dogrultusunda verilmistir.

Tablo 1. Ogrencilerin Problemli Internet Kullamm ve Alt Boyut Puanlar ile UCLA Yalmzhk
Ortalamalarimin Karsilastirilmasi

1. internetin 2.Sosyal 3. Asiri 4. Problemli UCLA
Olumsuz Fayda/Sosyal Kullamm | Internet Yalmzhk
Sonuclari Rahathk Kullamim
Toplam Puan
Giinliik
Internet
Kullanma .000 .000 .000 .000 ’339
Siiresi
Interneti
var mi .050 ,008 ,000 ,052 001
Cinsiyet
,325 ,005 ,158 177 518
Boliimler
,047 ,039 ,640 ,143 008
Sosyal
Paylasima ,000 ,000 ,000 ,000 ,005
liye olma

P<0.05%, p<0.01**

Ogrencilerin giinliik bilgisayar kullanma siiresi ile PIU alt boyut ve toplam puan ortalamalar1 arasinda
giinliik interneti 4 saatten fazla kullanan 6grencilerin daha az siire kullananlarin lehine anlamli farklilik
bulunurken(p<0.05),UCLLA Yalnizlik puan ortalamalari giinliik interneti 4 saatten fazla kullananlarin
daha yiiksek diizeyde goriiliirken, aralarinda ise anlamli farklilik bulunmamistir(p>0.05).

Besyo Ogrencilerinin - internete bagli olanlarin PIU ve UCLA puanlar1 interneti olmayan ve
kullanmayanlara gore daha jyiiksek oldugu ve aralarinda ise anlamli farkliligin bulundugu tespit
edilmistir(p=>0.05).

Cinsiyet agisindan.erkek 6grencilerin kadin 6grencilere gore PIU ve UCLA puanlarinin daha yiliksek
goriiliip anlamli farkliliga rastlanmazken, PIO’nin sadece Sosyal Fayda/Sosyal Rahatlik alt boyutunda
anlaml farklilik bulunmustur(p<0.05).

Boliimler agisindan bakildiginda, Rekreasyon boliimii dgrencilerinin diger boliimlere gore PIU ve
UCLA puanlarinin daha yiiksek oldugu, PIU alt boyutlarindan Internetin Olumsuz Sonuglar1 ve Sosyal
Fayda/Sosyal Rahatlik alt boyutu ve  UCLA Yalnizlik aralarinda anlamli farklilik tespit
edilmistir(p<0.05).

Sosyal Paylagima iiye olma durumuna gore, Sosyal Paylasima iiye olan dgrencilerin PIU ve UCLA

Yalnizlik puanlarimn  daha yiiksek oldugu ve aralarinda anlamli farkliblk bulundugu
belirlenmistir(p<0.05).
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Tablo 2. Rekreatif Aktivitelere Katthm Durumuna Gore Problemli internet Kullamim Ve Alt
Boyut Puan Ve UCLA Yalmzhk Puan Ortalamalarimn Karsilastirilmasi

Alt boyutlar Aktivite N X+Sd U p
katihm
durumu
Internetin Evet
Olumsuz 360 24,69+10,21 59114.500 016
Sonuglari Hayir 366 26,53+11,75
Sosyal fayda/sosyal Evet
rahatlik 360 1 SB35 ) 3639500 | . 426
Hayir 366 16,63+7,11
Asir1 kullanim Evet 360 16,10+5,09 3046500 493
Hayir 366 16,3745,32 ’ ’
Problemli internet Evet
kullanimi toplam 360 >4, 781,39 60087.500 040
puan Hayr | 366 | 5812420,63
Evet 360 38,719,97
UCLA Yalnizlik T 57341,000 ,002
ayir 366 40,66£9,36
P<0.05

Besyo Ogrencilerinin Rekreatif aktivite kapsaminda spotyapma durumlarma gore internetin olumsuz
sonuglar1 (U=59114,500) alt boyut ve PIU toplam puan ortalamalari (U=60087,500) puanlar1 arasinda
istatistiksel olarak anlamli farklilik ‘saptanmistir(p<0.05). Ayrica UCLA Yalnizlik puanlarin arasinda
Rekreatif aktivitelere katilanlarin lehine anlamli farklilik bulunmustur(p<0.05). Rekreatif aktivitelere
katilmayan 6grencilerin problemli internet kullanini puanlar1 ve Yalnizlik puanlart diizenli sportif
aktivitelere katilanlara gore daha yiiksek bulunmustur.

Tablo 3. Problemli internet Kullammi ve UCLA Yalmzhk Ol¢eginin Birbiriyle liskileri

Degiskenler 1. internetin | 2.sosyal 3. asmi | 4. problemli | 5. UCLA
Olumsuz fayda/sosyal kullan1 | internet Yalnizlik
Sonugclari rahatlik m kullanimi Olgegi
toplam puan

1. Internetin 1

Olumsuz Sonuglari

2. Sosyal ,695%* 1

Fayda/Sosyal

Rahatlik

3. Asir1 Kullanim ,619%* ,526%* 1

4. Problemli Internet | ,907%* ,854 %% ,651%% 1]

Kullanimi Toplam

Puan

5. Ucla Yalnizlik ,351%* ,334%* ,208%* ,336%* 1

Olgegi

P<0.05*, p<0.01**

Problemli internet kullanimi Slgek puani ile UCLA Yalnmizlik Olgegi (r=0.336) arasinda pozitif yonde
anlaml iliski saptanmugstir (p=0.000).
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TARTISMA

Serbest zaman tutumlar1 kapsaminda problemli internet kullanimi ve yalnizlik iligkilerinin rekreatif
aktivitelere katilim agisindan incelendigi bu ¢alismada, 6grencilerin % 38’1 giinde ortalama bir saat ve
daha az, %42.6’s1 2-3 saat arasi, % 19,4’u 4 saat ve daha uzun siire internet kullandiklarim
belirtmislerdir.

Universite &grencileri iizerinde Ulkemizde yapilan galismalara bakildiginda, Ata, Akpmar &
Kelleci’nin ¢alismasinda (2011) ortalama 1.93+1.0 saat internet kullandiklari, Ceyhan, Ceyhan &
Giircan’mn (2007) arastirmasinda ise Ogrencilerin %32,3’iinlin haftada 3-6 saat arasi internet
kullandiklari, belirlenmistir. Yurt disinda yapilan ¢aligmalarda ise Rotunda, Kass ve ark. (2003)’nin
caligmalarinda internet kullanicilarmin giinde ortalama 3.3 saat internette kaldiklar1 belirlenmigtir.
Internette gecirilen siire acisindan bizim c¢alismamizda elde ettigimiz sonuclar yurt iginde ve yurt
disinda yapilan ¢aligmalarda benzerlik goéstermektedir. Bu sonuglarmn internet kullaniminin piyasa
sartlarinda rekabetten dayali olarak iicretinin uygun olmasinin yaninda;. akilli telefonlarm alternatifli
fazlalilig1 s6z konusu olabilmektedir.

Calismamizda; problemli internet kullamimi ve yalnizlik-ile cinsiyet arasinda anlaml bir farkliliga
bulunmamakla birlikte sadece PIKO’nin Sosyal Fayda/Sosyal Rahatlik alt boyutunda anlamli farklilik
bulunurken, erkeklerin puanlarmin kadinlara gére daha yiiksek oldugu.tespit edilmistir. Literatiirde
bizim bu bulgumuzun destekler nitelikte yani erkek ogrencilerin kiz 6grencilere gore problemli
internet kullanimi1 davraniglarimin daha yiiksek oldugunu ortaya koyan bazi ¢alismalara rastlanmustir
(Bulut Serin, 2011; Morahan-Martin & Schumacher, 2000; Celik & Odaci, 2012; Tekinarslan &
Giirer, 2011; Odac1 & Kalkan, 2010). Bazi arastirmalarda ise; cinsiyet agisindan PIKO ile herhangi bir
farklilik bulunmadigina iliskin sonugclar elde edilmistir (Odaci ve Celik, 2011; Davis, Flett & Beser,
2002; Ceyhan, Ceyhan & Kurtyilmaz, 2009; Hardie & Yi-Tee, 2007).

Internet kullanimi giiniimiizde kadin ve erkek iiniversite 6grencileri arasinda giin gectikge artis
gostermektedir. Bunun nedeni olarak, gelisen teknoloji,  bilgisayara ve internete erigimin
kolaylagmasi, egitim, eglence, iletisim ve aligverig gibi daha bircok alandaki gereksinimlerin internet
araciligl ile giderilmesi gibi® unsurlar kadin ve erkek ogrenciler igin bilgisayar1 vazgegilmez
kilmaktadir.

Calismamizda 0grencilerin giinliik internet kullanim siiresi arttik¢a problemli internet kullanimlarinin
da arttigi. belirlenmistir,. Bir takim caligsmalarda fazla internet kullananlarin problemli internet
kullanma egiliminde olduklarmi belirlemislerdir(Niemz, Griffiths & Banyard, 2005; Odaci1 ve Kalkan,
2010; Odac1 & Celik 2011) : Caplan (2003) sosyal anksiyetesi olan bireylerin yiiz yiize iletisime
girmekte zorluk yasadigini buna ragmen ¢evrimigi sosyal etkilesimde kendilerini daha rahat ve daha
giivenli hissettiklerinin ileri siirmiistiir.

Bizim g¢aliymamizda sosyal paylasim sitesine iiye olanlarin daha fazla internet kullandiklar1 ve
yalnizlik skorlarmin paralellik gosterdigi tespit edilmistir. Diger yandan sosyal paylasim sitesine liye
olmayanlarda PIU olmasi katilimcilarin eposta okuma, miizik dinleme, oyun oynama, arastirma yapma
gibi diger amaglarla interneti fazla kullanmalarina bagli olabilecegi diisiiniilmiistiir. Calismamizda
ogrencilerin problemli internet kullanimi dlgek puani ile UCLA yalnizlik 6lgek puani arasinda pozitif
yonde, anlamli iliski oldugu bulunmustur(p= p=0.000). Bu bulgulara gore 6grencilerde problemli
internet kullanim arttik¢a yalnizligin da arttig1 sdylenebilir.

Caplan (2007) ¢alismasinda ¢evrimici sosyal etkilesim tercihi ile yalnizlik arasindaki iliskide sosyal
anksiyetenin daha etkin degisken oldugunu savunmustur Odaci ve Kalkan (2010) problemli internet
kullammu ile yalmizlik, iletisim kaygisi, ve flort kaygist arasinda pozitif yonde anlaml iligki oldugu
belirlemislerdir. Davis’e (2001) gore yalmz ve depresif bireyler yiiz yiize iletisime gore ¢evrimici
etkilesimi daha fazla tercih etmektedir. Boyle kisiler internet araciligr ile iletisime daha fazla zaman
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ayirdiklari i¢in internet basinda gegirilen zamani kisitlama konusunda sikint1 yasayabilirler. Ceyhan ve
Ceyhan (2008) yaptig1 ¢calismada PIU temel degiskenleri acisindan yalnizligin temel degisken oldugu
bulunmustur. Kim, LaRose, Peng (2009) PIU yalnizligin bir neden mi yoksa sonu¢ mu oldugunu
arastirdiklar1 calismada sosyal becerileri yetersiz olan ya da yalniz olan bireylerin mevcut sorunlari ile
yiizlesmek yerine problemli internet kullanimina yoneldiklerini ve bu davranigin bir kisir dongi gibi
yalnizliklarini arttirdigini belirlemislerdir.

Diger yandan Internet, yalmz bireylerin diger kisiler ile etkilesim kurmalari i¢in ideal bir sosyal ortam
saglamaktadir (Morahan ve Schumacher; 2003). Sanal alemde fiziksel varligin olmamasi, kisilerin
internette gizlice dolagabilmeleri, kullanicilara iletisim kuracaklar: kisi ya da kisileri segme olanagi
verir. Internet kullanimi, ayn1 zamanda yalniz bireylerin yalnizliktan kaynaklanan streslerini azaltmak
ve kismen de olsa olumsuz duygularim gidermek amaciyla yoneldikleri bir, kacis yolu olarak da
goriilebilir.

Calismamizda serbest zaman tutum kapsaminda rekreatif aktivitelere katilmayan Ogrencilerin,
rekreatif aktivitelere diizenli olarak katilan 6grencilere gore problemli internet -kullanimi puanlarmin
ve yalmizlik duygularini yagsamalar1 daha yiiksek oldugu belirlenmistir.

Diizenli olarak rekreatif aktiviteler kapsaminda spor yapan Ogrencilerin PIU kullanimi_puanlarmin
diisiik olmasi bu 6grencilerin sanal ortam yerine gergek ortamda bir aktivitede bulunmalart, diizenli bir
hayatlarinin olmasi, takim arkadaglari ile sosyal paylasimlarinin daha fazla olmasi ile diisiiniilebilinir.

Sonug¢ olarak bu c¢alismada Besyo ogrencilerinin serbest zaman tutumlarim daha ¢ok internet
kullamminda gegirdikleri ve giin i¢inde internet kullanim siiresi fazla olan Ogrencilerin patalojik
diizeyde bagimliliga karsi egilim gosterdiklerizortaya ¢ikmistir. Ayni zamanda da yalmzliklar: yiiksek
diizeyde arttigi ve pozitif olarak iligkili oldugu belirlenmistir. Bu kapsamda bu durumun sadece
olumsuz psikolojik etkisinin yaninda sedanter davranigin artmasi ile birlikte fazla kilo ve obez riskini
de arttirdig1 gergegini ortaya ¢ikarmaktadir. Bu baglamda diizenli spor yapmayan ve rekreatif etkinlik
kapsaminda fiziksel aktivitede bulunmayan, sosyal bir paylasim sitesine iiye olan Universite
ogrencilerinin PIU acisindan, riskli grubu olusturdugu belirlenmistir. Arastirmamizin elde edilen
bulgular hipotezlerimizi destekler niteliktedir.

Fiziksel ve aymi .zamanda da ruhsal yonden saglikli bireyler yetistirebilmemiz igin &zellikle
liniversitelerde _sedanter yasamin aksine sportif amagli rekreatif aktivitelere yonelik katilim
motivasyonlarini gelistiren stratejiler ve cazip organizayonlarin yapilasit zorunlu kilinmaktadir. Bu
baglamda . sosyal ve sportif aktivitelerin artirilmasi, Ogrencilerin fiziksel aktivite ve spor
yapabilecekleri sportif alanlarin olusturulmasi, cazip, ilgi ¢ekici organizasyonlarin diizenlenmesi ile
miimkiin olabilecektir. Gelecekte problemli internet kullanimini1 6nlem igin genglerin serbest zaman
tutumlarinin belirlenmesinde” sportif amagh rekreatif aktivitelere katilim motivasyonunu arttiracak
programlarin yapilmasi ve dikkate alinmasi biilyiik 6nem tagimaktadir.
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Extended Abstract

The aim of the present study is to find out the purpose and prevalence of the internet usage among
physical education and sport students, and to study some individual variables such as loneliness in
relation to. The Internet has become the leading tool of communication in the 21st century. With a
gradual increase in the public use of the Internet and widening differences in user profiles, it has
become inevitable to study both the negative effects of the Internet and its positive contributions, such
as sharing knowledge and facilitating communication between people (Odaci and Kalkan 2010).
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Internet use may be beneficial or benign when kept to ‘normal’ levels, however, high levels of internet
use which interfere with daily life have been linked to a range of problems, including decreased
psychosocial wellbeing, relationship breakdown and neglect of domestic, academic and work
responsibilities (Gonul 2002; Hardie and Yi-Tee 2007). The sample consisted of 726 university
students, 314 female and 412 male, from 4 state universities (Ege University, Celal Bayar University,
Adnan Menderes University and mugla Sitki Kogman University) province of Izmir, Aydin, Manisa
and Mugla in Turkey. The study data were collected with a Questionnaire Form, Problematic Internet
Use Scale, UCLA Loneliness Scale (Version 3), The form included questions about the socio-
demographic characteristics of the students and their routines of Internet use and it was designed by
the researchers in accordance with the recent literature (Ata et al. 2011; Odaci and Celik 2012; Odaci
and Kalkan 2010). The questionnaire form included questions about their age, family type, financial
status, educational status and professions of their parents, Daily duration of Internet use, most favorite
web pages, and favorite place for access to the Internet and purposes of Internet use. Problematic
Internet Use Scale (PIUS); Ceyhan et al. (2007) developed a dimensional scale to grade levels of
Internet use for students based on the self-reporting of individuals with the assumption that the
intensity of Internet use ranges from normal to pathologic. The scale included three sub dimensions,
negative results of Internet use, social benefit/social comfort ‘and overuse, and 33 items. The scale
scores vary from 33 to 165 and higher scores illustrate unhealthy use of the Internet, which:-may result
in Internet addiction. UCLA Loneliness Scale; The UCLA Loneliness Scale is:a likert-type self-
reporting scale that measures general levels of loneliness. The scale was.developed by Russell in 1978
and it was revised in 1980. The scale was revised again'in 1996 to correct some gaps. Reliability and
validity of the UCLA Loneliness Scale (Version 3) were tested by Durak and Durak(2010) and the
internal consistency was found to be 0.86. Version 3 includes a total of 20 items, 9 positive items,
which don’t directly refer to loneliness, and I'l.negative items, which deliberately measure loneliness
of individuals. Each item of the scale presented a situation concerning an emotion or idea about social
relations and the participants are asked to scale how often they experience such situations on a 4-point
likert scale. Positive items are scaled as never-4, seldom- 3, sometimes-2 and often-1, while negative
items are scaled as never-1, seldom-2, sometimes- 3 and often-4. The total scale score equals the sum
of each point and the lowest score is found to be 20, while the highest score is 80 with higher scores
illustrating higher levels of loneliness. The study data were analyzed with the SPSS 16.00 package
program. The distribution of data was tested with the Kolmogorov-Smirnov Test and Shapiro-Wilk
Test and it was found that all variables were not distributed normally. Due to the fact that variables
were not distributed normally, binary cemparisons were conducted with the Mann-Whitney U Test
and multiple variables were tested with the Kruskal-Wallis one-way analysis of variance. When a
meaningful difference was found between multiple variables in the Kruskal-Wallis one-way analysis
of variance, the Bonferroni Correction for the Mann Whitney U Test was conducted to specify the
source of differences between groups. The correlation between scales and sub-dimensions was
investigated with relational correlation analysis. As a result of the research, The results of this study
affirmed that there was a positive correlation between the PIU scores and the UCLA Loneliness scale.
Esen et al. (2013) studied a meaningful relationship between internet use and UCLA loneliness scores.
It has been found that university students with a higher score on internet use have a higher degree of
loneliness. Swickert et al. (2002) studied the correlation. Male students had higher than female
students total PIUS<scores. The results also illustrated that there was a statistically significant
difference in total PIUS scores according to having a social network account. The study results are
considered to inspire further research and clinical practices to map out risk groups and to develop
preventive interventions and treatment strategies. In addition, the study findings showed that
university students who were frequent Internet users, didn't participate in Recreation activity and
physical activities regularly and didn't have a social network account. Finally, the results of the current
study suggested additional directions for future researches; they further illustrate the need for more
detailed, parsimonious PIU. It is strongly suggested that quantitative and qualitative studies be
conducted with larger samples.
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KKTC ILKOKULLARINDA OKUL-VELIi MEMNUNIYETI
(YEDIDALGA ORNEGI)

SCHOOL-PARENTS SATISFACTION IN TRNC PRIMARY SCHOOLS
(THE SAMPLE OF YEDIDALGA)

Cemal CAMLICA
Yedidalga ilkokulu Sinif Ogretmeni, Giizelyurt-KKTC
ccamlica74@gmail.com

Ozet

Arastirma Literatiir taramasi ile veli goriislerini almak {izere anket kullanilmustir. Arastirmada 48 veli goriisii alinmustir.
Anketten elde edilen veriler frekans ve yiizde kullamlarak 15 baslik altinda gruplandirtlarak ilgili tablolarda sunulmustur.
Veliler; okulu, dgretmenleri, okul idaresini ve galisanlari sdyle degerlendirilmistir: Ulasilabilirlik ve fletisim, Ilgili Istek ve
Onerilerine Onem verme, Giivenlik, Kararlara Katilim, Ogrenci Isleri, Ders Programiyla Ilgili Yiiriitiilen Faaliyetler,
Ogrenme/Ogretme Yontem ve Teknikleri, Simf Atmosferi, Ders Arac ve Geregleri, Ders Arasi-Teneffiisler, Okulun Fiziki
Ortami, Okulun Kantini, Sosyal-Kiiltiirel ve Sportif Faaliyetler, Degerlendirme /Odiil, Tesekkiit ve Takdir Belgeleri, Olumlu
Davranig Kazanma ve Egitim konularinda her zaman memnun olduklart ydniinde goriis bildirmislerdir.

Anahtar Kelimeler: Okul Memnuniyeti, Oz degerlendirme

Abstact

Questionnaires were utilized to cumulate the opinions of the parents under the scope of Research Literature scanning. Total
of 48 parents were interviewed. The results are distributed under 15 titles into group via processing data through frequency
and percentage. The parents have assessed the school, the teachers, and the school administrations and staft as such: They
have commonly emphasized their appreciation in:regards to accessibility and communication, showing importance to
relevant requests and recommendations, security, participation to decisions, students affairs, activities operating relevant to
the curriculum, Learning/Teaching methods and techniques, the class atmosphere, course utilities, course breaks, the physical
environment of the school, the canteen, the social-cultural and sportive activities, assessment/award, certificates of
appreciation and honor, gaining positive behavioral habits and education.

Key Words: School Appreciation, Self-Assessment.

Giris

KKTC kuruldugundan beri egitim-6gretimde yeniden yapilanma arayislar siireklilik gostermektedir.
KKTC’de 110 ilkokul ‘bulunmaktadir. Yedidalga Ilkokulu KKTC’nin en batisindaki Yedidalga,
Bademlikoy ve Yesilirmak olmak iizere li¢ yerlesim yerine hizmet sunmaktadir. Okulumuzda Liderlik
on plandadir. Veli, 6grenci, 6gretmen ve okul yoneticisi “ben” yerine “biz” diyerek ¢aligmalarini buna
gOre yapmaktadir.

Okul Aile Birligi, Kantin isletmecisi, temizlik goérevlileri kendi sorumluluk alanlarinda liderdirler.
Okul Yoéneticisi TKY(Toplam Kalite Y&netimi), IKS (ilkdgretim Kurum Standartlar1) ve Oz
degerlendirme Yurt disi ‘seminerlerine katilmis olup bu konuda ¢alisanlar1 bilgilendirmektedir.
Okulumuzun Vizyonu; Cagdas Egitim Anlayislari1 Hedef alarak KKTC’nin en basarili okulu
olmaktir. Bunun i¢in de Kibris Tiirk Kiiltiirii gelenek ve goreneklerine sahip ¢ikan, Diinyadaki kiiltiir
cesitliligini bilen, Ozgliveni yiiksek, yeteneklerinin farkinda olan bireyler yetistirme oOncelikli
amaglarimizdir. Okulumuzun Misyonu; “Her sey cocuklar i¢in” ilkesinden hareketle ¢ocuklarimiza
saygl duymak ve onlar1 anlamak, yetenekleri dogrultusunda en iyi bigimde yetistirmek, arastiran,
sorgulayan, diisiinen, diisiindiigiinii ifade edebilen akilc1 bireyler yetistirmektir.

Yedidalga Ilkokulu 100 &grenci, 70 veli, 12 &gretmen, 1 miidiir, 2 hizmetli bir kantinci, 1 yardimc1
ogretmenden olusmaktadir. Veli memnuniyetine iliskin okulla ilgili yapilan 6z degerlendirmenin
amaci veli memnuniyetini belirlemek, ihtiya¢ dahilinde memnuniyeti artirict 6nlemler almaktir.
Aragtirmanin KKTC ilkokullarinda ilk kez yapilmis olmasi diger ilkokullara da 6rnek tegkil etmesi ve
0z degerlendirmenin 6gretmen, O6grenci, yonetici, ¢alisan boyutuyla da uygulanmasini tesvik etme
acisindan Onemlidir. Aragtirmada literatiir taramasi ile anket teknigi kullanilarak 48 veli gorisi
alinmigtir. Anketten elde edilen veriler frekans ve yiizde kullanilarak 15 baslhk altinda gruplandirilip
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ilgili tablolarda sunulmustur. Veliler okulu, &gretmenleri, okul idaresini ve c¢alisanlar1 sdyle
degerlendirilmistir : Ulasilabilirlik ve iletisim, lgili Istek ve Onerilerine Onem verme, Giivenlik,
Kararlara Katilim, Ogrenci Isleri, Ders Programiyla Ilgili Yiiriitiilen Faaliyetler, Ogrenme/Ogretme
Yontem ve Teknikleri, Simif Atmosferi, Ders Arag ve Geregleri, Ders Arasi-Teneffiisler, Okulun Fiziki
Ortam, Okulun Kantini, Sosyal-Kiiltiirel ve Sportif Faaliyetler, Degerlendirme /Odiil, Tesekkiir ve
Takdir Belgeleri, Olumlu Davramis Kazanma ve Egitim konularinda her zaman memnun olduklari
yoniinde goriis bildirmislerdir.

AMAC
Yapilan ¢alisma ile Yedidalga Ilkokulu velilerinin okul memnuniyetinin belirlenmesi amaglannustir.

ONEM
Veli memnuniyetinin belirlenmesi okulun vizyon ve misyonunun siirekliligi acisindan 6nemlidir

YONTEM

Arastirmada anket kullanilarak velilerin goriisleri alinmis, veriler frekans ve yiizde kullanilarak
degerlendirilmis, elde edilen bulgulara dayanarak yorumlanmistir. Arastirmada yer alan okulun, 100
ogrencisi 70 de velisi bulunmaktadir. Velilerin hepsine anketler . zarflanarak g¢ocuklar1 araciligr ile
gonderilmis ve tekrar zarflanarak okula gondermeleri istenmistir. Yapilan calismada 48 anket
degerlendirmeye alinmistir. Anketlerin 9 tanesinde konulara iliskin birden fazla diizey belirtildigi i¢in,
7 tanesi doldurulmadan geri gonderildigi i¢in ve 6 tanesinde ise bir ¢ok konuya iliskin goriis

belirtilmedigi i¢in degerlendirmeye alinmamustir.

Tablo 1. Velilerin Okulla fletisim Durumuna iliskin Bulgular

ULASABILIRLIK ve ILETISIM Hicbir | Arasira | Bazen | SikSik | Her
Zama Zaman
f % f f % |f % f
% %
1. Ogretmenlere ihtiya¢ duydugum an ——— - 2 416 |2 3 41
rahatlikla ulasabilir ve gorigebilirim. 4.16 6.25 85.41
2.0kul miidiiriine/yardimcilarina ve okul - — |5 5 2 36
idaresine ihtiya¢ duydugum an rahatlikla 10.41 10.41 4.16 75.00
ulagabilirim.
3.Veli agisindan bilinmesi gereken bilgiler -—-- - | - -8 7 33
zamaninda agiklanir. - 16.66 14.58 68.75
4. Okula telefon ettiginde muhatap bulurum. 1 2.08 | 3 4 4 36
6.25 8.33 8.33 75.0

Tablo 1’den de goriildiigii gibi velilerin %85.41°1 6gretmenlere ihtiya¢ duyduklar1 zaman rahatlikla
ulasip goriisebildiklerini , %75°1 okul miidiirii veya okul idaresine ihtiya¢ duyduklar1 zaman rahatlikla
ulasabildiklerini, okula telefon ettigi zaman kendileriyle ilgilenecek birini bulabildiklerini, %68.75’1
kendileri agisindan bilinmesi gereken bilgilerin zamaninda agiklandigini belirtmislerdir. Belirtilen
goriislere bakildigi zaman velilerin okulla her zaman iletisim kurma konusunda ulasilabilirlik ve
iletisim konusunda higbir sikint1 yasamadiklar1 sdylenebilir.
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Tablo 2. Velilerin Okulla ilgili Istek ve Onerilerine iliskin Bulgular

ISSN: 2146 - 9466
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Hicbir Arasira | Bazen Sik Sik Her
Zaman Zaman
f f f f f
Y% Y% Y% Y% Y%
1.Ogretmenlere ilettigim sorunlar, dikkatle - - 1 208 |4 833 |4 83339
dinlenir ve sorunun ¢6ziimiine gayret 81.25
gosterilir.
2.0kul yonetime ilettigim sorunlar ,dikkatle 1 20812 4164 833 |8 33
dinlenir ve sorunun ¢6ziimiine gayret 16.66 68.75
gosterilir.
3.0kulda veli olarak bizlerin goriisleri dikkate | 1 2.08 |2 2 6 12537
alinir. 4.16 4.16 77.08

Tablo 2’den de goriilecegi gibi velilerin %81.25 gibi bir ¢ogunlugu 6gretmenlere ilettikleri sorunlarin
her zaman dikkate alindigin1 ve ¢6ziim i¢in gayret gosterdiklerini, %77.08’1i okulda veli olarak
goriiglerinin her zaman dikkate alindigin1 ve %68.75’1 de okul yOnetimine ilettikleri sorunlarin her
zaman dikkate almip sorunlarmin ¢o6ziimiine gayret gosterildigini ifade etmislerdir. Velilerin
ogretmenlerle, okul ydnetimiyle siirekli iletisim ig¢inde oldugu Kendi goriislerinin alinmasindan ve

goriiglerine deger verilmesinde memnun olduklar1 séylenebilir.

Tablo 3. Okula Kars1 Giivenirlik Duygusuna iliskin Bulgular

GUVENLIK Hicbir Arasira | Bazen Sik Sik Her
Zaman Zaman
f % f f f f
% % % %
1.0kulun 6gretmenlerine her zaman glivenirim. | --- - — - |2 3 43
4.16 6.25 89.58
2.0kul miidiiriine ve okul idaresine giivenirim-._|#--- - — - |2 4 42
4.16 8.33 87.5
3.0Okulun diger personeli giivenilirdir. — - 1 6 12512 39
2.08 4.16 81.25
4.0kul yonetiminin 6grencilerleilgili aldig -—-- — |1 2 2 43
kararlara giivenirim 2.08 4.16 4.16 89.58
5.0kulda yeterli giivenlik 6nlemleri 1 2.08 | 2 4 10 31
alimmaktadir 4.16 8.33 20.33 64.58

Tablo 3’ten de goriilecegi gibi velilerin %89.58’1 okulun &gretmenlerine ve okul yOnetiminin
ogrencilerle ilgili aldig1 kararlara her zaman giivendigini, %87,5’1 okul miidiiriine ve okul idaresine
her zaman giivendigini, %81.25°1 okulun diger personeline her zaman giivendigini , %64.58’1 okulda
yeterli giivenlik &nlemlerinin her zaman alindigini belirtmislerdir. Ifadelere bakildigi zaman ideal
duruma ulasabilmek acgisindan okulda alman giivenlik 6nlemlerinin biraz daha artirilmasi gerektigi
sOylenebilir.
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Tablo 4. Okulla flgili Ahnan Kararlarda Velilerin Katiim Durumuna iliskin Bulgular

KARARLARA KATILIM Hicbir Arasira | Bazen Sik Sik Her
Zaman Zaman
% f f f f

% % % %
1.0kulda kararlar alinirken veli goriisleri de 2.08 3 7 8 29
dikkate alinir 6.25 14.58 16.66 60.41
2.0kul aile birligi velileri temsil 4.16 2 3 5 36
edebilmektedir 4.16 6.25 10.41 75.0
3.Smnifta 6grenciyi ilgilendiren konulara 2.08 5 i 5 30
iliskin alinacak kararlarda 6gretmen bizim 10.41 14.58 | 10.41 62.5
gOriigiimiizii alir
4.0Okulun vizyonunu biliyor ve 1 2.08 2 8 U 30
paylasiyorum 4.16 16.66 | 14.58 62.5

Tablo 4’ten goriilecegi gibi okulla ilgili alinan kararlara katilim durumuna iliskin velilerin%75°1 okul
smifta ogrenciyi ilgilendiren

aile birliginin tiim velileri
konulara iligkin alinacak kararlarda
ald1gin1,%60.41’iokulda

her zaman temsil edebildigini, %62.51
Ogretmenin

velilerin.— gériislerini
kararlar alimirken kendi gortslerinin de her zaman.dikkate alindigim

de

her

zaman

belirtmiglerdir. Velilerin kararlara katiliminin yiiksek olmasi kararlarin uygulanmasinda da daha etkili

olacagi sdylenebilir.

Tablo 5. Velilerin Ogrenci Isleriyle lgili Sunulan Hizmete liskin Goriisleriyle ilgili Bulgular

OGRENCI iSLERI Hicbir | Arasira | Bazen | Sik Sik Her
Zaman Zaman
f % | f % | f % | f % | f %
1.0kulun 6grenci islerinde giiler yiizle — - 1 4 3 40 83.33
kargilagiriz 2.08 8.33 6.25
2.0kulda 6grenci saglik sorunu yasandiginda | 1 1 2 5 39
gerekli hassasiyet gosterilir 2.08 2.08 4.16 10.41 81.25
3.0grenci kayit-kabul islemleri, gerektiginde | -  --- | --= = | - - 5 43
aliacak/nakil, 6grenci belgesi vb. belgeler 10.41 | 89.55
zamaninda diizenlenir

Tablo 5’ten de goriilecegi gibi

ogrenci isleriyle ilgili sunulan hizmet i¢in velilerin %89.55’1

cocuklarmin kayit-kabul islemleri, almacak nakil, 6grenci belgesi vb. belgelerin her zaman zamaninda
diizenlendigini, %83.33% okulun 6grenci islerinde her zaman giiler yiizle karsilandiklarmi, %81.25’1
okulda &grencilerle ilgili saglik sorunu yasandigi zaman gerekli hassasiyetin her zaman gosterildigini

belirtmislerdir.

Tablo 6. Velilerin Okulda Ders Programuyla ilgili Yiiriitiilen Faaliyetlere fliskin Goriisleri

EGITIM/OGRETIM Hicbir | Arasira | Bazen Sik Sik Her
FAALIYETLERI(DERS Zaman Zaman
PROGRAMLARI)
f % |f % | f % | f % | f %
1.0kulda ¢ocuklarimizin kazandig bilgiler, e | 4 2 41
giinliik hayatta ve/veya daha sonraki 6grenim 2.08 8.33 4.16 85.41
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hayatinda kullanabilecekleri niteliktedir.

2.Islenen konular 6grencinin diizeyine - - 1 4 2 41

uygundur 2.08 8.33 4.16 85.41

3.Derslerin islenisi igin yeterli stire ayrilmistir | - --- — - 3 5 40 83.33
6.25 10.41

4.Derslerin igerigi 6grencinin ilgisini ¢ekecek | --- - |3 5 3 37 77.08

sekilde diizenlenmistir 6.25 10.41 6.25

Tablo 6’dan da goriildiigii gibi okulda ders programiyla ilgili yiiriitiilen faaliyetlere velilerin %85.41°1
cocuklarmin okulda kazandigi bilgilerin her zaman , giinliik hayatta ve/veya daha sonraki 6grenim
gorebilecekleri nitelikte oldugunu, islenen konularin her zaman 6grencinin diizeyine uygun oldugunu,
%83.331 derslerin iglenisi i¢in her zaman yeterli siirenin ayrildigini, %77.08%:de derslerin igeriginin
her zaman 6grencinin ilgisini ¢gekecek sekilde diizenlendigini belirtmislerdir. Goriislerden anlagilacagi
gibi veliler ¢ocuklarinin 6gretim-6gretim faaliyetleriyle ¢ok yakindan.ilgilendiklerini géstermektedir.

Tablo 7. Ders Programlariyla iliskili Olarak Kullamilan Ogretim Yéntem veé Tekniklere iliskin
Bulgular

EGITIM/OGRETIM Hicbir Arasira | Bazen Sik Sik Her
PROGRAMLARI(OGRENME/OGRETM | Zaman Zaman
E YONTEM ve TEKNIKLERI)

f % f % | f % | f % | f %
1.Derslerin islenisinde farkli yontemler 1 2.08 |3 3 7 34
kullanilmaktadir 6.25 6.25 14.58 | 70.83
2.0grencilere 6grenme ve basarma firsati — =11 208 |4 833 5 38
taninmaktadir 10.41 | 79.16
3.Ogrenilen teorik bilgiler(deneyler, projeler, | --- . 7 5 36 75
Odevler vb. yontemlerle) uygulamasi da 14.58 10.41
gosterilmektedir

Tablo 7’den de goriilecegi gibi ders programlariyla ilgili olarak kullamlan 6gretim yontem ve
tekniklere iligkin velilerin %79.16%s1 6grencilere her zaman dgrenme ve basarma firsati tanindigini,
%75’1 Ogrenilen teorik bilgilerin her zaman uygulamasinin  ( deneyler, projeler, ddevler vb.
yontemlerle) da gosterildigini belirtmislerdir. Bu goriisler 1s18inda velilerin ¢ocuklarmin 6grenme ve
basarma istekliligini, 6grendiklerini transfer etme becerisini de takip ettikleri ve bu konuda bilgili
olduklari sdylenebilir.

Tablo 8. Simf Atmosferi ile Tigili Bulgular

EGITIM/OGRETIM FAALIYETLER Hicbir Aras1 | Bazen | Sik Sik Her
(SINIF ATMOSFERI) Zaman ra Zaman
f % f f f % | f %
% %
1.Cocugumuz anlamadigi birseyi - - 3 3 6254 833 |38
Ogretmenine rahatlikla sorabilir. 6.25 79.16
2.Cocugumuz smifta goriis ve onerilerini -- --- 2 4 833|5 1041 |37
rahatlikla dile getirebiliyor. 4.16 77.08

Tablo 8’den de goriilecegi gibi velilerin %79.16’s1 ¢ocuklarinin sinifta anlamadigi bir seyi her zaman
rahatlikla 6gretmenine sorabildigini, %77.08’1 ¢ocuklarinin sinifta goriis ve Onerilerini her zaman
rahatlikla dile getirdiklerini belirtmislerdir. Smifin havasina bakildig1 zaman ¢ocuklarla 6gretmenler
arasinda kurulan iletisimin ¢ocuklarin kendine 6zgiivenini gelistirici ve demokratik ortamm saglayici
nitelikte oldugu sdylenebilir.
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EGITIM/OGRETIM FAALIYETLERi(Ders | Hicbir | Arasir | Bazen | Sik Sik Her

Arac ve Gerecleri) Zaman a Zaman
f % f f % | f % | f %
%

1.Ders kitaplari islenen konuya uygun olarak -- e | 10 37 77.08

secilmistir. 2.08 20.38

2.Derslerde konuya gore uygun arag geregler - - |- |7 1458 |3 6.25 38

kullanilmaktadir. -- 79.16

3.Sinifta veya laboratuvarlarda yeterli arag — - 2 8 9 29

gerec bulunmaktadir. 4.16 16.66 18.75 60.41

4.Var olan ders arag ve geregleri aktif bicimde | --  --- 2 4 8.33 9 33

kullanilmaktadir. 4.16 18.75 | 68.75

Tablo 9°dan da goriilecegi gibi velilerin %79.16’°s1 derslerde her zaman konuya uygun arag-gereg
secildigini, %77.08’1 der kitaplarmin her zaman islenen konuya uygun olarak se¢ildigini, %68.75’1
var olan arag ve gereclerin her zaman aktif bigimde kullanildigini, %60.41°1 ise smif veya
laboratuvarlarda her zaman yeterli arag-gere¢ bulundugunu belirtmislerdir. Velilerin ; cocuklarin
yaparak yasayarak 6grenme, gozlem ve deney yoluyla 6grenme, derslerin islenisiyle ilgili etkinlikleri

yakindan takip ettikleri sdylenebilir.

Tablo 10. Ders Aralarinda Kullamlan Dinlenme ve Ihtiya¢ Giderme Siiresine iliskin Bulgular

DERS ARASI(TENEFFUSLER) Hicbir | Arasir | Bazen | Sik Sik Her
Zaman a Zaman
f % | f f % | f % | f %
Y%
1.Ders aralari(teneffiis) zaman acisindan - - 1 2 416 |5 1041 | 40
yeterlidir 2.08 83.33
2.Ders aralarinda dinlenme imkan bulmaktadir | -- * --- 1 8 5 1041 34
2.08 16.66 70.83
3.Ders aralarinda dgrenciler ihtiyaglarni T I 4 833 |5 104139
giderebilmektedir 81.25

Tablo 10°dan. da goriilecegi gibi velilerin %83.33’1 ¢ocuklarmmin ders aralarinin zaman agisindan her
zaman yeterli: oldugunu, %81.25’1 ders aralarinda
giderebildiklerini, %70.83% ders aralarinda her zaman dinlenme imkani bulduklarini belirtmislerdir.

ogrencilerin

ihtiyaglarim her zaman

Tablo 11. Okulun Fiziki Ortamina iliskin Bulgular
OKULUN FiZIKI ORTAMI Hicbir | Arasira | Bazen Sik Sik Her
Zaman Zaman
f % | f % | f % | f % f %
1.0kulun binasi ve diger fiziki mekanlar 2 416 |2 416 |5 1041 |6 125 33 68.75
yeterlidir
2.Smiflarimiz ders islemeye uygundur - -1 208 (3 625 |7 1458 |37 77.08
3.0kulumuzun masa, sandalye, sira, mobilya - - 2 416 | - 7 29.16 32 66.66
vb. esyanin yerlesim bi¢imi(ergonomi) giizeldir
4.0kulun i¢i ve dig1 temizdir 2 416 | - 2 416 |11 2291 |33 6875
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Tablo 11°den de goriilecegi gibi velilerin %77.08°1 okulun fiziki yapisina iliskin siniflarin her zaman
ders islemeye uygun oldugunu, %68.75’1 okulun i¢i ve disinin her zaman temiz oldugunu, okulun
binas1 ve diger mekanlarinin her zaman yeterli oldugunu, %66.66’s1 okulun masa, sandalye, sira,
mobilya gibi egyalarin yerlesim bi¢iminin her zaman ergonomik ve giizel oldugunu belirtmislerdir.

Tablo 12. Velilerin Okul Kantini Konusundaki Gériislerine iliskin Bulgular

OKULUN KANTINI Hicbir | Arasira | Bazen Sik Sik Her
Zaman Zaman
f % | f % | f % | f % | f %
1.0kul kantininde satilan malzemeler kaliteli ve | -- - |3 625 |8 6 12.5 |31
giivenlidir 16.66 64.58
2.0kul kantinde satilan gida iiriinleri saghklhidir | 1 2.08 |3 6.25 |7 7 30
14.58 14.58 62.25

Tablo 12°den de goriilecegi gibi velilerin %64.58’1 okul kantininde satilan. malzemelerin her zaman
kaliteli ve giivenilir oldugunu, %62.25’1 de okul kantininde her zaman saglikli gida iriinlerinin
satildigim belirtmislerdir. Velilerin ¢ocuklarinin saglikli beslenmeleri konusunda titizlik gésterdikleri,
neler satin aldiklarini denetledikleri ve saglikli beslenme konusunda bilingli olduklari sdylenebilir.

Tablo 13. Okulda Diizenlenen Sosyal-Kiiltiirel ve Sportif Faaliyetlere iliskin Goriisleri

SOSYAL-KULTUREL ve SPORTIF Hicbir | Arasir | Bazen Sik Her
FAALIYETLER Zaman a Si1k Zaman
f % f f % | f f

% % %

1.0kulumuzda yeterli miktarda sosyal ve kiiltiirel 1 2.08 3 2 4.16 | 16 26
faaliyetler diizenlenmektedir 6.25 33.33 | 54.16

2.0kulumuzda yeterli miktarda sportif faaliyetler 1 2.08 4 7 1458 | 13 23
diizenlenmektedir 8.33 27.08 | 47.91

3.Diizenlenen bu faaliyetlere katilimda herkese 1 2.08 1 4 833 |9 33
firsat tammmaktadir 2.08 18.75 | 68.75

4.Diizenlenen sosyal, kiiltiirel ve sportif faaliyetleri | 1 2.08 2 7 1458 |7 31
begeniyorum 4.16 14.58 | 64.58

Tablo 13’ten de goriilecegi gibi velilerin %68.75’1 okulda diizenlenen sosyal, kiiltiirel ve sportif
etkinliklere katilimda herkese her zaman firsat tanindigini, %64.58’1 diizenlenen sosyal, kiiltiirel ve
sportif faaliyetleri her zaman begendiklerini, %54.16’s1 okulda her zaman yeterli miktarda sosyal,
kiiltirel faaliyetler diizenlendigini,%47.91°1 ise okulda her zaman yeterli miktarda sportif faaliyetler
diizenlendigini belirtmislerdir. Velilerin ¢ocuklarinin sosyal yasaminda spor ve kiiltiirel etkinlere
katilmasinin O6neminin ‘fakinda olduklarim1 ve okulun etkinliklerini yakindan takip ettikleri

sOylenebilir.

Tablo 14. Ogrencilerin Degerlendirilmesi Durumuyla Tlgili

DEGERLENDIRME,ODUL,TESEKKUR ve | Hicbir | Arasira | Bazen | Sik Sik Her
TAKDIiR BELGELERI Zaman Zaman
f % | f % f % | f % | f %
1.0grenci basarilarinin degerlendirilmesi (Not |3~ | - --- 2 4165 38
verme, karne vb.) objektif ve gecerlidir 6.25 10.41 79.16
2.0kulda her tiirlii 6diillendirme objektif 2 4 833 |2 4.16|5 36
olciitlere gore yapilir 4.16 10.41 75
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Tablo 14’ten de goriilecegi gibi 6grencilerin degerlendirilmesine iliskin velilerin %79.16’s1 6grenci
basarilarinin degerlendirilmesinin her zaman objektif ve gegerli oldugunu,%75°1 ise okulda her tiirlii
odiillendirmenin her zaman objektif dl¢iitlere gore yapildigim belirtmislerdir. Velilerin degerlendirme
konusundaki objektiflige olan inanct c¢ocuklarmin da kabul edilebilirlik diizeyini gosterdigi
sOylenebilir. Velilerin yapilan degerlendirmelere olan giiveni ile g¢ocuklarmin sahip oldugu

becerilerinin diizeyini veya gelistirilmesi gereken eksikliklerinin farkina vardirildiklar1 séylenebilir.

Tablo 15. Ogrencilere Olumlu Davrams Kazandirilmasina iliskin Bulgular

OLUMLU DAVRANIS KAZANMA ve Hicbir Arasira Bazen Sik Sik Her
EGITIiM Zaman Zaman
f % | f % f % | f % | f
%

1.Cocuklarimiz okulda, Atatiirk’i ve diger e i 4 833 43 62541
devlet bliyiiklerini daha iyi tanimakta ve onlara | - 85.41
sevgileri artmaktadir
2.Cocuklarimiz okulda milli ve manevi 2 416 |6 125 |40
degerlerini 6grenebilmektedir 83.33
3.Cocuklarimiz okulda cumhuriyetin temel =~ | ------ | | ------- 2 416 |4 833 |42
niteliklerini tanimakta, demokratik tutum ve 87.5
davraniglar kazanmaktadir
4.Cocuklarimiz okulda temel ahlaki kurallar 1 2.08 |7 1458 |41
ogrenebilmektedir 85.41
5.0kulda ¢ocuklarimiz olumlu bir kigilik | ====== o= 1 2.08 — -—- |5 1041 |43
kazanabilmektedir -- -- 89.58
6.0kulda 6grenciye yonelik yapilan rehberlik 2 3. 625 11 8 24
ve psikolojik danigmanlik hizmetleri yeterlidir | 4:16 2291 16.66 50.
7.Cocuklarimizin gelisim siireci.ile ilgili yeterli | - --- 4 8.33 4 833 |7 33
bilgi alabiliyoruz 14.58 68.75

Tablo 15’ten goriilecegitgibi okulda Ggrencilere olumlu davramis kazandirilmas: konusunda velilerin
%89.58’1 cocuklarimin okulda her zaman olumlu bir kisilik kazanabilmekte, %87.5’1i ¢ocuklarmnin
okulda her zaman' cumhuriyetin temel niteliklerini tamimakta, demokratik tutum ve davraniglar
kazandigini,%85.41°1 ¢ocuklarinin okulda her zaman temel ahlaki kurallar1 6grendiklerini,%68.75’1
cocuklarinin gelisim siireci ile ilgili her zaman yeterli bilgi alabildiklerini ve %50’si okulda 6grenciye
yonelik “yapilan rehberlik ve  psikolojik danmigmanlik hizmetlerinin her zaman yeterli oldugunu
belirtmiglerdir. Velilerin tamamina yakini ¢ocuklarinin okulda olumlu davranislar kazandigi yoniinde
fikir birliginde olduklar1 sdylenebilir.

SONUC

1-Arastirmaya bakildigi zaman velilerin memnuniyeti okul agisindan etkili bir degerlendirme ve
denetlemedir. Veli “'memnuniyetinde siirekliligin saglanmasi kurum basarisinin siirekliligini de
saglayacaktir.

2-Velilerin, 6gretmen ve okul idaresiyle iletisim kurmakta sikint1 yasanmamasi veli memnuniyetini
artirmistir.

2-Cocuklara tiim konularda firsat esitligi yaratilmasi veli memnuniyetini artirmstir.

3-Cocuklarin degerlendirilmesinde objektif olunmasi veli memnuniyetini artirmgtir.

4-Alinan kararlara velilerin de katilmasi kararlarin uygulanmasini kolaylastiracaktir.

5-Veliler smif atmosferi, ders aralari, ders i¢i etkinlikler, kullanilan arac-gere¢ ve yoOntemler
konusunda da bilgi sahibi ve memnuniyet dereceleri yiiksektir.

6-Okulun cocuklara olumlu davramglar kazandirmasi ydniinde velilerin memnuniyet diizeyi ¢ok
yiiksektir.
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7-Veliler; okulu, dgretmenleri, okul idaresini ve ¢alisanlarini, Ulasilabilirlik ve Iletisim, Istek ve
Onerilerine Onem verme, Giivenlik, Kararlara Katilim, Ogrenci Isleri, Ders Programiyla Ilgili
Yiiriitiilen Faaliyetler, Egitim/Ogretim Programlari(Ogrenme/Ogretme Yontem ve Teknikleri,
Egitim/Ogretim Faaliyetleri (Stmf Atmosferi), Egitim/Ogretim Faaliyetleri (Ders Arag ve Geregleri),
Ders Arasi(Teneffiisler), Okulun Fiziki Ortami, Okulun Kantini, Sosyal-Kiiltiirel ve Sportif
Faaliyetler, Degerlendirme , (Odiil, Tesekkiir ve Takdir Belgeleri), Olumlu Davramis Kazanma ve
Egitim konularinda kendi goriisleriyle her zaman memnun olduklar1 yoniinde degerlendirmistir.
8-Vellilerin memnuniyet derecelerinin yiiksek olmasi Ogretmen, c¢alisan ve yoOneticilerin
motivasyonunu artirici, okul bagarisini yiikselten 6nemli bir etkendir.

ONERILER

1-Arastirmanin; veli, Ogrenci, Ogretmen, okul hizmetlileri  seklinde diisiiniilerek tim egitim
kurumlarinda uygulanmasi okul 6z degerlendirmesi agisindan énemlidir.

2-Aragtirmanin tiim okullarda yapilmasi Egitim Bakanliginin Vizyonunu ve Misyonu netlestirmesi
acisindan objektif degerler sunacaktir.

3-Ozdegerlendirme ile her okulun gercek ihtiyag analizleri yapilabilecektir.

4-Ozdegerlendirme ile her okulun giiclii ve zayif yanlar1 ortaya konacak ve gerekli tedbirlerin
aliabilmesi saglanacaktir.

5-Ozdegerlendirme ¢aligmalarmin, tiim kurum ve kuruluslarin siirdiiriilebilirligini saglamak igin
yapilmasi Onerilir.

6- MEB tarafindan ; ¢ocuklarin, velilerin, &gretmenlerin, /ziyareteilerin, misafirlerin giivenligini
artiracak bir okul bekgisi istihdam edilmesi gerekmektedir. Okul idaresinin de teneffiislerde nobetgilik
gorevlerini kontrol ederek ¢ocuk giivenligi en iist diizeye ¢ikarmasi gerekmektedir.

7-Okul Onii arag park alani igin gerekli glivenlik 6nlemlerinin almmasi konusunda Polis, Belediye ve
Karayollar1 Dairesi ile ilgili girisimler artirmalidir.
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Exteded Abstract
Questionnaires were utilized to cumulate the opinions of the parents under the scope of Research
Literature scanning. Total of 48 parents were interviewed. The results are distributed under 15 titles
into group via processing data through frequency and percentage. The parents have assessed the
school, the teachers, and the school administrations and staff as such: They have commonly
emphasized their appreciation in regards to accessibility and communication, showing importance to
relevant requests and recommendations, security, participation to decisions, students affairs, activities
operating relevant ‘to the curriculum, Learning/Teaching methods and techniques, the class
atmosphere, course utilities, course breaks, the physical environment of the school, the canteen, the
social-cultural and sportive activities, assessment/award, certificates of appreciation and honor,
gaining positive behavioral habits and education. The 85.41% of the parents recorded that they were
able to easily get into contact with the teachers in case of demand, 81.25% recorded to have Access to
teachers in communicating a problem and finding a solution, 85.41% reported that the education of the
school is beneficiary for their children as their daily life knowledge and for their future, 75% have
stated that the decision of the school family board have represented all the parents, 89.55% have been
reported to believe that the student affairs office is on time for issuing formal documentations, 79.16%
of the parents states that the teaching methodologies and techniques are always providing students an
opportunity to learn and have success, again 79.16% stresses that students who demands further
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explanations in class are easily accessing their teachers, 83.33% finds the recess time break sufficient,
77.08% emphasizes that the physical structure of the classrooms are appropriate for providing
education and 89.58% of the parents says that students are tend to inhabit positive personalities at
school. Observing the views it is evident that parents encounter no difficulties forming a
communication with the school at all times. It is also right to comment that parents appreciate the fact
that their views and opinions are being considered by the school administration. Accordingly to the
statements provided it is true to state that the security levels are to be more improved to reach an ideal
level. The participation of the parents in decision making tends to improve the implication of these
decision in a positive way. Parents are acknowledged about their children’s willingness to learn and
succeed and also track the students’ abilities of transferring their learnt knowledge. The
communicative bond formed amongst the teachers and the students are seem to have developing and
democratic qualities in terms of students’ self-esteem. Parents are approximate in tracking the
learning, observation and experimental approaches of learning of:the students. Parents are
acknowledged about the significance of children participating in sportive and cultural activities and
also observing these kind of activities provided by the school. Parénts are aware of the level or the
insufficiencies which requires development- of the assessments and the skills of the children. Parents
are sharing the common idea that students are gaining positive:behavioral attitudes at school. Parents
are sensitive in healthy diet of their children and they track what their children buy and are aware
about healthy dieting.
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